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Introduction

Currently, access to quality education in rural areas remains a constant challenge

in Ecuador, especially in the canton ofchone, Manabi province. In this context, the TEFL

Community Service program (Teaching English as a Foreign Language with a focus on

Community Service) emerges as a key tool to promote English language leaning in rural

communlties, where educational resources and opportunities are often limited.

The TEFL program aims not only to provide students with linguistic skills but also

to  promote  cultural  and  social  integration  through  community  service.  This  approach

fosters  a  collaborative  bond  among  educators,  volunteers,  and  rural  educational  units,

strengthening English teaching in a practical and contextualized manner.

The  implementation  of this  initiative  in  Chone  has  a  significant  impact  as  it

addresses  the   need   to   improve  communicative  competencies   in   English,  preparing

students for an increasingly globalized world. At the same time, it fosters values such as

cooperation,  service, and  community  development,  contributing to the educational  and

social progress of rural areas.

The Pedagogy  of National  and Foreign Languages  program at the  Universidad

Laica "Eloy Alfaro"  de  Manabi,  through the  TEFL  in  Community  Service graduation

modality, seeks to enhance trainee teachers' competencies in "planning and executing the

English   language  teaching  process  as  a  foreign   language  to   improve  the  English

proficiency  level  of students  in  public  or  semi-private  educational  institutions  within

Ecuador's Planning Zone 4."  (Pine-Uleam, 2022) Under this premise, the Chone branch

enables   its  students  to  intervene  in  educational  practice  aimed  at  transforming  and

organizing learning processes in the rural areas of the canton.

The "Ledn Tolstoy" educational unit, part o



f  the  Chone-Flavio  Alfaro   13D07  Education  District  and  covered   under  the   inter-

institutional framework agreement between the university and the Ministry of Education,

provides  the  university  community  with an  opportunity  to  address  unmet educational

needs.  Consequently,  the  challenge  for  trainee  teachers  is:  (Caldera,  2008)  How  can

English language learning in rural communities be supported through community service

by   systematizing   lesson   plans   based   on   the   TEFL   model?   Strengthening   social

responsibility ties enables students to contribute to improving the community's qual ity of

life through service-learning.

The  planning  process  was  a  crucial  component.   The   Speaking  Lesson   Plan

focused on vocabulary related to the solar system, engaging students in interactive games,

drawing planets, and presenting their features to peers, which encouraged collaboration.

The Writing Form  aimed  to teach numerical  literacy through activities  such  as  writing

numbers in words and numerical form and using real objects for counting.

The listening lesson plan emphasized developing students' comprehension skills

through activities  such  as  listening to audio recordings, where students  had to  identify

physical  features,  such as  main  ideas or specific  details.  These  activities  supported the

use of specific strategies, such as predicting and inferring meanings from context.

Similarly,  the  reading  lesson  plan  focused  on  developing  students'  ability  to

comprehend and analyze written texts. Activities included identifying and extracting main

ideas  from  the  text,  looking  for  specific  details,  answering  comprehension  questions,

encouraging critical thinking, and reinforcing vocabulary acquisition.

Finally,  the goal  is to  analyze  the  experiences  lived  during the  service-leaning

practice,  in  the  context  of teaching  English.  Through the  implementation  of different

pedagogical models, such as ECRIF, PDP, and the writing process, the goal  is to reflect

on how these methodologies were applied in a real environment, facing the challenges.



General Objective

To contribute to strengthening education in vulnerable communities through the

TEFL model for teaching English as a foreign language.

Speciri€ Objectives

Develop lesson plans to enhance English language skills and sub-skills according

to the TEFL model.

Reflect on the community service experience through the theoretical and practical

foundations of the English language teaching-learning process.

Systematize   the   community   service   experience   by   transferring   knowledge

according to the TEFL model to strengthen methodological and linguistic competencies

for the graduate profile.

What were your expectations regarding teaching in community service?

My expectations regarding teaching in community service were primarily focused

on making a meaningful contribution to the educational process of the students at Unidad

Educativa  Ledn Tolstoy,  located  in  the  rural  community  of EI  Bejuco.  I  consider  this

experience  an  opportunity  to  put  into  practice  the  knowledge   acquired   during  my

academic training, while also adapting to a context characterized by diverse educational

levels and limited resources.

Education  in  rural  contexts  presents  unique  characteristics  that  require  special

pedagogical  attention.  Cultural,  linguistic,  and  age  diversity  within  the  same  group  of

students demands that teachers develop flexible skills and inclusive strategies in order to

ensure equitable and  meaningful  learning.  This  reality  highlights the need  for sensitive

and adaptive teacher training.



In  rural  areas  classrooms  it  is  very  common  to  have  students  of  different

ethnicities and ages, for that reason it is very important that rural English teachers

be prepared to face this type of challenges in the best possible way, because the

levels and the students' leaming rhythms are not the same and the curriculum has

to be inclusive. (Quintero, 2023, p. 4)

I aspire for this experience to contribute to the strengthening of my pedagogical

competencies,  particularly  in the design and  implementation  of differentiated  teaching

strategies  for heterogeneous groups composed of students of different  ages  and  grade

levels.  According to Acosta et al. (2024), "Adapting learning to students' specific needs

fosters  greater motivation and  active engagement during classes,  resulting  jn effective

classroom inclusion" (p. 5).

Likew]se,  my  objective  is to  promote  children's  interest  in  learning  English by

encouraging their motivation and the development of basic communicative skills. In this

regard, Marmolejo Cifuentes (2020) states that "Teachers must continuously systematize

their students'  interest in achieving higher levels of English proficiency and possess the

ability to offer more meaningful leaming experiences that enable the achievement of the

academic objectives established in the curriculum" (p.  8).

Similarly,  I  view this year of community  service as  an opportunity for personal

growth   that   will   allow   me   to   better   understand   the   educational   reality   of  rural

communities,  face  new challenges  with  responsibility  and  resilience,  and  reaffirm  my

commitment as a future graduate in Pedagogy of the National and Foreign Languages.

Wliat was the reality of the educational context (infrastructure and facilities) during

your educational social service?

The reality of the educational context in which the community social service was

carried out reflects the characteristics of a rural institution with limited resources, yet with



a constant commitment from the educational community to improve its conditions. "Rural

schools often face deficient infrastructure and fewer resources, which affects educational

quality, and urban curricula do not always adapt to rural needs, resulting in a disconnect

from   the   local   reality"   (Salgado   Oviedo,   2025,   p.   3).   Despite   these   limitations,

collaborative work among teachers, students, families, and the community demonstrates

that,   through  effort  and   creativity,   it   is  possible   to  build   meaningful   educational

opportunities and move toward a more just and inclusive education for all.

The institution has six classrooms assigned to eight student groups, which reflects

an organizational effort to optimize the available space in order to ensure the development

of pedagogical activities  Regarding sanitary infrastructure, the school has t\ro functional

bathroom  units,  as  well  as  basic  services  such as  electricity  and  potable  water,  which

allow for the maintenance of minimum conditions of habhability and well-being within

the institution.

With  respect to  technological  facilities,  a  significant  limitation  is  evident.  The

institution  does  not  have  computer  equipment  and  has  limited  Internet  connectivity,

which  aligns  with  the  statement  by   Guamizo  et  al  (2025),  "ln  rural  settings,  the

implementation of these technologies faces structural challenges that limit their impact,

generating significant gaps compared to urban contexts" (p.  4).  Therefore,  considering

this reality, it becomes essential to promote initiatives and management efforts aimed at

improving technological access, as reducing these gaps would not only enhance leaning

processes but also ensure greater opportunities for academic and social development for

students in rural areas.

Additionally,  the  institution has  only  one  loudspeaker,  whlch  is  used  for civic,

cultural, and artistic events. Midway through the academic year, a television was installed

in the classroom for initial  education and first grade of basic education, representing a



small  step  toward  the  integration  of audiovisual  resources  into  the  teaching-leaning

process.  However,  the  lack of adequate technological  media remains  one of the  main

challenges  for  strengthening  English  language  instruction,  as  well  as  other  curricular

areas that require visual and auditory support.

