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1. Introduction

Education plays a pivotal role in shaping our lives and achieving our personal and
professional goals. It is a continuous journey that requires effective methodologies to
enhance learning outcomes, Teachers must adapt their approaches to ensure that all

students can learn. Among the various instructional strategies available, methods such as
ECRIF (Encounter, Clarity, Remember, Internalize, Fluency) and PDP (Personal
Development Plan) stand out as essential frameworks for fostering effective teaching and
learning experiences applicable in real contexts. However, the successful implementation of
these methods often hinges on the teacher's familiarity and proficiency with them. In many
cases, a lack of understanding or application of these strategies can lead to significant

challenges in the learning process.

This project explores various lesson plans that utilize these pedagogical approaches,
detailing the steps involved in each process. It outlines the objectives of each class, the
resources required, and the action points necessary for effective instruction. well then, a
well-structured methodology is crucial for developing the skills that students need to master
the target language. for this reason, engaging in activities that promote real-world
interaction, such as face-to-face conversations and speeches, is vital for helping students

acquire the language skills they need to communicate effectively.
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2. Language Module
2.1. Journal 1

Reflection Wheel Journal 1

The learning process implies that the teacher understands the topic that is being taught,
this being the starting point for the student to understand and connect this learning with a
real context, I expect that students can infer the meaning and use of " used to” from its
structural form, understanding how this structure is connected and used in a daily life
situation. In my opinion, understanding the difference between FORM, MEANING, AND
USE, is one of the keys to the successful analysis, of words, phrases, clauses, and sentences
in their context, which would generate feelings of satisfaction in students when they

understand what they are learning.

Communication is mainly related to speaking, listening, reading, and writing. No one
learns grammar; we usually know the language from our environment. However, grammar
develops in the context of our relationships The Editors of Encyclopedia (2023) describe it
as “grammar, rules of a language governing the sounds, words, sentences, and other
elements, as well as their combination and interpretation”. In this sense, the analysis of the
structural form, meaning, and use (FMU), allows students to understand the grammatical
meaning of what is being taught, helping them to decode the meaning when they hear or

read the form used in other situations.

Thinking about the use of the form and its central meaning helps students see why
people choose to use it. As stated by Larsen Freeman (2001) Grammatical structures not

only have (morphosyntactic) form, but they are also used to express meaning (semantics) in
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context-appropriate use (pragmatics). which can be useful in helping students understand
how different grammatical structures are used in various contexts and the rules by which
they are subject. To become better communicators, learners should deepen their knowledge,
this implies "what the student knows and how he knows it”, which is useful for students

since it allows them to communicate effectively with their environment.

From these definitions and according to my experiences during my Pre-service
Teaching, the grammatical teaching of a topic following the FMU structure allows us to
involve students in a communicative environment where ideas and experiences have a
place, for example: during the application of the class demonstrative with the form of “used
to”, I was able to show, how confusion is created when the meaning of this structure is not
clear, since its similarity with another word tends to confuse and create doubt in students
between what it means and how it is used. That is why it becomes essential to use
comprehension questions to know if they understand the topic, in this way, they are allowed
to put into practice what they are learning, while possible errors or confusion are shown
that they may be committing or having and that can become clearer as you immerse

yourself in the communicative interaction.

The FMU analysis application provides me with methodological tools to facilitate
learning. These tools allow students to actively and effectively participate in teaching
activities that simulate real-life contexts. according to (Hattie, 2009; Marzano et al., 2001;
Wayne and Young, 2003), “Teaching strategies refer to the methods, techniques, procedures,
and processes that a teacher uses during instruction. It is generally recognized that teaching

strategies are multidimensional, and their effectiveness depends on the context in which
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they are applied”. Hence the importance of applying FMU in a real context where teachers
can create a more attractive and interactive learning environment that promotes student

participation and improves learning outcomes.

In conclusion, through pre-professional practices, a social interaction is created that links
the teacher with the students, what they know, and what they need to learn. That is why
analysis of the structural form, meaning, and use (FMU) of a phrase or clause is crucial in
second-language grammatical teaching since understanding the difference between form
and function is key to successful FMU analysis. In this sense, FMU analysis helps students
better understand the central meaning of a structure and its use in real contexts, which
guarantees effective communication, which is essential for student learning. On the other
hand, this analysis of FMU enables teachers to create a more engaging and interactive
learning environment that promotes student engagement and improves learning outcomes.
By applying FMU analysis, teachers can clarify doubts, ensure learning, and create a more

participatory learning environment.

Therefore, I suggest going deeper and analyzing the topics in depth to understand their
different applications in real contexts; helping to improve the skills involved in learning
and teaching a foreign language. Additionally, insights from second language acquisition
(SLA) and research into how learners naturally develop their ability to interpret and

produce grammatical expressions can help improve the teaching process.
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Sources consulted:

Adnan Yilmaz. (2018) Form-meaning-use framework in grammar teaching:
Research on noun clauses in writing skills. Journal of Language and
Linguistic Studies chrome-

extension://efaidnbmnnnibpcajpcglclefindmkaj/https://dergipark.org.tr/en/do
wnload/article-file/650676

Britannica, The Editors of Encyclopaedia. "grammar". Encyclopedia Britannica, (5

Jul. 2023), https://www.britannica.com/topic/grammar. Accessed 21
September 2023.

Diane Larsen-Freeman (2003), Teaching grammar chrome-

extension://efaidnbmnnnibpcajpcglclefindmkaj/https://www.uibk.ac.at/anglis
tik/staff/freeman/course-documents/tesfl_- teaching_grammar.pdf

Hattie, 2009; Marzano et al., (2001); Wayne and Young, (2003). Teaching

Strategies. https://intranet.ecu.edu.au/learning/curriculum-design/teaching-
strategies
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2.2. FMU Analysis

FORM
USED TO

Affirmative: Used fo + infinitive

= She used to be a long-distance runner when Subject + used to + the base form.
she was younger.

Negative: Didn’t use to:

Subject + Did not (Didn’t) + use to +

= [ didn't use to sleep very well, but then I thes base fsern e,

started doing yoga and it really helps.

Question: Auxiliary Did + use to:

* Did you use to come here as a child? Did + Subject + use to + the base form
verb.
MEANING

e “Used to” refer to actions and situations in the past which no longer happen or are
no longer true. It always refers to the past.

e We use simple past for an action that only happened once.

USE

We use “used to” to:

e For habits and regular actions in the past.
e For states in the past that are not true any longer in the present time.
e We don't use "used to" to talk about actions that only happened once.
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Anticipated difficulties.

¢ Confusion in the use of used to and use to.

¢ Confusion with the pronunciation of used to.

e Confusion about the meaning of the word “use™.

e Confusion between when to use usually and used to.

Concept Checking Questions.

a) What did she use to like?

She used to be really shy. She didn’t use to be very confident.
b) When you were a child, did you use to go on vacation?

