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1. INTRODUCTION 

Basic education today faces the challenge of moving beyond the classroom and actively 

engaging with family and community contexts. In a world characterised by rapid change, 

particularly in the field of human sexuality, the holistic education of pupils requires a strategic 

partnership between schools, families and the community. Comprehensive Sexuality Education 

(CSE), understood as a holistic process encompassing biological, psychological, social, ethical and 

cultural aspects, is established as a fundamental pillar for promoting the healthy development of 

children and adolescents, respect for human rights, risk prevention and the responsible exercise of 

sexuality. 

By addressing the challenges currently faced by comprehensive sex education, this study 

aims to provide a comprehensive and systematic overview of the difficulties encountered by 

families, schools and the community in supporting the sexual and emotional development of 

children, particularly during adolescence. Furthermore, it analyses possible innovative and feasible 

measures that could be implemented in the short and medium term to strengthen the partnership 

between schools and families. 

The main objective of this research is to systematise the experience of the Parents’ School 

held in February 2026 at the Colegio Fiscal San Mateo, which focused on human and holistic 

sexuality, with the aim of analysing its impact on strengthening parenting skills and proposing 

replicable processes that improve communication and family support on issues of sexuality. Based 

on this analysis, the study seeks to: to contribute to the curricular integration of the pre-professional 

placement for the Basic Education degree programme within the Family-Community Contexts 

Project, highlighting the role of the family-school-community triad in the holistic education of 
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pupils. 

In this context, the interaction between family, school and community is fundamental to 

building a social fabric that promotes the healthy development of young people. The family is the 

first and primary setting for socialisation, where values, self-esteem and emotional foundations are 

established. As Vygotsky (1979) points out, it is within the family environment that children and 

adolescents internalise patterns of behaviour, develop language and acquire the tools to function 

socially, primarily through example and daily interaction. It is not possible to expect responsible 

sex education if the messages and behaviours at home contradict the principles of respect, consent 

and care promoted by the school. 

Schools, for their part, in addition to their academic role, have a responsibility to 

complement pupils’ holistic development. In the field of human sexuality, they must provide 

scientific knowledge, promote critical thinking and offer tools for risk prevention, without seeking 

to replace the family but rather by working in tandem with it. Finally, the community broadens the 

scope for socialisation, exerting a positive or negative influence depending on the role models and 

opportunities it offers. 

As educational stakeholders, the task ahead is to achieve genuine and effective 

coordination between the family, school and society, aimed at providing appropriate cognitive, 

emotional, physical and ethical education on matters of sexuality. It is on this that young people’s 

ability to grow up with their own judgement and respect for their rights and those of others depends. 
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2. THEORETICAL FOUNDATION 

 

Sexuality represents an intrinsic dimension of the human condition, encompassing 

biological, psychological, social, ethical, and cultural facets. According to the World Health 

Organization (WHO, 2006), human sexuality constitutes a core aspect of an individual's identity 

across the lifespan, manifesting through thoughts, beliefs, attitudes, values, behaviors, and lived 

experiences. In this context, Comprehensive Sexuality Education (CSE) is defined as a continuous, 

systematic pedagogical process designed to cultivate the knowledge, skills, attitudes, and values 

that empower individuals to make informed, responsible, and fulfilling decisions regarding their 

sexuality, while safeguarding both their own human rights and those of others. 

 

Within the context of adolescence—spanning the ages of 12 to 16—sexuality acquires 

heightened significance due to the profound physical, emotional, and social transformations 

characteristic of this stage. During this transitional period, adolescents undergo sexual maturation, 

construct their gender and sexual identities, and navigate their initial romantic relationships. 

Consequently, coordinated support from both family and school environments is imperative to 

mitigate risks such as unintended pregnancies, sexually transmitted infections (STIs), sexual 

violence, and the perils associated with digital platforms (e.g., sexting, grooming, and excessive 

exposure on social media). 

