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INTRODUCTION 

This document brings together the knowledge and experience I have obtained through 

courses, internships, and teaching placements in the community as part of my training as a future 

English teacher. These experiences have shaped my perspective as a teacher and have given me 

the opportunity to make a positive impact through language teaching, while also allowing me to 

connect with different people and grow both personally and professionally. 

English has become a powerful tool for communication, education, and access to 

opportunities around the world, making teaching it both a responsibility and a privilege. As 

educators, our goal is to support learners in their journey toward language proficiency by 

developing the four fundamental language skills: speaking, listening, reading, and writing. 

For speaking, the ECRIF model is used to promote effective communication, and each 

lesson focuses on clear, practical objectives linked to real-life situations. In this context, the 

teacher’s role is to act as a facilitator, guiding students through the language acquisition process. 

Listening and reading comprehension skills are developed through the PDP model, a structured 

framework that strengthen understanding and critical thinking through organized activities. This 

approach allows teachers to design lessons adapted to students’ needs, which supports their 

development as confident listeners and readers. 

Finally, writing skills are developed using the PDREE model, which guides students 

through the stages of preparation, drafting, revision, and editing before they submit their final 

work, allowing them to develop writing skills according to the type of text required. 
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MODULE 1: FMU LANGUAGE ANALYSIS 

FMU Language Analysis for: Embedded questions 

• FORM 

Wh- embedded questions: Introductory phrase + question word + subject + verb + ? 

 Could you tell me where the station is?  

 Do you remember when the party starts? 

Yes/No embedded questions: Introductory + if/whether + subject + verb + ? 

 Do you know if she will come? 

➢ Yes, she will come. / No, she won’t come. 

➢ Yes, I know she will come. She told me she’s planning to be here around 5 p.m. / 

No, I don’t know if she will come. She hasn’t said anything about her plans yet. 

• MEANING 

An embedded question is a question that appears as a subordinate clause rather than as the main 

clause of the sentence. An embedded question is a question within another statement, often 

followed by phrases such as “I wonder...”, “Could you tell me...?” or 'Do you know...?'  

 I wonder why she is late. 

 Do you know who that man is? 

• USE 

 We use it for other questions (such as indirect questions, often to be polite).  

Examples: Do you know if she has finished her homework? 

       Can you explain how this machine works? 
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 We use it in declarative sentences (such as noun clauses that function as the subject 

or object of the main clause). 

Examples: I can’t imagine how they solved the problem. 

                  How he managed to win is still a mystery. 

 We use it to show curiosity or a lack of knowledge about a topic. 

Examples: I would like to know why they moved to another city. 

       I have been thinking about how people learn new languages. 

• ANTICIPATED DIFFICULTIES   

 Students may use question marks incorrectly after questions embedded in statements, 

such as “I don't know where he is?” instead of “I don't know where he is”. 

 Forgetting if/whether in yes/no questions. 

 Incorrect contractions at the end. Errors such as “she won't come” instead of “she 

won't come”. 

• CONCEPT-CHECKING QUESTIONS 

 Look at these two questions: “Where is the bank?” and "Could you tell me where the 

bank is?" Which one is an embedded question, and why? 

▪ The second is an embedded question because instead of asking directly, we 

ask in a more formal and polite way. 

 Look at this sentence: “Do you know where is she?” Is it correct or incorrect? If it’s 

incorrect, explain why. If it’s correct, justify your answer.  

▪ That is incorrect. In embedded questions, the word order changes. It should 

be: ‘Do you know where she is?’ without inversion after ‘where’. 
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 The purpose of saying ‘Could you tell me what time the film starts?’ is to get 

information directly or to ask in a polite and indirect way? 

▪ The purpose is asking politely and indirectly, not demanding information 

directly. 

• TEACHING IDEAS     

 In the following worksheet 

A.- Read each pair of sentences and decide which one is the correct embedded question. Circle 

the correct answer. (Annex 1) 

B.- Rewrite the direct questions as embedded questions. (Annex 2) 

 Jigsaw activity: The teacher cuts out the cards and gives one to each student face down. 

Students flip it over and walk around to find the right embedded question. Once they find 

their partner, they read and answer it together. (Annex 3) 

• SOURCES CONSULTED 

Inversion in embedded questions. (n.d.). Yale Grammatical Diversity Project: 

https://ygdp.yale.edu/phenomena/inversion-embedded-questions 

LIVEWORKSHEETS. (n.d.). Embedded questions: 

https://www.liveworksheets.com/worksheet/en/english-second-language-esl/216065 

Perfect english grammar. (n.d.). Embedded questions:  

https://www.perfect-english-grammar.com/embedded-questions.html 

Pinterest. (n.d.). Embedded questions/Indirect questions Board game: 

https://es.pinterest.com/pin/56013589125024642/ 

University of Victoria, Continuing Studies (English Language Centre). (n.d.). Embedded 

Questions:  

https://ygdp.yale.edu/phenomena/inversion-embedded-questions
https://www.liveworksheets.com/worksheet/en/english-second-language-esl/216065
https://www.perfect-english-grammar.com/embedded-questions.html
https://es.pinterest.com/pin/56013589125024642/
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https://continuingstudies.uvic.ca/elc/studyzone/410/grammar/410-embedded-questions 

• ANNEXES 

Annex 1.  

