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activities like questiGn-speaking cards that could be applied in pairs or groups. 

The second module, "Speaking Lesson Plan," outlines a plan based on the ECRIF 

methodology. ECRIF stands for Encounter, Clarify, Remember, Internalize, and Fluency. 

This approach belps students develop theír speaking skills by allowíng them to express 

themselves, communicate, and have conversations. The module incorporates engaging 

The first unit, titled "The Language Analysis," focuses on making grammar learning less 

stressful for students. It achieves this by incorporating the FMU (Form, Meaning, Use) 

approach, which helps students understand how grammar works in practica! contexts. This 

module utilizes engaging activities like group work and worksheets to solídify student 

learníng, 

language teaching and learniag. These inclsde FUM (Fonn, Meaning, ami Use) for grammar · 

instruction, ECRIF (Encounter, Clarify, Remember, Internalize, and Fluency) for speaking 

skills, PDP (Pre, During, and Post stage) for listening and reading abilities, and a structured 

approach (Preparation, Drafting, Revising, Editing, and Extensión) for writing. These 

methodologies are implemented to replace traditional teaching methods with strategies and 

activities that foster student development and learníng. 

This work aims to illustrate how the teacher utilizes various methodologies to enhance 

the leaming objectives set by educational pedagogy. 

smoothly. This involves using various activities, strategies, content, and resources to achieve 

Introduction 

Effective planning equips future teachers with the skills to organize and run a class 
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Finally, writing might seem like the most straightforward skill, it can also be the most 

stressfnl to develop, We~H explore a unique proeess fer teaehing' writing that involves 

engaging students in preparation activities, followed by the potentially challenging stages of 

writing and presenting their work. We'll delve deeper into these methods throughout the rest 

of this doeument. 

The fourth module, "Reading Lesson Plan," outtines the methodology for the Pre, During, 

and Post stages, enabling students to understand and grasp a reading. It includes strategies 

like brainstorming, '1tsplaying images, and usi»g wo.rksheets with multiplt>dloice questions 

related to the reading, 

The third module, "Listening Lesson Plan," details how the Pre, During, and Post Stage 

approach assists smdents in understanding the infermation presented during elass, This 

method simplifíes listening comprehensión by integrating activities such as songs, 

worksheets, and audio. 



THELANGUAGE 
ANALYSIS 
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Am I going to travel to Spain? 

Imerrogative: Be+ subjea + going to + verb infinitive + complement +? 

I am not going to travel to Spain, 

SheJHe/ is not going to study tonight 

It is not going to rain tomorrow. 

We/You/ They are not going to watch a movie. 

Subject + be+ not + going to + verb infinitive + complement Negative: 

I am going to travel to Spain, 

She/He/ is going to study tonight. 

It is goíng to rain tomorrow, 

We/You/ They are going to watch a movie, 

Affirmative... Subfect +be+ going to+ verb infinitive + complement 

SUBJECT + VERB + COMPLEMENT. 

FMU lesson plan 

Be going to (Por the future) 

Grade: 8th EBG Name: Anahi Macias Date: September 13 ,2023. Leveh A2 



5 

Sofia is going to play basketball this aftemoon. 

• We use "be going to" when we refer to intentions and plans that have already 

been decided: 

The simple future "be going to" refers to actions or a person ~ s intention to perfonn a certain 

activity in the near future. 

•!• MEANING 

Negative: 

No, I am not. 

No, she/he is not. 

No, it is not. 

No, we/you/they are not. 

Affirmative: 

Yes, I am. 

Y es, she/he is. 

Yes, it is. 

Yes, we/you/they are. 

Short Answers: 

Is she/he going to study tonight? 

Is it going to rain tomorrow? 

Are we/you/they going to watch a movie? 
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Cambridge Dictionary. Be going to. Retrieved from 
https:fJdictionary.cambridge.org/es/gramatica/gramatica-britanica/future ... be .. going-to ... i ... am- 
going-to-work 

•!• SOURCES CONSULTE»: 

Future Interview: Pair students up and have them take tums interviewing each other about 
their future using "be going to." One student can ask questions like, "What are you going 
to do after school today?" or "Where are you going to go on your next vacation?" 

•!• TEAC.HING IDEAS 

o Are you going to watch TV this afternoon? 
o Are you going to go to the cinema today? 
o Is she going to play basketball? 

