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INTRODUCTION 

English is a global language for communication at different points such as culture, 

work and studies. Learning this foreign language allows for study, work and interaction 

opportunities with people from various parts of the world.  

In this document I will present experiences that are acquired during my pre-

professional internship and my demonstration classes as a future educator in the area of 

English. In addition, lesson plans are attached that demonstrate an important part for the 

execution of a class. This skill of teaching English has been rewarding in my personal and 

professional development.  

As mentioned, English is important in our lives for several reasons, and to develop 

this language we need to develop four skills. To achieve growth with oral dexterity we 

apply the ECRIF model. This model focuses on learners achieving fluent communication in 

different real-life situations. Additionally, they include grammar using the FMU model.  

The next skills are listening and reading, both of which are guided by the PDP 

model. This focuses on improving comprehension, whether listening or reading, through 

various activities according to skill. This model can be adapted to any learning level or 

needs of the learners. 

Finally, to develop writing skills, we ran the PDREE model. The goal of this model 

is to improve writing by applying essential points such as drafting, revising, and finally 

editing. This activity is also adapted to the levels of learning in the English area.  
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MODULE 1: FMU LANGUAGE ANALYSIS 

FMU Language Analysis for: Infinitive and Gerunds 

FORM 

Infinitives = to + verb (e.g., to play, to read) 

Gerunds = verb + –ing (e.g., playing, reading) 

MEANING 

Some verbs followed by an infinitive: 

✓ Promises, Plans, Desires: promise, plan, hope, need, want, decide, wish, decide, 

learn… 

Some verbs followed by gerunds: 

✓ Enjoyment and Experience: enjoy, dislike, (not) mind… 

✓ Habits and Patterns: avoid, quit, finish, keep… 

✓ Suggestions: suggest, recommend, consider, imagine… 

Some verbs that can be followed by an infinitive or gerund (there is no difference in 

meaning):  

✓ Like, love, prefer, hate, start, begin, continue…→ She likes to run/ She likes 

running. 

Some verbs that can be followed by an infinitive or gerund (there is difference in 

meaning):  

✓ Stop, forget, remember, try, regret… 
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She stopped to call me → She was driving. She stopped her car. She called me. 

She stopped calling me → We had a fight. She doesn’t call me anymore. 

USE 

We use gerunds in the following cases: 

✓ As the subject of a sentence: Swimming is fun. 

✓ After prepositions: She is interested in learning. 

✓ After certain verbs: I enjoy reading. 

We use infinitives in the following cases: 

✓ To express purpose: She went to the store to buy groceries. 

✓ After certain verbs: I want to go. 

✓ After adjectives: It’s difficult to understand. 

ANTICIPATED DIFFICULTIES 

• Students may struggle to remember which verbs take infinitives, which take gerunds, and 

which take both. 

• They may forget “to” before infinitives (I want go). 

• They might add “-ing” incorrectly after verbs that require “to + verb” (I want playing). 

• Students may find it difficult to use a gerund after a preposition, as they might default to 

the base verb (e.g., She is good at dance instead of She is good at dancing). 

COMPREHENSION-CHECKING QUESTIONS 

Q: If I say “I like reading”, is it an activity or a future plan? → It’s an activity. 
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Q: If I say “I want to read”, have I started reading? → No, it’s a plan. 

Q: "I want ___. Do I say 'I want dancing' or 'I want to dance'?" → I want to dance. 

Q: "If I love cooking, do I say 'I enjoy to cook' or 'I enjoy cooking'?" → I enjoy cooking. 

Q: "After 'good at', do I say 'dance' or 'dancing'?" → Dancing. 

TEACHING IDEA 

Students receive cards with verbs and must sort them into two columns: infinitive or 

gerund. They then write one personal sentence using a verb from each column. 

SOURCES CONSULTED 

Engvid. (s.f.). Verbs Followed by Gerunds and Infinitives. Obtenido de Verbs Followed by 

Gerunds and Infinitives: https://www.engvid.com/english-resource/verbs-followed-

by-gerunds-and-infinitives/ 

Perfect English Grammar. (s.f.). Perfect English Grammar. Obtenido de Gerunds and 

Infinitives: https://www.perfect-english-grammar.com/gerunds-and-infinitives.html 
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Journal 1 FMU 

English language teaching has moved from traditional grammar instructions 

towards more communicative approaches. One of the most relevant pedagogical models in 

linguistics and language learning is Form–Meaning–Use (FMU) analysis, which allows 

learners to connect grammatical structure with real contexts, leading to active 

communication. This journal will discuss expectations and feelings about FMU analysis, 

teaching experiences and classroom issues, and the importance of FMU for teachers. 

Before delving into the FMU analysis, my understanding of grammar teaching was 

limited to Form. I thought that knowing grammatical rules was enough preparation to teach 

them. For me, grammar teaching meant explaining the rules, giving examples, and 

assigning exercises or worksheets. My first expectation was that FMU would be demanding 

for teachers, perhaps even more demanding to students and it would require a different kind 

of planning than the ones I had previously practiced. 

According to Crawford (2012), for teachers, knowledge of grammar is not limited to 

accuracy: it incorporates all three elements (form, meaning, and use). A teacher who only 

understands Form will inevitably train students capable of performing grammar exercises, 

but incapable of communicating effectively in spontaneous conversations or in writing. 

Furthermore, according to a study conducted by Ahmed and Mahmood (2024), which 

analyzed the grammatical perceptions and teaching practices of over 210 EFL university 

teachers in Pakistan, revealed that while most teachers support meaning-focused and 

contextualized instruction, their actual teaching methods revealed a strong preference for 

form-focused instruction in isolation, presenting grammatical rules and drills detached from 

meaning and authentic usage. It is precisely this gap between belief and practice that the 
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FMU analysis seeks to bridge. When teachers conduct a proper FMU analysis for lesson 

planning, they are forced to consider all three dimensions in a purposeful and concrete way, 

making it much less likely that they will resort to teaching form alone, out of habit or 

convenience. A subsequent study conducted by Pereira and Guevara (2025), examined the 

measurable effect of context-integrated grammar instruction on EFL students’ accuracy and 

fluency. The results showed that students who learned grammar in context used more 

accurate and fluent expressions, had a deeper understanding of language structure, and were 

more confident in using grammar in real-life situations. 

In my Pre-service Teaching, students were generally able to fill in the blanks and 

solve practice problems accurately, but they were unable to do so when asked to create 

target structures in more free contexts, such as speaking activities or free writing 

assignments. A re-examination of the FMU framework makes the problem clear. Students 

knew the rules, but they did not know what those rules meant or when to choose them over 

other forms. Also, teachers sometimes have difficulty answering students' questions about 

sentence comprehension, such as, "Why do we use the perfect past tense instead of the 

simple past tense?" This shows that the lack of FMU analysis is not only a problem in 

lesson planning, but is also due to the lack of knowledge of teachers. If an FMU analysis is 

conducted before each grammar class, both teachers and students would be able to 

effectively understand the relevant linguistic aspects. 

