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Introduction 

Teaching English as a Foreign Language requires future teachers to develop not only 

theoretical knowledge but also the practical ability to apply effective teaching methodologies 

in authentic educational contexts. Therefore, this TEFL Application Process presents the 

design, implementation, and analysis of different lesson plans and demonstrative lessons 

based on internationally recognized teaching approaches, allowing pre-service teachers to 

strengthen their professional competencies through classroom practice. 

The first component of this work focuses on the design of methodological frameworks 

such as FMU, ECRIF, PDP, and PDREE. Each methodology was implemented according to 

the language skill or language component being taught, including grammar, speaking, 

listening, reading, and writing. This process enabled the development of lesson plans that 

promoted communicative learning, active participation, and meaningful classroom 

interaction. 

The second component emphasizes the implementation of demonstrative lessons with 

lower-level university students. These teaching experiences allowed theoretical concepts to 

be transferred into real educational settings while promoting classroom management, lesson 

planning, instructional decision-making, and the adaptation of activities according to 

students' learning needs. Reflective journals were also developed after each lesson to analyze 

strengths, challenges, and opportunities for professional improvement. 

Finally, this work highlights the importance of reflective teaching as an essential 

element in teacher education. Through the continuous analysis of each teaching experience, it 

was possible to identify how active methodologies contribute to student engagement, 

communicative competence, and meaningful learning while simultaneously strengthening the 

pedagogical competencies required for future English language teachers. 
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Overall, the TEFL Application Process demonstrates that combining theoretical 

preparation with practical teaching experiences significantly contributes to the professional 

development of future English teachers. The implementation of FMU, ECRIF, PDP, and 

PDREE not only improved lesson planning and instructional practice but also reinforced 

reflective teaching, classroom management, and student-centered learning, preparing pre-

service teachers to respond effectively to diverse educational contexts. 
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MODULE 1: FMU LANGUAGE ANALYSIS 

FMU ANALYSIS OF: Too and enough + adjectives: selling and buying items 

Level: B1+ 

➢ FORM 

• “Too” goes before the adjectives. 

Affirmative: too + adjectives + to + verb + C* 

- This shirt is too expensive to buy. 

Negative: Not + too + adjectives + to + verb + C* 

- That bag isn’t too heavy to carry around the shop. 

Interrogative: Auxiliary verb + subject + too + adjective + to + verb + C*? 

- Is this coat too small to wear? 

 

•  “Enough” goes after the adjectives. 

Affirmative: Adjective + enough [ɪˈnʌf] + to + verb + C* 

- This shoes are comfortable enough to wear at work. 

Negative: Not + adjective + enough [ɪˈnʌf] + to + verb + C* 

- The bag is not big enough to carry my books. 

Interrogative: Auxiliary verb + subject + adjective + enough [ɪˈnʌf] + to + verb 

+C*? 

- Is this laptop light enough to carry around? 

➢ MEANING. 

Too: It has a negative meaning and shows that something is more than necessary or 

more than is wanted. 

- The shoes are too small. 

An incorrect example: The shoes are too pretty. I love them. 

https://tophonetics.com/
https://tophonetics.com/
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Enough: It has a positive meaning and shows that there is as much of something as is 

wanted or needed, means “as much as necessary”. 

- This phone is cheap enough for me to buy. 

➢ USE. 

• We use “too” to reject or complain when the product does not meet your expectations. 

(Expresses a problem when buying) 

- The jacket is too thin to use in winter.  

• We use “enough” to accept, consider or approve an item because it satisfies the need. 

(Expresses that the item is suitable for purchase) 

- This screen is big enough to watch movies. 

➢ ANTICIPATED DIFFICULTIES. 

• Confusion between “too” and “very”. “Very” intensifies, but does not imply excess or 

a problem. 

• Difficulty with the structure of “too” and “enough,” placing them incorrectly. 

➢ CONCEPT CHECKING QUESTIONS. 

Q: If I say “This shop is not big enough to have many options”, does the shop have 

many products? 

No. 

Q: If I say “The shoes are too small to wear”, can I use them? 

No. 

Q: Do we use “too” when something is acceptable or when it causes a problem? 

When it causes a problem. 

Q: Does “enough” mean sufficient or insufficient? 

Sufficient. 

Q: If a TV costs $5,000, finish the sentence: “This TV is …” 
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This TV is too expensive to buy. 

➢ TEACHING IDEAS. 

The teacher provides students with a mini “shopping catalog” (annex 1) with pictures 

of items, prices, and qualities and students work in pairs to choose at least 3 items they would 

buy and 2 they would reject, justifying with too or enough. 

➢ SOURCES CONSULTED. 

  Enough (n.d.). Cambridge.org. https://dictionary.cambridge.org/grammar/british-

grammar/enough  

  Online english course. your site for learning English for free. English Course. (n.d.). 

https://www.curso-ingles.com/en/learn/courses/advanced-level/adjectives-and-

adverbs/enough-and-too  

  Taylor, K. (2014, september 17). How to use too & enough. Eslbase. 

https://www.eslbase.com/grammar/too-enough/  

  Too. (n.d.). Cambridge.org. https://dictionary.cambridge.org/grammar/british-grammar/too  

➢ ANNEX 

Annex 1 

 

 

 

 

 

 

 

 

 

https://dictionary.cambridge.org/grammar/british-grammar/enough
https://dictionary.cambridge.org/grammar/british-grammar/enough
https://www.curso-ingles.com/en/learn/courses/advanced-level/adjectives-and-adverbs/enough-and-too
https://www.curso-ingles.com/en/learn/courses/advanced-level/adjectives-and-adverbs/enough-and-too
https://www.eslbase.com/grammar/too-enough/
https://dictionary.cambridge.org/grammar/british-grammar/too
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Journal 1: FMU Language Analysis 

When I began working with the FMU format, I had high expectations, but also 

experienced a feeling of confidence, I was not sure if this tool would really help me when 

teaching grammar or if it would just be another complicated theory to implement in practice. 