•!• COMPREHENSION CHECKING QUESTIONS 

o The students lack vocabulary (verbs). 
o The students do not know the conjunctions of the simple present. 
o The use of time expressíons, 

•!• ANTICTPATEDDTFFICULTIES 

Y ou' re gomg to pick up ali of tbosetoys right now. This room is a mess! 

• We use "be going to" when we give commands or state that something is 
obligatory: 

They are going to pass the first year. 

• It is also used to express the speaker's certaínty that something will happen in 
the future, based on evidence in the present: 
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contexts", 

expressien, and "use" refers to the·aeeuraey and appropriateness ef its use in oral and written 

structure and form of passive voice of present perfect, "meaning" refers to the meaning of its 

on the form, meaning and use evaluation of the current completion type, » form" refers to the 

be based en the "ferm-meaning-ese" three-dimensional dynamie grammar eoncept, focusing 

grammatical lesson plan. According to: (Ma & Qu, 2018) "The grammar-evaluation should 

Added to that, form, meaning and use are essential to teach and fulfill the goals of a 

when someone is studying a new language. 

with my classes in the future. Moreover, it is significant to understand the use of grammar 

As a future English teacher, I feel motivated to Iearn about FMU because this will help me 

professional opportunities. 

and engage with the language and culture on a deeper level, leading to enhanced personal and 

three áreas empowers indivíduals to not only speak English fluently but also to understand 

second language is crucial for effective language acquisítion. Developing proficiency in all 

In addition, understanding the importance of form, meaning and use when English as a 

(Fausiani, 2018) 

"The use of M-U-F framework is effective to improve the students" speaking ability" 

interactive lesson with the appropriate grammatical structure, particularly in speakíng ability. 

Firstly, FMU is a framework that help students to engage in the English world with active- 

plan by skill, 

will mention: the use, importance of FMU and teaching grammar, and why it is important to 

use beeause this helps us to have a better idea about a grammatical topic, In this journal we 

JOURNAL 1 FORM, MEANING AND USE (FMU) 
Acquiring a new language is a challenge, but it is important to know its form, meaning and 
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To conclude, as teachers we have to find the strategies to engage students that are leaming 

English, ereate activities that includethe F:MU-and allew stndents to developand improve their 

skills. 

"Teaching the rules (system) of grammar are important to effective communication but more 

important are the language skills through which communication is carried out It is therefore 

important that ESL teachers learn to make language skills an important aspect of their lessons" 

Added to, the importance of teaching English by skills. (Sadiku, 2015) believe that: "the 

integration of listening and speaking with reading and writing wiH make leamers good 

Iisteners, speakers, readers and writers so as to be able to communícate effectively. The mastery 

of these skills is a gradual process. Teachers, for instance, should expose learners to gradually 

challenging tasks and material". Based en (Ejitokun, 2019) 
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./ Sadiku, L. M. (April de 2015). The Importance ofFour Skills Reading, Speaking, 
Writing, Listening in a Lesson Hour. Revista publising. 

https://revistia.org/fites/articlesí~ils vl it 15/Lorena Manaj.pdf 

b!ms.;l/www.atlantis-press.com/article/55910294 .pdf 

Education and Humanities Research, volume 289. 

./ Ma, G., & Qu, S. (2018). Atlantis-press. Taken form: Advances in Social Science, 

https:1/digilibadmin. unismtth.ae.id/uploadi782-Full_ T ext, pdf 

speaking. In a thesis. Muhammadiyah university of makassar. 

./ Fausini. (2018). The use of meaning, use, form (muf) framework in teaching 

clessreem-gabriel-ejnosun 

./ Ejitokun, G. (2019). The importance ofteaching language skills in an esl 
classroom. 

https:/ /www.linkedin.com/pulse/importance-teaching-language-skills-esl- 
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I will support students in doing sorne activities and tell them the difference between will and 
be going to. 

When/How in the lesson will l check students' progress toward the above Learning 
Objective? What behaviors/activities will show me whether tbey have mastered the 
material? 

• Students will master the material when they successfully complete exercises or 
quizzes and incorpórate "be going to" appropriately consídering grammar rules in 
spoken exercises. 

• I will check students' progress when they can plan a surprise party for a friend, 

Prelímínary considerations: 

a. What vocabulary/grammar/iníormatíon/skills do your students already know in 
relation to today's lesson? 