I used to go on vacation to my grandparents' house.

Teaching ideas.

Students could answer questions about activities they used to do as children, using
the grammar they learned. For example, what did you use to do on vacation when you were
a child? I used to ride my bike around my town every afternoon, which allows them to talk
about the activities they did when they were children.

Sources consulted:

Cambridge dictionary: https://dictionary.cambridge.org/grammar/british-

grammar/used-to

Traffis C. (2023) Is it “Used To” or “Use To”? How to Use Both.

https://www.grammarly.com/blog/used-to/
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3. Speaking module

3.1. Journal 2
Reflection Wheel Journal 2

Communicating effectively is an essential skill and a crucial component of
communication. Effective speakers need to be able to process language in their heads and
put it into coherent order so that it comes out in forms that are not only comprehensible but
also convey the meaning and contexts that are intended. (Harmer, 2001). Speaking skills
are important in academic settings, as students are often required to present their ideas and

research to their peers and professors.

In this sense, I expect that the lesson plan will focus on developing students' ability
to maintain a conversation effectively, so personally hope that students will be able to
structure sentences using the grammar they have learned while also using those sentences
to communicate with their peers, although in my experience thinking and speaking in
English is not an easy task for all students, I am aware that in a classroom some students
perform better than others since for some the fear of making mistakes prevents them from
speaking and therefore communicating. That is why this lesson plan will incorporate
various activities that increase their degree of difficulty, which in turn helps students

advance progressively in their learning.

Speaking is a highly complex and dynamic skill that involves the use of several
simultaneous processes - cognitive, physical, and socio-cultural - so, a speaker’s knowledge
and skills have to be activated rapidly in real-time. in this sense, Amaya (2021) mentions
that the acronym ECRIF means: Encounter, Clarity, Remember, Internalize, Fluency, and
that all these stages guide and support the teaching-learning process. Hence, the speaking
lesson plan provides teachers with a guide based on an instructional objective that aims to
motivate students to develop their communicative skills based on what they should
produce. Furthermore, learning to speak in a second language involves increasing the
ability to use these components to produce spoken language in a fluent, accurate, and
socially appropriate way, within the constraints of a speaker’s cognitive processing.

Additionally, Goh and Burns, (2012, p. 53) present, the language as a model of second

10
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language speaking competence that comprises knowledge of language and discourse, core
speaking skills, and communication and discourse strategies. Which must be motivated by
the desire to learn and put into practice what is being learned in this same order of ideas,
Burns (2019) raises social and functional motivation by distinguishing between pragmatic
or transactional discourse and interactive or interpersonal conversation, the first involves
the exchange of information, for example, searching for information about a job or calling
an ambulance, while the second is mainly aimed at creating and maintaining social

relationships, for example, chatting with friends or family, as well as making small talk.

In my experience, while implementing a Speaking lesson plan, the most difficult
thing is to motivate students to participate in the activities although following a structure
that breaks the ice and increases the difficulty of the activities showed me that the teacher
plays a primary role since the dynamism of the class and the participation of the students,
will depend on the methodology and strategies used by the teacher. In this case, the main
objective of the proposed lesson plan was for students to be able to talk with their friends

about things they used to do, based on the sequence established by ECRIF.

However, school environments have been systematically designed so that students
learn grammatical rules, which, on many occasions prevent them from communicating
fluently and effectively. since learning a grammatical rule is not the same as using it in
different environments, and, I was able to demonstrate this during my demonstration class
when I taught them about the use of “Used to” teaching the grammatical form was easy, on
the contrary, using it was not, since there were students who were not clear that this
expression only it was used for things that used to be done and that have currently been left
or changed for something else. On the other hand, my expectation was always to clarify
doubts and ask them in different ways things in which they could use the structure but with
my nervous during the class I forgot to ask these verification questions, which generated
confusion in some students that was clarified individually but that in my opinion could

have been avoided.

Applying the ECRIF method to my class helps me improve the language teaching-

learning process, since it allows me to expose students to real scenarios in which students

11
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can interact losing the fear of facing similar situations in their daily lives, at the same time,
I can develop didactic activities for teaching that allow students to develop speaking
competence, keeping them motivated and participatory during the class. Additionally, I
learned that I must show confidence when explaining the grammar of a topic, as well as ask
more verification questions with which they can clarify doubts about the topic while
reducing my participation and motivating them to infer, deduce, and discover new

knowledge.

In conclusion, the importance of effective communication skills is based on the
development of students in educational environments where they are often required to
present their ideas clearly and coherently. Based on this, the development of a speaking
lesson plan aims to help students develop their speaking skills and make them more
confident and effective communicators. From my experience as a teacher applying this type
of lesson plan, I would recommend exposing students to real contexts, since this allows
them to improve considerably their communication in daily life environments, improving

their fluency and confidence in using the language they are using is acquiring.

Sources consulted:

Amaya Noguera Amparo Nohemi (2021); Ecrif framework for speaking
development in efl at “Humberto Vacas Gémez” school in the year 2020-
2021. UTC. Latacunga. 66 p. http://repositorio.utc.edu.ec/handle/27000/8209

Anne Burns (January 2019) Concepts for Teaching Speaking in the English
Language Classroom1. LEARN Journal: Language Education and
Acquisition Research Network Journal, Volume 12, Issue 1.
https://files.eric.ed.gov/fulltext/EJ1225673.pdf

Goh, C. C. M., & Burns, A. (2012). Teaching speaking: A holistic approach. New
York: Cambridge University Press.
https://assets.cambridge.org/97811070/11236/frontmatter/9781107011236 fr

ontmatter.pdf

Jeremy Harmer (2001) The Practice of English Language Teaching 4th Edition
https://www.academia.edu/25472823/The Practice of English Language T
eaching 4th Edition Jeremy Harmer

12
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3.2. Speaking Lesson Plan (ECRIF)

Level: A2
Action points:

1. Set up real-world scenarios for fluent use activity.
2. Reduce TTT (Teaching Talking Time)

What are your Student Learning Objectives for the lesson?

e By the end of the lesson, SWBAT use “used to” to describe activities that they used
to do when they were children in a roleplay conversation among friends.

When/How in the lesson will I check students’ progress toward the above Learning
Objective? What behaviors/activities will show me whether they have mastered the
material?

e In the Pictionary activity, I will observe if students can remember the correct way to
use the grammar by completing the sentences.

¢ In the reading activity, I will see if students can organize the sentences by inferring
the information from each statement.

e [ will ask concept-checking questions during the EC and RI stages.
Preliminary considerations:

a. What vocabulary/grammar/information/skills do your students already know in
relation to today’s lesson?

Students know how to pronounce “used” according to the ending sound rules for
regular verbs in the past.

b. What aspects of the lesson do you anticipate your students might find
challenging/difficult?

e [ guess, some students will be afraid to participating in the role-play activities.

e I expect that some students will get confused with the meaning in context of Used to
and Use.

e [ guess, some students will not pronounce correctly the verb Used.

