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1. INTRODUCTION 

Comprehensive development during childhood and adolescence is solidified by three 

fundamental pillars: family, school, and society, thereby ensuring quality education. The 

family plays a paramount role in this triad, constituting the core of society. Schools welcome 

children who, over time, internalize norms grounded in moral and ethical values through 

their active participation in the process of becoming future citizens. It is at this stage that the 

Ministry of Education establishes guidelines to complement this development. Thus, the 

focus extends beyond mere academic performance to encompass the dynamics of the 

educational community itself, which receives students from diverse family backgrounds, 

whether stable or otherwise, where the roles played by family members are decisive in this 

process. 

In addition, the parent education program should not be viewed merely as another 

requirement to be done under Ministry guidelines; rather, it serves to offer insights into the 

roles of parents and other family members, while providing information and guidance on 

managing both everyday and challenging family situations. Conducting these sessions fosters 

a bond between the family and the educational institution, uniting them in a shared purpose: 

collaborative effort and mutual support in addressing the difficulties students may face. 

These actions are supported by the current regulatory framework (Ministry of 

Education, 2023) specifically Agreement No. MINEDUC-MINEDUC-2023-00081-A, 

Article 10, titled "Restorative Educational Practices" which calls for the implementation of 

preventive measures against problematic behaviors to strengthen educational communities. 

This factor enables the establishment of parent education programs and directly influences 

the desired outcome: the development of upstanding citizens who enter society as graduates 

of the Republic. 
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2. THEORETICAL FRAMEWORK 

The theoretical foundation of this study draws upon theories concerning the influence 

of the family-school meso system (Muñoz Silva, 2005), highlighting the connection between 

the family and the educational community, the key actors in the setting known as the 

"school." It is within this space that they interact to foster the student's improved academic 

performance and enable them to achieve their goals in the best possible way. 

Furthermore, considering the importance of the parental role (La Serna Paqui, 2025), 

numerous challenges arise regarding families across different social strata; this hinders 

interaction between family members and students who may be left in the care of others or 

even alone until their parents return from work and makes it impossible for parents to play an 

active role in supporting children and young people with their homework, projects, or to 

study for assessments. 

Active participation by family members is fundamental to the students' optimal 

development. They should not be viewed merely as providers; rather, they should take part in 

activities proposed by educational institutions to enhance academic performance and overall 

well-being. 

All learning takes place within a specific time and space; talking about time, this 

process begins at home at a very early age, and the setting or environment, in which it occurs 

is the family. Consequently, family members are the first educators; the kids or adolescents 

observe their reactions and models their character after them, afterwards they reply these 

behavioral patterns in response to the various situations from school environment, a setting 

vastly different from the first. 

As proposed by (Chaves Salas, 2001), the concept of the "zone of proximal 

development" he distinguishes between the achievements a student can attain autonomously 
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and those reachable only with adult supervision. Based on this concept, family participation 

is important; it demonstrates that the support provided by family members is not merely 

complementary but rather a key factor in enhancing learning. When a parent actively gets 

involved guiding, motivating, monitoring, and supporting their children; it increases the 

potential for development and well-being. 

On the other hand, the Article 26 in the (Constitution of the Republic of Ecuador, 

2008) establishes that the family unit and society have the right and responsibility to 

participate in the educational process (Ministry of Education, 2016). Furthermore, the 

Organic Law on Intercultural Education (LOEI) defines co-responsibility as an educational 

principle based on the shared effort of all stakeholders in the educational community 

(Ministry of Education, 2016), and Article 320 of the LOEI Regulations (Ecuador, 2011) 

indicates that education is a right and responsibility of families, shared with authorities and 

teachers. 

However, in daily life, many parents are absent due to long working hours, family 

abandonment resulting from marital incompatibility, or the death of one or both parents. This 

situation often leads to grandparents or aunts and uncles stepping into the parental role even 

though they already have established families of their own and must adapt to unfamiliar 

changes. All of this results in a compromised or incomplete level of active family 

involvement, which impacts both academic and social emotional development. There is even 

a risk that parents or family members might delegate full responsibility to the educational 

community, leaving teachers exposed by their schools or districts; this situation creates 

tension among the members of the educational community, whereas the ideal approach is for 

them to work in an integrated manner (Giró Miranda & Andrés Cabello, 2018). 
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Based on these reasons, the systematization of experiences can be seen as a process of 

reflecting the academic activities; this enables an analysis of their scope and methodological 

limitations, to obtain a support for the tripartite relationship among family, school, and 

society. Systematizing experiences helps us to understand and interpret these types of events, 

taking the reconstruction of processes as a beginning. 