They already know the verbs, personal pronouns, verb to be, vocabulary related to daily 
routines, and nouns related to activities and events, 

b. What aspects oí tite lesson do you anticípate your students mígltt find 
challenging/difficult? 

Confusing "be going to" with the present continuous tense when talking about the future. 

Struggle with dífferentiating between "will" and "be goíng to". 

c. How will you avoid and/or address these problem areas in your lesson? 

I will give students examples and comparisons about "be going to,' and "the present 
continuous". 

Action points - (These are two things you are working on in your teaching) 

l. TTT (TEACHER TALK1NG TIME) 
2. Time management 

What are your Students Learning Objectives for the lesson? 
By the end of the lesson, S.WBA T use "be going to" to talk aboat inteDtioos and plans for the 
future in pair conversations for a surprise party plan. 

ECRIF speaking lesson plan 

CEFR level: A2 I gth EGB Name: Anahi Macias Farfan Date: October J", 2023. 
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iSLcollective.com (worksheet) 

Twinkl (warm-up activity, slides, going to questíons cards) 

Sources: 
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acquisition. ECRIF stimulates leamers to diseover, remember, and reeall the new target 

Students need to follow a set of steps (E-C .. R-I-F) that prove certain grades of language 

get an idea of what the students think during the Jesson. (Briones, 2022) states that 

language and skills that they can use fluently, likewise, this method helps the teacher to 

different authors. (T osuncuoglu, 2017) argument that ECRIF helps students learn a new 

Secondly, you can analyze new learnings of ECRIF speaking lesson plans from 

speaking in Eng]ish. 

environment that allows students to overcome any apprehensions they may have about 

strong sense of responsibility ami eommitment to create a suppot tive and eneouraging 

speaking skills are crucial for their language proficiency and confidence, besides, 1 fee1 a 

the prospect of guiding students in their speaking joumey, knowing that effective 

partieipation, fostermg apositi eandinclusiveclassroom. Inaddition, 1 feelexcitedabout 

engaging activities that cater to different learning styles and encourage active 

apply the language in authentic situations, moreover, I look forward to a variety of 

I hope the lesson plan integrares real-life contexts and seenarios, enabling students to 

First of ali, there are some expectations and feelings about the speaking lesson plan, 

speaking lessons. 

Pre-serviee Teaching, pessíbíe issues in ECRIF framewerk, and ideas to be used in real 

expectations and feelings, new learnings, experiences of speaking lessons during your 

confidence in communication. This essay delves into different aspects such as 

language leamers in honing their speaking skills, facilitating flueney, and building 

structured and engaging speaking lesson plans. These plans serve as roadmaps to guide 

in language education, Central to achieving this goal is the implementation of weU ... 

Journal 2 (Speaking lesson plan ECRIF) 

The ability to communicate effectively in a target language is a fundamental objective 
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When implementing real speaking lessons, incorporating effective ideas is essential 

to ensere an eagaging and produetive leaming experienee for stedents. Firstiy, 

incorporating Role-Playing Scenarios allows learners to immerse themselves in practícal 

dialogues, simulating real-life conversations. This fosters confidence and enhances 

language profieieney. Seeondiy, Debates andDiseussions on relevant andengaging tapies 

encourage students to express their opiniens and viewpoints articnlately, promoting 

critica! thinking and persuasive language use. Additionally, Interview Simulations enable 

students to prepare and eendeet interviews, impreving eonver'Satiomd abilities and 

There are some possible íssues to solve with this ECRIF framework, one of them is 

a lack of motivation and disínterest in speaking which is one reason why teachers should 

integrare engaging and interactive stages in their speaking Iesson plans, also, hesitation 

and lack of confidence in speaking, the solution for that ernphasizes continuous practice 

and ceefídenee-buildrng aetrvities; addressing hesitation and fostering flueney in 

speaking, 

During my pre-servíee teaching experleaee, I observed a lack of readiness among 

teachers to conduct impactful classes. This deficiency often stems from their relíance on 

traditional teaching methods without incorporating the ECRIF formar or planning. 