Name: _________________________ 

Date: _________________ 

Summative assessment. 

Embedded questions 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://continuingstudies.uvic.ca/elc/studyzone/410/grammar/410-embedded-questions
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Annex 2. 

 

 

 

 

 

 

 

 

 

 

 

 

Annex 3. 

Formative assessment. 

Jigsaw activity: The teacher cuts out the cards and gives one to each student face down. Students 

flip it over and walk around to find the right embedded question. Once they find their partner, 

they read and answer it together. 
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JOURNAL 1: FMU 

The FMU framework is a pedagogical approach to teaching grammar that integrates three 

essential components: form, meaning, and use. According to Larsen-Freeman (2001) teaching 

grammatical form alone does not guarantee effective communication, as students need to 

understand meaning and know when and how a structure is used in real-life contexts. Similarly, 

Crawford (2012) argues that the FMU framework helps to overcome the rule-based teaching of 

grammar, as it places grammar in a broader communicative process. This allows students to 

understand both the structure of language and the communicative intent behind it. 

The Form, meaning, and use (FMU) helps teachers design lessons that combine these 

three aspects so that students can communicate clearly and in a natural way. For instance, using 

the Jigsaw technique allows each student to be responsible for learning a specific topic and then 

teaching it to other members of the group. According to Floris (2022), activities like this offer 

students many opportunities to use different language skills in a realistic and meaningful way. 

This method provides a supportive environment in which students feel comfortable speaking, 

making mistakes, and learning from each other. 

At the same time, teaching grammar is not only about the learning of students, but also 

about the role of the teacher. As Crawford (2012) argues, grammar involves two types of 

knowledge: Teacher knowledge and pedagogical knowledge. Teacher knowledge refers to the 

understanding of grammar itself, which includes different grammar patterns, verb forms, and the 

use of tenses. On the theoretical knowledge, knowledge refers to the methods and strategies that 

help students use grammar correctly and naturally.  

Using the FMU framework in the classroom can be demonstrated through real-life 

activities. A good example is the task ‘Product Design’, which is based on the ideas of David 

Nunan (1989) on creating communicative activities. In this task, students work in teams to invent 

a new product and then present it to a group of ‘investors. This activity is more than just learning 
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rules. To be successful, the team has to use modal verbs not just correctly (form), but also to 

show good ideas and suggestions (meaning) and talk like they are in a real business meeting 

(use). This makes grammar a tool needed to reach a real goal, making students learn it actively 

instead of just memorizing rules. 

During the pre-teaching service, I realized that using FMU makes it easier for students to 

learn grammar, as it allows us to explain form in a practical way, rather than just as rules to be 

memorized. I observed that when students understand how structure relates to meaning and use, 

they understand the purpose of grammar even more clearly. To make it even more engaging, I 

had a small classroom competition where teams answered questions about the grammar points, 

we had practiced. The students enjoyed it and were very enthusiastic about demonstrating which 

team knew the most. This activity made the lesson engaging and enjoyable, and it helped the 

students to practice the language in real-life situations. 

In conclusion, FMU analysis is a valuable approach to teaching grammar, as it combines 

form, meaning, and use to facilitate real communication. Rather than limiting grammar to single 

rules, this framework helps learners to connect structures with meaning and apply them 

effectively in different contexts. Its importance lies in facilitating clearer communication, 

reducing misunderstandings, and encouraging learners to participate more actively and 

confidently. For teachers, FMU also serves as a practical guide to designing lessons that are 

meaningful and dynamic. Most importantly, it benefits students' overall development by helping 

them grow as communicators who can use language with precision, clarity, and purpose. 

References 

Crawford, W. (2012). Teaching Grammar. TESOL Press. 

doi:https://www.edwardtesol.com/uploads/2/6/5/8/26581579/teaching_v_g_02_teaching_

grammar.pdf 
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MODULE 2: ECRIF SPEAKING 

Speaking Lesson Plan ECRIF 

Student: Macías Intriago Stefanie Lissette   Level: B1 

Action Points  

1. Time management. 

2. Organizing activities. 

3. Communicative activities. 

What are your Student Learning Objectives for the lesson? 

By the end of the lesson, SWBAT USE embedded questions TO express polite requests IN 

meaningful short interviews among students. 

When/How in the lesson will I check student’s progress toward the above Learning 

Objective? What behaviors/activities will show me whether they have mastered the 

material? 

• When students express polite request. 

• When students present their meaningful short interviews among students. 

Preliminary Considerations: 

a. What vocabulary/grammar/information/skills do your students already know in 

relation to today’s lesson? 

• They can use polite expressions such as “Could you tell me…?” and “Do you know…?” 

• They are able to ask and answer questions in pairs about familiar topics. 



19 

 

 

 

b. What aspects of the lesson do you anticipate your students might find 

challenging/difficult? 

• Confusion in forming embedded questions naturally in conversation, especially using 

polite introductory phrases correctly. 

c. How will you avoid and/or address these problem areas in your lesson? 