 

The family unit plays an irreplaceable role in sexuality education. Vygotsky (1979) posits 
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that learning occurs primarily through social interaction, particularly within the family micro-

system, where children and adolescents internalize values, social norms, and relational patterns. 

When parents possess the preparation and confidence to engage in open dialogue about sexuality, 

emotional bonds are reinforced, thereby reducing youth vulnerability to misinformation 

originating from peer groups or unverified online sources. 

 

For its part, the educational institution is tasked with complementing and formalizing this 

educational process. In the Ecuadorian context, the Organic Law on Intercultural Education (LOEI, 

2011), in Articles 2 and 27, recognizes holistic education as a fundamental right and establishes 

education in values, human rights, and sexuality as essential curricular components. Furthermore, 

the Constitution of the Republic of Ecuador (2008, Articles 26 and 28) guarantees high-quality, 

inclusive education oriented toward Buen Vivir (Good Living), which inherently encompasses 

emotional and sexual development. 

 

Scholars and international bodies, including UNESCO (2018) and UNFPA (2014), 

emphasize that CSE programs yield optimal outcomes when anchored in a genuine partnership 

between schools and families. Isolated approaches—whether exclusively school- or family-

based—demonstrate limited efficacy compared to integrated interventions. In this regard, "Parents' 

Schools" serve as a vital pedagogical strategy, empowering families, dismantling socio-cultural 

taboos and stigma surrounding sexuality, and refining parental communication skills. 
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At the national level, Ecuador's Ministry of Education has promoted initiatives such as 

Educando en Familia to strengthen parental involvement in children's holistic upbringing. 

Nevertheless, substantial implementation gaps persist: many parents report feeling ill-equipped or 

apprehensive when addressing sexual health topics. This reality underscores the importance of 

systematizing experiences like the one conducted at the Colegio Fiscal San Mateo in February 

2026. 

 

This theoretical framework underpins my pre-professional practicum, providing the 

analytical basis to interpret the Parents' School intervention as a process of curricular integration 

that connects family, school, and community contexts around the axis of human and holistic 

sexuality. 
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3. INTERVENTION PLAN 

 

  The educational intervention carried out forms an integral part of my pre-professional 

practicum within the Family and Community Contexts Project at the Colegio Fiscal San Mateo. In 

response to the identified need to strengthen the role of families in the comprehensive sexuality 

education of children and adolescents, a "Parents' School" was designed and implemented as a 

strategic vehicle for school-family collaboration. The overarching goal of this Intervention Plan 

was to equip parents with the necessary competencies to support their children's sexual and 

emotional development during adolescence (ages 12–16) in an informed, empathetic, and 

responsible manner. 

 

The initiative sought to shift family dynamics away from silence and avoidance toward 

open, respectful, and evidence-based communication. The intervention was characterized by the 

following features: 

Participatory: Parents were engaged as active agents in the learning process rather than 

passive recipients of information. 

Contextualized: The thematic content was tailored to the socio-cultural and digital 

realities of the school community. 

                 Preventive and Educational: The approach addressed both risk mitigation and the 

positive, healthy expression of human sexuality. 
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The Action Plan is outlined below, detailing the research approach, study design, project 

phases, units of analysis, and the specific structure of the implemented module. 

 

1.1. Research Approach and Study Design 

This Curricular Integration Project is framed within a qualitative paradigm with a focus on 

the systematization of educational experiences. This methodology allows for the recovery, 

analytical breakdown, and critical reflection on pedagogical practice, thereby transforming lived 

experience into actionable and transferable educational knowledge. 

 

According to Jara (2018), the systematization of experiences is a structured, reflective 

process designed to critically interpret educational practice in order to understand its achievements, 

obstacles, lessons learned, and potential for institutional growth. It transcends mere description, 

seeking instead to extract meaningful insights that enhance teaching practice and strengthen 

family-community linkages. Methodologically, this work constitutes a descriptive-interpretative 

study based on an educational intervention. 