Despite    these    limitations,    the    community    demonstrates    creativity    and

collaboration to compensate for the lack of resources, as noted by Calder6n Nafiez (2025):

Considering  technological  alternatives,  such  as  the  use  of illustrated  materials,

flashcards, and manipulatives that are accessible to both students and teachers, is

key  to  contributing  to  progress  in  the  development  of English  communicative

skills.  (p.   16)

Regarding recreational  spaces, the institution  has a concrete sports court and  a

wide area where children enjoy traditional games. The swings, made from local materials

such as ropes, wooden planks, and cane, reflect the creativity and effort of the community

to  provide  safe  and  functional  play  spaces.  In  addition,  the  construction  of a  seesaw

through  self-management  and  collaboration  with  external  sponsors  has  been  planned,

demonstrating a participatory and supportive attitude oriented toward student well-being.

In summary, the reality of the educational context during community  service  is

characterized by a rural environment with material and technological limitations, but also

by notable community resilience and cooperation. These conditions have encouraged the

development  of an  adaptive,  creative,  and  committed  teaching  practice  aimed  at  the

continuous improvement of the educational process for the benefit of students. This aligns

with the  idea that "To ensure  more  equitable and  inclusive  education,  it  is  essential to

develop comprehensive strategies that combine investment in infrastructure, continuous

teacher  training,  and  the  production  of digital  content relevant  to  the  reality  of rural

students"  (Guarnizo  et  al,  2025,  p.  4).  In  this  sense,  the  experience  demonstrates  that



although the challenges are significant, the combination of community commitment and

strategic educational efforts can transform the school reality, opening pathways toward a

more dignified education with greater opportunities for all rural students.

WI]at  were  the  results  of the  initial  diagDostic  assessment  of  students'  English

languageproriciency?

The   initial  diagnostic  assessment  of  students'   English  language  proficiency

revealed a Low level of linguistic competence across the different communicative skjlls.

Additionally, since the institution is in a rural context and operates under a single-teacher

model, access to specialized English  language  instruction has historically  been  limited.

In this regard,  it is pertinent to consider that "traditionally, foreign language teaching in

rural areas has been characterized by approaches focused on memorizatjon and repetition,

without considering students' real communicative needs" (Cabrera-Gonzalez , 2023, p.

7).

From this perspective, it becomes necessary to rethink the pedagogical practices

implemented, orienting them toward more communicative and contextualized approaches

that respond to the realities of the rural environment and promote the gradual development

of students'  linguistic  skills.  It  is  important to note that this  is  only the  second year in

which students have received English classes taught by a teacher specialized in the area,

marking  an  early   stage   in  the   language  acquisition  process,  especially   for  higher

educational levels.

During the application of the diagnostic assessment, it was also observed that most

students experienced diffieulties in both listening comprehension and oral expression due

to limited prior exposure to the language.  Reading and writing skills were likewise at a

low  level,  revealing a lack of basic  vocabulary  and  elementary  grammatical  structures

This situation can be explained by the absence of consistent exposure to the language and



the  lack  of didactic  resources  that  promote  contextualized  and  meaningful  learning.

Torres Loja & Estrella Gonzalez (2022) point out that:

Students find it difficult to learn this language because they do not have a support

base that allows them to strengthen the learning acquired at school, as their parents

and fanily members, in most cases, have not had access to schooling in this area.

(p.  4)

Consequently,   it   is   essential   to   implement   more   accessible,   dynamic,   and

contextualized  pedagogjcal  strategies  that strengthen the  English  language  acquisition

process  based  on  students'  real  needs.  With  appropriate  guidance  and  resources  that

promote constant practice, it is possible to progressively improve theLr performance and

build solid foundations for language learning.

Furthermore, the rural environment in which the educational process takes place

directly influences opportunities for contact with the English language, as students lack

technological  means  or  audiovisual  materials  to  reinforce  their  learning.  However,  a

positive  attitude  and  willingness  to  lean  were  observed  among  the  children,  which

constitutes  an  important  starting  point  for  the  future  development  of their  linguistic

competencies.  In this sense, various authors highlight the decisive role teachers play  in

building  student  motivation  and  providing  continuous  support throughout the  learning

process.

Teachers are the essential actors of students' motivation because they help them

to think about their own future, and at the same time, to have a better perception

of how to achieve their goal, which js to lean a new language  (Quintero Merlin,

2023, p.  16)

Therefore, taking advantage of this intrinsic motivation and students' enthusiasm

is  fundamental  for  constructing  meaningful  learning  experiences.  The  teacher's  role



becomes crucial in sustaining this inspiration and creating pedagogicaL opportunities that

allow children to progress, even within the limitations of the rural context.

In conclusion, the initial diagnostic assessment confirmed that students' English

language  proficiency   is   limited;  however,  there   is  significant  potential   for  gradual

improvement    through     continuous,     contextualized     instruction     adapted     to     the

characteristics and needs of the rural educational community.

What were the advantages and disadvantages in the planning and impl€mentation

of classes using the ECRIF. PDP, and Writing Process models?

During the  development of the  community  service year,  the application  of the

ECRIF, PDP, and Writing Process methodological  models made it possible to structure

English classes in a clearer and more coherent manner, adapting them to the needs and

proficiency levels of students in the rural educational community.  Each model  provided

significant advantages; however, they also presented certain limitations derived from both

the institutional context and the students'  initial level of English proficiency  According

to   Parrales   Onofre   (2025),   "This   framework   helps   students   build   communicative

competence by guiding them through a process that emphasizes clarity, practice, and real-

life application" (p.  7).  Overall, the use of these methodological approaches contributed

significantly to the gradual development of students'  communicative  skills, promoting

more    dynamic    and   contextuaLized    leaning.    Although   challenges    remain,    their

implementation demonstrated that, with appropriate strategies and flexible pedagogical

planning,  it  is possible to achieve meaningful progress in English  language teaching  jn

rural contexts.

Among  the  advantages,  the  ECRIF  model  facilitated  an  effective  pedagogical

sequence for the progressive acquisition of the language.  The Encounter phase allowed

for the  introduction  of new language through  visual  and  dynamic  activities,  while the



Clarify and lnternalize phases helped students understand and practice  basic structures

before applying them with greater fluency.  This approach proved especially useful  for

lower-level groups, where repetitive and contextualized exposure to new vocabulary and

expressions    through    real    communicative    situations,    role-playing    activities,    and

recognition exercises supported long-term memory consolidation  By presenting words

and phrases in meaningful and varied contexts, students were able to associate language

with   concrete   situations,   thereby   strengthening   comprehension   and   facilitating  the

spontaneous use of new content in later stages.

Likewise,  the  PDP  model,  focused  on  receptive  skills  (listening  and  reading),

proved  advantageous  in  structuring  listening  and  reading  comprehension  lessons  into

three clearly defined stages. Pre, During, and Post. This approach facilitated the actLvation

of prior knowledge, guided comprehension during task development, and supported the

consolidation of learning upon completion of the activity. Its implementation encouraged

active student participation, even when learners'  language comprehension was limited,

as  it  emphasized  global  understanding  and  guided   interaction  rather  than  linguistic

accuracy.

As  noted  by  Gavilanes  Pilatasig  (2022)  "The  ECRIF  framework,  which  is  a

systematic process, helps students to speak and the PDP framework, which js designed to

teach receptive skills. helps teachers to plan and provide effective listening lessons" (p.

40).  In summary, both models proved to be valuable tools for strengthening the English

language leaning process, especially  in environments with limited resources and initial

levels  of linguistic  competence.  Their clear  structure,  focused  on  gradual  progressjon,

contextualization, and participation, allowed students to develop greater confidence and

motivation to communicate in the second language, demonstrating that well-planned and

10



methodologically   grounded   instruction   can   generate   significant   progress   even   in

challenging educational contexts.