However, my curiosity grew, since I have considered that grammar teaching requires a more 

flexibility and less rigid approach. 

Gradually, I realized that FMU is not just theory, but a precise tool that connects 

form, meaning and use. This gave me confidence because it made me feel that I could really 

put it into practice in my future classes, also I perceived that FMU provided me a more 

structure path to design lesson plans and optimize the way my students could understand the 

language. 

In general, my opinions in respect of FMU turned intro motivation. At this moment, I 

think that this method not only simplifies teaching, also makes the process more relevant for 

the teacher and the students.  

Crawford (2020) says that learning grammar through form, meaning, and use helps 

students not only remember the rules but also apply them correctly in different situations. 

This made me think about how grammar is often taught only at the structural level, leaving 

students to discover by themselves when and why to use each form. I think that real learning 

happens when students understand the communicative purpose of a structure and can choose 

it consciously to express their ideas. 

Furthermore, Stegemann (n.d.) highlights that learners should not limit themselves to 

knowing the meaning of a word but should understand its relevance within the overall 

message. This made me realize that learning vocabulary or grammar without context is like 

memorizing loose puzzle pieces you may know them, but you do not know where they 

belong. 
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During my pre-service teaching, I noticed that many students lost interest when 

grammar was taught in a traditional way, the lessons focused too much on rules and 

exercises, and this made students feel unmotivated. I think FMU can help with this problem 

because it connects grammar to real-life situations, making it easier for students to see why it 

is important. 

I also observed that some students knew grammar rules but had problems using them 

in practice. For example, they could conjugate verbs, but they struggled when trying to use 

them in conversations. I believe FMU can solve this issue because it links grammar 

knowledge with real communication in a real situation. 

As a future teacher, I also need tools that help me create lessons that are interesting 

and effective. FMU gives me a clear way to organize my classes, save time, and focus on 

what really helps students learn. With this method, it is possible to avoid problems such as 

memorizing rules without understanding and not being able to use grammar in real situations. 

I think the most important part of FMU analysis is to keep a balance between the three 

parts: form, meaning, and use. If we only focus on form, grammar turns into a mechanical 

task; if we only focus on meaning, students may forget the correct structures; and if we only 

focus on use, students might make frequent mistakes without understanding why. 

Another important point is adapting the FMU analysis to the context of the group. 

Students do not all learn in the same way or have the same needs. For me, it is very important 

that teachers apply FMU flexibly, changing examples and activities according to the age, 

level, and interests of the students, so that learning is more relevant. 

Finally, I believe feedback is essential in FMU analysis. Teachers should identify if 

mistakes are related to form, meaning, or use, and give students specific guidance. This not 

only improves accuracy but also helps students feel more confident in their learning process. 
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MODULE 2: ECRIF 

Speaking Lesson plan 

Level: B1+ 

Action points: 

• Time management. 

• Student Engagement. 

What are your Student Learning Objectives for the lesson? 

By the end of the lesson SWBAT USE too and enough with adjectives TO ask for 

and give information about items when buying and selling IN an information gap activity. 

When/How in the lesson will I check students’ progress toward the above 

Learning Objective? What behaviors/activities will show me whether they have 

mastered the material? 

- When students use too and enough with adjectives to ask for and give 

information about items when buying and selling. 

Preliminary considerations:        

A. What vocabulary/grammar/information/skills do your students already 

know in relation to today’s lesson?   

Students already know: 

- Basic adjectives to describe objects (big, small, cheap, expensive, heavy, 

light). 

- Vocabulary related to shopping and items (clothes, accessories, prices). 

B. What aspects of the lesson do you anticipate your students might find 

challenging/difficult? 

- The students may find it difficult to correctly choose between too and enough 

when giving reasons orally. 
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C. How will you avoid and/or address these problem areas in your lesson? 

- Monitoring pair work and providing immediate corrective feedback when errors 

occur. 
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Time 

45 

minutes 

Framework 

Stage 

PROCEDURE Interaction 

T-S/S-S 

VARK 

Materials 

Needed 
Teacher will… Students will… 

 

 

3 min 

 

 

Warm-up 

✓  Show different pictures about items (phone, 

shoes, Tv, laptop) (Annex 1) then ask students: 

What do you usually think about when you 

see go shopping for these products? 

 

✓ Observe the pictures and answer the 

question. 

 

T-S 

VA 

Pictures 

Laptop 

Projector 

/Screen 

Board 

Markers  

 

 

7 min 

 

 

Encounter 

✓ Show some sentences (Annex 2) and ask 

students to read each carefully and circle the 

adjectives in each one, and then ask the 

following question: 

What do you notice about the position of 

“too” or “enough” in relation to the 

adjective? 