The FMU analysis is crucial for avoiding a common mistake: even when teachers 

master grammar rules, they often fail to explain their meaning or illustrate their application 

with examples. This leads learners to believe that grammar is arbitrary and irrelevant to 

real-world communication. By properly applying FMU, teachers can ensure that the 
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grammar points they teach to the students are consistent, context-relevant, and 

communicative. This leads to better learning outcomes and higher motivation than simply 

memorizing rules. 

In conclusion, FMU analysis is a valuable tool for improving English as a Foreign 

Language (EFL) teaching methods. As mentioned earlier, it helps teachers move from 

traditional to more communicative approaches. The consulted literature confirms that this 

thorough preparation is fundamental for effective grammar instruction. It forms the basis 

for all subsequent pedagogical decisions, such as the presentation of grammatical 

structures, the design of exercises, and the assessment of students' language proficiency. In 

my teaching practice, I have encountered situations where students know the grammatical 

rules, but without this foundation, they cannot use them to communicate. FMU analysis is 

the tool to bridge this gap, and I plan to apply it to all the grammar topics I teach in the 

future. 
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MODULE 2: ECRIF 

Speaking Lesson Plan ECRIF 

Level: A2                                

Action Points 

• Time Management 

• Organizing student practice  

What are your Student Learning Objectives for the lesson? 

By the end of the lesson, students will be able to use infinitive and gerunds to give and 

receive advice in a situational roleplay. 

When/How in the lesson will I check student’s progress toward the above Learning 

Objective? What behaviors/activities will show me whether they have mastered the 

material?  

-Students ask questions and answer accurately during a “three in a row” game, using 

infinitives and gerunds. 

-Students give appropriate advice in a situational roleplay using the target language. 

Preliminary Considerations: 

What vocabulary/grammar/information/skills do your students already know in 

relation to today’s lesson? 

-Common verbs (like, enjoy, want, need, go, play, etc.). 

-Simple present tense, simple past tense. 
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-Some expressions for giving opinions or preferences (e.g., “I like…”, “I want…”). 

What aspects of the lesson do you anticipate your students might find 

challenging/difficult? 

-Distinguish when to use gerunds and when to use infinitives. 

-Differentiate gerunds with present continuous. 

-Produce sentences spontaneously during speaking activities. 

-Know how to start giving advice in the fluency activity. 

How will you avoid and/or address these problem areas in your lesson? 

Provide clear examples, monitor closely and project useful phrases so they have support 

when speaking. 
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Time 
Framework   

Stage 

Procedure Interaction 

T-S/S-S 

VAKT 

Materials 

Needed Teacher will… Students will… 
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Minutes 

 

 

 

Encounter 

 

 

 

 

 

 

 

 

 

Clarify 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

-Project a short story, and ask students to read it. 

-Ask students to identify all the verbs in the story and then, 

classify them in two columns: “Base form” and “-Ing form” 

 

Ask ICQ´s: 

-What do you have to identify? (The verbs.)  

-Where do you write the verbs? (In the correct column.)  

-Are you writing complete sentences? (No.) 

 

 

-Project the table with the topic “Infinitive and Gerunds”. 

Tell students: "Look at these four groups. Don't worry about 

memorizing everything — just notice the patterns." 

Walk through each column briefly: 

• "These verbs always need -ing after them: avoid, 

enjoy, keep…" 

• "These always need to + verb: decide, want, plan…" 

• "These can take both forms — and the meaning stays 

the same: like, love, prefer…" 

• "These are tricky — the form changes AND the 

meaning changes: stop, try, remember, forget." 

 

-Point to the examples at the bottom of each column and read 

them aloud. Ask: "Do you see a difference between 'He 

stopped eating' and 'He stopped to eat'?" Take 1–2 quick 

answers. 

 

-Project the 4 sentences (A, B, C, D). Give students 1 minute 

to read silently. 

-Read the short story and identify all the verbs and 

then, classify them in two columns: “Base form” 

and “-Ing form” 

 

-Answer ICQ´s 

 

 

 

 

 

  

-Pay attention to the explanation 

 

-Answer the discussion questions. 

 

-Answer checking comprehension questions. 

 

 

 

 

T – S 

V - A 

 

 

Projector 

Laptop 
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Then ask the discussion questions one by one: 

 

• Which sentences contain a gerund? 

• Which sentences contain an infinitive? 

• In which pair of sentences does the form NOT 

change the meaning? 

• What is the difference in meaning between sentence 

A and B? 

-Ask CCQ´s: 

• Can I say 'I enjoy to plan'? Justify your answer. 

• 'She decided to study.' What comes after 'decide’? 

Give me one more sentence with 'decide’. 

• 'I love cooking' and 'I love to cook' — same meaning 

or different? 

• 'She tried calling him' — did she call him?  

'She tried to call him' — did she call him? Same meaning or 

different? 

9 

Minutes 
Remember 

-Provide a worksheet 

-Ask students to: 

1. Circle the correct option to complete each sentence.  

2. Each sentence has a verb error. Write the correct 

sentence on the line. 

-Ask ICQ´S: 

-Do you choose one option or both? (One option.) 

-Are you writing only the mistake? (No, the whole correct 

sentence.) 

 

- Complete the worksheet on gerunds and 

infinitives in sentences. 

-Answer ICQ´s 

T – S 

V 

Worksheet 

Pen 

Pencil 
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Minutes 

 

Internalize 

-Ask them to join in pairs and explain the instructions to 

play a “Three in a row” game speaking activity, where they 

have to ask and answer questions with either a gerund or an 

infinitive. 

 

-Ask ICQ´s: 

-Follow the instructions to play a “Three in a 

row” game in pairs, where they have to ask and 

answer questions with either a gerund or an 

infinitive. 

S – S 

V A K 

 

Game 
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-Are you working with a partner? (Yes.) 

-How many squares do you choose each turn? (One.) 

-Do you need to answer the question in the square? (Yes.) 

18 

Minutes 

 

Fluency 

-Give small slips of paper with scholar problems (e.g., I 

always forget doing my homework.” “I can’t stop checking 

my phone during class.” “I dislike studying for exams 

because I get bored quickly.”).  

 

-Ask students to join in pairs and come to the front of the 

class. Each pair will take two slips of paper at random (one 

for each student) without showing them to their partner. 