• Provide clear examples and controlled practice, then encourage use in pair work and role-

play. 
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Time Framework 

Stage 

Procedure Interaction Materials needed 

Teacher will Students will  

 

 

3 

minutes 

 

 

 

Encounter 

 

 

-Show three images on the screen to check 

the point of view. (Annex 1) 

- Ask students: 

• How do you think they are talking, 

formal or informal? 

• What kind of questions could they be 

asking? 

• What do you think the conversation 

is about? 

-Look at the images. 

 

-Answer the questions. 

  T – S 

 

-Projector 

-Laptop 

 

 

 

 

 

 

6 

minutes 

 

 

 

 

 

 

 

Clarify 

-Briefly review embedded question structure 

according to FMU language analysis. 

• Introductory phrase + question word 

+ subject + verb + ? 

-Project two sentences on the board. (Annex 

2) 

-CCQs: 

• What words can I use to start 

embedded questions? 

• If I want to ask my best friend 

something, do I say “Where is the 

bank?” or “Do you know where the 

bank is?” 

-Observe and describe the pattern used 

in polite questions. 

 

 

-Read the two sentences on the board 

carefully. 

-Answer the CCQs. 

 

 

T – S 

 

-Projector 

-Laptop 
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• What do we use after “Do you 

know”? 

7 

minutes 

 

 

Remember 

-Provide a worksheet of scrambled 

sentences. (Annex 3) 

-Instruct students to reorder the words to 

create correct embedded questions. 

-Ask some students to read their sentences 

aloud so that they can correct their own 

sentences. 

-Receive the worksheet. 

 

-Order the words to create embedded 

questions. 

-Read their sentences aloud. 

T – S 

 

-Pencil 

-Worksheet 

8 

minutes 

 

 

 

Internalize 

-Set them in pairs to practice asking and 

answering using embedded questions. 

-Deliver a card with a simple situation to 

each pair. (Annex 4) 

-Request to switch roles so that both have 

the chance to ask and answer questions. 

-Monitor by walking around to check 

progress and support when needed. 

-Select a few pairs to present their answers 

aloud to the class and will take brief notes to 

provide feedback. 

-Work in pairs. 

 

-Receive one situation card from the 

teacher. 

-Switch roles with their classmate. 

 

-Receive support from the teacher as 

needed. 

-Read their questions and answers 

aloud to the class. 

T-S -Cards 
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21 

minutes 

 

 

Fluency 

-Request to pair up again with a different 

partner to create an interview using 

embedded questions in the topic “Places 

they would like to visit.” 

-Provide a model they can follow for the 

interview. (Annex 5)  

-Select some pairs to present their interview 

in front of the class. 

-Monitor the presentations and provide 

feedback as needed. 

  

-Pair up with a different classmate to 

create an interview. 

 

 

-Prepare and practice a short interview 

using embedded questions. 

-Listen to their classmates’ 

presentations. 

-Receive feedback as needed. 

S-S -Sheet of paper. 

-Pencil. 



23 

 

 

 

Annex 1. 

 

 

 

 

 

 

 

Annex 2. 
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Annex 3. 

Summative assessment. 

Embedded questions. 
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Annex 4. 

Annex 5. 

Healthy habits and eating routines. 

Interviewer: Hi! Do you know what kind of breakfast your friend usually eats? 

Interviewee: Yes, usually they eat eggs, toast, and fruit. 

Interviewer: Can you tell me what your friend does to stay healthy? 

Interviewee: They exercise three times a week and try to eat balanced meals. 

Interviewer: Do you know why it is important to drink enough water every day? 

Interviewee: Yes, because it helps the body stay hydrated and improves concentration. 

Interviewer: Can you tell me what snacks your friend usually avoids? 

Interviewee: They try to avoid too much sugar and fried food. 

Interviewer: Do you know what healthy habits your friend wants to start this year? 

Interviewee: They want to start meditating and walking more every day. 
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JOURNAL 2: ECRIF 

The ECRIF framework (Encounter, Clarify, Remember, Internalize, and Fluency) is 

one of the most effective ways to plan a language lesson. It helps teachers understand how 

learning happens step by step and how students go from seeing something that is new to 

them to using it with more confidence. The five stages of ECRIF are interconnected, with 

each stage preparing students for the next. The sequence of steps makes learning more 

natural and meaningful for students. Mai (2020) suggests the framework offers teachers a 

way to understand learning from the perspective of students. This model makes it easier to 

remember the English language and speak it more fluently through the activities carried out 

at each stage, because it focuses on the progress and development of each student. 

The ECRIF framework can also be understood through everyday situations. For 

example, the ECRIF forum mentions what happens when you meet someone new at a party. 

First, you notice the person and want to know their name (Encounter), then you ask them or 

listen carefully to know it (Clarify), and try to keep it in mind (Remember). After becoming 

familiar with the name, it becomes part of your memory (Internalize) until you can say it 

more naturally (Fluency). This example helps us show how learning can be developed step 

by step.  

According to Perez (2025), teaching a new language requires not only knowledge of 

the language but also understanding of the correct use of approaches, methods, techniques, 

and strategies, as well as the use of structured lesson plans with clear and achievable 

objectives designed to develop the knowledge of students in the classroom. 