✓ Present a chart (Annex 3) of positive and 

negative connotation and ask students to 

classify the sentences according to their 

connotation. 

✓ Read the sentences carefully and circle the 

adjectives in each one, and then answer a 

question. 

✓ Classify the sentences according to their 

connotation. 

 

T-S 
VK 

Slides 

Laptop 

Projector 

/Screen 

 

 

 

3 min 

 

 

 

 

Clarify 

✓ CCQ’s 

1. Discrimination: 

- If you want to save money, do you buy the 

bag that’s too expensive or cheap enough? 

- If the bed is big enough, do you need a 

bigger one? 

2. Yes or no / Show pictures (Annex 4) and ask: 

- Can I wear these shoes if they’re too small? 

- Is this sofa big enough for four people? 

- Can I carry this box if it’s too heavy?  

3. Short answer: 

- Why do you like this jacket? 

- Why didn’t you take that bag? 

- Why don’t you want this TV? 

✓ Answer the CCQ’s. 

✓ Participate in the scrambled sentences 

activity. 

 
 

T-S 

VA 

Pictures 

Laptop 

Projector 

/Screen 
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✓ Present the scrambled sentences activity. 

(Annex 5) 

 

 

 

9 min 

 

Remember 

✓ Provide a worksheet (Annex 6) with a 

matching activity 

✓ Discuss the answers with the students and 

provide feedback. 

✓ Complete a worksheet. 

✓ Discuss the answers. 

 

T-S 
V 

Worksheet 

 

 

10 min 

 

 

Internalize 

✓ Ask students to take out the item of clothing or 

accessory that they brought from home and ask 

them to ask their partner questions such as: 

Why wouldn’t you buy a pair of shoes? 

Why would you buy a shirt? 

If doesn’t like the item or it isn’t suitable for 

them, try to convince them to buy it. (Annex 7) 

✓ Choose a classmate to ask and answer 

questions. 

 

S-S 

AK 

Students’ 

item 

13 min  

Fluency 

✓ Ask students to work in pairs (student A is the 

buyer and student B is the seller) and provide 

different information card (Annex 8) (do not 

show it to their partner). Student A asks for 

details about each item and students B answers 

using “too” or “enough.” 

Buyer decides whether to buy each item and 

explains why. 

 

✓ Work in pairs like the buyer and the seller 

in an information gap activity. 

S-S 
AV 

Cards 
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ANNEXES 

Annex 1 (Warm-up)                                                                                Annex 3 (Encounter stage) 

Annex 2 (Encounter stage)                                                                       Annex 4 (Clarify stage)  
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Annex 5 (Clarify stage)                                                                                                Annex 6 (Remember) 
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Annex 7 (Internalize) 

Annex 8 (Fluency use stage) 
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Journal 2: ECRIF 

When I began designing my speaking lesson plan about “Too and Enough” with 

adjectives using the ECRIF framework, I felt both curious and slightly anxious. I wanted to 

design a lesson that did not only focus on explaining grammar but also encouraged genuine 

communication through meaningful interaction. My main expectation was that ECRIF would 

help me organize each stage so that students could gradually build their understanding and 

confidence while practicing a real-life situation such as buying and selling items. 

As I developed each stage, I discovered how the framework naturally guided the 

learning process, from recognizing the target structure in context to using it fluently during 

the information gap activity. It helped me understand the logical sequence that students 

follow from comprehension to communication. I also realized that this framework creates 

more student-centered lessons, allowing learners to participate actively through visual, 

auditory, and kinesthetic activities that address different learning styles. 

According to a study conducted in Iraq by Hameed and Mousa (2025), the 

“Remember” stage within the ECRIF framework plays a vital role in reinforcing language 

acquisition. This phase supports the consolidation of learning through continuous repetition 

and recall activities, helping learners strengthen their memory and retention of new linguistic 

structures. Furthermore, the Internalization and Fluency stages focus on applying the 

language in authentic and meaningful situations, which enhances learners’ confidence and 

communicative performance. 

Caiza et al. (2023) explain that every phase of the ECRIF framework is designed to 

provide learners with structured guidance and enough practice opportunities to develop both 

accuracy and fluency in speaking. The framework promotes a smooth transition from teacher-

guided exercises to learner-centered communicative tasks, allowing students to gradually 

gain autonomy and engage in spontaneous interactions that reflect real communication. 
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As noted by Simba (2023), the ECRIF framework serves as a dynamic 

methodological tool that adapts to learners’ specific needs, making the teaching process more 

personalized and effective. This approach supports the development of linguistic skills (such 

as grammar) through meaningful, context-based activities. Moreover, it enables teachers to 

evaluate students’ progress and understanding in a way that reflects real language use rather 

than isolated practice. 

One of the main issues that ECRIF can help solve is the lack of student participation 

in speaking activities. Many learners feel anxious about making mistakes, which limits their 

oral expression. The framework’s gradual stages allow them to build confidence step by step. 

This process creates a safer and more supportive environment for communication. 

Another issue that can be addressed through ECRIF is the predominance of teacher-

centered lessons, where students have a passive role. The framework changes this dynamic 

by encouraging active participation through discovery and interaction. In this way, learners 

become responsible for their own progress and development, which promotes autonomy and 

engagement throughout the learning process. 