 

-Explain Student A will act as the patient and explain their 

strange problem, while Student B will act as the doctor, ask 

them to listen carefully, and give at least two 

recommendations 

 

-Require students to switch roles. Student B will now 

become the patient and explain their problem, while Student 

A will act as the doctor and provide advice 

 

- Project useful phrases on the board for students to use as a 

guide during their performance 

 

-Ask ICQ´s: 

Are you working in pairs? (Yes.) 

How many slips of paper does each student take? (One.) 

How many pieces of advice should Student B give? (Two.) 

-Listen to instructions. Student A explains their 

"strange problem" while Student B (doctor) gives 

2 recommendations. Then, they switch roles and 

repeat with the second problem. 

-Answer ICQ´s 

  

 

S - S  

V A K 

 

Slips of 

paper 

Projector 
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ANNEX 1 
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ANNEX 2. 
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ANNEX 3.  
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ANNEX 4. 
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Journal 2 ECRIF 

Oral expression is often considered the skill that instills the most fear in students of 

English as a foreign language (EFL). This is because they must express themselves in real 

time, directly in front of their classmates and the teacher. For years, the predominant model in 

oral expression classes has been a variation of (Presentation, Practice, and Production), but an 

increasing number of teachers are now adopting the ECRIF model (Encounter, Clarify, 

Remember, Internalize, and Fluency) as a student-centered alternative. This journal presents 

my reflections on the ECRIF framework, initial expectations, insights drawn from the 

literature, classroom observations, specific problems this framework can address, and concrete 

ideas for applying it in future oral expression practice classes. 

First, my expectation of the Speaking Lesson Plan method seems to me to be a 

structure that can guide teachers in creating activities for an effective class, I believe that there 

is often a concern about managing time and ensuring that all students participate. However, 

speaking lessons also create expectations of more dynamic and enjoyable classes. As teachers 

become more familiar with communicative strategies, they start to feel more confident. 

Consequently, speaking lesson plans can shift from being stressful to becoming an opportunity 

for meaningful teaching. 

Before I delved into ECRIF, my approach to preparing language classes relied almost 

exclusively on the PPP model. Specifically, I would introduce new words or expressions, ask 

students to practice them through guided exercises, and then encourage them to express 

themselves more freely. Above all, I assumed that the ECRIF would require teachers to be 

more flexible and observant than a rigid, linear approach. 
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Three articles have significantly influenced my understanding of ECRIF. Tamayo, 

Almeida, and Pillajo (2024)  conducted an exploratory study on the implementation of ECRIF 

with 37 ninth-grade students, in which they taught the present continuous tense using the 2022 

World Cup in Qatar as a theme. According to the results of their study, ECRIF is a practical 

approach that progressively improves oral expression skills in a collaborative, student-centered 

environment, and the students demonstrated high motivation as they directly observed 

improvements in their linguistic fluency. This provides a concrete model of how ECRIF is 

applied when used with a real group of students learning English as a foreign language, rather 

than being a series of abstract steps. A second study by Dalkıran and Semerc  (2020),  showed 

that the experimental group, which received instruction based on the ECRIF approach, 

achieved significantly higher results than the control group in both listening comprehension 

and speaking skills. The study demonstrates that the ECRIF approach is not merely an 

interesting theoretical concept, but also has measurable, evidence-based effects on students’ 

learning outcomes. Finally, a third study conducted by Abata and Gavilanes (2024) found that 

ECRIF is useful for organizing communication-centered language instruction in the classroom. 

This is precisely because it allows students to express themselves and progress from simple 

activities to increasingly complex ones. This was very meaningful to me, as it not only 

highlighted my experience as a teacher during my teaching practicum but also allowed me to 

naturally accept the uncertainty that comes with applying a new educational framework in a 

real classroom for the first time, as well as to gradually build my self-confidence. 

As part of my Pre-service Teaching, I had the opportunity to directly apply elements of 

the ECRIF framework. In a class for A2-level students focused on gerunds and infinitives, 

during the “Clarify” stage, I used questions to assess their understanding and helped the 
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students distinguish between these two forms. For example, I asked whether the verb form 

following “enjoy” should be accompanied by “to” or “-ing,” and whether the meaning of the 

sentence changed depending on which form was used. This immediately revealed a 

fundamental challenge. Many A2-level learners struggled to identify the main verb in a 

sentence before even considering which form to use, so the “Clarify” phase took much longer 

than initially anticipated. Even after moving on to the “Fluency” stage, some students hesitated 

to choose the correct form and needed to be prompted with leading phrases before they could 

construct a sentence. I then realized that ECRIF is not a standardized sequence in which all 

students progress at the same pace, but rather a description of overlapping cognitive processes 

that teachers must observe and respond to flexibly. 

Furthermore, the ECRIF framework can help address several common challenges in 

language teaching. First, because it outlines a systematic process designed to gradually build 

learners’ confidence, it helps address the issue of lack of participation. Second, by allowing 

learners to practice the language in stages before speaking freely, it helps reduce their anxiety. 

Also, it allows learners to focus on meaning and context, which resolves the problem of rote 

memorization without comprehension. ECRIF promotes memory consolidation through 

continuous practice and the reuse of the language. As a result, learners are more likely to use 

English more actively in their real-life communications. 

In terms of concrete ideas for practical spoken language instruction, ECRIF proposes 

different types of activities for each stage. In the “Encounter” stage, the target language is 

presented through short, real-life conversations, video clips, or relevant news topics, allowing 

learners to encounter the language’s structure and meaning for the first time in context, In the 

“Clarify” stage, Concept Confirmation Questions (CCQs) are crucial. Rather than directly 
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explaining the rules, teachers pose guiding questions to lead students to clearly articulate the 

meaning and form of the language on their own. This approach fosters a deeper understanding 

than direct explanation. In the “Remember” stage, controlled practice activities, such as fill-in-

the-blank exercises, matching exercises, sentence rewriting, or short structured dialogues, help 

students consciously consolidate new structures in their memory through repeated practice. In 

the “Internalize” stage, semi-controlled activities are highly effective; these activities ensure 

accuracy while beginning to give students an experience similar to real-life communication. 

Puzzle games, fill-in-the-blank activities, role-playing with a clear script outline, or short, 

structured discussions can all be effectively used in this stage. Finally, in the “Fluency” stage, 

truly open-ended and communication-centered tasks must be incorporated. These include free 

discussions on topics of interest to students, debates, storytelling, or problem-solving tasks in 

which the target language is treated as just one of many tools students use to convey real-world 

messages. 

Applying the ECRIF framework has changed my perspective on planning oral lessons. 