Regarding  the  Writing  Process  model,   its  application  supported  the  gradual

development of writing  skills through  stages  such  as  brainstorming,  drafting,  revising,

and publishing. "This process-oriented approach helps learners plan, develop, and refine

their writing based on specific text types. It supports the gradual improvement of writing

skills while fostering creativity and attention to structure and purpose" (Parrales Onofre,

2025,  p.  7).  Although students  initially demonstrated  difficulties  in writing  in  English,

this model allowed for the introduction of written production from a more flexible and

less  rigid  perspective,  encouraging  creativity  and  self-confidence,  even  when  students

produced short sentences or used basic vocabulary.

However,   several   disadvantages   were   also   identified   in   the   planning   and

implementation of these models. One of the main limitations was the lack of technological

resources and adequate teaching materials, which hindered the full implementatjon of the

more  interactive  stages  of each  model.  In this  regard,  Mufioz-Pilozo  et  al  (2025)  state

that:

Teachers in the rural sector face significant challenges in their role as educators.

The   main   barriers   include   the   scarcity   of  didactic   resources,   jnsufficient

professional  training  in  contextra[ized  methodologies,  and   limited  access  to

educational technological resources. (p.  14)

Additionally,  students'  low  level  of English  proficlency  and  the  age  diversity

within each group posed challenges when adjusting the pace and depth of activities.  In

some cases, it was necessary to simplify or adapt the stages of the models to ensure they

were accessible and meaningful for all learners.

11



In conclusion, the ECRIF, PDP, and Writing Process models constrfuted valuable

methodological  tools  that  enabled  the  organization  of teaching  in  a  structured  and

process-oriented  marmer.   Despite  the  limitations  derived  from  the  rural  context  and

students'  initial  proficiency  levels,  their application  contributed to  the  development of

basic   linguistic   skills   and   to   the   strengthening   of  pedagogical   practice   from   a

communicative, reflective, and adaptive approach.

How did your community social service contribute to your personal growth?

Community  social  service constituted a meaningful  experience that contributed

profoundly to my personal growth. Direct contact with a rural community characterized

by limited infrastructure and educational resources allowed me to develop greater social

awareness  and  a  broader  understanding  of  the  diverse  realities  of  the  Ecuadorian

educational  system.  In  this  regard,  it  is  acknowledged  that  "teaching  practice  in  rural

contexts  goes  beyond  generating  learning;  it transforms the  life  of the  community  in

which  it  takes  place"  (CoeLlo  Diaz,  et  al.,  p.  6),  which  was  directly  reflected  in  my

formative process. This experience strengthened my ability to adapt to complex contexts

and to face challenges with resilience, creativity, and commitment. As stated by Montoya

De La Cruz, et al. (2022), "Teachers point out that professional practice within the rural

context is a formative experience in itself" (p.  12). This allowed me to consolidate a more

critical   and   reflective   perspective   on   the   teaching   profession,   understanding   the

importance  of the  teacher's  role  as  an  agent  of social  change  capable  of positively

influencing the educational and human development of rural communities.

Likewise,  working with heterogeneous groups  in terms of age, academic  level,

and Leaming pace enabled me to cultivate patience, empathy, and active listening skills,

which  are  essential  qualities  for  responsible  and  conscious  teaching  practice.  As  the

process progressed, I was able to identify my own strengths and areas for improvement,

12



which led me to reflect on my pedagogical practice and to develop greater confidence and

autonomy in classroom decision-making. In line with Pefia P6rez et al. (2021 ), who state

that  "Reflective  teaching  practice  involves  an  exercise  of metacognition"  (p.   14),  this

conscious  analysis  of my  teaching  actions  allowed  me  to  adjust  strategies,  improve

attention to classroom diversdy, and adopt a more critical and committed stance toward

my own professional development.

Furthermore,   constant   interaction   with   students,   teachers,   and   community

members fostered in me a stronger sense of social responsibility and teaching vocation.

In this sense, it is recognized that "Through service-leaning, students reach out and help

others through  sustained and meaningful  interactions outside of the  immediate college

community" (Steven A. Meyers, 2009, p. 374), This was reflected in my understanding

of  the   impact   that   committed   teaching   can   have   in   contexts   where   educational

opportunities have historically  been  limited.  This experience not only  strengthened my

professional  identity  but  also  motivated  me to  value  teaching as  a transformative  act

capable of generating meaningful change in the lives of children and in the community

as a whole.

Overall,  community  social  service contributed  comprehensively to  my  personal

growth, enabling me to develop a more human, reflective, and committed vision of my

role as a future professional in Pedagogy of National and Foreign Languages.

What  elements  of  your  teaching  experience   contributed   to  your  professiom[

training?

The  teaching  experience  developed  during  community  social  service  provided

multiple  fundanental  elements  for  my  professional  training  as  a  future  graduate  jn

English Language Pedagogy.  First, the planning and implementation of classes in a rural

context with limited  resources  strengthened  my  ability  to design  flexible,  creative,  and
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contextualized teaching strategies, considering that "Teachers must strongly rely on their

imagination  and  the  resources  available  to  them,  as  well  as  on  their  willingness  and

motivation to carry out their work" (Sinchez Sinchez & Jara Amigo, 2019, p.  135). This

constant need for adaptation allowed me to develop more solid pedagogical criteria and

the  ability  to  select  appropriate  methodologies  according to  the  characteristics of each

group of students.

Likewise, working with heterogeneous levels contributed to the development of

competencies  related  to  classroom  management,  time  organization,  and  attention  to

diversity.  These experiences enabled me to understand the importance of differentiating

activities,   adjusting   expectations,   and   fostering   equitable   participation-essential

elements for effective professional performance in diverse educational settings.

Another significant contribution was the strengthening of my communication and

leadership  skills.  As  noted  by  Varela  Crespo  (2011)  "Educators  must  generate  and

maintain an attitude of empathy toward individuals" (p. 2), In this sense, direct interaction

with  students,  teachers,  and  community  members  required  clarity  in  communication,

empathy,  and  the  abllity  to  establish  positive  relationships.  These  competencies  are

indispensable  in  teaching  practice and  contribute to  the  development of an ethical  and

collaborative professional approach.

Similarly, the application of methodological models such as ECRIF, PDP, and the

Writing Process allowed me to consolidate my theoretical knowledge by applying it in a

reflective  manner.  This process  facilitated a deeper  understanding of how pedagogical

decisions directly influence learning and how communicative approaches can be adapted

even in contexts with material limitations.

Finally,  the  process  of diagnostic  and  formative  assessment  carried  out  with

students also contributed to my professional training by enabling me to identify progress,
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difficulties, and specific needs. This strengthened my evaluative judgment and my ability

to  plan  improvement  actions  based  on  evidence,  in  line  with  Jaramillo  Baquerizo  &

Herrera   Pavo   (2025),   who   state   that   "the   primary   goal   of  teacher   professional

development is the improvement of the quality of an educational system" (p.  372).

Overall, these elements of the teaching experience contributed significantly to my

professional  growl,  allowing  me  to  integrate  theory  and  practice,  develop  essential

pedagogical  competencies,  and  reaffirm  my  commitment  to  inclusive,  contextualized

teaching oriented toward meaningful leaning.

What weaknesses did you experience as a student-teacher?

During the development of my community  social service,  I was able to  identify

several weaknesses that became evident in the exercise of my teaching practice and that,

in turn,  represented  opportunities  for  improvement  in my  professional training.  One of

the main weaknesses was the initial difficulty in managing heterogeneous groups in terms

of age, leaning level, and work pace common characteristics in rural contexts.  "Unlike

urban classrooms,  rural classrooms often include students from  different grade  levels"

(Sanahuja Rib6s & Selusi Franch , 2022, p.  199). At the begirming of the process,  it was

challenging to balance attention between students who progressed more quickly and those

who required greater support, which created difficulties in time management and activity

differentiation.