ECRIF also addresses the problem of fragmented lessons that separate grammar from 

communication. It provides a coherent structure where each stage connects logically, 

allowing students to move naturally from understanding to production. This helps them not 

only learn grammatical rules but also use them meaningfully, enabling the internalization of 

language for real communication. 

During the demonstrative lesson, the ECRIF stages were successfully implemented to 

promote meaningful speaking practice. During the Internalize stage, students brought real 

objects related to their preferences and daily lives, which turned into a good experience 

because they had a fun moment while practicing the new content. I consider that this activity 

helped them connect the new language with authentic contexts. Using these real items 
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increased motivation, encouraged participation, and allowed learners to internalize the target 

language naturally through meaningful communication. 

In a real classroom, I would continue using role-play and information gap activities 

similar to the ones included in this lesson. For example, students could simulate different 

shopping situations, compare prices, or share opinions about products using “too” and 

“enough”. These activities make grammar practice more relevant, meaningful, and enjoyable. 

I would also incorporate visual materials such as pictures or advertisements, since 

they make the topic more interesting and support visual learners. Pair and group work would 

remain essential because it promotes interaction and provides several opportunities to 

practice speaking and listening in a natural context. 

Finally, I would integrate short reflection moments after each activity. Asking 

questions such as “What did you learn by using ‘too’ and ‘enough’?” or “How did your 

partner help you express your ideas?” can help students become more aware of their learning 

process. Reflection encourages them to take responsibility for their progress and to view 

communication as a continuous and evolving skill. 
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Demonstrative lesson 
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MODULE 3: LISTENING 

Listening Lesson Plan 

Level: A2 

Action points: 

• Time management 

• Monitoring and Feedback 

What are your Student Learning Objectives for the lesson? 

By the end of the lesson SWBAT show understanding of the audio “Looking for an 

apartment” by making a decision in pairs whether it is a good option or not and then fill in a 

template with information about their ideal apartment in groups. 

When/How in the lesson will I check students’ progress toward the above 

Learning Objective? What behaviors/activities will show me whether they have 

mastered the material? 

- When students make a decision whether it is a good option or not by giving 

reasons from the audio. 

- When students fill in a template with information about what their ideal 

apartment. 

Preliminary considerations:        

D. What vocabulary/grammar/information/skills do your students already 

know in relation to today’s lesson?   

- Students already know basic vocabulary of apartments like bedroom, living 

room, bathroom, etc. 

E. What aspects of the lesson do you anticipate your students might find 

challenging/difficult? 
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- The students may find it difficult to work collaboratively and agree on ideas 

within their group. 

F. How will you avoid and/or address these problem areas in your lesson? 

- The teacher will monitor group work, assign simple roles if necessary, and 

support students to promote cooperation and participation. 
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Time 

45 

minutes 

Framework 

Stage 

PROCEDURE Interaction 

T-S/S-S 

VARK 

Materials 

Needed 
Teacher will… Students will… 

 

 

6 min 

 

 

Pre-stage 

✓ Show some images (Annex1) related to 

the topic and ask the students to look at 

them and predict what information will be 

found in the audio.  

✓ Ask students scan QR (Annex 2) to 

making a list of the predictions. 

 

✓ Observe some images and make 

predictions.  

✓ Write the predictions on the board.  

 

 

T-S 

VA 

 

Laptop 

Projector 

Phone 

 

 

 

3 min 

 

 

Early During 

Stage 

✓ Play the first 27 seconds of the video 

“Looking for an apartment” (Annex 3) 

and ask students to listen and say which 

predictions on the list were correct or 

incorrect. 
 

✓ Listen and say which predictions on 

the list were correct or incorrect. 

 

 

T-S 

VA 

Laptop  

Projector 

Speakers 

 

 

 

15 min 

 

 

 

Later During 

Stage 

✓ Provide a worksheet (Annex 4) and ask 

students to take one minute to read the 

questions and the options. Then play the 

audio maximum twice for them to answer 

the questions. 

✓ Listen to the audio again and 

complete a worksheet. 

 

T-S 

RA 

Laptop 

Projector 

Speakers 

Worksheet 

 

 

10 min 

 

 

Final During 

Stage 

✓ Play the audio one last time and present a 

problem “You need to decide if this 

apartment is a good option for you” and 

ask the students to pair up and decide 

whether it is a good option or not, using 

reasons from the audio. 

✓ Listen to the audio, join a partner 

and decide whether it is a good 

option or not. 

 

S-S 

A 

Laptop 

Speakers 
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11 min 

 

 

Post-stage 

✓ Ask students to work in groups of 3 to fill 

in a template (Annex 5) with information 

about their ideal apartment including 

number and characteristics of rooms, 

price, pets, and the location. 

✓ Work in groups of 3 and fill in a 

template about their ideal apartment. 

 

S-S 

K 

Template 

Pena or pencil 
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Annex 1 (pre-stage)                                                                                           Annex 3 (early during-stage) audio 

                https://youtu.be/POq9YCt3tsU?si=CXzuZ1OfEBz2edfU  

 

 

 

 

 

 

 

 

 

Annex 3 (pre-stage) 

 

 

 

 

https://youtu.be/POq9YCt3tsU?si=CXzuZ1OfEBz2edfU
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Annex 4 (Later during-stage)                                                                                             
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  Annex 5 (POST STAGE) 
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Journal 3: PDP (Listening) 

When I began planning the listening lesson using the PDP framework, I expected that 

structuring the lesson into pre-listening, while listening, and post-listening stages would make 

activities clearer for students, and I hoped it would lead to more meaningful engagement 

during the listening task. In practice, I found that preparing students before they listen by 

activating background knowledge and teaching key vocabulary helped reduce their anxiety 

and made them more confident when the audio began. This expectation was fulfilled as I 

observed more participation than in lessons where students simply heard audio without 

preparation. 