I now view this process as a more flexible path along which students’ progress at different 

paces and sometimes in non-linear ways. The research findings I analyzed show that this 

framework leads to measurable improvements in students’ oral performance and motivation, 

but they also highlight the very real difficulties that pre-service teachers face when 

implementing it for the first time. Thanks to my practical experience, I was able to recognize 

both the opportunities and the challenges associated with the concrete application of the 

ECRIF framework. It was a true joy to observe how, toward the end of the course, the students 

used the new language with confidence and authenticity. Moving forward, I plan to design my 

oral expression lessons using the ECRIF framework, and I intend to rely on the learner-
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centered logic of this framework when selecting pedagogical activities and making daily 

decisions in the classroom. 
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Demonstrative Lesson 
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MODULE 3: PDP (LISTENING) 

Listening Lesson Plan: PDP 

Level: A2                                                            

Action points  

• Time management. 

• Reduce Teacher Talking Time (TTT) 

What are your Students Learning Objectives for the lesson? 

By the end of the lesson, students will be able to show understanding of the audio 

“Talking About Films” by making an interview to their classmates about film 

preferences and then writing a short review about a movie they know. 

When/How will I check students’ progress toward the above Learning Objective in 

the lesson? What behaviors/activities will show me whether they have mastered the 

material? 

-When students make an interview to their classmate about films preferences 

-Students will show that they have mastered the material by writing a short review 

about a movie they know. 

Preliminary considerations:                                                                                 

What vocabulary/grammar/information/skills do your students already know in 

relation to today’s lesson?  

- Adjectives to express opinions (good, bad, boring, fun). 

-Simple present tense. 



 

 

-Expressing likes and dislikes (I like / I don’t like). 

What aspects of the lesson do you anticipate your students might find 

challenging/difficult? 

-Vocabulary like blockbuster, low-budget, depressing. 

-Following ideas without visual support. 

How will you avoid and/or address these problem areas in your lesson? 

- Presenting key vocabulary in the PRE stage. 

-Repeating the audio if necessary



 

 

Time 

Framework 

Stage 

 

Procedure 

 
Interaction 

T-S/S-S 

VAKT 

 

Materials 

Needed 
Teacher will… Students will… 

3 min 
Pre 

Stage 

-Show images of different movie posters and a list of 

movie-related vocabulary words. 

-Ask students to match each word with one or more 

movies, allowing different answers. 

-Encourage students to explain their choices by asking 

guiding questions such as: 

 

-Which movie do you consider is “low-budget”? 

-Why do you think that movie is “imaginative”? 

Which movie is more “predictable” for you? 

- Choose one or more movies that they think best 

match each word. 

-Share their opinions orally, explaining why 

they associate that movie with one or more 

specific words. T-S 

V 

Computer 

Projector 

 

6 min 
Early 

During 

-Give them a list. 

-Tell students they will see a list of movie genres, but not 

all of them are mentioned in the audio. 

-Instruct students to listen carefully and check (✓) only 

the genres they hear. 

 

-Ask ICQ´s: 

Are you going to check all the genres or only the ones 

you hear? Are you listening for movie genres or movie 

actors? 

 

-Play the audio “Talking About Movies” 

-Listen to the audio. 

-Identify and select only the movie genres 

mentioned by the speaker. 

-Answer ICQ´s 

T – S 

 

VA 

Computer 

Projector 

Speaker 

List 



 

 

8 min 
Later 

During 

-Hand in a worksheet. 

-Instruct students to listen the audio again and choose the 

sentence that is NOT true. 

 

-Ask ICQ´s: 

Are you choosing the true sentence or the NOT true 

sentence? 

How many options do you choose for each section? 

 

-Play the audio “Talking About Movies” twice. 

-Check the answers with the students.  

-Choose the sentence that is NOT true in the 

worksheet. 

-Answer ICQ´s 

-Listen to the audio. 

-Check the answers with the teacher. 

 
T-S 

A 

Computer 

Speaker 

Worksheet 

13 min 
Final 

During 

-Provide students with a set of guiding questions about 

film preferences. 

-Instruct students to interview as many classmates as 

possible within the given time. 

-Tell students to write a short summary describing their 

findings, using sentences such as: 

 

• The most popular genre is…  

• Many students watch movies…  

• Most students watch movies with…  

• Students prefer… movies more than…  

• One interesting result is… 

 

-Ask ICQ´s: 

Are you going to stay seated or move around the 

classroom? 

How many classmates should you interview? 

Do you need to ask all four questions? 

-Use the provided questions to interview as 

many classmates as possible about their movie 

preferences. 

-Write a short summary describing their 

findings. 

-Answer ICQ´s 

-Optionally share their results orally with the 

class. T-S 

S-S 

V A 

 

Computer 

Projector 

Paper 

Pen/Pencil 



 

 

https://www.youtube.com/watch?v=DURtS-YIB_A 

 

 

SOURCES CONSULTED: 

 

 

 

 

 

After the interview, are you writing a paragraph or only 

answers? 

 

-Select some students to share their results orally with 

the class.  

15 min 
Post  

Stage 

- Explain that students will write a short review about a 

movie they know including: 

• Title  

• Genre  

• Why people should watch it 

-Ask ICQ´s: 

What three things must you include in your review? 

How many lines should you write about why people 

should watch it? 

-Ask students to share some of the reviews with the class. 

-Write a short review including all the required 

information. 

-Answer ICQ´s 

-Share reviews. 

 

S-S 
Paper 

Pen/Pencil 

https://www.youtube.com/watch?v=DURtS-YIB_A
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Journal 3 PDP Listening 

Developing the ability to listen and understand is considered one of the most 

difficult challenges for language teachers. Unlike speaking skills, which produce visible 

and measurable outcomes, listening comprehension is often an internal cognitive 

process that only becomes apparent when understanding fails. The ‘Pre, During, and 

Post’ (PDP) model provides a systematic and research-based solution to such 

challenges. This journal explores the process of learning and applying the PDP model 

from academic literature and own experience in Pre-service Teaching. It examines 

initial expectations and perceptions of the model, problems the PDP model can help 

with and practical recommendations for listening exercises. 

My primary expectation of a listening lesson was straightforward: the teacher 

plays an audio recording, students answer comprehension questions, and then the lesson 

ends. The framework seemed to address a gap I had noticed in my own language 

learning history: teachers rarely helped me “get ready” to listen. Vocabulary was often 

new, context was missing, and the listening activity felt like an ambush. The PDP model 

appeared to offer students the preparation they deserve before being asked to 

comprehend language in real time. That recognition made me enthusiastic to explore the 

framework further and, more importantly, to apply it in practice. 