13
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c. How will you avoid and/or address these problem areas in your lesson?

e [ will demonstrate by doing the activities before the students do the exercises by
themselves.

e [ will emphasize the right pronunciation of “used to”, reminding them when and
how it is used.

e [ will be patient with the students who do not participate at the beginning of the
class and praise those who do.

14
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Procedure Interaction
Time | Framework T-S/S-S Materials Needed
age Teacher will... Students will... VAKT
Ask students to choose a piece of
5 minutes Encounter 5? ep :rc tt;r(;);nvzrll))osv(\)ll ti:?tié?:late Take a piece of paper from the bowl and T-Ss Pieces of paper

& Clarify partriers guess the action simulate the action. VA Bowl
accordingly.
Introduce the topic by showing a
sentence with “used to". Read the sentences shown.
Presents slides with the grammar Computer

. Encounter . . T-Ss ;

10 minutes & Clarify to be taught. Answer the concept-checking questions. VA Projector
Ask concept checking Slides
questions: Are Used to and Used
the same or different? Could you
tell us the difference?

Show different sentences and ask | Complete the sentences using Used to
them to choose the correct forms | and words in each statement.
to complete the sentences using
. Encounter s 0 . . T-Ss Con}puter

5 minutes & Clarify Answer the concept-checking questions. VA Projector
Provide feedback for wrong Slides
answers given by students.

Ask concept-checking questions.
5 minutes Rem;mber Share a link with some scrambled | Organize the scrambled words or T-Ss Link for activi
s words and sentences. sentences. v y
Internalize
Ask the students to work with a '
Remember | partner and ask this question: QZI;: p: :?veel; W;hizgf?y R i T-Ss
5 minutes & What did you use to do when you Y it ---
Internalize | were a child? Keep talking Report three activities their partners used VA

adding follow-up questions.

to do.
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Work in group of three and create a short
Ask students to think about their | roleplay where old friends meet and ask
lives when they were children and | about their lives in the last 10 years

15 minutes | Fluently use in group of three c.reate aroleplay | comparing their lives before and now. T-Ss .
where some old friends meet and VA
ask about their lives in the last 10 | Use “Used to” most of the time.
years.

Performance the roleplay.

Exercise 1

Choose the correct forms to complete the sentences below.

dois D ™%
./
k v [0 ke when you were a cnild
& A h ." w - (} o 0:02 15 movimientos para el bono v0
pos'e mﬁej g swmg wash
T b wnm\
épbm s l ok wipe o ) e I play with, a to now child used was.
_— Eﬁ)’ M‘b we vii0 © LINETTIa al WETHET IS

-
r*.:"

T

play When games dolls I, but video I

fbp‘w Wd m‘i g spin ‘e'“ w:p&.
A ~ BT
LT SSELF W ¢

1 they live in the it [_g_] 1d98D Q' ::

Used to & Companir

Activity 1. https://www.eslbuzz.com/vocabulary-action-verbs-in-english/

Activity 2. https://test-english.com/grammar-points/a2/used-to/2/

Activity 3. https://wordwall.net/resource/20587981/used-to
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| BEFORE %
B WHEN | WAS A CHILD, | USED TO GO TO THE
MOVIES WITH MY PARENTS

-
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USED 70, DIDN'T USE TO 1

USED TO /DIDN'T USE TO

AET MARITS (RESEATED ACTIONS)

Whan 1 was & 1 wsnd
15 g BeAcing every weatend

Every Susday afer unch, we
& to play n the shreet Did Upsuleic. use b dot

ANY QUESTIONS?
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USED TO, DIDN'T USE TO

USED TO /DIDN'T USE TO

MEANING £ ) R

PAST MANITS (REPEATID ACTIONS) 5 [peuiiene st to &0

L When I was & Sewsager, 1 wsed
14 g0 aneing every weerend

duy afer kimch, we
£y " the street 7) Did Uysuete use bo dot

=\ Uyulete $dn't e te do
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USED TO, DIDN'T USE TO

w5 Oy

'''' e ANY QUESTIONS?
Lo A

, 1 usally have o saled one
some frut for dinrer

* 1 usually 9o Yo schoel by bua

COMMON MISTAKE!

Use USED TO for past habits.

\(’7-‘7.
ey

ARE VS35 TO AND USD THE SAME OR DX FIRENTT

httpe//test-english com/grammar -
points/a2/used-to/

0 choose Lhe best oplicn.

©O © © 000 0o 0 o

Uss USURLLY for prasent habite COULD YOU TL21 USTHE DI RINGEY
X We uie %o sat pizza on Sundays
We stusfly oot pizze on Sundeys. COULDYOUCIVE e AN EXAMPLET
.l
3
.. A
et
‘\
!
/“
L

Injumble

Used to

>

START
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4. Listening Module

4.1. Journal 3
Reflection Wheel Journal 3

Active listening is a fundamental skill in effective communication, both in the
educational field and in everyday life, developing this skill involves putting all your
attention and energy into understanding what someone is saying, which not only benefits
learning but also strengthens interpersonal relationships and empathy in human interaction.
Which in turn promotes deeper, more meaningful conversations that foster an environment

of trust and mutual understanding.

Academically, when learning English there are many resources, methodologies and
methods that can be used to develop listening skills. One of the strategies is planning
through a listening lesson plan using the PDP Framework, my expectation with its
application in classes is that students will be able to identify words, phrases, and directives
from the audio, which will allow them to engage in conversations and give your opinion on

specific topics that can also be brought to real and more everyday contacts.

Furthermore, listening is an important skill it enables language learners to receive
and interact with language input and facilitates the emergence of other language skills.
Sharma (2011) considers that listening tasks focus on three processes: comprehending,
retaining, and responding. In this sense, Peachey (2011) proposes three stages: pre-

listening, while listening, and post-listening to implement listening.

"Listening lesson plans that use the PDP framework can help students develop

active listening skills, such as identifying the main idea, understanding specific details, and
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inferring implicit information." (M. Rost, 2011, p. 51). The PDP (Pre, During, Post)
framework is an effective tool for designing listening lesson plans that promote the
development of listening skills in students. By using this framework, you can set clear
expectations and foster a meaningful learning experience. Since understanding what you
hear when learning another language also involves creating an interactive and participatory
learning environment that encourages active listening comprehension and reflection on the

listening experience.

In this sense, Sastoque (2015), states that the PDP Framework helps teachers plan
and deliver effective listening, video, and reading lessons. The Framework is based on
research and use, it helps ensure students are motivated, engaged, and active before, while,
and after (pre, during. and post-PDP) listening to, watching, or reading a text. therefore, the
application of this type of lesson plan seeks to provide students with a structured approach

to develop their listening and comprehension skills.