During my pre-teaching service, I realized how helpful the ECRIF framework is for 

improving the speaking skills of my students. During the Encounter stage, I realized the 

importance of introducing new topics in interesting and real-life situations, so students 
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would be curious and motivated to learn. In the clarify stage, I guided the students to notice 

how the language works, gave them examples, and encouraged them to try it themselves. 

At the end, students must answer the CCQs to ensure that they really understand the 

meaning and use of the language.  

In the Remember stage, I used repetition exercises in which the students could 

speak and gradually become more and more comfortable with new words or expressions. 

During the Internalize stage, I observed that the students could use the language a little 

more naturally. They could express their ideas and relate the language to their real-life 

experiences, which demonstrated real progress. 

The fluency stage is when students can use the language more confidently and 

naturally. As “Dialogues and role play based on real-life conversations are oral activities 

that can be used to bridge the gap between guided and free tasks. Learners can find them 

entertaining and motivating as they take on the role of an imaginary character” (Kırkgöz, 

pág. 345), these types of activities help students practice speaking another language in a 

more fun and engaging way. I noticed that using these role-plays and dialogues made the 

students feel more comfortable and motivated, which helped to improve their vocabulary. 

To conclude, the ECRIF framework is an effective model that helps teachers and 

students understand the language learning process. Each stage guides students step by step, 

so they can use the language more fluently and confidently. Through real-life activities, 

students can better connect with new knowledge because they resemble real-life situations 

and improve their speaking skills. ECRIF promotes meaningful communication, making 

language learning more dynamic and successful. 
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Demonstrative Lesson 
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MODULE 3 PDP LISTENING 

Listening Lesson Plan PDP 

Student: Macías Intriago Stefanie Lissett                           Level: A2 

Action Points   

• Time management. 

• Organizing activities. 

What are your Student Learning Objectives for the lesson? 

By the end of the lesson, SWBAT show understanding of the text “An Invitation to a 

Party” by summarizing the audio in pairs and then creating a “Best Birthday Party Plan” to 

read them aloud. 

When/How in the lesson will I check student’s progress toward the above Learning 

Objective? What behaviors/activities will show me whether they have mastered the 

material? 

• When students summarize the audio in pairs through a mind map. 

• When students create a “Best Birthday Party Plan” to read them aloud. 

Preliminary Considerations: 

a) What vocabulary/grammar/information/skills do your students already know 

in relation to today’s lesson? 

• Students know basic party-related vocabulary. 

• Students can understand and use simple present and future forms to talk about 

plans and events. 

b) What aspects of the lesson do you anticipate your students might find 

challenging/difficult? 
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• Understanding longer messages with multiple details in one listening. 

• Making inferences about feelings, reasons, and implied information. 

c) How will you avoid and/or address these problem areas in your lesson? 

• Use clear instructions and the worksheet to guide understanding. 

• Use guided questions and teacher monitoring to support learners in making 

inferences and connecting ideas.
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Time Framewor

k Stage 

Procedure Interacti

on 

Materials needed 

Teacher will Students will  

5 minutes Pre-Stage -Show pictures of birthday parties to answer 

the questions. (Annex 1) 

-Ask students: 

• What do you see in the pictures? 

• When is your birthday? 

• What things do people usually do at 

a party? 

-Write key vocabulary on the board. (Annex 

2) 

-Observe the images and answer the 

questions. 

-Participate by sharing their opinions. 

 

 

-Repeat the vocabulary and write it in 

their notebooks. 

T-S -Pictures 

-Board 

-Markers 

6 minutes Early 

During 

-Play the audio once to listen for gist to get 

the main idea of the text. (Annex 3) 

-Tell them they will listen for gist to get the 

main idea. 

- Ask questions after listening: 

• Who is talking? 

• What is the message about? 

• What do you think is the topic of the 

audio? 

-Listen to the audio. 

 

-Do skimming to get the main idea. 

 

-Answer the questions. 

 

 

 

 

T-S -Speaker 
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9 minutes Later 

During 

-Inform them to listen for scanning the 

specific information to fill-in-the-gaps. 

(Annex 4) 

-Distribute the worksheets. 

-Play the audio to scanning. 

-Play the audio again to confirm or correct 

answers. 

-Monitor students. 

-Request them to exchange worksheets with 

a partner to compare answers. 

 

-Pay attention to the instructions.  

 

-Receive the worksheet. 

-Listen the audio to scanning. 

-Listen again to check answers. 

-Work individually. 

-Exchange worksheets and compare 

answers with a partner 

T-S -Worksheet 

-Pen 

17 

minutes 

Final 

During 

-Set them in pairs. 

-Play the audio to summarize the 

information. 

-Play the audio again. 

-Ask them to categorize what they think or 

feel based on the audio. (Annex 6) 

-Circulate and check their work. 

-Request them to discuss with their partner 

which ideas or feelings they consider most 

important. 

-Monitor by walking around the class. 

 

-Work in pairs. 

-Listen the audio to summarize 

information. 

-Listen the audio again. 

-Categorize what they think or feel 

based on the audio. 

-Work while the teacher circulates.  

-Discuss with a partner to choose the 

most important ideas or feelings. 

-Be monitored by the teacher. 