3. INTERVENTION PLAN 

The educational intervention described here was conducted as part of my pre-

professional practicum for the Family-Community Contexts Project at the San Mateo Public 

School. In response to an identified need to strengthen family members' roles, a "Parent 

School" program was designed and implemented as a strategy to foster collaboration between 

the school and the family. The primary objective of this intervention plan was to guide and 

teach parents with the knowledge and skills to support their children's emotional 

development during adolescence (ages 12 to 16) in an informed, caring, and responsible 

manner. 

The main goal was to shift from an attitude of silence or avoidance toward open, 

respectful, and evidence-based communication; the intervention was characterized by being: 

Participatory: Parents were active participants rather than mere recipients of 

information. 

Contextualized: The content was adapted to the educational institution's sociocultural 

reality. 

Now, I proceed to present the Action Plan, detailing the approach, type of study, 

phases, units of analysis, and the specific planning for the implemented module. 
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4. STUDY APPROACH AND TYPE 

This study was conducted using a qualitative approach, which is well-suited for 

understanding and interpreting the meanings, perceptions, and subjective dynamics of 

parents. Accordingly, the study aimed to analyze their various reactions to household roles, 

identifying how their prior experiences and inherited parenting patterns influence the 

practices they currently employ with their children. 

An inductive critical method, characteristic of the systematization of experiences, was 

adopted, enabling the reconstruction and reflection of the practice experienced during the 

process of this workshop. It facilitates the organization of significant moments within the 

intervention, transforming empirical experience into explicit, useful knowledge for 

strengthening relationships within the family and school environments. 

5. UNITS OF ANALYSIS 

The unit of analysis for this systematization is the experience gained through the 

implementation of the School for Parents as a graduation project: the workshop planning 

process, the pedagogical strategies employed during its execution, the participation of family 

members, the contributions of those present, and the analyses conducted during the 

intervention by the involved stakeholders. 

DESCRIPTION OF PARTICIPANTS 

The participants in the experience were 32 parents and legal guardians of tenth grade 

students from the San Mateo Educational Unit, all of whom attended and remained for the 

entire workshop. 

The population is settled in the community of San Mateo and is engaged for the most 

part in artisanal fishing as its primary economic activity. According to the family structure, 
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extended and single-parent households, characterized by dynamics involving aunts, uncles, 

grandparents, and nieces and nephews while the conventional nuclear family model (mother, 

father, and children) is less common. 

During the workshop, a variety of parental attitudes were observed: some parents 

were reserved, while others were very open about how they reacted to school related events; 

meanwhile, others initially remained quiet, observing the proceedings, but gradually became 

willing to participate as the session progressed. All participants found the workshop topic 

highly beneficial, with some noting that they had previously been unaware of its importance 

in their children's academic performance. 

DESCRIPTION OF SYSTEMATIZATION PHASES 

DIAGNOSIS 

The diagnosis was the starting point for implementing the “School, Family, and 

Society” workshop, which enabled us to identify the needs and challenges faced by parents 

and guardians doing their roles within the family union, particularly when they were called to 

meetings with teachers or school administrators. 

This assessment revealed a need for guidelines and approaches enabling them to 

respond effectively when correcting behavior or acknowledging achievements at the 

educational center. It also became evident that, in some instances, there was a lack of 

communication between parents and children.  

Having conducted this analysis within the educational institution, we identified the 

need for a space dedicated to personal development and aimed at strengthening the roles of 

all family members; such a space would need to be both informative and practical in order to 
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improve family communication and promote appropriate disciplinary practices that support 

the educational process. 

WORKSHOP PLANNING PHASE.  

MODULE: 

Educational Institution: San Mateo Educational Unit 

Location: San Mateo Parish, Manta 

Zone: Urban 

Administration: Public 

Shift: Morning 

General objective of the module: 

Encourage the active participation of mothers, fathers, and guardians in their 

children's educational process by providing strategies for discipline, communication, and 

support for the holistic development of the educational community through the "School, 

Family, and Society" workshop. 
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Specific 

Objectives  

 

Strategies Activities Resources Evaluation 

Discover 

what role 

they play in 

their family 

group. 

Group 

dynamics 

and 

teamwork. 

Opening Activity: The 

trainer (myself) conducts a 

role-play to demonstrate 

possible reactions that may 

arise within the family 

setting. 

Projector 

Video 

Seating 

arranged in a 

circle so that 

all 

participants 

can see each 

other's faces. 

Identify one's 

role based on 

personal 

experiences 

within the family 

group. 

Strengthen 

family 

support and 

active 

communicati

on. 

 

Reflections 

on everyday 

family 

situations. 

A variety of situations: 

Low academic grades 

Notices requiring the 

guardian to report to the 

administration office 

Unexcused absences 

Approximat

e response 

time: 30 

seconds. 