Although encouraging students to participate in the activities proposed during the
listening process is a challenge that must be taken on in the classroom since some students
could feel anxious or stressed during the listening stage, this is where the correct use of
educational strategies as defined by Richards, (2008). as strategies can be thought of as how
a learner approaches and manages a task, and listeners can be taught effective ways of

approaching and managing their listening.

During my pre-service teaching (Work Practices), I had the opportunity to work
with various teaching frameworks and methodologies, including the PDP (Pre-listening,
During-listening, and Post-listening) framework. This framework was particularly useful in

designing listening lessons that aimed to develop students' listening skills and
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comprehension. However, during the application of my demonstration class, the nerves of
being in front of students caused me some problems, among them: forgetting to do the
Comprehension checking question or dominating the class more than I should, forgetting
that the students are the protagonists, and not the teachers, although the class developed
naturally and the young managed to meet the productive objective of the class, it is

important to mention that these problems must be improved.

In my opinion, the key to this lesson is the repetition at each stage of the audio with
which you are working, since what is sought is to improve the student's listening
comprehension, the acquisition of vocabulary, and the development of their communication
skills, allowing students with active interaction during class as well as confidence in their

development in daily life environments.

In conclusion, the PDP framework is an effective tool for designing and
implementing listening lessons that provide a structured approach to the lesson, offering
opportunities for practice and reinforcement, helping students develop their listening and
comprehension skills, identifying the main idea, understanding specific details, and
inferring implicit information while promoting the interaction between the teacher and

students with their environment inside and outside the classroom.

Sources consulted:

Fisher, D., Frey, N., & Lapp, D. (2012). Speaking and listening standards. Teaching with
the Common Core Standards for English Language Arts, Grades 3-5, 107.
https://books.google.es/books?hl=es&lIr=&id=aaJKqaeEof0C&oi=fnd & pg=PA
107&dq=definition+Listening+and+Speaking+Lesson+Plans&ots=dkRipd K14
w&sig=iK5SpPcNM4RxpRNL579JsP1qcOQ#v=0onepage& q&f=false

Peachey, N. (2011). A framework for planning a listening skills lesson. Retrieved from
http://www. teachingenglish.org.uk/article/a-framework-planninga-listening-skills-
lesson
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Richards, J. C. (2008). Teaching listening and speaking (Vol. 35, No. 4). Cambridge:
Cambridge university press.
https://d1 wqtxts1xzle7.cloudfront.net/31209080/NF259470-
libre.pdf?1367476191=&response-content-
disposition=inline%3B+filename%3DTeaching_listening and speaking.pdf&Expir
es=1721635919&Signature=dzU~3 AGCSLCAw~q34CaDQhsot5XthVoBWcL01Nk
tMVKQhWOG7NPZ7K7EgWsUU24t7btMTGBI~9A 1e3WNrGOcOQZ8mR68mTp
5f-
n6jfrvzuvr2 AISZLKu0YQAIh6T3g1e2QiTJj80dUGBflyVCVI3Whg670yHiqjabY-
33guT-D-QksYM~UkmquZLQTDd2C-
s84RIKEQWQSHUk~xM4L7QLIO30Rp05SnhXbnOWdmFoNjK67mnYLParp7BA
a05-1HveGSXugmrBu8dxlq~aj0W08ZIOVHSEjPZ-
NMc4J25Q31Ky2dKvQg6LuzCzal P9A3d6jyfLc WmmQe8mVbfdkZIAnCA _ &Ke
y-Pair-Id=APKAJLOHF5GGSLRBV4ZA

Rost, M. (2013). Teaching and researching: Listening.
https://books.google.com.ec/books?id=xqEuAgAAQBAJ&lpg=PP1&ots=CmLsmn
0CTd&dq=M.%20R0st%2C%20%22Teaching%20and%20Researching%20Listeni
ng%2C%22%20Harlow%3A%20Pearson%20Education%20Limited%2C%202011.
&lIr&hl=es&pg=PP 1 #v=onepage& q&f=false

Sani, H., Inderawati, R., & Vianty, M. (2016). Using podcast with dictogloss procedures to
improve listening comprehension and writing achievements of tenth graders. The
Journal of English Literacy Education: The Teaching and Learning of English as a
Foreign Language, 3(2), 164-178.}
https://ejournal.unsri.ac.id/index.php/jenglish/article/view/3620

Sharma, N. (2011). Strategies for developing listening skills. elt Voices, 6, 12-18.

William Sastoque (2015). PDF framework . https://es.slideshare.net/slideshow/pdp-
framework-45441887/45441887
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4.2. Listening Lesson Plan

Level: A2
Action points — (These are two things you are working on in your teaching)

1. Set up real-world scenarios for fluent use activity.
2. Reduce TTT (Teaching Talking Time)

What are your Student Learning Objectives for the lesson?

By the end of the lesson, students will be able to show understanding of the audio
about getting directions by identifying how to ask and give directions and then, create a
roleplay pretending to be a tourist guide who directs a tourist around the city.

When/How in the lesson will I check students’ progress toward the above Learning
Objective? What behaviors/activities will show me whether they have mastered the

material?

e In the Pictionary activity, [ will observe if students can remember and identify how
to ask and give directions.

¢ In the listening activity, I will see if students are able to order the sentences by
inferring the information from the audio.

e [ will ask comprehension-checking questions during the Pre, During, and Post
stages.

Preliminary considerations:

a) What vocabulary/grammar/information/skills do your students already know
in relation to today’s lesson?
Students could easily identify the most basic prepositions of place such as: in front
of, behind, next to and between.

b) What aspects of the lesson do you anticipate your students might find
challenging/difficult?
Some students may have difficulty understanding the pronunciation of the audio.

C) How will you avoid and/or address these problem areas in your lesson?
e [ could repeat the audio two times so that students could become familiar with the
pronunciation
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Time Framework Procedure In;egz/n;tlson Materials
Stage Teacher will... Students will... VAKT Needed
Simon says.
ask the students to stand while the . .. .
5 minutes Pre Stage teacher indicates prepositions of place LlSten. caretully to.thc? easher's instriietians, 5
such as Next to, across from, following what he indicates. VA
between, and near.
;T;?:gﬁigeg;%ﬂ; %{ég{;g? an Listen to an audio about getting directions.
During Stage aAsikat:g ;til\t(eie(?itrsect:(t)i:)izmlfy how 1o Identify the ways to ask for directions and the Computer
5 minutes (Early During | Show flashcards with some comaCs o ghvioy Birectio, ];;[S\S Pgoljizztsor
stage) CC(;lrg(rginsisnfgrstgli‘cliler;%sdtl;e\cvt:i(::ihe Associate the commands with the flashcards. Flashcards
gl:cf\sztilci()ents“ete()dabilélf(;;‘ ﬁgf:stéons' Write on the board the different ways to ask for
ary- directions.
Computer
During Stage 1}1{;23 ?::}fe?zg;:ilk ;}i: iat;l((iiirvliist;othe Work in pairs and listen to the audio again. T-Ss Projector
5 minutes (Later During axitibar af sadh pia cge or; the i Write the number of each place on the map. VA Slides
stage activities) P p- Map
Check the answers
s Dgrmg Sta}ge Uiy the S Bidents & work_shect s Listen to the audio again and complete the T-Ss Worksheets
5 minutes (Final During | them to listen to the audio one more wotksheet with the directions v
stage activities) | time and complete the missing words. '
Asks students to work in pairs Work in pairs pretend to be a tourist guide who
S whli)ch —— gives directions on how to get to a tourist place T-Ss
. Post Stage ng play in Manta.
15 minutes A will be a tour guide and student B VA

will be a tourist.