My main expectation for listening comprehension classes was very simple: the 

teacher plays an audio, the students answer comprehension questions, and that’s the end 

of the class. This approach seems to fill a gap I felt while learning the language myself, 

because my teachers rarely helped me “prepare for listening comprehension.” The 

vocabulary was often unfamiliar, the context was lacking, and listening exercises 



 

 

always felt like a surprise attack. The PDP model appears to give students the 

opportunity to prepare before being required to understand the language immediately. 

This realization has sparked a strong desire in me to study this framework more deeply 

and, above all, to try applying it in actual classroom settings. 

Movva et al. (2022) conducted an experimental study involving 60 English as a 

Foreign Language (EFL) learners, comparing instruction that covered all stages of the 

PDP (pre-listening preparation, listening, and post-listening reflection) with instruction 

that omitted the pre-listening preparation stage. The results showed that learners who 

went through all three stages achieved significantly better performance than the control 

group, demonstrating that the PRE stage is not merely an optional step but serves as the 

cognitive foundation for the entire instructional process. Equally important was the 

work of Qasserras (2025), through a systematic review of the literature on effective 

listening exercises in ESL/EFL contexts, emphasized that well-designed instruction 

should utilize both top-down processing (drawing on prior knowledge and context) and 

bottom-up processing (decoding phonemes and words). This distinction fundamentally 

changed my approach to exercise design. Exercises aimed at grasping the main idea 

promote “top-down processing,” while fill-in-the-blank and dictation exercises 

stimulate “bottom-up processing.” Effective PDP instruction combines these two 

approaches. Finally, Abata and Gavilanes (2024) documented the experiences of pre-

service teachers at the Technical University of Cotopaxi applying the PDP framework 

as part of a peer teaching initiative. According to the study’s findings, after PDP 

activities—such as role-playing, collaborative assignments, and puzzle games—were 

conducted across all three stages, 80% of the students showed improvement in their 

listening skills. In addition, the study identified practical challenges such as difficulties 



 

 

in lesson design and low student motivation; which is the purpose of the PDP model, to 

mitigate these issues through a structure that promotes student engagement and a sense 

of purpose. 

At a middle school in Manta, I was able to validate many of these insights in 

practice. The biggest challenge I faced was the students’ fear of listening 

comprehension. As soon as they heard the term “listening” they would ask how many 

times the audio file would be played and whether the speaking speed was “too fast.” 

This fear stemmed precisely from the absence of the “PRE” phase. Once I began 

incorporating warm-up activities, vocabulary previews, prediction exercises using 

pictures, and brief pair discussions centered on the topic before listening activities, the 

students’ anxiety noticeably reduced, and their engagement increased. The second issue 

was a lack of clarity regarding the sequence of tasks. Before introducing the PDP 

approach, I assigned the same Instruction-Checking Questions for all listening 

materials, also, assigning a task focused on grasping the main idea in the first listening 

passage and a task focused on identifying specific details in the second, students gained 

a clear understanding of their learning progress and objectives. 

As a practical approach to teaching listening comprehension, the PRE stage is 

well-suited for visual prediction tasks (where students look at pictures and guess what 

they will hear next), vocabulary matching exercises, or simple true/false predictions 

related to the topic. In the ‘During’ stage, it is most effective to structure tasks 

progressively, moving from general to specific. During the first listening passage, 

present content-related questions such as “What is the main topic?”; after the second 

listening passage, assign tasks focused on details, such as filling out a chart or 

correcting errors in a summary. The “Post” stage is best suited for activities that 



 

 

encourage learners to generate language spontaneously, such as role-playing that 

mimics the listening situation, writing short sentences based on the speaker’s views, or 

group discussions that connect the topic to the learners’ own lives. 

The PDP framework has transformed the way I plan and implement listening 

comprehension lessons. What previously felt like mechanical drills is now viewed as an 

educational process at every stage, capable of fulfilling specific cognitive and 

communicative functions. The research findings discussed in this paper demonstrate 

that this framework has yielded tangible results in EFL classrooms. Based on my 

teaching experience, I am convinced that a listening class is not a test, but an 

opportunity to see how much students can understand from an audio recording without 

assistance, and the teacher’s role is to help learners prepare to succeed and to guide their 

attention while the recording is playing. 



 

 

Demonstrative Lesson 

 

 

 

 

 

 

 

 

 

 

 

 

  

  

 

  

 



 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 



 

 

 

MODULE 4: PDP (READING) 

Reading Lesson Plan PDP 

Level: A2.      

Action points  

• Time management 

• Giving clear instructions 

What are your Students Learning Objectives for the lesson? 

By the end of the lesson, students will be able to show understanding of the text “Change a 

Life: Adopt an Animal” by writing the moral of the story and then create an animal adoption 

poster. 

When/How will I check students’ progress toward the above Learning Objective in the 

lesson? What behaviors/activities will show me whether they have mastered the 

material? 

-When students write the moral of the story. 

-Students will show that they have mastered the material creating and presenting a poster to 

encourage people to adopt an animal. 

Preliminary considerations:                                                                                 

What vocabulary/grammar/information/skills do your students already know in 

relation to today’s lesson?  

-Students know vocabulary about animals, descriptive adjectives (big, small, soft, happy, 

gentle). 



 

 

-Simple present, simple past tense, regular and some irregular verbs (went, saw, picked) 

-Express simple personal opinions orally 

What aspects of the lesson do you anticipate your students might find 

challenging/difficult? 

-Organizing ideas. 

-Speaking confidently in front of the class. 

How will you avoid and/or address these problem areas in your lesson? 

-Provide structured templates. 

-Pair/group work before whole-class presentation.



 

 

Time 
Framework 

Stage 

Procedure 

 
Interaction 

T-S/S-S 

VAKT 

Materials 

Needed 
Teacher will… Students will… 

5 min 
Pre 

Stage 

-Show pictures of animals in a shelter. 

-Ask some questions: 

 

What animals can you see? 

Do you know what is a shelter? Have you 

ever been to one? 

Why do you think people adopt animals? 

 

-Observe the pictures.  

-Share their ideas about the questions. 

T-S 

V 

Projector 

Laptop 

Pictures 

5 min 
Early 

during 

-Present the text 

-Ask students to scan the text and identify: 

 

What is the title of the reading? 

How many paragraphs does the text have? 

Which animals appear in the story? 

 

-Skim the text and identify. 

T – S 

VA 

 

Projector 

Laptop 

Passage 

 

10 min 
Later 

during 

-Ask students to read the text. 

-Hand in a worksheet. 

-Instruct the students to answer a true/false 

and multiple-choice questions based on the 

reading 

 

-Ask ICQ´s: 

Do you answer True or False first? (Yes.) 

What is the second activity? (Multiple 

choice.) 

Do you work alone? (Yes.) 