Another   significant   weakness   was   related   to   the   application   of   specific

methodologies. Although I had theoretical training in models such as ECRIF, PDP, and

the Writing Process, when implementing them in a rural context with limited resources, I

experienced uncertainty and doubts regarding how to appropriately adapt each phase. As

a result, there were moments when activities were oversimplified or when not all planned

stages could be fully completed.
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I also identified weaknesses in my classroom discipline management, especially

during the initial months.  In this regard, Montoya Beltrin (2007), states that:

Indiscipline occurs due to various factors, which may include the environment and

the pressure experienced by students. However, discipline and indiscipline are not

exclusive  properties  of children,  as  these  are  factors  that  also  influence  the

educator.  (p.  12)

Therefore,  the  varied  ages  of the  groups,  combined  with  students'  energy  and

enthusiasm, required  behavior management strategies that I  was still  in the  process of

developing.  At times, this led to  interruptions or the  loss of valuable  instructional time

during lessons.

Additionally, I recognized that at the beginning of the experience,I had difficulty

projecting confidence when speaking in front of the class.  The nervousness associated

with a new professional experience affected my fluency when giving instructions and my

ability to respond immediately to unforeseen situations in the classroom. Over time, this

weakness  gradually  diminished;  however,  it was clearly evident during the  initial  stage

of my practice.

Finally, another important weakness was my limited experience with continuous

assessment.  Determining  students'  actual  progress and adapting activities  according to

their needs was a process that required trial and error, as well  as constant observation.

Initially, I tended to focus more on completing the lesson plan than on adjusting it flexibly

based on students' responses and leaning outcomes.

Overall, these weaknesses formed a natural part of the professional development

process. Recognizing them made it possible to undertake improvement actions, reflect on

my teaching practice, and strengthen my performance throughout the community service
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year,  understanding  that  "Reflection  on  teaching  and  one's  own  teaching  practices

incorporates an ethical component" (Domingo Roget, 2021, p. 6).

What  do  you  consider  necessary  to  be  included  in  the  courses  of  the  degree

program?

Based  on  the  experience  gained  during  the  community  social  service  and  the

analysis of the real needs that arise in teaching practice, I consider that there are several

elements that should be  incorporated or strengthened within the courses of the  degree

program in Pedagogy of National and Foreign Languages. First, it is essential to include

more   in-depth  training  in  classroom  management  in  rural  and  multigrade  contexts,

considering that "Today, we continue to observe in rural areas of Ecuador that attending

school remains a major challenge" (Burgos Briones et al., 2020, p, 364). This is justified

by  the  fact that many teachers  must work  in  institutions  with combined  grade  levels,

limited resources, and diverse sociocultural rcallties. More specific training in strategies

for addressing heterogeneous groups would allow future teachers to face these scenarios

with greater confidence and effectiveness.

Likewise,   it  would   be   beneficial  to  strengthen  courses   related   to   adaptive

instructional planning by incorporating modules focused on the creation of contextualized

materials,  curriculum  adaptation,  and  the  design of activities  that respond to different

learning styles. taking into account that "the curriculum is flexible and strategies can be

adapted according to students' needs" (Mosquera Esparza et al., 2023, p.  174). This would

be especially useful for those who work in institutions that lack technological resources

or specialized teaching materials.

Another important aspect is the incorporation of academic spaces that allow for

deeper exploration of interculturality and community education, providing tools to better

understand   the   social,   cultural,   and   economic   dynamics   of   rural   or   vulnerable
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communities.  This  knowledge  is  essential  for  establishing  teaching  practices  that  are

respectful, relevant, and meaningful.

Similarly,  considering  modules  dedicated  to  classroom  discipline  management,

the  development  of  socio-emotional  skills,  and  conflict  resolution  techniques  would

contribute to strengthening the preparation of future teachers to face everyday classroom

situations  that  require  leadership,  empathy,  and  preventive  strategies.  In  this  regard,

Calderdn  Calder6n  (2024),  states  that  "Educators,  by  focusing  on  aspects  such  as

empathy,  self-regulation,  and  decision-making,  can  contribute  to  creating  an  inclusive

leaming environment" (p. 286).  From this perspective, initial teacher training should not

only   prioritize  mastery  of  content  and  methodologies   but  also  the  comprehensive

development  of  socio-emotional   competencies  that  enable  teachers  to  manage  the

classroom in an ethical, effective, and contextually responsive manner.

Finally, it would be valuable to integrate courses or workshops that allow student-

teachers to develop competencies  in formative and diagnostic assessment, as well  as  in

the  use  of  flexible  and  functional  assessment  instruments  for  contexts  with  limited

resources. These skills would facilitate evidence-based pedagogical decision-making and

a better understanding of students' leaning progress

ln summary,  incorporating these elements  into the curriculum  would promote a

more  comprehensive,  contextualized  education  aligned  with  the  real  demands  of the

educational  field,  particularly  in  rural  instrfutious  and  communities  with  material  and

technological limitations.

What were yoL]r strongest skiL]s during your teaching experience?

During the development of my community social service, I was able to identify

several skills that became consolidated as strengths within my teaching practice. One of

the most outstanding skills  was adaptability,  especially relevant  in a rural  context with
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limited resources and heterogeneous groups, understanding that "The teacher is not only

a  transformative  agent,  but  also  a  subject  of  pedagogical  knowledge,  a  reflective

interpreter  of  educational   reality,  capable  of  adapting  and  creating  new  forms  of

pedagogy" (Monsalve Gdmez & Fonseca Castillo, 2018, p.19).  This ability allowed me

to adjust lesson plans, modify activities in real time, and respond flexibly to the specific

needs of students, ensuring that the learning process remained active and meaningful.

Another relevant skill was creativity in the development of teaching materials and

pedagogical  strategies   Faced  with  the  lack  of technological  and  didactic  resources,  I

designed  visual,  dynamic,  and  hands-on  activities that facilitated  the  understanding of

basic English vocabulary and structures. This creativity helped maintain students' interest

and participation, enabling a more engaging and contextualized teaching approach.

Likewise, I strengthened my effective communication skills, both to deliver clear

instructions and to create an atmosphere of trust that encouraged classroom interaction.

Assertive communication was also essential for establishing classroom norms, resoMng

conflicts,  and motivating students to participate actively, considering that  "it  is  known

that  an  emotionally  competent  teacher  will  be  able  to  show  greater  empathy  toward

students"  (Rojas  Chacaltana  et  al.,  2023,  p.   76).   In  this  sense,  the  development  of

communicative  and  emotional  competencies  is  consolidated  as  a  key  component  of

teaching practice, as it directly influences the classroom climate and students' willingness

to engage in meaningful leaning.

Classroom  management  also  became  one  of my  strongest  skills.  Over  time.  I

developed  greater  control  over  time  management,  the  organization  of  collaborative

activities, and behavior management in the classroom. This allowed for more structured

and fluid lessons, despite the diversity of ages and levels within the groups. In this regard,

Malquez Guanipa et al. (2007) state that "It is important for teachers to assume discipline
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as a process aimed at achieving self-discipline, self-direction, and conscious discipline"

(p.131 ).  From this perspective, classroom management goes beyond behavioral control

and  is  oriented  toward  students'  holistic  development,  fostering  more  autonomous,

respectful, and supportive learning environments.

Finally,  I  highlight  my  professional  commitment  and  responsibility,  evidenced

through consistent planning, prior preparation of activities, and the continuous search for

strategies  to  improve  student  leaning.  This  attrfude  contributed  to  strengthening  my

Identity as a teacher in training and to taking seriously the impact that teaching can have

on the educational community.

Overall, these skills represented key elements for the successful development of

my teaching practice and constitute the foundation of my professional growth in the field

of English Language Pedagogy.

What were the results of the comparison between tl]e diagnostic test and tl)e r]nal

test?