Take turns for ask and answer
Use direction phrases.
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On the street
a9 4 S5 -

On the corner  Go past
En la esquina Pasando

Turn left  Turn right Go straight
Gira a la Gira a la aheag

izquierda derecha Sigue derecho

"~'~’--\“ni‘u 8 ﬁ ?

Cross  Zebra crossing Traffic lights

Cara Cruce de Seméforo

peatones

Sidewalk U turn  Cross the bridge

Acera Giro en U Cruza el puente

Sources consulted:

https://english-practice.net/listening-
exercises-al-directions/

Block Roundabout

Manzana Glorieta
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Opposite Next to
Opuesto A lado de
Task 2

Listen again. Complete the statements for each set of directions.
1. Go ...straight... up Third Street for two ...blocks... and ...turn... right on
Pine Street.

;N | i T your left,onthe .................. of Ford and Second.

3. Goleft......vvneen.n. Kingand .................. B o s i Second
Street for two blocks.

4. It’snotfar............... here.

5. Go up Third Streetand turn ................... on Ford. It’s in the first big
building you see on your ................

6. Gotothe ................... of the block.
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Listening
class

By Nidian Garcia

Facultad de Educacion, Turismo,
Artes y Humanidades

P’lay game

"~
™

N

%

1 »

Ll
- "
B
A
- »
t

Turn left
Turn right

Go straight up
block

Traffic lights

Roundabout

_.__‘

« Excuse me. Is there a bank near here?

* Excuse me, I'm looking for the Peking
The different Restaurant.
ways to ask

for directions.

« I'm trying to find a supermarket.
* How can | get to the post office?
« I'm looking for the Tourist Office.

» Can you tell me how to get to the Art
Museum?
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Give and ask direccition
Take turns for ask and answer
Use direction phrases.
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S. Reading Module

5.1. Journal 4
Reflection Wheel Journal 4

In the educational field, reading lesson plans serve as a structured framework
utilized by educators to organize and deliver reading lessons systematically, effectively,
engaging, and aligned with educational learning objectives. These plans aim to facilitate

students' reading comprehension and language development.

In this sense, my expectation during the implementation of a reading lesson plan is
to captivate the attention of students with a compelling topic, integrating several activities
that require them to read, identify, infer, and understand the information, with the purpose
that said Information can be taken to real contexts that allow them to familiarize the

vocabulary contained in the reading with their environment.

The PDP framework is located within the learner-centered approach. in this sense,
Flores & Guido (2021) mention that “applying this framework, teachers are demanded to
create lessons that involve students actively and adjust the control of the environment

where learners can improve their listening skill.” (p. 20).

As soon as, reading is a multifaceted process that involves word recognition,
comprehension, fluency, and motivation. As we read, we convert written symbols into
meaningful words, sentences, and paragraphs, engaging both receptive and productive
skills. In this aspect, reading is a receptive skill which means that, the reader's duty is to

construct meaning from the text read. As Norhayati (2023), states reading comprehension is
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the ability to process written text, understand its meaning, and integrate it with what the

reader already knows.

That is why, incorporating scanning and skimming strategies into real reading
lessons can significantly improve students' reading skills and comprehension, as defined by
the British Council, Skimming is reading rapidly for the main points and Scanning is
reading rapidly to find a specific piece of information, which is why encouraging students
to develop the habit of scanning large sections of text and anticipating How information is
organized can help them become more efficient and accurate readers, able to infer the

definitions of unknown words from the continuity of reading.

In my pre-service teaching experiences, I observed that students' interests and
understanding are closely tied to their tastes and motivations. for this reason, implementing
teaching strategies that increase interest and motivation is crucial, strategies such as
scanning and skimming play a key role in the reading and comprehension process, allowing
students to infer, identify, and find the information they need in a text. These strategies can
be adaptable within a PDP framework, hence the constant need for teachers to train

themselves in their creation and application.

However, applying this type of lesson plan during my demonstration class was
honestly very complicated since I did not ask comprehension-checking questions on
reading and the instructions for the proposed activities, which made some confusion
evident among the students. As a future teacher, these are things that I must improve, and I

explain with the hope that others will find it useful to remember and apply for their classes.
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Finally, the PDP framework is designed to be flexible and adaptable to different
teaching contexts and student needs. So, it is important to emphasize that reading lesson

plans emphasize improving reading skills and comprehension.

To sum up, reading lesson plans are essential for facilitating students' reading
comprehension and language development, moreover, strategies such as scanning and
skimming can significantly improve students' reading skills and comprehension. As a
personal recommendation, considering students' interests and motivation allows this type of
lesson plan to be better developed, making it attractive and effective, emphasizing reading
and comprehension skills, which differ significantly from listening lesson plans, which

focus on the development of listening comprehension skills.
Sources consulted:

British Council (ND) https://www.teachingenglish.org.uk/professional-
development/teachers/knowing-subject/articles/theories-reading-2

Grecia Mishel Gavilanes Pilatasig, (2022). “Peer Teaching Program Using Ecrif And Pdp
Frameworks To Improve Speaking And Listening Skills In The First Level Of The
Pedagogic English Major At The Technical University Of Cotopaxi.”
https://repositorio.utc.edu.ec/bitstream/27000/9366/1/PP-000117.pdf

Norhayati & Maaz, U. (2023) The Implementation of PDP Framework in Developing
Reading Practice Material for the Topic of Tourism and Hospitality. DOI:
10.33654/enlit.v3i2.2626
https://jurnal.upk.ac.id/index.php/enlit/article/view/2626/1297
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5.2. Reading Lesson Plan

Level: A2

Action points — (These are two things you are working on in your teaching)
1. Setup real-world scenarios for fluent use activity.
2. Reduce TTT (Teaching Talking Time)
What are your Student Learning Objectives for the lesson?
At the end of the lesson, SWBAT: Show understanding of the reading 'SIGHTS
AND HISTORY ON DUBLIN'S O'CONNEL STREET by identifying specific details of

the reading and then describing through a drawing a historical place in their city

When/How in the lesson will I check students’ progress toward the above Learning
Objective? What behaviors/activities will show me whether they have mastered the
material?
e In the Pictionary activity, I will see if students can identify the images and make
inferences about what is in them.
e In the reading activity, I will see if students can skim and scan the text for general

and specific information in the text.

e [ will ask comprehension-checking questions during the Pre-During and Post stages.
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Preliminary considerations:
a. What vocabulary/grammar/information/skills do your students already know in
relation to today’s lesson?
Students could identify the vocabulary with which the reading is structured and infer
the definition of unknown words from the context of the reading.
b. What aspects of the lesson do you anticipate your students might find
challenging/difficult?
Some students may have difficulty understanding reading.
c. How will you avoid and/or address these problem areas in your lesson?