T-S Worksheet 

Pencil 
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8 minutes Post-Stage -Instruct learners to work in pairs to create a 

“Best Birthday Party Plan” using the 

vocabulary from the audio previously play. 

-Provide guiding questions to help them 

develop their ideas: 

• Who would you invite? 

• What activities, music, and food 

would you include? 

• What special details would make 

your party fun? 

-Monitor groups and provide support during 

the activity. 

-Select a few pairs to read their birthday 

plan aloud to the class. 

 

-Discuss answers in pairs and create a 

“Best Birthday Party Plan”. 

 

-Use the guiding questions to develop 

their ideas. 

 

 

 

-Receive support from the teacher as 

needed.  

-Read their plan aloud to the class. 

S-T Sheet of paper 

Pencil 

 

SOURCES CONSULTED 

https://learnenglish.britishcouncil.org/skills/listening/a2-listening/invitation-party 

 

https://learnenglish.britishcouncil.org/skills/listening/a2-listening/invitation-party
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ANNEX 1.  

 

 

ANNEX 2.  

• Birthday invitation 

• Give directions 

• Close friends 

• Birthday card 

• Take the exit 

• Pick up (someone) 

• Have a party 

• Swimming pool 

 



41 

 

 

 

ANNEX 3. 
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ANNEX 4. 
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ANNEX 5. 
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ANNEX 6. 

Listen carefully to the two messages from the audio. 

 

 

 

What the audio says What I think / feel  

-Who is talking? 

 

 
 

-How does the speaker feel about friends? 

-When is the party? 

 

 
 

-Why is the speaker excited? 

-Where is the party? 

 

 
 

-What makes the party special or fun? 

-What activities are planned? 

 

 
 

-Which activities would you enjoy? 

-What food and drinks are there? 

 

 
 

-Would you add something different? 

-Decorations / music 

 

 
 

-How would you decorate or add music? 

-Other details 

 

 
 

-Any other ideas you notice from the audio? 
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Journal 3: PDP Listening 

The PDP (pre, during, post) framework is an ideal structure for planning lessons that 

focus on listening comprehension for teaching a new language. It is helpful for teachers in 

guiding pupils before, during, and after listening to a text so that they can understand it 

better. In the pre-stage before listening, students activate their prior knowledge and prepare 

for the new topic. During listening, students concentrate on the audio provided by the 

teacher and complete tasks to assess their comprehension. In the post stage, students reflect, 

discuss, and expand on what they have heard. This final framework supports learning and 

encourages participation between practice and listening. 

Neher (2009) argues that the PDP framework allows teachers not only to structure 

and deliver an effective listening comprehension lesson but also allows pupils to remain 

active and motivated throughout these three stages. This approach ensures that students 

participate before, during, and after listening, and this is something that reinforces their 

understanding and engagement. Moreover, students feel motivated to apply their prior 

knowledge and strategies, which creates a comfortable environment for them. 

The initial stage of the PDP framework has a fundamental role in preparing students 

for listening comprehension. In the pre-stage, students can activate their prior knowledge 

and explore key vocabulary related to the topic. This preparation promotes a much better 

understanding among students and allows them to anticipate the content. 

Poves (2019) states that the main focus of the PDP framework is on the During 

stage, in which learners actively engage with the text and perform comprehension tasks, 

such as identifying the main idea, details, or making inferences. This phase can range from 

basic comprehension to deeper analysis and evaluation of the content, reflecting 

progression through different levels of comprehension. The final stage of the PDP 
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framework is the Post stage, which helps learners to develop their understanding by using 

the information in a meaningful way. These activities reinforce comprehension and 

promote communication beyond the task of listening. 

According to Alvarez (2025) strategic approaches for teaching listening 

comprehension involve more than just exposing students to audio stimulation; teachers 

must help them to analyze and process the information efficiently. This involves guiding 

them to identify key ideas, recognize patterns, and be able to handle different contexts to 

communicate in English. 

During my pre-teaching service, I applied and used the PDP framework for listening 

and observed how it helped students stay more focused on the instructions for activities. I 

also noticed that they were more confident based on the listening tasks. Guiding them 

through each stage of PDP allowed them to develop their understanding step by step; they 

were able to predict and identify the main ideas and discuss their own opinions.  

Another thing I noticed during my pre-teaching service was that students enjoyed 

the post-stage activities because they could participate and share their ideas and opinions. 

Although some of them felt a little insecure at first, they gradually became more confident 

and began to participate in the activities.  

As Praveen (2021) states, “The activities that make up the post-listening stage are 

mainly based on asking follow-up questions, participating in discussions about the topics, 

and assigning reinforcement tasks” Making the listening material relatable to real-life 

contexts was what helped my students improve their communication skills. These activities 

also encouraged collaboration and participation, giving students the chance to practice 

speaking in a situation where they didn't feel pressured. 
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To conclude, the PDP framework offers us a structured and highly effective 

approach to teaching listening comprehension. It guides students through three stages and 

helps them activate prior knowledge and focus on applying that learning in a meaningful 

way. It helps students develop participation and confidence in a way that makes them feel 

comfortable and allows them to become more involved in listening activities.   
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Demonstrative lesson 
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MODULE 4 PDP READING 

Reading Lesson Plan PDP 

Student: Macías Intriago Stefanie Lissett    Level: B1 

Action Points   

• Time management. 