Having been educated about the stages ofEncounter, Clarify, Remember, Internalize, and 

Fluency (ECRIF) it is relevant to apply ECRIF framework to demonstrate an eagerness 

to empley effeetive teaehing methodologies that weU-stmctured ami engaging students. 

language through personalized activities. Furthermore, ( Guale & Caiza Aucapiña, 2021) 

said that the ECRIF Frarnework can eertainly develep speaking skiHs among students 

increasing their grammar and vocabulary, speakíng with fluency, and interacting 

spontaneously with their classmates in a communicative activity. 
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In summary, integrating the ECRIF framework and incorporating innovative strategies 

ínto speaking lesson plans are pararnount to address challenges, enhance engagement, and 

facilitare effective communication skills in language education. Achieving these 

objectives contributes significantly to empowering students to communicate confidently 

and proficiently in the target language. The incorporation of effective ideas into real 

speaking lessons, sneh as rele-playing seenarios, debates, discassions, interview 

simulations, and language games, emerged as essential strategies to enhance engagernent, 

fluency, and overall proficiency in the target language. These practical ideas empower 

edueators to design engaging and productive speaking lessons, ultimately advaneing 

Ianguage Iearning experiences. 

interview etiquette. Lastly, Language Games and Quizzes add an element of fun and 

competition, erreeuraging active participation and reinforemg language concepts in an 

enjoyable manner. Integrating these ideas into speaking lessons enhances engagement, 

fluency, and overall proficiency in the target language. 
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./ Tosuncuoglu, I. (2017). ECRIF Framework System, 

https://files.eric.ed.gov/fulltext/EJl 133603.pdf 

./ Guale, M. S., & Caiza Aucapiña, G. (2021). The effect of ecrif framework on 
the development of speaking skill on students. 

https:/lrepositorio.uta.edu.ec/bitstream/123456789/32769/1/1803758554%20Ga 
briela%20Alexandra%20Caiza%20Aucapi%c3%b la. pdf 

https://repositorio.upse.edu.ec/bitstream/46000/6845/l/UPS&MPI-2022- 
0002. pdf 
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?.. 3.Are gou goin1 to have math etass tomowow? 

• 2. Are you going to do gour EngUSh homework 
thls afternoon? 

1. What are you going to do after class7 

Encounter ond clafify 
5 minutes 
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Questions ,, . . 
time! 
Do !fOU 
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\ . .. 

6. Who is going. to be an 
eng,neer? 

5. What is Henry going to be? 

4. Whot IS Yusuf goin910 b~? 
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• l 
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?., 

3. ts Rachel going to be on 
ortist? 

• 
2. ts Leo going to be o doctor'? • 

/ 

t Is Soroh going to be o vet? ' • 

These children all have different hobbies and lnterests. 
When they are adults .. whatjobs do !fOU think they are 
going to have? 
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gtime • 1 

............ ,... ...... 111 - 

·spea 

1 íhey 
1 1 

omg to 
1 

play chess at the ar we« ettd 

Atthe the4 gomg to plat¡ chess. weekend ar 
.. - 

( 10 + V ) 

1 ] t.o VlSif 
the zoo arr g, rr e tomorrow. 

I Tomorrow I 1 am goanq to lStt the zoo. 

We use 'gomg to' to make sentences about our future plans or mtentrons. 

Going to 

member an 
internalize 

o 

+· 
* 

21 minutes 

* 
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Present your plan to the class. 

* 

Fluenc9 
In pairs talk about planning a surprise party for a friend, 
use going to for the future. · · 
For e. ample: Sarah and me are planning a surprise for 
Mar. l am &oin& to brin¡: a present because I know 
Mar~s likes and Sarah ie going to bake a cake dueto sbe 
enjoys bakine. ?., 

+ 



LISTENING LESSON 
PLAN 

MODULE3 
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I will support students in doing sorne activities and tell them the difference between will 
and be going to. 

When/How in the lesson will I check students' progress toward the above Learning 
Objective? What behaviors/activities will show me wbether tbey have mastered the 
material? 

• Students will master the material when they successfully complete exercises or 
quizzes and incorporate "be going to" appropriately considering grammar rules 
in spoken exercises. 

• I will check students' progress when they can plan a surprise party for a friend. 

Preliminary 
considerJltions: 

d. What voeabulary/grammarlinfonnation/skills do your students already 
know in relation to today's lesson? 

They already know the verbs, personal pronouns, verb to be, vocabulary related to daily 
routínes, and nouns reJated to actívítíes and events. 

e. What aspects of the lesson do you anticipate your students might find 
thallenginglditraeult? 