I could ask students to initially read the text and clarify the definition of specific

words that allow students to continue reading comprehension.
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: Framework Procedure Tntersision Materials
Time St . . T-S/S-S Needed
age Teacher will... Students will... VAKT .
Show students a picture related to Cooater
; the reading and have them make Make predictions about the content of the text T-Ss P
5 minutes Pre-Stage i ; Projector
predictions about the content based | based on the picture. VA Slides
on the image.
Duri Ask students to skim the text for Skim the text for two minutes.
uring Stage . T-S Computer
5 minutes |  (Early During | "0 i 3 ; -8 Projector
stage) According to the previous reading, | Identify the title of the text. VA Slides
g identify the title of the text.
Ask students to scan the text for
During Stage specific mtor‘n.latlon and infer thfa Scan the text for specific information. Computer
5 minutes (Later During correct deﬁmtlor] of each underlined T-Ss Projector
stage activities) word in the reading. Choose the correct definition of each underlined VA Slides
g Show a slide with vocabulary and word in the text.
definitions that students can match.
During Stage Ask students to scan the text for oo thier vt e spwisifio infomeRtion.
: ; : iy ; T-Ss Worksheets
5 minutes (Final During specific information and complete a . p
A Choose the correct answer based on evidence in VA
stage activities) | worksheet
the text.
: Summarize the text in your own words.
. Ask students to summarize the text
During Stage . : Computer
10 . . in their own words. —— Z g6 T-Ss ;
. (Final During s Work in pairs and discuss your opinion about the Projector
minutes L Ask the students to work with a VA A
stage activities) . . . text. Slides
partner and discuss your opinion.
P StGRRGS 10 v 3 aosog Draw a historical place in their cit
place in their city and then describe P v
5 iti i . _ . T-S Paper
; | Post Stage U8 xRt o s g th_e Describe your drawing in front of the class using 4 e
minutes structure of the text read previously VA Pencil
a5 SR, the structure of the text read.

Sources consulted: https://www.englishrevealed.co.uk/PET/Reading Part 4/four option multiple choice 3.php
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Activity 1.

https://www.flickr.com/photos/fisherbray/3913855995

Activity 2

1. Which of the following would be the best
title for this passage?

A) The Irish Take Pride in Their Capital City
B) The Widest Street in Europe

C) Sights and History on Dublin's O'Connell
Street

D) Dublin's Famous Landmark
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Activity 2.

'Cormell Street 1: the m2in thoroughfare and is ove of the busiest shopping
streets in Dublin Even thougk 1t is net 2 very long street, the locals will
proudly tall the visitor that it 12 the widest street in Evrope Thu: claim oftex
meet: with protests, especially from Frerck people, claiming the Champs
Elysees of Paris as Europe's widest street. But the witty Irizhman won't easily
ralinquisk traggmg nght:s and will trump the French visitor with 2 fize
distinction: The Champs Elysess 12 2n avenve, O'Corxell is a straet Divided
oy 2 few famou: monuments running the lepgth of its centrs, the street is
named 2fter Daniel O'Conxell, an Irisk patriot. His monunent stands 2t the
lower ard of the road, facing O'Connell Bridge O Conpell stand: kigk 2bove
ke tusinesspeople, unhurried crowds of shoppers and student: o 2 large
columep, sumounded by four angels represemting Pamiotim, Courage,
Eloquence, and Fidality Farther up the street or the other side i the famous
General Post Office or the GPO, 23 Dubliners call it. During the Easter Rising
0f 1916, the GPO was taken over by the Irisk \olunteers on Easter Monday
and eccupied by the revolutionary forces, sparking week: of armed
combat in the heart of Dublin. To thuz day, three of the angals bear bullet
holes - two with 2 wound in the chest arnd one ir 1ts [2®t arm

https://www.englishrevealed.co.uk/PET/Reading_Part_4/four op

tion_multiple_choice 3.php
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Activity 4. Read the text and mark the correct letter A, B,
C or D for each question.

1) What is the writer's main purpose in writing the text?

A) to explain what it's like to be Irish

B) to describe historical sights on Dublin's O'Connell Street
C) to introduce readers to the biography of Daniel O'Connell
D) to show how difficult being a Dubliner can be

2) Dubliners claim that O'Connell Street ...

A) is the widest street in the world

B) is the widest street in Europe

C) is the longest street in all of Europe

D) wider than it is long

3) What does the author say about the Irish people?

A) They are talkative and playful

B) They are rebellious and do not like foreigners

C) They never agree with French people

D) They are clever and funny

4) The Daniel O'Connell statue stands ...

A) opposite O'Connell Bridge

B) behind the General Post Office

C) at the upper end of the street

D) far away from the city centre.

Ae ?&&?07Za Ae los 7A€WM 724«:4&»14\/4‘! 7. Zxﬁmyéfcd
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5.3. Demonstrative Lesson

\ 4 T

LESSON PLAN

READING

by Nidian Garcia

ki o i i ol i Which of the following would be
swas, Py e Chang R the best title for this passage?

" . Lo w— A) The Irish Take Pnde in Their
P v Capital City

. oy B) The Widest Street in Europe

. C) Sights and History on Dublin's
1 & e v Come O'Connell Street

D) Dublin's Famous Landmark

SIGHTS AND HISTORY ON DUBLING S
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1) What is the writer's main purpose in
writing the text?

A) to explain what it's like to be Irish
B) to describe historical sights on
Dublin's O'Connell Street

C) to introduce readers to the
biography of Daniel O'Connell

D} to show how difficult being a
Dubliner can be

2} Dubliners claim that O'Connell
Street

A) IS the widest street in the world

B) is the widest street in Europe

C) 1s the longest street in all of Europe
D) wider than it is long

3) What does tne author say about the
Irish people?

A) They are talkative and playful

B) They are rebellious and do not like
foreigners

C) They never agree with French
people

D) They are clever and funny.

4) Tne Daniel C'Connell statue stands
A) opposite O'Connel! Bridge

B) behind the General Post Office

C) at the upper end of the street
D) far away from the city centre

1) What is the writer's main purpose in
writing the text?