• Classroom management.      

What are your Student Learning Objectives for the lesson? 

By the end of the lesson, SWBAT show understanding of the text “Travel guide” by 

writing a summary of the reading and then create a small illustrated description a specific 

tourist attraction in their city. 

When/How in the lesson will I check student’s progress toward the above Learning 

Objective? What behaviors/activities will show me whether they have mastered the 

material? 

• When they summarize the reading ranking the most important cities. 

• When students create a small illustrated description of a specific tourist attraction in 

their city. 

Preliminary Considerations: 

A. What vocabulary/grammar/information/skills do your students already know in 

relation to today’s lesson? 

• They are already familiar with giving opinions about destinations and 

expressions for describing and comparing places. 

B. What aspects of the lesson do you anticipate your students might find 

challenging/difficult? 
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• Making grammatical mistakes when writing a summary, such as articles, or 

confusing prepositions. 

C. How will you avoid and/or address these problem areas in your lesson? 

• Give examples, guide practice, and provide feedback while they write. 
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Time Framework 

Stage 

Procedure Interactio

n 

Materials needed 

Teacher will Students will  

3 minutes Pre-Stage -Show pictures about touristic places to describe 

them and express their opinions to get the main 

idea. (Annex 1) 

-Observe the pictures and express their 

opinions to get the main idea. 

 

 

T-S -Pictures 

-Projector 

-Laptop 

 

6 minutes Early 

During 

-Provide the reading “Travel guide” (Annex 2) 

and ask for skimming the text to answer the 

following questions:  

• What is the general purpose of this text? 

• What types of attractions does the guide 

include? 

• What place on the list looks the most 

famous? 

-Skim the text to answer the questions. 

 

 

 

 

T-S -Worksheet 

-Pencil 

-Reading 

 

 

9 minutes Later 

During 

-Provide a worksheet and ask to do scanning of 

the reading “Travel Guide” to solve the 

worksheet activity. (Annex 3) 

-Check the worksheet answers with them and 

give feedback. 

- Read the text to solve the worksheet 

activities. 

 

-Discuss the worksheet answers. 

T-S -Worksheet 

-Pen 

-Reading 

17 minutes Final 

During 

-Set them in pairs to read once again and work 

in pairs to create a ranking of the places they 

liked the most from the reading. 

-Monitor groups and provide support during the 

activity. 

-Ask them to use their ranking to write a short 

synthesis summarizing the main ideas and their 

opinions about the reading. 

-Ask students to change partners and discuss the 

synthesis they wrote with their new classmates. 

-Select a few pairs to read their work in front of 

the class. 

-Join in pairs to create a ranking of the 

places they liked the most from the 

reading. 

-Receive support from the teacher as 

needed.  

-Use their ranking to write a short 

synthesis about the reading. 

 

 

 

-Change partners and discuss the 

synthesis they wrote with their new 

classmates. 

T-S -Sheet of paper 

-Pencil 

-Reading 
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-Read their work in front of the class. 

 

8 minutes Post-Stage -Ask them to create a small illustrated 

description of their favorite tourist attraction in 

their city, including a drawing and a short text. 

-Choose some students to present it in from of 

the class. 

-Create a small illustrated description of 

their favorite tourist attraction of their 

city. 

 

 

-Present it in from of the class. 

S-T Sheet of paper 

Pencil 

 

-SOURCES CONSULTED: 

https://learnenglishteens.britishcouncil.org/skills/reading/b1-reading/travel-guide 

 

ANNEX 1.  

 

 

 

 

 

 

 

https://learnenglishteens.britishcouncil.org/skills/reading/b1-reading/travel-guide
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Journal 4: PDP Reading 

Reading is a fundamental skill in learning English, as it helps students understand 

written texts and develop their vocabulary. To teach reading effectively, teachers need 

clear, organized strategies to guide students before, during, and after the reading process. A 

structured approach allows learners to prepare for the text, understand the main ideas, and 

reflect on the information in a meaningful way. This type of reading instruction also 

increases the confidence of the learners and participation in class. According to Anderson et 

al. (1984) described reading as a process in which students construct meaning from written 

texts using different sources of information together. 

The PDP framework (Pre, During, Post) is an important and effective way to 

organize reading lessons. In the pre-stage, learners activate their previous knowledge and 

make predictions about the text using titles, images or keywords. This helps them to feel 

more prepared and engaged with the topic. During reading, they concentrate on 

understanding the principal ideas and specific details by answering questions or completing 

simple tasks. In the post stage, they reflect on what they have read, sharing their opinions 

and relating the text to their own experiences, which helps them to reinforce their 

understanding and active participation in class. 

Putri and Sari (2025) argues that teaching strategies must be coherent, diverse and 

flexible in order to respond effectively to the different needs of pupils and the diverse 

contexts that exist in classrooms. Teachers should not use the same method for all students. 

Each class is different, and learners have different abilities, interests, and learning styles. 

For this reason, it is important to adapt activities and reading materials so that all students 

can participate and feel supported in the learning process. 
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During my pre-teaching service, I used the PDP reading framework to design my 

lessons in a more organized and effective manner. This approach helped my students 

understand texts better and feel more confident during reading activities. By applying the 

PDP stages, I was able to guide them step by step and support their learning process in a 

clearer way.  