-Check answers with the students. 

-Read the text. 

-Complete the reading comprehension 

worksheet.  

-Answer ICQ´s 

T-S 

VA 

Projector 

Laptop 

Passage 

Worksheets 

 



 

 

10 min 
Final 

during 

-Instruct students to write 2-3 sentences 

expressing the moral of the story. 

-Show sentence starters: 

 

The story teaches us that… 

Adopting an animal is important because… 

 

 

-Then, tell students to share what the wrote 

with a classmate. 

 

-Ask ICQ´s: 

How many sentences will you write? (Two 

or three.) 

Are you writing about the story or about 

yourself first? (About the story.) 

-Write 2–3 sentences expressing the moral 

of the story. 

-Answer ICQ´s 

-Share their moral with a classmate. 

T-S 

S-S 

VA 

 

Projector 

Laptop 

 

 

 15 min 
Post  

Stage 

 

-Work in groups of three. 

-Create a poster to encourage people to 

adopt an animal. 

-Provide required elements: 

 

Animal name 

Age 

Personality (friendly, calm, playful) 

Why people should adopt it 

 

-Ask ICQ´s: 

Are you working alone or in groups? (In 

groups o) 

-Join in groups of three. 

-Design the poster. 

- Share it in front of the class. 

S-S 

VA 

Projector 

Laptop 

Paper 

Colors 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

What are you creating? (A poster.) 

How many required elements must your 

poster include? (Four.) 

 

-Present the poster in front of the class 
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Journal 4 PDP Reading 

In English as a Foreign Language (EFL) education, reading comprehension is 

often regarded as one of the “relatively easy” skills. This may be because, at first 

glance, it seems easier to master than listening comprehension. After all, students can 

reread sentences, the text is fixed on the page, and there is no need to navigate audio 

recordings. However, I had hardly realized just how much effort is required both before 

and after actual reading to master reading comprehension as a genuine skill rather than 

leaving it to chance. In this journal entry, I will discuss my initial expectations for the 

PDP Reading Framework, insights gained from the literature, findings from classroom 

observations, specific problems this framework can address, and concrete ideas for 

applying this framework in my future lessons. 

When I first discovered the “Pre, During, Post” (PDP) framework for reading 

classes and in particular the “POST” phase, I had a hard time imagining that it was not 

just a way to fill class time, but a truly enriching activity. Similarly, I had my doubts 

about the “Pre” stage, especially in very large classes where many students lack 

motivation, fearing that it would unnecessarily slow down the lesson, but I quickly 

came to understand its value. Just as in real life, where a reader never jumps straight 

into reading a text without any preparation, students also need a preparation process 

before diving into the text. Furthermore, I realized that it is only when the steps before 

and after reading are carefully designed that the reading itself (the “During” stage) can 

be successful. 

Three studies deepened this understanding in key ways. Wisudawati et al. 

(2025), argue that pre-reading activities are not merely an introductory format but a 



 

 

crucial pedagogical strategy in English as a Foreign Language (EFL) reading instruction 

that can promote learner engagement, comprehension, and critical thinking. According 

to their research, goal-oriented pre-reading tasks designed to activate prior knowledge 

and help students predict the content of a text were found to have a significant effect on 

improving comprehension, strengthening learning motivation, and promoting active 

participation in the reading process. This shift in perspective is extremely important to 

me. The pre-reading phase (PRE) is not merely a preparatory stage for regular lessons; 

it is the beginning of the lesson and may well be its most crucial moment. The second 

key insight comes from the research by Belouiza et al. (2024) who explored the role of 

prior knowledge and schema activation in the reading process. The research team 

discovered that when students can connect new textual information to their existing 

knowledge, their understanding becomes more meaningful and their retention improves. 

In practical application, the research team proposes activities such as describing photos 

related to the topic, brainstorming vocabulary related to the topic, and using diagrams to 

encourage predictions—all of which directly correspond to the PRE stage of the PDP 

model. Finally, Ajideh et al. (2024) examined the schema activation in the reading 

comprehension process. The research demonstrated that when students are able to link 

information from a new text to their existing knowledge, their comprehension improves 

and their memory retention increases. With a view to practical application, the research 

proposed activities such as creating captions for photographs related to the topic, 

brainstorming vocabulary related to the topic, and guiding students to make predictions 

using charts and diagrams. All of these activities directly align with the PRE stage of 

the PDP model. 



 

 

In my Pre-service Teaching, the most persistent problem is that students begin 

reading assignments without understanding the context at all. When I hand out the 

textbook and ask them to read, many students lose focus within just a few minutes. This 

is not because the language in the textbook is excessively difficult, but because students 

cannot find a reason to read and lack the mental framework to organize the information. 

The PDP framework identifies this as the “absence of the PRE stage,” which is also one 

of the easiest problems to solve in reading classes. By investing just 5 to 8 minutes in 

activities such as looking at pictures, simple discussions, and vocabulary matching 

exercises to help students grasp the outline of the topic, we can provide the cognitive 

“guidance” necessary for them to become immersed in the learning process. The second 

recurring problem is that reading assignments are overly uniform. Generally, the same 

comprehension questions are given to all students regardless of their reading level or the 

text’s difficulty; as a result, some students may perceive the “During” stage as trivial or 

even difficult to achieve. Designing tasks according to a “big picture to details” 

sequence, first practicing identifying the main idea and then moving on to 

understanding the details, would support a much more meaningful learning experience. 

The third problem is the complete lack of post-reading activities. The lesson ends the 

moment the correct answers are checked. Students have absolutely no opportunity to 

use the language from the text, respond to the content, or connect it to their own 

experiences. 

In terms of concrete ideas for real reading lessons, the PRE stage works well 

with image prediction tasks; students look at a photograph or illustration connected to 

the text and discuss or write what they think it will be about. For the DURING stage, 

the most effective approach mirrors the PDP logic of sequencing: a first read for gist, 



 

 

identifying the main idea, genre, or purpose of the text and a second read for specific 

information completing a table, answering detail questions, or correcting false 

statements. For the POST stage, activities that push students toward production are most 

effective: a short-written response to the text’s argument, a role play or discussion based 

on the text’s topic, or a creative extension task such as writing a continuation or 

alternative ending to a narrative text. 

An important conceptual distinction that should be clarified is the difference 

between the PDP Reading and the PDP Listening framework. Although both of them 

adopt the same three-stage structure, they present different practical tasks and require 

different types of task design. The biggest difference lies in the nature of the input 

materials themselves. In the PDP Reading, texts are presented in a visible form, are 

permanent, and can be read repeatedly. Students can return to any part of the text at any 

time, and teachers can ask students to find evidence, underline words, or annotate 

sentences. In contrast, PDP Listening lessons, the audio is ephemeral. Once playback 

ends, it disappears unless it is played again; therefore, tasks for the “DURING” stage 

must be simpler and more immediate. It is precisely because written texts possess this 

permanence that reading lessons can offer greater flexibility during the “During” phase. 