A) to explain what it's like to be Insh
B) to describe historical sights on
Dublin's O'Connell Street

C) to introduce readers to the
biography of Daniel O'Connell

D) to show how difficult being a
Dubliner can be

2) Dubliners claim that O'Connell
Street

A) i3 the widest street in the world

B) is the widest street in Europe

Cj 15 the longest street in all of Europe
D) wider than it is long

3) What does the autnor say about the
Irish people?

A) They are talkative and playful

B) They are rebelious and do not like
foreigners

C) They never agree with French
people

. D) They are clever and funny

4) The Daniel O'Connell statue stands

- A) opposite O'Connell Bridge

B) behind the General Post Office
C) at the upper end of the street
D) far away from the city centre

 summarize the text
in their own words.

Discuss your opinion.
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DRAW A

HISTORICAL PLACE
IN YOUR CITY

USE THE STRUCTURE OF THE READ TEXT TO DESCRIBE YOUR DRAWING!
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THANKS!

SEE YOU NEXT TIME!
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6. Writing Module
6.1. Journal 5

Reflection Wheel Journal §

In the current procedure of teaching foreign languages, as class timing for every
lesson is limited, a lesson plan is a crucial framework for teachers to allocate time for each
activity in the class, ensuring a smooth and effective lesson (Rusznyak & Walton, 2011).
Therefore, the writing lessons seek to cover essential elements of storytelling, such as
character development, setting, and resolution. These are designed to help the writer

develop the art of storytelling through writing.

My idea for the students in this lesson is that they can understand and follow the
structure of a paragraph starting from the creation of a brainstorm in which their
imagination grows, leading to the creation of a draft that finally lands in a paragraph, where
they describe your ideas. Academically, writing plans are also widely used to structure and
perfect the writing of journals, essays, and academic articles. That is why, my expectation
in this plan is to provide a structured approach to hone your storytelling skills that can be

used in educational and everyday life contexts.

“An important part of any teacher preparation program is the process of planning
and writing lessons” (Capobianco & Faber, 2017). In this sense, the application of a writing
plan is expected to guide students through preparation, drafting/revising/editing, and
extension, along the correct path in writing, incorporating a variety of engaging activities
that suit different learning styles and preferences, with a logical progression of activities

that complement each other, taking into account the diverse needs and abilities of students
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and providing opportunities for differentiation between formal and informal writing,
additionally, the lesson plan should include a plan to assess student learning, such as a

rubric or checklist, to provide feedback and measure progress toward learning objectives.

Moreover, providing students opportunities to organize their thoughts and improve
articulation contributes to their professional development and helps them develop valuable
communication skills for the classroom and beyond. research into the use of writing
activities in higher education classrooms claims that such activities hold potential as a
pedagogical learning tool, especially if they are systematically integrated into teaching

practice (Leon, 2020; Neff et al., 2012)

In the same way, Mrs. English Language Academy (2022), states that “teachers must
guide students through the Writing Process in the classroom™. this could generate feelings
of enthusiasm, commitment, confidence, and connection however, this is not always an
easy process because some students usually have problems developing their ideas and even
more so when writing them, which generates that feeling of frustration that does not allow
them to achieve their writing goals. That is why with a reading plan it is proposed to have
clear objectives, interesting activities, structured instructions, diversification, and
evaluation during the development of a lesson for which there must be clear and specific

learning objectives that align with the goals of course generalities.

During the development of my pre-professional practices, I was able to experience
how students usually hesitate when writing particular words, they usually doubt whether
the writing of this word is correct or incorrect, which can cause the student to lose the
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central idea of the written, disorienting their writing and wasting the time available for it, so
in my experience the decent guide will allow the student to receive comments on what they
are writing, being able to edit and correct what is necessary to develop their writing with

efficiency, motivation, and enthusiasm, thus achieving their objectives

On the other hand, I found it challenging to design a lesson plan that met all the
educational goals and catered to the diverse needs of my students. I struggled to formulate
clear learning objectives, designing effective assessments, and selecting appropriate
teaching materials. I learned to analyze the content and relate it to the student's experiences,
and I became more adept at selecting teaching methods and materials that aligned with the
learning objectives. Additionally, during my pre-service teaching, the challenge of
balancing the different components of a lesson plan. also, I struggled with deciding how
much time to allot for each activity and ensuring that the lesson was paced appropriately, as
well during my previous teaching practice, I was faced with the challenge of balancing the
different components of a lesson plan. To address these issues, I found the use of a lesson
framework with clear guidelines helpful, as it emphasized structured instruction and
differentiation between each of the stages, which allowed me to improve my class and

therefore apply it effectively.

Developing students’ ability in writing is one of the major challenges faced by the
ESL teachers nowadays. Thus, a written lesson plan is essential in teaching because it
provides a clear and organized structure that guides the students' learning process. at the
same time providing the opportunity for students to write for an audience and with a real
purpose, which will improve their writing skills, making them more engaging and

meaningful for students.
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In conclusion, the writing process is a crucial component of teaching effective
writing as it helps students organize their thoughts and develop their ideas and writing
skills. Writing plans provide a structured writing process, allowing students to learn to plan,
draft, revise, edit, and publish their writing. This process not only helps students produce
high-quality writing, also encourages them to think critically, communicate effectively, and

develop a growth mindset toward writing.

As a recommendation, teachers can provide additional support to struggling
students and challenge advanced students to use the grammar, vocabulary, and style of
different types of writing, such as narrative, expository, and persuasive, which they can use

to develop a variety of skills of writing that will lead them to improve.

Sources consulted:

Capobianco, M., & Faber, C. J. (2017). Lessons learned from a pilot study: Understanding
the processes preservice teachers use to write lesson plans. 2017 ASEE Annual
Conference & Exposition, America file:///C:/Users/jonat/Downloads/2+-+BIJE+-
+Phan+ +Antinvestigation+into+difficultiestin+designing+lesson+plans.pdf

Leon, A. (2020). Low-stakes writing as high-impact education practice in MBA classes.
Across the Disciplines, 17(3/4), 46—68. https://doi.org/10.37514/ATD-
J.2020.17.3.02

Mrs English Language Academy, (2022), The Importance of Writing Process.
https://mrsenglish.edu.my/the-importance-of-writing-process/

Neff, J., McAuliffe, G. J., Whithaus, C., & Quinlan, N. P. (2012). Low-stakes, reflective
writing: Moving students into their professional fields. Currents in Teaching and
Learning, 4(2), 18-30.
https://digitalcommons.odu.edu/cgi/viewcontent.cgi?article=1073&context=english

fac_pubs

Rusznyak, L., & Walton, E. (2011), Lesson Planning Guidelines for Student Teachers: A
Scaffold for the Development of Pedagogical Content Knowledge. Education as
Change, 15(2),271-285 file://C:/Users/jonat/Downloads/2+-+BIJE+-+Phan+
+An+investigation+into+difficulties+in+designingtlessont+plans.pdf
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6.2. Writing Lesson Plan

Level: A2

Action points — (These are two things you are working on in your teaching)
1. Set up real-world scenarios for fluent use activity.
2. Reduce TTT (Teaching Talking Time)

What are your Student Learning Objectives for the lesson?