In the Pre stage, students reacted positively because they felt more prepared before 

reading. They enjoyed predicting the content and learning key vocabulary, which reduced 

their anxiety and increased their interest in the text. In the During stage, most students were 

more focused and worked harder. They concentrated more on identifying the main ideas 

and specific details, and they were more motivated to complete the reading comprehension 

tasks. For the post stage, Povey (2019) explain that this phase works as an extension of the 

topic, in which students move from understanding the text to using the text in a more 

personal and productive way. 

This stage was very meaningful because the learners had the opportunity to express 

their opinions, relate the text to their own lives, and participate in oral activities. I noticed 

that they became more confident and comfortable sharing ideas, and the classroom 

environment became more interactive and collaborative. 

Rodríguez (2020) argues that reading is a skill that is essential for both academic 

and everyday life, as it helps students develop their linguistic knowledge, especially 

grammar and vocabulary, as well as their understanding of the world. Reading plays a 

crucial role in language learning, as it helps students acquire new vocabulary and 

grammatical structures in context. Regular reading also promotes the development of 

comprehension and encourages students to make connections between the text and their 

own experiences, which promotes greater confidence in the use of English.  
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To conclude, reading is an important skill that helps students learn English and 

better understand texts. Using the PDP (before, during, and after) framework helps learners 

to prepare, focus on the reading, and reflect on what they have learned. My experience 

showed that this approach increased learners' confidence, motivation, and engagement. It 

also helped them to connect the text to their own life experiences, making the reading more 

meaningful and engaging. 
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Demonstrative lesson 
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MODULE 5 PDREE WRITING 

Writing lesson plan 

Student: Macías Intriago Stefanie Lissett   Level: B1 

Action Points   

• Time management. 

• Classroom management.      

What are your Student Learning Objectives for the lesson? 

By the end of the lesson, SWBAT write an informal email to a friend, then post their emails 

on the board and choose the best email structure using a simple checklist. 

When/How in the lesson will I check student’s progress toward the above Learning 

Objective? What behaviors/activities will show me whether they have mastered the 

material? 

• When they write an informal email to a friend. 

• When they use a simple checklist to choose the best email structure. 

Preliminary Considerations: 

A. What vocabulary/grammar/information/skills do your students already know 

in relation to today’s lesson? 

• Students already know past Simple and Present Continuous to describe 

experiences and activities. 

B. What aspects of the lesson do you anticipate your students might find 

challenging/difficult? 

• Students might struggle with organizing their ideas clearly into a coherent email 

structure and using appropriate linking words. 
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C. How will you avoid and/or address these problem areas in your lesson? 

• Providing a model email as an example to follow and using a simple checklist to 

check posible mistakes. 
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Time Framework 

Stage 

Procedure Interactio

n 

Materials needed 

Teacher will Students will  

9 minutes Preparation -Brainstorm:  

• If you were writing to a friend about 

your trip, what would you write about? 
Example: the weather. 

-Encourage students to share ideas aloud. 

-Present an email model. (Annex 1) 

- Highlight the structure of the email.  

 

-Think about experiences they could share 

in an email. 

 

 

-Share ideas orally. 

-Read and analyze the model email. 

-Pay attention to the structure. 

T-S -Pencil 

-Projector 

-Laptop 

10 minutes Drafting -Ask students to write their first draft of an 

email to a friend. 

-Point out useful phrases. (Annex 2) 

-Write their first draft following the 

model. 

-Identify key phrases. 

T-S -Sheet 

-Pencil 

-Projector 

-Laptop 

8 minutes Revising -Ask them to exchange their emails with a 

partner. 

- Show the “peer editing symbols guide” to be 

applied and explain their meaning. (Annex 3) 

-Monitor and support if needed. 

- Read their partner’s email. 

 

- Mark it using the symbols. 

 

- Request short suggestions if needed. 

SS-SS -Sheet 

-Pen 

-Email 

8 minutes Editing -Request them to give the drafts back to their 

original writers. 

-Ask them to write the final version using their 

peers’ corrections. 

-Correct mistakes. 

 

-Write the final version. 

SS-SS -Sheet of paper 

-Pencil 

 



72 

 

 

 

10 minutes Extension -Ask them to set groups of four. 

-Explain to switch the emails to choose the best 

one according to the checklist (Annex 4). 

-Select the best of the four final emails. 

-Post it on the board. 

-Set in groups of four. 

-Exchange their emails, evaluate them 

using the checklist and choose the best 

final email from their group. 

-Listen to the teacher announce the best 

email. 

 

SS-SS -Board 

-Emails 

-Checklist 
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ANNEX 1. 

 

ANNEX 2. 

 

o Greeting o Opening o Main Body 

Hi ______! 

Hello _____! 

How are you? 

Sorry I haven’t written before. 

I just wanted to tell you about... 

Since I arrived here... 

I’ve been really busy with... 

Also... 

Besides that,... 

By the way,... 

o Main body o Main body o Closing 

For example,... 

At the moment,... 

These days,... 

First,... 

Then,... 