Confusing "be going to" with the present continuous tense when talking about the 
future. 
Struggle with differentiating between "will" and "be going to". 

f. How will you avoid and/or address these problem áreas in your lesson? 

I will give students examples and comparisons about "be going ton and "the present 
continuous". 

Action points - (These are two things you are working on in your teaching) 

1. ITT (IBACHER TALKING TIME} 

2. Time management 

What are your Students Learning Objectives for the lesson? 

By the end of the lesson, SWBAT use vbe going to" to talk about intentions and plans 
for the future in pair conversations for a surprise party plan. 

ECRIF listening Iesson plan 

CEFR level: A2 I gt11 Name: Anahi Macias Farfan Date: October 3rd, 2023. 
EGB 
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Pre-stage: https://www.youtube.com/watch?v=z595z DmpmO 

Early during stage: https://wordwall.net/resource/23521081/hobbies 

Later and final during stage: https://www.liveworksheets.com/w/en/english-second- 
language-esVl 974 729 
Post stage: https:/ /www.youtube.com/watch?v=wyIO.PJOpzno 

MATERIALS 
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The stages of the framework are: 

( Sastoque, 2015} R~ too PDP fümework (pre, .during, post) helps teschers plan 
and provide effective listening, this context is based on research, and using it helps to 

ensure students are motivated, the goal of POP is for students to be focused and motivated 

throughout the lesson plan. 

Listening is an important component of learning, according to (Oxford, 2017) 

The abílity of each student to listen has a rnaior Impact on building. the commumcation 
skills needed both inside and outside of the classroom also tells us that this skill can be 

acquired and developed, but it takes time and patience to master it. 

My feelings and expectations on employing a PDP model for crafting 

listening skills lessons are positive, as it provides ample room to practice this skill 

through diverse methods. This approach enhances students' capacity to grasp specific 

information from audio, facilitating their acclimatization to the language and 

comprehensión of provided information. Concurrently, as students become accustomed 

to hearing and comprehending the language, their communioation skills improve, 

bolstering theír confidence in utilízing these newfound abílítíes. 

Listening skills are integral components of effective Ianguage aoquisition and 

communication. The ability to comprehend spoken language is essential for language 

leamers as it fest.er&aecurate understaooing aad meooingful interactioo. la tms essay, 

we will delve into the expectations and feelings surrounding a Listening Lesson Plan 

utilizing the Professional Development Plan (PDP) framework, Drawing insights from 

relevant literature, personal ex:periences during Pre-service Teaching, and the potential 

solutions offered by the PDP framework, we will explore the nuances of listening skills 

instruetion. This essay also aims to provide practical ideas for implementing effective 

listening lessons, differentiate between Listening and Speaking Lesson Plans, and draw 

eenelnsiens oo the sigeifieanee of incorporatmg PDP intn languageedtteation. 

Journat 3 (PDP) Listening 

Date: November 1 (11112023. Name: Anahl Macias 
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In real listening lessons, implementing a variety of authentíc materials, such 

as podcasts, interviews, and news clips, can expose students to different accents and 

contexts. Pre-listening activities, including vocabulary building and predicting content, 
can enhance students' comprehensión. Moreover, integrating metacognitive strategies, 
such as self-monitoring and self-evaluation, can empower students to take control of 

their learning process. 

During Pre-service Teaehíng, challenges in listening lessons were evident, 
ranging from students' limited attention spans to difficulties in grasping varied accents. 

The PDP framework offers solutions by encouraging teachers to reflect on these 

challenges, identify áreas for improvement, and implement targeted strategies, F or 
instance, incorporating diverso listening materials and pre-teaching relevant vocabulary 

can address comprehension difficulties, while metacognitive strategies can help 

students actively engage wíth the Iistening task. 

According to (Latupono & Nikijuluw, 2022) There are several types of 

listening, which are ealled subskills. The following are three sub-skills of listening that 

are primarily applied in language classes: a. Listen to the point. This session is when 

students listen to something to ger a general idea of what the speaker is saying. They do 

not want or need to see every word. For example, they listened to a summary oftoday's 

news via audio. b. Listen to specific information. It is where students listen to things 

because they need to find words. Students know in advance what they plan to discover. 

Students can ignore words that do not interest them. Examp]e: listening to news about 

weather reports to find out about the weather in a specific part ofthe city or country. c. 