My feelings about the lesson were also shaped by a desire to promote real interaction 

in class. I wanted students not only to understand meaning but also to express opinions about 

their ideal apartments after listening. The group work in the post-stage allowed students to 

negotiate meaning, use the language communicatively, and practice speaking, which 

increased their confidence by the end of the lesson. Overall, designing the PDP listening 

lesson felt rewarding and aligned with my goals for student involvement and skill integration. 

At the same time, I felt challenged by ensuring each stage was balanced in time and 

instruction. I noticed that if pre-listening took too long, students became impatient, whereas if 

post-listening was rushed, they didn’t get the chance to fully use new language. This 

reflection helped me realize the importance of pacing and careful timing when applying PDP 

stages, which I plan to refine in future lessons. 

From the readings and research, I consulted while planning, I gained new insights into 

the theoretical foundations that support PDP in listening instruction. One key study explains 

that the PDP framework offers a structured and effective way to improve listening 

comprehension, especially when each stage is clearly defined and connected to the lesson 

objectives. This approach helps students become more active listeners instead of passive 
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receivers of information (Mendoza et al., 2025). Understanding this reinforced my decision to 

carefully design each stage of the lesson to guide students before, during, and after listening. 

These readings have helped me understand that listening is not a passive skill but an 

active cognitive process that requires guidance and strategy use. Research shows that learners 

benefit significantly when teachers activate prior knowledge, provide clear listening 

purposes, and include interaction after listening to support comprehension (Movva et al., 

2022). This perspective helped me realize that listening lessons should not end when the 

audio stops but should include opportunities for reflection and language use. 

Another important understanding from the readings was that listening activities need 

to be authentic and meaningful for students. Recent research highlights that using real-life 

listening tasks and interactive post-stage activities increases motivation and improves 

comprehension in ESL/EFL contexts (Qasserras, 2025). This idea strongly connects with my 

lesson plan, as the topic of looking for an apartment reflects a real-world situation that 

students can easily relate to and discuss. 

The demonstrative lesson was highly interactive because students completed a 

template according to their personal likes and interests about where they wanted to live and 

what they looked for in an apartment. In the ‘During’ stages, they identified relevant 

information and filled in a worksheet using the new vocabulary and expressions. This activity 

promoted active listening; and the post stage allowed students to apply the new language in a 

meaningful and personalized context. 

In terms of practical ideas that I will use in real classrooms, the lesson planning 

process reinforced the value of clear scaffolding. In future classes, I will continue using pre-

listening activities like quick polls or small discussions to activate schema, ensuring students 

are ready for what they will hear. This helps students process the listening input with more 

ease and encourages them to participate actively from the start. 
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I also plan to incorporate peer work and collaborative tasks during the post-listening 

stage more often, because group discussions allow students to use the language more freely 

and clarify doubts together. These activities promote not just comprehension but also 

productive skills like speaking and negotiation of meaning, which are key to communicative 

competence. 

In addition, I will include more formative feedback moments right after listening, 

asking students to reflect on what they understood and what strategies helped them. This 

reflection supports metacognition and helps learners become more aware of how they listen, 

rather than simply completing tasks. 

When I compare listening and speaking lesson plans, the differences become clearer 

in terms of focus and expected outcomes. A listening lesson is centered on input 

comprehension students must understand spoken language and extract meaning from it, often 

without immediately producing language. Listening requires careful planning of activities 

that prepare students to process audio, such as clarifying vocabulary and predicting content. 

Speaking lessons, on the other hand, prioritize output production students need 

opportunities to practice language, express ideas, and use correct structures interactively. 

While listening is about receiving and interpreting information, speaking lessons focus more 

on fluency, accuracy, and negotiation in real time. 

Finally, although listening and speaking are distinct in their primary goals, integrating 

them as I did in the PDP lesson creates richer language experiences. Listening lessons that 

include speaking tasks in the post-stage help students consolidate comprehension and 

produce language meaningfully, bridging receptive and productive skills in a way that 

reflects real communication. 
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Demonstrative Lesson 
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MODULE 4: READING 

Reading Lesson Plan 

Level: B1 

Action points: 

• Time management 

• Activate previous knowledge 

What are your Student Learning Objectives for the lesson? 

By the end of the lesson SWBAT show understanding of the reading passage 

“Unusual and wonderful jobs” by discussing in pairs if they agree or disagree with some 

statements and then create an unusual job in pairs. 

When/How in the lesson will I check students’ progress toward the above 

Learning Objective? What behaviors/activities will show me whether they have 

mastered the material? 

- When students discuss the statements and say if they agree or disagree.  

- When students create an unusual job. 

Preliminary considerations:        

G. What vocabulary/grammar/information/skills do your students already 

know in relation to today’s lesson?   

- Students already know basic and intermediate vocabulary related to common 

jobs and professions, such as teacher, doctor, police officer, and office worker. 

- They are familiar with simple work-related verbs (work, need, have, do) and 

basic adjectives to describe jobs (interesting, dangerous, easy). 