Demonstrate 

their types of 

reactions to the 

situations 

presented. 

Promote 

active 

participation 

and assume 

responsibilit

y within the 

tripartite 

relationship: 

family, 

school, and 

society. 

Reflection 

activity 

based on a 

question. 

If a school year is failed, 

how would you respond 

when looking for someone 

to blame? 

Whiteboard 

Markers 

Verbal 

commitments 

Closing of 

the 

workshop. 

Final 

reflection 

Each parent has time to 

share their perception of the 

workshop with the group 

what they are taking away 

from it and what stood out to 

them the most. 

Entrega de 

detalles por 

sus 

participacio

nes 

Decir qué va a 

replicar de lo 

aprendido en el 

taller en su hogar 

 

6. IMPLEMENTATION OF THE EXPERIENCE 

As part of the planning for the "School for Parents" workshop, a written and verbal 

invitation was issued for the 2025–2026 school year end event, to be held on Saturday, 
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February 21, 2026, at the San Mateo Educational Unit in the San Mateo parish of Manta 

Canton. 

For the session, the space was arranged so the invited parents sat in a circle, allowing 

everyone to observe each other's reactions during the workshop. This setup fostered 

confidence and encouraged participation. The session began with an activity in which the 

facilitator reacted in various ways to spark interaction. Prompted by this, the parents took 

turns engaging with the facilitator, enabling them to identify their own reactions regarding 

their children's schooling and family dynamics. 

For the session, the space was arranged so that the invited parents sat in a circle, 

allowing everyone to observe each other's reactions during the workshop. This setup fostered 

confidence and encouraged participation. The session began with an activity in which the 

facilitator reacted in various ways to spark interaction. Soon, the parents took turns engaging 

with the facilitator, enabling them to identify their own reactions regarding their children's 

schooling and family dynamics. 

Following these activities, we proceeded to show a video to illustrate the family unit's 

typical activities and reactions in a normal, everyday setting. 

During the activity, it became evident that some parents find it difficult to talk about 

their actions or their family members. Many of them can not spend time with their children 

due to work commitments; while mothers are present more often, there is little 

communication concerning daily school-related activities. 

Throughout the activities, we noticed that whenever a small present was offered for 

participating, everyone was clearly eager to take part; even students who had simply 
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accompanied their representatives wanted to join in by answering the questions asked during 

the workshop. 

During this active dialogue, it became evident that many families face similar 

challenges; as they exchanged experiences, they realized they shared common ground, and 

this recognition helped them develop new ways of understanding the importance of parenting 

based on dialogue, listening, and affection. 

Another relevant aspect was that some parents had previously only participated by 

asking general questions or supporting others, without having the opportunity to voice the 

challenges they faced at home. This highlighted the ongoing need for such interventions, 

enabling parents to contribute to their children's well-being and fostering a space where 

families could feel heard, understood, and valued within the educational context. 

It was understood that family support is not limited to physical presence; it also 

requires quality and emotional closeness to improve communication among family members. 

On this basis, it was possible to outline responsibilities and support strategies. 

The workshop demonstrated that these spaces for reflection help parents to recognize 

how their personal relationships influence their children's development. Through their 

contributions, participants came to understand that everyday actions within the home can 

improve their children's academic performance. 

7. LESSON LEARNERS 

The "School, Family, and Society" workshop made it clear that the relationship 

between family and school extends beyond attending institutional meetings. Parents need 

spaces where they feel heard during their children's education, as well as guidance to help 

them communicate more effectively. 
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The workshop’s reflection allowed them to put into words the emotions and concerns 

that arise daily at school. They understood that every student, as soon as they get into the 

classroom, faces an environment different from their family setting, and that emotional 

support plays a significant role in their development. 

Parents also realized that discipline is not maintained solely through punishment or 

the imposition of rules, but rather through dialogue, listening, and emotional support. They 

recognized that strengthening communication at home and upholding respect yield better 

results for family life and for the students' behavior at school. 

Parents also realized that discipline is not maintained solely through punishment or 

the imposition of rules, but rather through dialogue, listening, and emotional support. They 

recognized that strengthening communication at home and upholding respect yield better 

results for family life and for the students' behavior at school. 

As an educator, the workshop taught me a lesson: education is a shared responsibility 

among family, school, and society, and when these spheres work in a coordinated manner, 

students perform better. 

 

The simplest actions within the family influence students' emotional security, 

motivation, and learning. Teaching and passing on values is not the exclusive task of the 

school; it requires the shared responsibility of parents. 
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Appendices: 

Appendix 1: Photographic record of the activities carried out 
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