Listen in detaíl. lt is where students listen carefully, focus on every word and try to 

make an effort to understand as much. information as possible. F or example, a student 
listens to the teacher's statement. More specifically, when students listen to English, 

they face many difficulties. 

./ Pre: Students can mak:e predictions about what the text or audio wi11 be 

about. 

./ During: They focus their attention on lístening and complete tasks which 
develop and deepen their understanding ofthe text progressively . 

./ Post: students incorporate the understanding and knowledge they eamed 

from workíng with the listening text into other skill areas. 
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In eenelusien, effective listening skills are crucial for language leam.ers, and the 

incorporation of the POP framework adds a layer of reflection and improvement to the 
instructional process. Drawing on insights from literature, personal experiences, and the 

PDP framework, this essay has explored the expectations, challenges, and potential 

solutions associated with Listening Lesson Plans, By integratíng diverse materials, 
implementing pre-listening actívities, and fostering metacognitive strategies, language 

educators can create engaging and effective listening lessons that contribute to 

comprehensive language proficiency. Toe essay has also highlighted the differences 

between Listening and Speaking Lesson Plans, emphasizing the un.ique instructional 
approaches required for each skill. In essence, the combination of thoughtful lesson 

planning and the PDP framework can significantly enhance the quality of language 

education, promoting active engagement and proficiency in listening skills. 

Wbile both Jistening and speakíng are esseatíal Janguage _sk.ills, their 

instructional approaches differ. Listening Lesson Plans primarily focus on 
comprehension, vocabulary acquisition, and exposure to diverse linguistic elements. 

Speaking Lesson Plans, on the other hand, emphasize oral expression, pronunciation, 

and interactive communication. Wbile both plans share the common goal of enhancing 
overall language proficiency, the emphasis on receptive ( Iistening) and productive 
(speaking) skills leads to distinct instructional strategies. 

Songs are also motivating the students as they provide a good atmosphere. The 

students are encouraged to be actively involved in the leaming process by making use 

of their musical knowledge. In this case, songs are an effective way to help students 

expand their confidence in language learning (Gede & Nyoman, 2019) 
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~ Latupono, F., & Nikijuluw, R. (2022)_ The Importance of Teaching Listening 

Strategies in English Language Context, MATA! Intemational Joumal o/ 
Language Education, 3(1), 1-12. 

https://doi.org/10.30598/matail.v2i2.5935 

./ Lestary, N. L G. W. (2019). The use of songs to improve students' listening 
comprehension ability. Yavana Bhasha Journal of English Language 

Education, 2(2), 34. 

httm://doLorgLl0,25078/~b.v2i2._1Q24 
./ Oxford Rosario (2017). Tips and Activities to improve your childs active 

listening skills. 
https://www.oxfordlearning.com/improve-active-listening ... skills/ 

./ William Sastoque (2015). PDP Framework 
https://es.slideshare.net/willys007/pdp-framework-4544 l 887 
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ANAHI MACIAS 
LEVEL: A2- 8TH CLASS 
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Post ~10 mirutes 

Hello my rane is /th:J.rco. My favorite things to 
do re playirg video~ and drawi~! I realty 
enjoy playif9 in these cool virtoof worlds and 
goil'Y3 on adventures with my friends online. 
When r· m not playing ganes, r líke drawirg in 
my sketchbook DrOVJing helps me show my 
feeJings and make lots of cool characters and 
things. 

EXAMPLE: 



READING LESSON 
PLAN 

MODULE4 
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• Students will have enough time to read the text several times and emphasize the 
relevant vocabulary of tite story. 

• Students may find it difficult to understand complex thoughts or the main idea of the 
story. 

c. How wi1t you 1rvoid andler 2ddress these prnbtem areas in ymrr lesson? 

b. What aspeets of the íessen do you anticípate your stu.dents might find 
ehallenging/diffieult? 

• Expressing líkes and dislikes, 
• Parts of a story. 
• Inferring. 

Preliminary considerations: 

a. What vocabulary/grammar/information/skills do your students already 
know in relation to today's lesson? 

• When students reorder the paragraphs. 
• When students infer and creare a new title of the story. 

• By the end of the lesson, SWBAT show understanding of the story "A day in 
the park" by reordering the paragraphs and tben inferring and creating a new title 
for the story. 

When/How in the lesson will l check students' progress toward the above Leamíng 
Objective? What behaviors/activities will show me whether they have mastered the 
material? 