Tasks can be designed to be more multi-layered, and students can proceed at their own 

pace within the allotted time. 

To conclude, the PDP framework has completely transformed my understanding 

of the nature of reading instruction and the demands it places on teachers and students. I 

used to think of it as merely a sequential process, but I now recognize it as a systematic 

educational experience in which each stage has a specific purpose. According to the 

reviewed research findings, pre-reading preparation, goal-oriented “in-process” tasks, 



 

 

and meaningful post-reading activities, have been shown to promote higher levels of 

comprehension, stronger motivation to learn, and more sustained engagement with the 

text. 
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MODULE 5: PDREE WRITTING 

Writing Lesson Plan 

Level: B1      

Action points: 

• Time Management  

• Classroom Management  

What are your Student Learning Objectives for the lesson? 

By the end of the lesson, students will be able to write a cover letter to apply for a 

specific job or position in a company, then exchange cover letters with a classmate and 

write one reason their classmate is a great candidate. 

When/How in the lesson will I check students’ progress toward the above Learning 

Objective? What behaviors/activities will show me whether they have mastered the 

material? 

-Students will be able to create a cover letter following the appropriate structure. 

-Students will be able to correct and edit their formal letters using the “peer editing 

guide”  

Preliminary considerations:       

What vocabulary/grammar/information/skills do your students already know in 

relation to today’s lesson? 

-Students already know how to create a short paragraph. 

-Students can write simple sentences. 



 

 

What aspects of the lesson do you anticipate your students might find 

challenging/difficult? 

-Students can find difficult to write in a formal style. 

-Students can find difficult to write concrete examples to explain details. 

How will you avoid and/or address these problem areas in your lesson? 

-The teacher will provide the steps to make a proper cover letter. 

-The teacher will create a word bank with useful phrases.



 

 

 

Time 
Framewor

k Stage 

Procedure Interactio

n 

T-S/S-S 

Materials 

Needed Teacher will… Students will… 

5 min Preparation 

-Show pictures of job adverts. 

-Ask students: What are the ads about? What skills do they 

need? Have you ever worked before?  

- Look at the pictures. 

-Answer the questions.  

T – S 

 

Projector 

Computer  
 

15 

min 
Drafting 

-Present an example of a cover letter with the correct format 

(date and contact information, greeting, opening paragraph, 

middle paragraph(s), closing, complementary close and 

signature) and the word bank. 

Ask CCQ´s: 

Is a cover letter the same as a CV? (No.) 

In which paragraph do we mention the position we want? 

(Opening paragraph.) 

In which paragraph do we talk about our skills and 

experience? (Middle paragraph.) 

In which paragraph do we summarize our ideas and thank 

the company? (Closing paragraph.) 

Do we use formal or informal language in a cover letter? 

(Formal language.) 

-Pay attention the example of a cover 

letter. 

- Create the draft following the 

instructions given. 

  

T – S 

 

 

Projector 

Computer 

Pencil 

Paper 
 



 

 

-Ask students to create a cover letter applying for a specific 

job or position. 

-Ask students to use the proper structure and word bank. 

-Ask ICQ´s: 

What are you going to write?  

How much time do you have?  

Can you use the expressions on the slide?  

Can your middle paragraph be less than 70 words? (No.) 

-Supervise the students when writing the cover letter.   

15 

min 

Revision 

 

 

 

 

 

Editing 
 

-Ask students to switch their cover letters with a partner for 

peer revision.  

-Show to use a “guide editing symbols”. 

-Ask them to return the formal letter that they have to 

correct. 

 

 

 

-Ask to edit with suggestions made.  

-Supervise the students when writing the cover letter.   
 

- Switch their cover letters with a partner.  

-Identify the mistakes using symbols to 

revise the draft. 

 

 

 

 

-Edit the cover letter with suggestions 

made. 

Ss- Ss 

 

 

 

Projector 

Computer 

Pencil 

Paper 

 



 

 

10 

min 

 

Extension 

-Ask students to exchange cover letters with another 

classmate. 

-Provide one post-it note to each student. 

-Ask them to write one reason their classmate is a great 

candidate. 

-Ask ICQ: 

Are you writing positive or negative feedback? 

-Ask some students to read aloud their reasons. 

-Ask them to give the letter and post-it note back to their 

classmate 

 

  

-Exchange cover letters. 

-Write one reason their classmate is a 

great candidate in a post it-note. 

-Read aloud their reason if they are 

elected. 

- Give the letter and post-it note back to 

their partner. 

 
 

Ss – Ss 

Post-it 

notes 

Pencil 
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Journal 5: Writing Process 

The PDREE Writing presents a completely different perspective. Writing is not 

a single process, but rather consists of a series of deliberate steps (Preparation, Drafting, 

Revision, Editing and Extension), each with its own objectives, activities, and 

pedagogical logic. In this journal, I reflect on my own journey of exploring this 

framework, drawing on the scientific literature and my personal experience gained 

through Pre-service Teaching. I also examine my expectations, my realizations, the 

observations I have made in the classroom, and how this framework has transformed the 

teaching of writing in practice. 

My expectations regarding writing lesson planning have been strongly 

influenced by my own school experience. From what I experienced, writing 

assignments generally followed this pattern: we were first given a topic, we wrote our 

essays at home, and then our papers were returned to us corrected in red pen and graded. 

At first, I thought that teaching writing would follow this same pattern; explaining the 

assignment instructions, giving students time to write, and then collecting the papers to 

correct them. However, when I first discovered the various steps of the PDREE Writing 

Process what surprised me most was the fact that this framework places such high 

demands on the teacher even before the students have begun writing. 

Three works have particularly influenced my understanding of the “PDREE 

Writing.” The study by Leotta and Ahmad (2025), examines the effects of combining an 

explicit instructional approach with a process-oriented approach to writing in one 

academic year English EFL course. According to this study, students who followed all 

stages of the writing process (preparation, drafting, revision, and editing) achieved 



 

 

significantly higher results, in terms of coherence, accuracy, and persuasiveness, 

compared to those who received only outcome-based instruction. Another equally 

important study was conducted by Ippun et al. (2023), This study examined the specific 

difficulties encountered by learners of English as a foreign language (EFL) when 

writing paragraphs. It revealed that 80% of learners experienced particular difficulties 

during the idea-generation phase, and that 70% of them had trouble linking these ideas 

coherently. Finally, a study by Aziz Faraj (2015) proposed a method for applying 

scaffolding instruction to the writing process (preparation, drafting, revision, 

proofreading, and publishing) to learners of English as a second language. This 

approach serves as a tool to help learners transition from guided assignments to 

independent writing, allowing them to freely move between stages as needed. As a 

result, learners become more confident in expressing their ideas in their writing. 