H. What aspects of the lesson do you anticipate your students might find 

challenging/difficult? 

- The students may find it difficult to justify their opinions with reasons 
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I. How will you avoid and/or address these problem areas in your lesson? 

- Teacher will provide sentence starters (e.g. I agree because…, I disagree 

because…) 
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Time 

45 

minutes 

Framework 

Stage 

PROCEDURE Interaction 

T-S/S-S 

VARK 

Materials 

Needed Teacher will… Students will… 

 

 

6 min 

 

Pre-stage 

✓ Show some images (Annex1) about 

different jobs and ask students to classify 

them into normal jobs and unusual jobs 

and explain why it is unusual. 

✓ Observe some images to classify 

them into normal and unusual job, 

and explain why it is unusual. 

 

 

T-S 

VA 

 

Laptop 

Projector 

Images 

 

 

5 min 

 

Early During 

Stage 

✓ Show extracts from the different 

paragraphs and ask students to skim the 

text to guess what job it is of each 

extracts. (Annex 2) 

✓ Ask some students to share their answers. 

✓ Get the main idea from each passage 

extract. 

✓ Share their answers. 

 

T-S 

R 

Laptop  

Projector 

 

 

 

12 min 

 

 

Later During 

Stage 

✓ Provide the reading “Unusual and 

wonderful jobs” and ask students to read 

the text (Annex 3) to find specific 

information to complete a table (Annex 

4). 

✓ Discuss the answers with the students and 

give feedback. 

✓ Read the text to complete a table. 

✓ Discuss the answers. 

 

T-S 

R 

Laptop 

Projector 

Copies of the 

passage 

Copies of the 

worksheet 

 

 

10 min 

 

Final During 

Stage 

✓ Ask students to join a partner to discuss 

the following statements (Annex 5) if they 

agree, disagree or are not sure, and 

explain using information from the 

reading. 

✓ Join in pairs to discuss some 

statements. 

 

S-S 

R 

Laptop 

Projector 

 

 

 

12 min 

 

 

Post-stage 

✓ Ask students to continue working in pairs 

to create a new unusual job that includes 

this information: name of the job, skills 

needed and a short explanation about why 

it is unusual. 

✓ Work in pairs and create an unusual 

job. 

 

S-S 

R 

Sheets of paper 

Pens or pencils 
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Annex 1 (pre-stage)  

 

 Annex 2 (Early during stage) 
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Annex 3 (Later during-stage) Reading 
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Annex 4 (Later during-stage) 

 Find the information from the reading and complete the table. 

Job Skills Needed Place Type of Job 

Chocolate consultant 
   

LEGO sculptor 
   

Island caretaker 
   

Shark tank cleaner 
   

Professional sleeper 
   

 

Annex 5 (Final during-stage) 
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Journal 4: PDP (Reading) 

At the beginning of the process, I felt a mix of curiosity and nervousness about 

designing a Reading Lesson Plan using the PDP framework. I knew the structure was 

important, but I was not completely sure if I would be able to organize the stages correctly 

and choose activities that truly helped students understand the reading at a B1 level. At first, 

it felt challenging because I wanted the lesson to be meaningful, not just a sequence of 

exercises. 

As I worked on the lesson plan, my confidence gradually increased. I started to feel 

more comfortable with the PDP structure and more aware of the purpose of each stage. 

Finishing the lesson plan gave me a sense of accomplishment, as I realized that good 

planning can make a lesson flow naturally and help students feel supported while learning. 

Overall, the experience was positive and motivating for my future teaching practice. 

From reading recent research studies, I learned that PDP framework has a positive 

impact on students’ reading comprehension and motivation when it is applied correctly. For 

example, Ximenes and Freitas (2025) explain that PDP reading activities help maintain 

students’ attention by actively involving them before, during, and after reading.  

Another important learning comes from the study conducted by Ulfah et al. (2022), 

who found that organizing reading lessons into pre-reading, during-reading, and post-reading 

stages significantly improves students’ comprehension. This research made me realize that 

each stage has a clear function and that skipping or poorly planning one stage can affect the 

entire lesson. 

Ajideh et al. (2024) emphasize that pre-reading and post-reading activities play a key 

role in developing reading comprehension and learner confidence. This reading helped me 

understand that students need support both before encountering the text and after reading it, 

in order to reflect and express ideas. 
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In the reading demonstration lesson, I felt confident because I considered it to be a 

very interesting topic, and I believed that the students would enjoy learning about it and 

participating in the planned activities. From the very first pre-reading activity, I noticed that 

they showed genuine interest and enthusiasm. The activities were carefully designed to help 

students develop and demonstrate good reading comprehension skills. The lesson also 

encouraged students to think creatively by completing a final task in which they created an 

unusual or original job based on the text. This activity motivated them to interpret 

information, express their own ideas, and use their imagination while reinforcing their 

reading comprehension in an engaging and meaningful way. 

One of the ideas I found most valuable for real classrooms is the use of images and 

simple classification activities before reading. These activities help students feel more relaxed 

and interested, especially when the topic is engaging. I also realized how useful skimming 

and scanning tasks are, since they encourage students to read with a purpose instead of trying 

to understand every single word. 

Another idea I would definitely use is the pair discussion activity in the final stage. 