The  comparison  between  the  diagnostic  test  and  the  final  test  shows  a gradual

improvement in students'  English language proficiency, although limitations typical  of

an  early  stage  of  language  acquisition  are  still  present.   While  the  initial  diagnostic

assessment revealed a low Level across all communicative skills, with marked difficulties

in listening comprehension,  speaking, reading, and writing,  as well as a general  lack of

basic vocabulary and elementary grammatical structures, the final evaluation allowed for

the identification of significant progress in fundamental aspects of language learning. In

this regard, it is relevant to consider that:

Diagnosis,  on  the  one  hand,  should  observe  the  skills  involved   in  leaning

processes rather than aspects related to underlying psychometric factors, and on

the other hand,  it should attend to the reorganization of skills that have already
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been consolidated,  mastered,  or  automated,  as  individuals  attempt  to  construct

new   skill   structures   by  experimenting  with  previously   acquired   knowledge

through new forms, combinations, or mechanisms. (Alfaro Rocher, 2004, p. 84)

This   perspective   helps   explain   the   progress   observed   between   the   two

assessments.

Specifically,   students   demonstrated   an   increase   in   their   basic   vocabulary

repertoire,  recognition of simple phrases, and use of elementary  structures.  They  were

also  able to  more clearly distinguish affirmative, negative,  and  interrogative sentences,

identify frequently used verbs, and understand everyday expressions, which indicates an

initial appropriation of the formal components of the language.  These results reflect that

the   pedagogicaL   strategies   implemented-more   dynamic   and   contextualized-have

contributed  to  strengthening  students'  linguistic  knowledge,  as  stated  by  Ballesteros

Carmona (2025):

Communicative  activities  allow  students  to  practice  the  four  language  skills

(speaking,  listening9  reading, and writing)  in authentic contexts and enhance the

development  of communicative  competencies  that  help  them  function  in  any

context,  knowing  how  to  use  their  knowledge  and  what  to  do  with  it  in  the

different situations present in their lives. (p. 253)

However, the comparison also reveals that difficulties persist in productive skills,

particularly  in  pronunciation  and  reading.  In the  case  of reading,  these  limitations  are

intensified  because  several  students  still  struggle  with  reading  fluency  even  in  their

mother tongue,  Spanish,  which directly  affects their ability to  decode and comprehend

texts in English.  Additionally, the limited exposure to the language must be considered,

given that this is only the second year in whlch students have received Engl ish Instruction

from a specialized teacher. Furthemore, contextual factors typical of rural settings-such
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as irregular student attendance, delayed start of some classes, and the loss of instructional

time due to holidays and local festivities-have restricted the continuity of the leaning

process and, consequently, the more solid development of linguistic competencies.

In this sense, although the final test does not reflect an advanced command of the

language,  it  does  confirm  real  progress  compared  to  the  initial  diagnostic  assessment.

Students have built basic foundations in vocabulary and grammatical structures; however,

they still require systematic support, increased practice time, and more stable pedagogical

conditions to strengthen pronunciation, reading, and oral production. In this regard, it is

important to recognize that:

Such support can generate benefits aimed at achieving meaningful transformation,

requiring educational institutions to raise awareness of the need for change in both

administrative aspects and  pedagogical  dimensions,  fostering new perspectives,

ideas, and practices framed within a dynamic of quality implementation. (Abanto

Zorrilla et al., 2021, p, 4)

Therefore, the comparison between both assessments allows us to conclude that

English  language  leaming  has  been  favorable  within  the  possibilities  of the  context,

evidencing concrete progress while also higmghting the need to continue with gradual,

contextualized instruction aligned with the students'  initial level.

Conclusions

-i   The development of the community social service demonstrated that, even in rural

contexts  characterized  by  limited  infrastructure,  technological  resources,  and

teaching   materials,   it   is   possible   to   promote   meaningful   teaching-learning

processes  when  instructional  practice  is  grounded   in  pedagogical  flexibility,

contextualization,  and  professional  commitment.  Institutional  resilience and  the

active participation of the educational community made it possible to transform
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material  constraints  into  formative  opportunities,  fostering  a  more  equitable,

inclusive,  and  contextually  relevant  education  aligned  with  the  sociocultural

reality of the envirorment.

-i   The  comparative analysis  between the  diagnostic test and the final  assessment

revealed  progressive  improvements  in  students'  English  language  proficiency,

particularly   in  the  recognition  of  basic  vocabulary,  elementary  grammatical

structures, and general comprehension of simple messages. Although difficulties

persist    in    productive    skills,    the   results    confirm    that   plarmed,    gradual,

communicative,  and  contextualized  instruction  supports  the  consolidation  of

initial  linguistic  foundations,  even  in  scenarios  with  Limited  exposure  to  the

language and challenging pedagogical conditions.

+   The  implementation  of the  ECRIF,  PDP,  and  Writing  Process  methodological

models contributed significantly to the coherent organization of lesson plaming

and execution, promoting process-oriented teaching, active student participation,

and  the  development  of communicative  competencies.  Despite  the  limitations

inherent to  the rural context and the  learners'  initial  level  of proficiency, these

approaches proved to be effective pedagogical tools for structuring the teaching-

leaming  process  and  for  strengthening  a  reflective,  adaptive,  and  meaningful

teaching practice.

Recommendations

4-   It is recommended that administrative authorities and institutions responsible for

educational policy sustainably strengthen investment in school infrastructure, the

provision of teaching resources, and access to educational technologies  in rural

institutions,  to  enhance  existing  pedagogical  practices  and  reduce  quality  gaps

between urban and rural contexts.
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4-   lt   is  also   suggested   to   institutionalize   formative   assessment  processes  and

continuous pedagogical support that allow for systematic monitoring of students'

progress   and   timely    adjustments   to    instructional    plarming.    Additionally,

prioritizing  strategies  that  increase  opportunities  for oral  and  listening  practice

through   communicative   activities   and   contextualized   materials   is   strongly

advised.

+   Finally,  it  is  recommended  that  initial  teacher  education  prograns  deepen  the

theoretical  and practical  exploration of communicative methodological  models,

incorporating opportunities for application  in  real  contexts,  particularly  in rural

and   multigrade   settings,   as   well   as   spaces   for   pedagogical   reflection   that

strengthen evidence-based didactic dec ision-mak ing.
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Annexes

Certifications

UNIDAD EDUC^TIVA•'L,EON T0lJSTOY"
FUND^D^ EL 18 DB ^aosTO i>i3 i936

cODlco ^Mm: I.iloocel
cORREoi[g=ggr.csoalhe;torf#9d#[='ndLcom

EI Bejuco. 4 Agosto del 2025

^sun.a: lNFORME DE DESEMPENO

Licencindo

Rider MCBd®za Saltos, Mg9

Coordii)ad®r d. la Carr.ra de Pedag®g[a de log [diomas Naciotlales

y EltT-tljeros de b Uteam E|.€nsi®i] Ctl®be.

De mi col.sid€raci6tl:

Rcciba un cordial saludo. cstimado Coordinador.

Pop  rncdio  dc  la  presentc.  mc  pcTmito  dirigifTnc  a  usted  paJa  eTiviar  el  [nfotTne  de

Desempefto bajo la modalid8d dc TEFl,1o Community Service de la esfudiante BritDey
V.lcntim Giler Br.v® con ntimero de cedula 131746997-9 quicn rcalizd sus pfacticas
desdc el 20 de n-yo baste .I 06 de agosto dcl 202S {princr scmes(rc).  Es.e  infolTne
responds a los puntos rcqueridos:

Primer Semcslre (20 d. maya I.asta el 06 de .gos.a d.I 202S)

I. Man€jo d.I i»roc.so de .iis.baf]za y aprel)dEzaje {PE^)

En esto rasc inicial, la esiudiante mostr6 disposicidn par8 adhptarsc al ci`tomo educativo

y aprender sobre lps dinamicas de cnseflanza cTi la comunidad. ^uTtque o1 principio sc
evidenciaron ncivios al maiiejar grupos. su descmpeilo mejor6 progresivamentc con
cads clas€. incorporando es.rategias basicas pars captor la atenci6n de los eslndiari(cs.