 

Descriptive: It systematically documents the execution of the Parents' School conducted 

in February 2026 at the Colegio Fiscal San Mateo. 
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Interpretative: It analyzes the underlying meaning of the activities, the participants' 

responses, and the impact of the intervention on refining parental communication skills regarding 

comprehensive sexuality education. 

 

Applied: Stemming directly from pre-professional practice, it generates concrete 

recommendations for replicating this model across other educational institutions. 

 

1.2. Units of Analysis 

These units of analysis facilitated a transition from observational reporting to critical 

reflection, generating valuable pedagogical insights for future interventions in family and 

community settings. To organize, categorize, and interpret the qualitative data collected, the 

following analytical units were established: 

 

1.2.1. Participant Profile 

The direct participants in the Parents' School comprised 28 parents from the Colegio Fiscal 

San Mateo, whose children were enrolled in the 8th, 9th, and 10th grades of Educación General 

Básica Superior (adolescents aged 12 to 16). 
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The cohort consisted of 19 mothers (68%) and 9 fathers (32%), predominantly from lower-

middle-class socioeconomic backgrounds, displaying diverse educational attainment ranging from 

primary education to tertiary degrees. Prior to the intervention, a substantial portion of the group 

reported difficulties discussing sexuality with their children—attributing these barriers to 

embarrassment, socio-cultural taboos, a lack of updated information, or religious convictions. 

Nevertheless, attendance was driven by a genuine commitment to improving parental guidance, 

particularly regarding the challenges posed by the digital landscape and adolescent development. 

Analyzing this unit provided crucial context regarding the family environment and the participants' 

real-world needs. 
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Table 1. 

 

Breakdown of participants by gender 

 

Category Frequency Percentage 

Mothers 19 68% 

Fathers 9 32% 

Total 28 100% 

       Note: Compiled by the author based on the workshop attendance register (2026). 

 

 

3.1.1. Description of the phases of the systematisation 

 

The systematisation was organised into the following phases: 

 

a. Diagnostic phase 

 

An initial assessment was carried out through participant observation, informal 

conversations with teachers and school leaders, and an exploratory survey administered to a group 

of parents (see Appendix 2). The main needs identified were: a lack of confidence in discussing 

sexuality; a lack of understanding of adolescent changes; concerns about social media use and 

sexting; and difficulty in answering children’s questions. 

b. Workshop Planning Phase 

 

The complete Parents’ School module was designed. Objectives, content, methodology, 

resources and assessment strategies were defined. Slides, discussion guides and practical activities 
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were prepared. This phase was supported by the placement tutor and the school’s coordination 

team. 

c. Implementation Phase 

 

The workshop was delivered in February 2026. It included a theoretical presentation, 

participatory activities and a final open discussion. 

d. Reflection and Analysis Phase 

 

Systematic documentation of the experience (logbook, photographs, videos and participant 

feedback). The data was subsequently analysed and interpreted to draw meaningful lessons. 
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Presentation of the Module 

 

Educational Institution: “San Mateo” State School 

 

Location: San Mateo, Manta cantón Area: Urban 

 

Funding: State-funded School Day: Morning 

 

General objective of the module: To strengthen parenting skills in order to promote 

comprehensive sex education within the family, thereby contributing to the holistic development 

of pupils at the “San Mateo” Upper Primary School. 

Specific Objectives Strategies Activities Resources Assessment 

To understand the 

concept of holistic 

sexuality and its 

importance during 

adolescence. 

Interactive 

presentation 

Slide 

presentation and 

Q&A session 

Projector, 

slides, 

whiteboard 

Active 

participation and 

questions asked 

To identify the physical, 

emotional and social 

changes that occur 

between the ages of 12 

and 16. 

Interactive 

presentation, 

explanation 

and 

everyday 

examples 

Case studies and 

group activities 

Slides, short 

videos, 

worksheets 

Verbal feedback 

from participants 

To understand the 

cornerstones of family 

dialogue and strategies 

for speaking openly. 