Allowing students to agree or disagree with statements based on the reading helps them 

express their opinions in a natural way. This type of activity also creates a supportive 

environment where students feel more confident speaking and sharing ideas with their 

classmates. 

Through this process, I understood that PDP Listening and PDP Reading lesson plans 

require different types of support for students. In reading lessons, students have more control 

because they can go back to the text, reread parts, and focus on details. This makes it easier 

for them to analyze information and feel less pressure during the task. 

On the other hand, listening lessons can be more challenging because the information 

is temporary and students must pay close attention from the beginning. Listening lessons 
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depend more on prediction and general understanding, while reading lessons allow more time 

for reflection and deeper comprehension. Understanding this difference helped me see why 

planning needs to be adapted depending on the skill being taught. 
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Demonstrative Lesson 
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MODULE 5: WRITING 

Writing Lesson Plan 

Level: B2 

Action points: 

• Time management 

• Instruction Checking Questions 

What are your Student Learning Objectives for the lesson? 

By the end of the lesson SWBAT write a report to identify problems of their town 

and give suggestions for improvement then post on Padlet. 

When/How in the lesson will I check students’ progress toward the above 

Learning Objective? What behaviors/activities will show me whether they have 

mastered the material? 

- When students write a report identifying problems and give suggestions. 

Preliminary considerations:        

J. What vocabulary/grammar/information/skills do your students already 

know in relation to today’s lesson?   

- Students already know basic vocabulary related to town and city problems, 

such as traffic, pollution, trash, noise, public places, and parks. 

- They are familiar with simple sentence structures in the present simple and 

with basic connectors like and, because, and but. 

K. What aspects of the lesson do you anticipate your students might find 

challenging/difficult? 

- The students may find it difficult use a variety of linking words correctly to 

connect sentences and paragraphs. 

L. How will you avoid and/or address these problem areas in your lesson? 
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- Review and highlight useful linking words during the lesson and include them 

in the checklist to guide students while revising. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



43 

 

Time 

45 

minutes 

Framework 

Stage 

PROCEDURE Interaction 

T-S/S-S 

VARK 

Materials 

Needed 
Teacher will… Students will… 

 

 

6 min 

 

Preparation 

✓ Show images (Annex 1) about common 

problems of towns/city and ask students to 

answer the following question “What 

problems can you see in our town?” 

brainstorm the problems and possible 

solutions in mentimeter  

✓ Explain what is a report. (Annex 2) and 

then deliver an example of a report and ask 

students to fill in the blank with the 

appropriate section (introduction, problems, 

suggestions and conclusion) and ask 

students to match each word. 

 

✓ Observe the images and answer the 

question. 

✓ Fill in the blank with the appropriate 

section. 

 

T-S 

VAR 

 

 

Laptop 

Projector 

Images 

Phone 

Example of a 

report 

Pens or pencil 

 

 

15 min 

 

Drafting 

✓ Ask students to write a report about the 

problems of their town/city that includes 

suggestions for improving the place to 

make it better for local people.  

✓ Ask students to use an organizer and share 

a list of phrases (Annex 3) the report 

should describe 4 problems in the town and 

suggestions to solve it. 

 

✓ Write a report about the problems of 

their town/city that includes 

suggestions for improving the place to 

make it better for local people.  

✓ Use the organizer to write the report. 

 

T-S 

S-S 

R 

Laptop  

Projector 

Slides 

Sheets of paper 

Pens or pencils 

 

7 min 

 

Revising 
✓ Ask students to exchange their reports and 

provide a checklist (Annex 4) to revise it. 

✓ Exchange the report to revise it using a 

checklist. 

 

 

S-S 

R 

Checklist 
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12 min 

 

Editing 

✓ Ask students to return their reports and edit 

them according to the checklist. 

✓ Return their reports and edit it 

according to the checklist. 

 

S-S 

R 

Laptop 

Projector 

Slides 

 

 

5 min 

 

 

Extension 

✓ Ask students to click on the link or scan the 

QR code for Padlet (Annex 5) and post 

their report. 

✓ Ask students to read their classmates’ 

reports, then they should react to some 

reports and comment on one of them about 

the suggestions. 

✓ Click on the link or scan the QR code 

to post their report. 

✓ Read their classmates’ reports then 

react to some reports and comment on 

one of them about the suggestions. 

 

T-S 

R 

Sheets of paper 

Pens or pencils 
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Annex 1 (Preparation)  

https://www.menti.com/ale6944g2o1q  

Annex 2 (Preparation)  

 

 

 

https://www.menti.com/ale6944g2o1q
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Annex 3 (Drafting)  

Annex 4 (Revising) Checklist 

Content & Organization 

1.  Is the purpose of the report clear in the introduction?  

2.  Are the problems clearly identified and explained?  

3.  Are there at least 4 problems? 

 
 

4.  Are the suggestions connected to each problem? 

 
 

5.  Are the ideas organized in clear paragraphs?  

6.  Are the main ideas summarized in the conclusion?  

Clarity & Coherence 

7.  Are linking words used? (first, also, however, in addition, because, in 

conclusion) 
 

8.  Are the ideas easy to understand?  

9.  Is there enough information, or should the writer add more details?  
 

Annex 5 (Extension) Padlet 

https://padlet.com/moreiraholguinwendydaniela/report-iwwd1jbla7r7b9io 

 

https://padlet.com/moreiraholguinwendydaniela/report-iwwd1jbla7r7b9io
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Journal 5: Writing 

At the beginning of the writing lesson plan design, my expectations were focused on 

learning how to structure a writing lesson that goes beyond grammar practice and allows 

students to express ideas in a meaningful and organized way. However, I also felt insecure, as 

I had not previously had much practical experience designing writing lessons. This lack of 

confidence made me aware of the complexity of teaching writing and the importance of 

understanding each stage of the writing process. 