2. ^porte Acad€mico

Durarilc este periodo. con(ribuy6 con clascs enrocadas eii vocabulario y rTascs simptes.

I)rofTioviendo la participacidn active de tos alLurmos cn actividadcs orales. Su enfasis en
]a repetici6n y prdetica ayud6 a los cs(udiantcs a faiTiilinrizarse con el idioma ing]es.
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UNIDAD EDUCATIVA
" I,EON TOLSTOY "

Fut`lD^D^ EL 18 DE ^cOSTO DE 19]6
CbDICo ^MtB: I.HOOO2I

CoRREo ELEmoNICo: IcotLtot.Iorloi6@]ofro.lLcoB
EL. I)EJUCO - S^NT^ RIT^ - CI{ONE

3. ^ctitudes Docei]tes

Deede el inicio. Valerttina destac6 por su cntusiasmo y voluntad de apreftder. Su trato

cespetuoso hacia tos cst`idientcs y cotcgas cre6 un anbicn(c amigabtc. romcntando la

cot`fianza en el auto y cl dmbi`o profesional .

4. C®ntribuci®D a la C®mubid.d

En esfa ctapa. sue clascs imrodujeron una base inportantc dcl idioma+ espccialmentc

palaaquellosalurmosconmayordiricultaddcaprcndizajc.ayudindotcsaganarintcres
pot eL inBles . edemas ha rnetivedo eaimbich a lan pedres de fanilia a involucrarsc con
las qpeas de los nijtos y asl lleva su enscftanzas a mas rnicmbros de la comunidad de

rofma dirccta y indirccta .

Este infome tic(.c colno objctivo apotlar a la cvaluaci6n dc la modalidad dc titulaci6n

cn servicio comuniqrio. Nos encontramos abiertos . colaboru cri lo quc sea ncccgario

para h TnejoTa continua dc cstc programa.

J NIDAO EDUCA"V/`•Lcoti rotsop
ti..iueo.stlmi.Coo.I
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UNIDAD EDUC^TIVA" LE6N TOLSTory.'
FUNl)^D^ EL,18 I)E ^GOslt} DE 1936

conREounasENcOR8¥=B=`\®.tsH%y#56@i\o,in.n..on
EI. BEnico -SANTA RITA -CHONE

E] Bejuco. cnero 22 del 2026

^suttto: lnfomc de desempefto

Licenciado

Rider Mendona Si]Itos. Mgs .

Coordinad®r d€ I- Carrem de Pcdagogfa de [os  ldiomas Na(lonales y
Eltranjeros d. ta U[cam Elf.n8len Chol)c.

Dc itii c®nsideraci6n:

Reciba L]n cordial saludo, es(imado Coordinador.

For medio de la presente. me permito dirigirme a usted pare enviar el ]nforme de Desempeao
bajo  la modalidad de TEFL in Community Service de la estudiante  Brithey  Val.ntiba
Gil.I Bravo, con ninero de cedula 1317469979, quien realiz6 sus practices desde el  ls de
septi.ml)re hasta .I 27 tle febrcro del 2026 (segundo semestTc)  Este inforTne responde a
lns ri`into§ requeridos.

Segundo S€mestpc (ls dc s€ptiemt}re al 27 de fet]r.ro d€ 2026)

I. MaDejo de] proc.so de cnseffanza y apt.cndizaje (PEA)

Durante e] segundo seines(re. Valentina consolid6 sus habilidades pedag6gicas,

demosti.undo mayor seguridad y creatividad en sus closes. Empled actividades dinamicas y
rnateriales complementarios que facilitaron la comprensi6n de temas mss compLejos. como

estructuras gramatical es bislcas.

2. Aporte Acad€mico

En esta fare. su aporte se reflejd en el avance de los cs(udian(es, quienes mostraron mayor

confianza para participar en ejercicios prdcticos y mcjorar su pronunciacich. Tambien

introdujo aclivjdades de leclura y cscritura que cnriquccieron el aprendizaje.
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UN tD^l) EDtJC^T] V^'' LEON TOLSTOY''
FUT`lDAD^ El. I 8 DE ^cOST0 DE I 936

CbDIGO AMIE:  I.H009ZI
CORREO ELEC-mbNICO: I.oniolitoyl9#@brfud...om

EL. BEPuCO - S^NTA RITA -CHONE

3. Actitudes Docetites

Valentina mostrd L]na evolucidn notal)Ie en su aclitud profesional. destac4ndosc por su

compromise y empatfa. Su liderazgo cn el 8ula permitid que los estudiantes se sinticraTt

mss motivados y apeyedos en su proceso de apTendizaie.

4. CoDtribu€!6n a la Comutiidad

En esta etapa. su trabajo jmpact6 Fiositivamente en la comunidad educativa, promoviendo

valores como cl respcto y la colaboraci6n. Su esfucfzo contribuy6 al desaTTollo de

competencias I ingtlisticas eseT.ciales entre tos esfudiantcs.

Este informc tiene como objetivo aportar a la evaluacibn de la modalidad de titulaci6TI erl

§ervicio comunjtario. Nos encontramos abiertos a colaborar en lo que sea nccesario para la

mejora continua de este programa.
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Lesson plans

Name: Valentina Giler Bravo

Writing lesson plan

Level: Basic

Date:

Action points - (These are two things you are working on in your teaching)

1.    Hel students write affirmative sentences using the simple reset tense.

2.    Encourage students to organize their ideas when writing short sentences.

Wliat are your Student Learning OI)jectives for the lesson? By the ed of the lesson,

SWBAT.

USE the simple present tense in affirmative sentences

TO describe their dally routines

IN short written sentences

Whenfflow in the lesson will I check students' progress toward the above Learning

Objective? What I)ehaviors/activities wi]] show me whether they have mastered the

material?

I will check students'  progress by monitoring their writing during the activities and by

reviewing the sentences they write in their worksheets and notebooks.

At the end of the class, students should be able to write at least three affirmative sentences

using the simple present tense correctly.

Preliminary considerations: What vocabulary/grammar/information/skil]s do your

students already know in relation to today's lesson?

I  expect students to know basic vocabulary related to daily activities such as  wake  up,

eat, go to school, play, sleep.

Students are familiar with personal pronouns (I, you, we, they).
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Wl]at   aspects   of   the   Lesson   do   you   anticipate   your   students   might   rind

challenging/difficult?

Some students may confuse the word order in sentences.

Others may forget to use the verb correctly in the affirmative form.

How will you avoid and/or address these problem areas in your lesson?

I will write clear sentence models on the board and guide students step by step.

I will provide examples and monitor students closely while they write.
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Time Framework Stage

Procedure InteractionT-S/S-SVAKT

Materials Needed
Teacller will. . . Students wi]]. . .

10 minutes Preparation

Introduce the simplepresenttenseusingdailyroutineexamples.Writemodelsentencesontheboardandexplainthestructure.

Observe, listen, andrepeattheexamples.
T-Ss V Board, markers

7 minutes Drafting

Guide students towritesimpleaffirmativesentences.Giveaworksheetandexplainhowtowritesentences.

Write short sentencesusingthesimplepresenttense.

T-Ss V Worksheet

8 minutes Revising

Check students'sentencesandprovidefeedback.
Identify errors andmakecorrections.

T-Ss VA Worksheet
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Read some sentencesaloudandcorrectmistakes.

15  minutes Editing

Ask students to writesentencesabouttheirdailyroutine.Guideandmonitorstudentswhilewriting.

Write 34 sentencesusingthesimplepresenttense.

T-Ss V Notebook, pencil

5 minutes Extension

Invite students tosharetheirsentences.Encouragestudentstoreadtheirsentencesaloud.