At the end of the lesson, the SWBA to write a brainstorm and outline based on the
use of social media to create a paragraph and then present it on the board giving their
opinion on their writing and that of their classmates.

When/How in the lesson will I check students’ progress toward the above Learning
Objective? What behaviors/activities will show me whether they have mastered the
material?

During WRITING/REVIEW/EDITING I expect students to work in pairs, share
drafts, and get feedback to help them revise their article ideas.

Preliminary considerations:
a) What vocabulary/grammar/information/skills do your students already know
in relation to today’s lesson?

Students could include vocabulary from their immediate environment related to

their knowledge of social networks, entrepreneurship, and the relationship between

them.
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b) What aspects of the lesson do you anticipate your students might find
challenging/difficult?
Some students may have difficulty with the correct spelling of the words as well as
structuring sentences.
c) How will you avoeid and/or address these problem areas in your lesson?

I could ask the students to write a draft in which they can cross out, correct and even

erase any possible errors that arise.
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’ Framework Procedure RETRGN Materials
Time Stage ) ) T-S/S-S Needed
g Teacher will... Students will... VAKT
Ask each student to write a word on the board, . .
that represents social media for them, what they | “rite @ word on the board your opinion about:
think about social media, and what is for you the | What do they think about social media? i
purpose of social media platforms. What is for you the primary purpose of socnfil media
platforms? Create a brainstorm on the topic.
10 STAGE I: L T-Ss Markers of different
minutes | PREPARATION | Thenask each student to write in a paper, that Answer the question in a paper: that represents social media VA colors
represents social media for them, What is the for them, What is the social media platform you use the most,
social media platform you use the most, Whatis | wat is the main reason why you use social media, How
the main reason why you use social media, How | 1y time do you usually spend daily on social media, and
much time do you usually spend daily on social What are the benefits and challenges of social media.
media, and What are the benefits and challenges
of social media.
Ask students to write a paragraph using the ideas | Write a paragraph. For which they must: choose a topic and
written in their paper. For which you must: then create an outline, including a title, a topic sentence, a
e Ask students to choose a topic. support sentence, a detail sentence, an example, and a
e Ask students to make an outline in conclusion.
STAGE 2: which they must include: a title, a topic
25 DRAFTING sentence, a support sentence, a detail Work in pairs, Each student will read their partner's writing T-Ss Paper
minutes | /REVISING/EDITI sentence, an example, and a conclusion. | and point out with different symbols the possible errors that VA Pencil
NG Work in pairs, Exchange draft paragraphs, and get | the writing has and suggestions for improvement.
feedback to help them revise their article ideas.
Ask students to edit their draft paragraphs Edit your draft considering your partner's suggestions.
considering the recommendations given by their
partner.
Gives students new sheets of paper on which they, | Write and decorate your writing on a new sheet of paper.
write and decorate their writings.
10 STAGE 3: o Exct'lange your writing l‘)y pasting it on the board while Ss Pape.r
- EXTENSION Ask students to paste their writing on the board reading your classmates' paragraphs. VA %ﬂi‘:

while they read the ones already there.

Ask 5 students to give their opinion on the writing
that caught their attention the most.

Give your opinion about the writing that caught your attention

the most.
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[ Brainstorming

e00

Write
Lesson plan

by Nidian Garcia

Your oplmon . \
/6— | ( outline )
“hluolhe

“
]
01 02 03
What iz the social —
media platform you Title Topic sentence  Support sentences
uze the mozt? What b‘:b' wain b Write vour first draft 04 05 06
reason why yvou uze
social l;a;dia? you usually spend L e B
daily on social Detail sentences Example  Concluding sentences
media? q
_J | \
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“Example

E0R)

Title: The Role of Social Media i Modern Communication

Topic Sentence: Social media has revolutionized the way people communicate and
connect with each other

Support Sentence: Social media has surpassed traditional media like television and
newspapers

Support Detail: Social media allows people to share mformation. opusons. and
experiences

Example: Allow people to connect and share mformation globally m real-time

Concluding Sentences: 1s clear that the platforms have urevocably transformed

how people interact and exchange information i the modern world
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Write a sentence for w

@

each step

( outline

+ title Wp
« lopic sentences.
« cupport sentences
« detail zentences

A sentence starts with
8 capitsl letter and
ends with a fuli stop

+ example

L « concluding sentence:s

| Wnte your first | \~

Just mention the idea
that you will use to
write your paragraph

dral e

Use the ideas from your

1,
ourine.

Write one sensenee for cach

4 |3tcp and wuse connectors to
JOU 1He SCNICHCes

Puncruation

Gramme f seructure

Syl

g of the woras

WORK IN PAIRS.

« Exchange vour paragraph.
« Read their partner’s writing and point out
with different svmbols the possible mistakes.

D Oo) [e 00
Punctuation .

Edit your draft considering your
Grammatical structure partner's suggestions.
Spelling of the words \ 65 (g 5
e ——
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paragraph
Give yvour opinion on the paragraph that caught
\- vour attention.
/

Thank you
(seermumon )
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Conclusions

The integration of effective teaching methodologies, such as FMU (Form, Meaning, Use),

ECRIF, and PDP, is fundamental for enhancing language acquisition in students. These
frameworks, not only provide a structured approach to grammar instruction but also
facilitate a communicative environment where students can actively engage with the
material. The application of these methods allows for a deeper understanding of
grammatical structures and their contextual uses, ultimately leading to improved
communication skills. Through pre-professional internships I was able to strengthen my
connection as a teacher with the students, fostering an environment conducive to my

learning and growth.

Which underlines the importance of teacher training in these methodologies to

ensure that educators are trained to implement them effectively. By doing so, teachers can

create more engaging and interactive learning experiences that promote student

participation and enhance overall learning outcomes.
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Recommendations

To further improve the teaching and learning process in language, the following

recommendations are proposed:

/7
o

0,
%

Provide ongoing training for teachers on the effective implementation of
methodologies such as FMU, ECRIF, and PDP. This training should focus on
practical applications and real-life scenarios to enhance teachers' confidence and
competence.

Integrate these pedagogical frameworks into the curriculum to ensure that all
educators are familiar with and can apply them in their teaching practices.

Design activities that encourage student interaction and participation, allowing
learners to practice their language skills in meaningful contexts. Role-playing and
group discussions can be particularly effective.

Establish regular feedback mechanisms to assess the effectiveness of teaching

strategies and make necessary adjustments.

Create and share resources that support the implementation of these methodologies,

including lesson plans, activity guides, and assessment tools tailored to various

learning contexts.
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