As I progressed through the readings and carefully followed the guidelines provided, 

my understanding of the writing lesson structure improved significantly. I was able to clearly 

identify the purpose of each stage and design activities that were appropriate and coherent 

with the writing process. This helped me feel more confident and allowed me to plan 

activities that guide students step by step, enabling them to successfully write a report that 

clearly identifies problems and proposes realistic solutions. 

One important learning from the readings is that writing should be taught as a process 

rather than a one-step activity. According to Hyland (2022), writing instruction is more 

effective when students are guided through stages such as planning, drafting, revising, and 

editing, as this approach allows learners to develop ideas gradually and improve the quality 

of their texts. This perspective reinforced the importance of including clear stages in the 

writing lesson plan. 

Another key learning is the relevance of the pre-writing stage. Research shows that 

students who engage in brainstorming and planning activities produce more organized and 

coherent texts. According to Graham et al. (2025), structured pre-writing activities help 

learners reduce cognitive overload and support idea generation, especially for second 

language writers (Graham et al., 2025). This finding influenced the decision to include visual 

prompts and graphic organizers in the lesson. 
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Finally, the readings emphasized the value of feedback and revision. Effective writing 

instruction includes opportunities for peer and teacher feedback, which help students reflect 

on their writing. According to Weng et al. (2024), peer revision activities encourage learner 

autonomy and improve coherence and clarity in students’ written production. This supports 

the inclusion of checklists and peer-review stages in the writing lesson plan. 

During the writing demonstrative lesson, the activities focused on identifying 

problems that affect their city and proposing possible solutions. Because the topic was 

connected to their own reality, they generated many ideas and wrote with greater confidence. 

This task allowed them to use English in a real context to express opinions, describe 

community issues, and suggest practical solutions while improving their writing skills. 

One idea that can be applied in a real classroom is the use of graphic organizers 

during the drafting stage. These tools help students organize their ideas clearly before writing 

full paragraphs, especially when they are required to write structured texts such as reports. 

This strategy can reduce students’ anxiety and improve overall text organization. 

Another practical idea is implementing peer-review activities using simple checklists. 

When students exchange their drafts and give feedback, they become more aware of writing 

criteria such as clarity, organization, and use of linking words. This collaborative practice not 

only improves writing quality but also develops students’ critical thinking and responsibility 

for learning. 

The writing process is essential because it allows students to see writing as a gradual 

and manageable activity rather than an overwhelming task. By working through stages such 

as preparation, drafting, revising, and editing, students can improve their ideas step by step 

and produce more coherent and meaningful texts. 

Moreover, focusing on the writing process helps students develop confidence as 

writers. Understanding that revising and editing are natural parts of writing encourages 
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learners to view mistakes as opportunities for improvement. This approach supports long-

term development of writing skills and prepares students to communicate effectively in 

academic and real-life contexts. 
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Demonstrative Lesson 
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Recommendations 

Based on the experience gained throughout the TEFL Application Process, it is 

recommended that students continue promoting the integration of theory and practice through 

the implementation of demonstrative lessons in authentic educational contexts. Providing 

future pre-service teachers with opportunities to apply the methodologies studied throughout 

the program enables them to strengthen their pedagogical competencies, develop classroom 

management skills, and gain confidence before entering the professional field. 

Universities should continue encouraging reflective teaching by requiring students to 

prepare reflective journals after every demonstrative lesson. These reflections help future 

teachers critically evaluate their teaching decisions, identify strengths and weaknesses, and 

establish strategies for continuous professional improvement. 

Finally, it is recommended that the TEFL Application Process expose students to 

different teaching contexts, both with and without digital resources. While technology can 

enrich the teaching-learning process, some educational institutions may have limited access 

to technological resources. Therefore, preparing future teachers to adapt their lessons and use 

alternative materials and strategies in both contexts would help them become more flexible 

and better prepared to respond to real classroom situations. 
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Conclusion 

The TEFL Application Process successfully fulfilled its purpose of strengthening 

pedagogical competencies through the practical implementation of English language teaching 

methodologies. Designing and demonstrative lessons enabled the integration of theoretical 

knowledge with authentic classroom experiences, contributing to the development of 

essential teaching skills such as lesson planning, classroom management, assessment, and 

methodological decision-making. 

The application of FMU, ECRIF, PDP, and PDREE approaches demonstrated that 

each methodology addresses specific aspects of language learning while collectively 

promoting communicative competence and student-centered instruction. Their 

implementation increased students' participation, encouraged meaningful interaction, and 

created learning environments where English was used in real situations. 

Another significant outcome of this project was the development of reflective 

teaching practice. The reflective journals written after each module provided valuable 

opportunities to analyze classroom experiences, recognize achievements, identify challenges, 

and propose improvements for future teaching situations. 

Finally, this curricular integration project confirmed that effective English language 

teaching depends on combining sound pedagogical knowledge, appropriate methodological 

selection, and continuous reflection. 
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