After that,... 

Write back soon! 

Let me know how you are. 

I’ll send photos next time. 

o Sign-off 

Take care, 

See you soon, 

Bye for now, 
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ANNEX 3 

Symbol  Meaning 

S.M. Spelling mistake 

P Punctuation mistake 

C Capital letter mistake 

G.M. Grammar mistake (tenses, verbs) 

? Idea not clear / hard to understand 

✓ Good sentence 

 

ANNEX 4 

 

Checklist for Best Email Structure YES NO 

Greeting included (Hi/Hello + name)   

Opening line present (intro/apology)   

Main body has experiences and details   

Closing line included (future contact / plan to write again)   

Sign-off present (Take care / See you / Bye)   

Includes a funny or interesting story/anecdote.   

Total score  
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Journal 5: Writing process 

Writing is one of the most important skills to learn when studying English. The 

writing process framework helps students organize their ideas and create more effective 

texts through its distinct stages: preparation, drafting, revision, editing and expansion. 

According to Graham and Perin (2007) teaching students to use the writing process 

significantly improves the quality of their writing. This framework is important because it 

provides learners with a clear guide to follow when writing, making the task less 

challenging and more manageable. 

The importance of this framework cannot be underestimated. As Harmer (2004) 

states, writing is a process that requires time and practice, and students need guidance at 

every step to develop their skills effectively. This framework provides a structure that helps 

them understand that good writing is not achieved in a single try, but through multiple 

stages of reflection, writing, and improvement. It is the result of several steps before a final 

piece of good writing. This is super helpful for English learners who might feel a bit 

nervous about writing in a new language. 

Furthermore, the writing process framework deals with the specific challenges faced 

by second language learners. White and Arndt (1991) emphasize that the process approach 

to writing is particularly beneficial for students of English as a second language, as it 

divides the complex task of writing into manageable steps, reducing anxiety and gradually 

increasing confidence. When students understand that they do not need to produce perfect 

texts immediately, they feel more comfortable experimenting with language and expressing 

their ideas. 

The framework also allows teachers to provide feedback at different stages, not just 

on the final product, which helps students see writing as a learning opportunity rather than 
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just an assessment task. This approach recognizes that writing in a foreign language is 

challenging and that students need support throughout the process, not just at the end. 

In my pre-teaching service, I had the opportunity to use this framework with my 

students, and the results were mixed, but it helped me clarify my ideas about how to teach a 

better writing class. Some students adapted well to the process and produced coherent, 

well-organized texts. They understood that writing is not just about putting words on paper, 

but about planning, drafting and refining their work. However, other students struggled 

more because they were not used to writing in English or even thinking about writing as a 

process.  

According to Tribble (1996), many students think of writing as a linear process 

rather than a recursive one, which explains why some found it difficult at first. I noticed 

that students who struggled often skipped the preparation and drafting stages and tried to 

write a perfect text straight away, which led to frustration and poor results. 

One important conclusion I have taken from my experience is that the framework 

should be introduced gradually. Students need time to understand and practice each stage 

before they can use the entire process independently. I have also learned that it is essential 

to provide examples and models, especially during the preparation phase, to help students 

visualize what they are expected to produce. 

To conclude, the writing process framework is a valuable tool for teaching writing 

in English. Although some students may find it difficult at first, with patience and practice, 

most can learn to use it effectively. As teachers, we must remember that writing is a skill 

that develops over time, and our role is to guide students through each stage with 

encouragement and support. 
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Demonstrative lesson 
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Recommendations 

Effective lesson planning begins before class starts. In speaking classes, it’s important 

to capture students’ attention before class begins, and a short, engaging video can help achieve 

that. Questions that don’t have a single correct answer are also useful, as they encourage 

students to connect their prior knowledge with the new topic. 

An effective class should encourage students to take an active role in their own 

learning by participating in meaningful activities that require them to communicate, think 

critically, and collaborate with others. Rather than covering a large amount of content, 

teachers should prioritize quality over quantity by setting achievable learning goals and 

organizing lessons in a logical sequence. Selecting resources that are relevant, engaging, and 

appropriate for students’ language proficiency levels is also essential, as this can increase 

motivation and support successful language development. 
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Conclusions 

The use of the ECRIF, PDP, and PDREE models throughout my teaching career has 

shown that effective language learning depends on careful planning and a student-centered 

approach. Each model provided a well-structured framework that helped students develop 

their skills progressively, while promoting active participation and meaningful use of English. 

The ECRIF model highlighted the importance of introducing the language gradually. 

As students progressed from comprehension to independent production, they gained more 

confidence in speaking English. The PDP model showed how organizing lessons into clear 

stages facilitates understanding and makes learning more effective. It also helped me identify 

students’ difficulties and provide them with better support when needed.  

The PDREE model reinforced the idea that writing improves through revision and 

reflection. Allowing students to review and edit their work motivated them to learn from their 

mistakes and improve their performance. 

Ultimately, these three models have strengthened my teaching practice by 

demonstrating that successful English instruction is based on providing clear guidance, 

meaningful learning experiences, and opportunities for reflection. This experience has also 

deepened my understanding of how structured methodologies can help students develop their 

language skills with increased confidence and independence. 
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