Share their sentenceswiththeclass.
T-Ss A Notebook
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Name: Valentina Giler Bravo

Listening lesson plan

Level: Basic

Date:

Action points -(These are two things you are working on in your teaching)

I.    Improve students' listening comprehension through repetition and simple tasks.

2.    Help students identify key vocabulary from audio related to daily activities.

Wliat are your Student Learning Objectives for the lesson?

By the end of the lesson, SWBAT:

SHOW understanding of a listening activity about daily routines.

THEN identify basic vocabulary mentioned in the audio and simple questions based on

the listening.

When/IIow in the lesson will I check students' progress toward the above Learning

Objective? What behaviors/activities will show m€ whether they have mastered the

material?

I will check students' progress by asking oral questions during the lesson and by

observing how they complete the listening activities.

Students will demonstrate understanding by identifying and ordering the activities

mentioned in the audio.

Preliminary considerations:

a.   WI]at vocabulary/grammai./information/skills do your students already

know in relation to today's lesson?

I expect students to know basic vocabulary such as wake up, eat, go to school, play,

sleep.

They are familiar with simple present tense sentences.

b.   What aspects of tl)e lesson do you anticipate your students might find

challenging/difrlcult?
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Some students may have difficulty understanding the pronunciation in the audio.

Others may feel insecure listening to English without written support.

c.    How will you avoid and/or address these problem areas in your lesson?

I will repeat the audio and provide visual support before listening.

I will speak slowly and clarify meanings using examples and gestures.
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Time Framework Stage

Procedure InteractionT-S/S-SVAKT

Materials Needed
Teacbel. will.. . Students will. . .

7 minutes Pre

Introduce the topic"Dailyactivities"andreviewkeyvocabulay.Asksimplequestionsandshowpicturesrelatedtodailyroutines.

Answer questionsandobservepictures.
T-Ss V Pictures

10 minutes Early during

Explain that studentswilllistentoanaudioaboutdailyactivities.Playtheaudioforthefirsttimeandexplainthetask.

Listen carefully to theaudio.
T-Ss A Audio, speaker

10 minutes Middle during

Play the audio againandguidetheactivdy.
Identify and circle theactivitiestheyhear.

T-Ss / Ss-Ss AK Worksheet, pencil
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Repeat the audio andgiveinstructions.

13  minutes Later during

Ask questions basedonlistening.Asksimplecomprehensionquestionsandmonitorstudents.

Answer questionsandorderactivities intheirnotebooks.

T-Ss AK Notebook

5 minutes Post

Reflect on thelisteningactivity.Askstudentswhichactivitywaseasyordifflcult.

Share opinions aboutthelistening.
T-Ss A Personal opinions
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Speaking lesson plan

Name: Valentina Giler            Date: Level: Basic

Action points

I.    Create a real-world scenario for fluent use of greetings and introductions.

2.    Provide sufficient opportunities for students to internalize new vocabulary and

phrases related to greetings early in the lesson.

What are your Student Learning Objectives for the lesson?

By the end of the lesson, SWBAT:

USE basic greeting phrases ("hello", "nice to meet you", "how are you") and responses

("I'm fine", thank you", "nice tl meet you too")

TO introduces themselves and greets others.

IN a role-play activity simulating a social gathering (a party, community event)

When/How in the lesson will I check students' progress towards the above Learning

Objective? What behaviors/activities will show me whether they I]av€ mastered the

material?

1.    Observe if students can identify and repeat greeting phrases during the initial

presentation and matching activity.

2.    Use comprehension checking questions to ensure students understand the

meaning and context of greetings.

3.    Monitor the students during drilling and gap-fill activities to check accurately

pronunciation and recall of phrases.

4.    Observe students in pair work to see if they can use greetings with minimal

teacher support.

5.    Monitor the role-play activity to assess whether students can use greetings and

introductions fluently in a simulated social gathering.
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Preliminary considerations:

a.   What vocabulary/grammar./information/skil]s do your students already

know in relation to today's lesson?

I expect most students will know basic greetings like "Hello" and "Hi", but may not be

familiar with responses like "Nice to meet you" or formal greetings like "Good moming."

Students likely know how to say their names and basic personal information ("My name

is. . .  ").

Students may recognize visual cues (pictures of people shaking hands) but may not

connect them to specific phrases.

b.   What aspects of the lesson do you anticipate your students might find

challenging/difflcult?

Students may struggle with the pronunciation of certain phrases ("Nice to meet you").

Some students might find it difficult to distinguish between formal and informal

greetings.

The role-play activity may be challenging due to the need to combine greetings with

spontaneous introductions.

c.    How will you avoid and/or address these problem areas in your lesson?

I will model pronunciation clearly and use drilling to reinforce correct pronunciation.

I will provide examples of formal vs. informal greetings and use CCQs to clarify their

use.

I will demonstrate the role-play activity with a strong student or co-teacher to clarify

expectations and provide a model.
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Time Framework stage Procedure Interaction Materials Needed

Teacher win Student wh]

5min Warm upIName

-    Write "Greetings" on theboardandpromptstudentstoshareknowngreetings.-Explainwhengreetings

-     Shout out greetings theyknowinEnglishortheir

T-Ss Whiteboard,

are used (e.g., meetingsomeonenew).-Instructstudentstoplay native language.-Discussbrieflywhengreetingsareused.-Stand,walktoapartner,sayagreetingtheyknow(e.g..`Hi!"),andswitchpartnerstwice.

a              game "Stand and Greet" gameanddemonstratewithastudent.-Linktolesson:"Today,we'llleanmoregreetingsandhowtointroduceourselves." Ss-Ss marker

15 mid Encounter

-    Show pictures of peoplegreeting(e.g.,shakinghandswaving).

-    Observe pictures and listen

T-Ss Pictures,

-    Presentkey phrases: to the teacher's"Hello," "Hi," "Goodmomin""Nicetomeet
presentations of phrases.

8,you,""How are you?" and -    Listen to the story andrepeatphrasesaftertheteacher.
Ss-Ss flashcards,

responses. Ss-T whiteboard
-    Tell astoryaboutmeetingsomeoneataparty,mode]ljnggreetings.-Provideflashcardsandinstructstudentstomatch -     Workin pairs tomatchphrasestopictures.
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_
phrases to pictures inpairs.

10 mid Clarify

-AsCCQs: "Pointtopictureof`Hello',"Is`Goodmoming'used atnight?","Doyousay`Hi' -    AnswerccQstodemonstrateunderstand ingofgreetings.-Askquestionsifconfusedaboutformalvs.informal

T-Ss Worksheets,
or `Good evening' to a Ss-T flashcards,
friend in the afternoon?" greetings.

-    Explain formal vs.informalgreetings and -     Pointto pictures orrespondverballyto clarify

clarify as needed. meaning.

15 min Remember

-    Lead pronunciation -    Repeat phrases during

T-SsSs-T Worksheets,flashcards

drilling of key phrases. pronunciation drill ing.
-    Distribute gap-fill -    Complete gap-fi]l

worksheets and monitor dialogues (e.g"my name
students as they complete is Ana." `Nice tl
dialogues. -Ou.").

-    Provide matching -    Match greetingsto
exercises (greetings to appropriate responses in
responses) and checkanswers. the exercise.

15 mid Intema]ize

-    Distribute  information gapworksheetsandexplaintheactivity.
-   Work in pairs to ask andansweraboutnamesandgreetingsusingprompts(e.g„"Geetyourpartnerandasktheirname").

Ss-Ss
Worksheets, role-

-    Provide role-play promptsanddemonstrateashortintroductionwithastudent. play prompts
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-    Monitorpairs and offersupportasneeded.

15 min Fluency

-    Explain the role-playactivity(simulateasocial
-    Mingle, greet each other,

Ss-Ss
Rol e-play scenario

gathering, e.g., a party). and introduce themselves
-    Distribute scenario cards using target phrases in a

and monitor students simulated social gathering. cards
without interrupting for -    Usescenario cardsto
corrections.-Observefluency and noteareasforfuturefeedback. guide interactions.
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Reading lesson plan

Name: Valentina Giler            Date:

Action points

Level: Basic

I.    Ensuring all students remain focused during skimming and scanning tasks.

2.    Providing clear differentiation between formal and informal classroom language

related to the school theme.