During classes I observed as part of my teacher training, majority of students 

barely put effort to write something; many were copying their classmates ‘works. 

Reflecting on this from the perspective of the PDREE Writing Process, I can 

specifically identify at least three problems caused by this teaching method, that this 

framework was designed precisely to address these very issues. First, students have 

lacked a foundation for developing their ideas. Due to the absence of a Preparation 

Stage, including brainstorming, mind mapping, and discussion activities to generate 

content, many students cannot even find a starting point. Second, the drafting stage is 

treated as the entirety of the writing process. Since students must complete a polished 

piece of writing within a single class period, even the slightest hesitation regarding 

word choice or grammar rules interrupts their train of thought. If this framework 

allowed for the writing of an unfinished draft, the situation would have been different. 



 

 

Third, the revision and editing stages are completely absent. While teachers grade the 

final product, students have no opportunity to critically examine their own writing, 

receive feedback from peers, or revise their work before grading. The “revision” stage, 

in particular, is a crucial step for students to truly perceive their writing as an “act of 

communication directed at readers”. 

The PDREE Writing Process is important because it ensures fairness. An 

approach focused solely on results puts students at a disadvantage if their vocabulary or 

grammatical knowledge is insufficient. Indeed, their deficits are immediately visible in 

the final text and results in lower scores. In contrast, a process-oriented approach creates 

a safer and more supportive environment for linguistic experimentation by offering all 

students numerous opportunities to improve their writing at each stage, before the final 

text is assessed. Perhaps the most important point is that the “writing process 

framework” helps students prepare for real-world writing. Just as no professional writer 

can produce a text that is perfect in every detail on the very first draft, we should not 

expect English as a Second Language (EFL) learners to do so either. Teaching students 

how to plan, draft, revise, and refine their writing pieces, will be useful not only in 

English classes but also in various situations where written communication is required. 

In conclusion, the five stages of this framework (Preparation, Drafting, 

Revision, Editing, and Extension) are not just simple steps, but rather phases with 

pedagogical significance, designed to address specific challenges faced by EFL writers. 

The literature reviewed here supports the fact that this approach significantly improves 

the quality of writing. Furthermore, based on my practical experience, I have witnessed 

firsthand how the absence of this approach leads to difficulties such as frustration, 

copying, and disconnection. In my future teaching, the “Writing Lesson Plan” will 



 

 

become the standard approach I adopt in all my writing lessons. While this approach is 

flexibly adapted to the type of writing, the students’ ability levels, and the context, it 

will always be grounded in the belief that “writing is not merely a product to be revised, 

but a process to be guided.” 

 

 

 

 

 

 

 

 

 



 

 

Demonstrative Lesson 

 

 

 

 



 

 

 

 

 

 



 

 

 

 

 

 



 

 

 



 

 

Conclusions  

This study documents the development process of five frameworks for Teaching 

English as a Foreign Language (TEFL) covering the four language functions of 

listening, speaking, reading, and writing. Each framework represents a unique and 

complementary way of structuring instructions designed to meet learners' cognitive and 

communicative needs at each stage of learning. By applying these five frameworks 

through reading, reflective learning journals, lesson plans, and demonstrations, a deep 

understanding of the components of effective TEFL training was gained. 

According to FMU analysis, preparing grammatical points is more meaningful 

than simply memorizing rules. Teachers who analyze grammatical forms, meanings, 

and usages before lesson preparation can present the language more effectively not only 

with accuracy but also with relevance and context. This forms the basis of an effective 

listening, speaking, reading, and writing lessons. 

The ECRIF framework provides a learner-centered perspective on oral language 

education by describing learner behavior and thinking at each stage, rather than 

dictating what the teacher should present. The fifth stage of the PDP model reflects the 

progressive process of language acquisition, requiring teachers to possess flexibility and 

responsiveness that linear models cannot provide. 

Applying the PDP model to listening and reading comprehension training 

reveals that receptive skills training is far more complex than simply providing learners 

with audio or text data. The preparation stage is the most crucial, yet often overlooked, 

element in both approaches. Intentional activation of cognitive schemas, vocabulary 

previews, and comprehension without goal setting rely more on luck than careful 



 

 

planning. The differences in curriculum planning between the PDP model for listening 

and reading comprehension illustrate how the persistence and repetition potential of text 

fundamentally shape the processing stages, and how the transient and immediate nature 

of audio content presents a dramatic contrast. 

The PDREE Writing Process challenges the fundamental assumption of writing 

training: the assumption that writing is a single, modifiable, output-centered process. 

This framework transforms the writing process into a five-stage, iterative process, 

shifting the teacher's role from proofreader to assistant, and the learner's role from 

passive writer to active, reflective writer with a clear purpose for writing, keeping the 

actual reader in mind.  

In all five frameworks, reflective journals have proven essential not only for 

recording reading and life experiences, but also for enhancing metacognitive awareness 

and connecting theoretical knowledge to teaching decisions. 

 

 

 

 

 

 



 

 

Recommendations 

Based on the learning processes outlined on this work, the following 

recommendations are made for English teachers and teacher training programs that 

utilize these frameworks: 

FMU analysis should be considered a crucial step in grammar-centered 

curriculum planning. A simple written analysis of structural form, meaning, and usage 

before activity planning can prevent the most common error in grammar education, 

where students solve practice problems but are unable to communicate. 

In the ECRIF discussion process, teachers should not rush the fluency stage. The 

quality of student outcomes in the final stage depends entirely on their participation in 

the clarification and recall stages, especially for learners such as A2 level learners who 

must thoroughly internalize the target language before free expression. 

In the PDP listening and reading comprehension process, the most important 

planning work should be done in the preparation stage. Activating existing knowledge, 

introducing vocabulary, and clarifying listening or reading objectives are the most 

effective ways to improve listening comprehension, yet these measures are often 

overlooked or omitted. 

Writing instruction should be spread out over as many classes as possible. 

Compressing an entire course-centered writing methodology into a single class result in 

the elimination of the iterative factors essential to the methodology's effectiveness, 

particularly the peer evaluation and correction process. 

Finally, even after teaching practice, reflective journaling should be considered a 

professional practice activity. Reading, writing, and the integration of theory and 



 

 

teaching experience constitute a fundamental mechanism for the development of a 

teacher's expertise, rather than a one-off task. 
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