Interactive 

presentations 

and 

experiential 
learning 

Practical 

communication 

exercises and 

role-play 

Dialogue 

guide, 

question 

cards 

Assessing 

openness to 

dialogue 

Recognising the risks 

and opportunities of the 

digital world (sexting, 

social media). 

Interactive 

presentation 

and 

reflective 

analysis 

Presentation and 

group discussion 

Slides, 

anonymised 

real-life 

examples 

Written 

commitments 

from participants 
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Developing skills to 

answer children’s 

questions  about 

sexuality. 

Interactive 

presentation 

and 

reflective 

practice 

Final open 

discussion 

Comfortable 

venue, 

facilitator 

Satisfaction 

survey and final 

commitments 

 

4. IMPLEMENTATION OF THE EXPERIENCE 

To strengthen parenting skills in order to promote comprehensive sex education within the 

family, contributing to the holistic development of pupils at the ‘San Mateo’ Upper Secondary 

School. 

The Parents’ Course on Comprehensive Human Sexuality took place on 18 February 2026 

in the auditorium of the San Mateo State School. The session lasted two hours and was attended 

by 28 parents. 

The session was delivered according to the established plan and was divided into three 

main parts: 

Stage 1: Opening and Introduction 

 

The participants were welcomed, the purpose of the Parents’ Workshop was explained, and 

an icebreaker activity was carried out to foster an atmosphere of trust, with an incentive or prize 

awarded. 

Figure 1 shows the welcoming and trusting atmosphere created during the opening of the 

workshop with the parents. 
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Figure 1 

 

Welcome and team-building session at the Parents’ School workshop 

 

Note: Photograph taken during the workshop, February 2026. 

 

Stage 2: Thematic Presentation 

 

The following topics were covered using a slide presentation: 

 

1) What is holistic sexuality? 

 

2) What does holistic sexuality involve during adolescence? 

 

3) The Stage of Change (12–16 years): physical changes, identity, consent, 

prevention, social media and self-esteem. 

4) The pillars of family dialogue. 
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5) The digital world: sexting and social media. 

 

6) How to answer questions about sexuality without feeling embarrassed or avoiding 

the Subject. 

During this phase, theoretical explanations were combined with everyday examples, and 

participants were encouraged to engage actively throughout. 

Figure 2 shows the atmosphere during the thematic presentation. 

 

Figure 2 

 

Thematic Presentation 

 

Note: Photograph taken during the workshop, February 2026. 

 

Stage 3: Final Discussion 

 

A space for open dialogue was created, alongside an anonymous survey, where parents 

shared their experiences, doubts and concerns. This was the most rewarding and moving part of 
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the session: many expressed their fears for the first time, as well as the need for greater support 

from the school. The session concluded with the distribution of a summary guide and a 

commitment from the participants to put what they had learnt into practice at home. Overall, the 

workshop was well-timed, featured active participation and fostered a respectful atmosphere for 

discussing sensitive issues. 

5. LESSONS LEARNED 

Based on an analysis of this experience, the following lessons were learnt: 

 

Parents do want to get involved, but they need safe spaces and professional support. For 

most, it was the first time they had attended a workshop of this kind, and they viewed it positively. 

Shame and cultural taboos remain the main barrier. Several parents admitted to feeling 

uncomfortable discussing sexuality, which confirms that we must work with adults first before 

reinforcing education with students. 

 

The digital world is a particular cause for concern: the topics of sexting, pornography and 

social media generated the most interest and debate. Parents feel out of touch with their children’s 

use of technology. 

Dialogue works better than imposing rules. Participants realised that an open dialogue, 

based on trust and respect, yields better results than bans or lectures. 

Parents see the school as a key ally and hope for more opportunities for ongoing training, 

not just one-off activities such as this one. 

Systematising the experience also strengthens teaching practice: recording, reflecting on 

and analysing what has been learnt helps to improve future interventions and provides useful 

pedagogical knowledge for other teachers. 
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