What are your Students Learning Objectives for the lesson?

By the end of the lesson SWEAT:

Show understanding of a text about school.

By identifying key details and vocabulary related to the school environment.

Then answer comprehension questions in complete sentences and apply school-related

vocabulary in a follow-up activity.

When/How iD tl)e lesson will I check students' progress toward the above Learning

Objective? What behaviors/activities will show me whether they have mastered tlie

material?

During the Early During Stage, review students' title choices to confirm the identified

the main idea.

During the Final During Stage, evaluate students' summaries for comprehension and

use of school-related vocabulary.

In the Post-Stage, observe the dialogues to ensure students use the target vocabulary

correctly and appropriately.

Preliminary considerations:

a.   What vocabulary/grammar/information/skills do your students already

know in relation to today's lesson?

Students are familiar with basic school-related vocabulary (e.g., "teacher," "student,"

"classroom" and simple present tense.
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They have practiced skimming and scanning in previous reading lessons.

Basic understanding of question formation and answering in complete sentences.

b.   What aspects of the lesson do you anticipate your students might find

challenging/difricult?

Understanding less familiar school-related vocabulary (e.g., "bulletin board," "hallway").

Answering comprehension questions in complete sentences with accurate grammar.

Scanning to locate specific details within a time limit.

c.    How will you avoid and/or address these problem areas in your lesson?

Pre-teach vocabulary with visuals or realia (e.g., pictures of a backpack, bulletin board).

Provide a model for answering questions jn complete sentences.

Demonstrate skimming and scanning tasks clearly and use timed practice to improve

efficiency
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Time
FrameworkStage

Procedure InteractionT-S/S-SVAKT
Material Needed

Teacher will. .. Students wh]. . .

5min Warm up

-    Write the word "School" on theboardandask:"Whatwordscometomindwhenyouthinkofschool?

-    Brainstorm school-related

T-SS-SS-T
Whiteboard,

-    Show flashcards with school- words in pairs and share with
related images (e.g., backpack, the class.

classroom,  teacher) and ask -    Nametheobjectsonthe

students to name them. flashcards. flashcards
-    Play aquickgame: "Find the -    Guess the described school

object" items in the "find the object"
-Describe an item(e.g., "it'ssomethingyoucarryboosin")andstudentsguesstheword(e.g.,"backpack"). game.

ls min Pre-Stage

-    Introduce the topic by asking"Whatdoyoudoonyourfirst
-    Discuss in pair whatthey do or

T-SS-T Whiteboard,flashcards,real ia.

day of school? see on the first day of school.
-    Show pictures of school-related -    Predict vocabulary words they

items (e.g., bulletin board, might find in the text (e.g.,

hallway). "c lassroom," "teacher").

-    Pre-teach vocabulary: -    Match vocabulary words to
"Uniform,""backpack,""hallway,""classroom,"

pictures on the board.
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"Teacher," "classmate," etc.,usingflashcardsorrealia.

10 Din
Early

-    Provide the text-Seta2-mjnutetime limit for

-     Skim the text to identify themainidea(e.g.,"ThetextisaboutAlex'sfirstdayofschoolandmeetinghisfriends").

T-S Handout of the
During students to skim the text and -    Choose the best title from 3options(e.g.,"Alex'sExcitingFirstDay,""ANewSchoolYear,""MeetingtheTeacher"). S-T text, timer
Stage identify the main idea.-Ask:"Whatisthetext about?"

15 min
Later

-    Provideatask sheetwith 5comprehensionquestions.-Instructstudentstoscanthe text
-     Scanthetexttofind answers tothequestionsandwritethemincompletesentences(e.g.,"Alex'sexcitementtogobacktoschool."-UnderlinethesentenceshowingAlex'sexcitement.-Shareanswersimpairs.

T-S Handout of the
During to find answers. S-S text,  task  sheet
S'nge -    As students to underline thesentenceinthetextthatshowsAlex'sexcitement. S-T with questions.

15 min
Final During

-    Ask students to read the text -    Summarize theparagraph in 2

T-SS-SS-T
Handout of thecarefully and summarize the sentences.

paragraph about Alex arriving at -    Guess the meaning of text, whiteboard
Stage school in their own words. unfamiliar words using for group

-Guide students to infer the context. summarizes.

meaning of words like -    Discuss the teacher's tone
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"hallway" or "classmate" from
(e.g., friendly, welcoming) in

context.-Discuss: "What is the teacher'stonewhenshesays,`Goodmomingchildren!'?" small groups.

15 mid Post Stage

-    Ask students to write a shortdialogueusing3-4school-relatedvocabularywords(e.g., a

-    Writeand share adialogue in

T-SS-SS-T Whitehoard,paperfordialogueactivity.

student introducing a classmate pairs, using words like
to the teacher). "classmate," "teacher," or

-     Facilitate a group discussion: "classroom".
"What would you say to a new -    Discuss how they would greet

classmate on the first day?" a new classmate.
-    Assing homework: Read a short -    Prepare to summarize the

magazine article or comic stripaboutschoollifeandwrite5-sentencessummary. homework reading.
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Annexes

Gcod rTrorrung bo` i
artog.rl5'  \^/EJ(one  to        I

;h.CLfca,#ts95r¥ac,Ya.     i¥c=;r3no

V/cb.L  I. p.rs wh vour cb.5mctes to a/aclke                     Q
h*`€  grce,'no.

A*c7 \roL. 9ed \®Lw teagiv .Id frrenrfu a.a`^i .nd
wnt. . deft givng tw . frino w` one tx)I and in
the cth.f beL `.mte . foml o.-q to `.our teac^o
Use th. `.rfu \ni W!.met I. Oi. didy.. boot

+.,\'|'J-._,.i  `  f  a

Ale¥        ,-^      ji  ver`/..dythigrrofTmg.  Today
isthe`     idavof ben.^r6choolvBar.ti.I.r`

grd. ro`.r_ He `^.ears hls .`e\^i `ii.ifom
are shoes. and he fe.is wd  .\^/to `^hl be
my riew teactor he asl! hs mom ai he eats
h6 tpeatf.sL |^/H mv fr€nds be n the a.rl.e
tliLssl-r*G`ary    \    '    /®gotoschcol

tie oats his t}.ctp)ck .nd €   ,,,..  to ga. I+a
ttdes or` the tl`A `^/th h6 a.o.ri .nd 6r.alh/ armos
to school -LDol iTraii there 6 lI)`i[ and To.ri
also ^4tlaoi and \faoese-  tirt i 9or Th. childron
¥e tiappy ® see their frieods. -I+.lo. Tt.m! tt.
MeLany' He`i. VIr`es.al.. The)i iun in the ha4hoarf
to the class~` TtE ce®cher wac for them.
•Goed iTio.rwp c^.ldreuth She rays.

`.    +  apen `~                 Loci.:;h:err.t£::al\ Word"nd campie,etha
I.`r. .^tr sl€ep in t±\e
rma"n9

t, 7<,.~* uny hapftrytr , i h- - a lm,
u D< i se   mdtoE. fo`^

?i-rd.-rty hrtya-togo

Tod.v is the                               day ol the rie`^.
scnca veer

He ii n                             gr.cle no`ir

Lfo.s \rery                               to go to s{hool

t+a gets hEi bxhpa{L 4r\d is                               to gD

``  Arm^er the fo.owma ouetms relatea ® the stDrv
Use comp*ep 6entettes

Who 8 excited to go bad:I to scho.olt

What grade .s he n now7

\^/hat dtres he got to be cead`/ ler'

Ho`.r .a theii oo to gchDdi7

\~her€ are h6 toeodf ?
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