What are your Student Learning Objectives for the lesson? 

Action points. - 

1. Teacher Talking Time 
2. Time management 

Date: 07/12/2023 Leveh A2 Grade: 8th EGB Name: Anahí Macias 

Reading Lesson Plan 



~~ ~ " ~ ~ ....... e .9 . ~ ~ ~ ~ e ....... ·! ~ ~ ;:::t t s iE e ~ ~1 -~ ~ 
~ ] ,.... 

~ -....... ~ ~ ~ !~ e (._) 

~ et a ~ ~ ·~ -5 • et 1 1 • 
' 

=e 
i ~ 

~ t.f) ~ 
~ 

~ ~ ~ [: 
~ ~ ~ 

~ ~ 
~ 



- ;..,. ~ ~ i ~ ~ .J:e" ~ ".';.: - e ~ o ~ 
~ 

-~ v ~ ~ e 
~ -.. ,:: 

~ e: -c 
~ ~ 

~ ~ ~ ti .~ °r -º ~ ~ 
~ ' <t .• 

1 



43 

Materials: 

Story: "A day in the park" 
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As a teacher, it is essential to maintain that all scholars develop reading skills so 

that student can ínterconnect their thoughts and every PDP plan is put into real life. 

(Sastoque, 2015) The PDP framework (pre, during, post) helps teaehers plan and provide 

According to (Kücükoglu, 2013) Teachers can help improve student 

comprehension through the instruction of reading strategies. Predicting, making 

connections, visualizing, inferring, questioning, and summarizing are strategies shown 
by research to improve reading comprehensión (Block & Israel, 2005) 

Student teachers should learn what readin.g comprehension is, wbat the 

eharaeteristies ef a good reader are, and kflow :whieh aspeets of a reader infleenee the 

reading and reading comprehension process, and the role of metacognitive knowledge in 

leaming and reading, They should leam what reading strategies are, and which 

strategies have been proven to work through research, and they should practice these 

strategies until their use (and instruction) becomes automatic (Klapwíjk, 2015) 

As a pre-service teacher, I entered the exploration of reading lesson plans with 

a mix of anticipation and trepidation. I expected to fínd strategies that would engage and 

motívate students while promoting comprehension and critical thinking skills, The 
emotional aspect involved a blend of excitement at the prospect of implementing 

rrmovative approaches and a hint of anxiety about 1he chaltenges that might arise in the 
classroom. 

(Herrity, 2023) express that reading skills are abilities that pertain to a person's 

capacity to read, comprehend, interpret, and decode written language and texts. 

Exceptional reading skills can be híghly beneficial to assimilating and responding to 

written communications like emails, messages, letters, and other written messages. 

Joumal 4 (PDP) lleading 
Although many people believe reading is hard, it is essential if we are leaming 

English, even íf we can listen to and comprehend words in the language. Readíng in 

English helps you acquire other abílities líke grammar, vocabulary, and writing. 

Numerous readers have demonstrated how reading improves various cognitive skills, 

including vocabulary development Learníng toread and pronounce words in English is 
essential to achieving our educational goals as citizens of'English-speaking nations. 

Date: December 7\2023. Name: Anahí Macías. 
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While both PDP Listening and R.eading Lesson Ptans aim to tmprove 

language skills, the key difference líes in the modalities. Listening lessons often focus 
on auditory comprehension, while reading lessons emphasize visual and cognitive 

processes, PDP frameworks tailored for reading instructíon should encompass strategies 

specific to decoding written texts, analyzing content, and fostering critical thinking 

skills. 

Incorporating technology-assisted reading activities, such as online 

discussions or interactive e-books, can enhance student engagement and cater to diverse 

íearmng preferences. Differentiated instruction, including tiered reading groups and the 
integration of multimedia resources, can address varying reading levels and maintain a 
dynamic learning environment. 

Tbe PDP framework has the potetttiatto address rssues such as taek of 

differentiation, insufficient use of technology, and limited understanding of individual 

student needs. By providing targeted training sessions, mentorship programs, and 

resources, the PDP framework can empower teachers to create more inclusive and 
effective reading lessons, 

During my Pre-service Teaehlng, I encountered diverse challenges in reading 

lessons, including student engagement, comprehension dííficulties, and varied reading 
levels within the same classroom. A PDP framework can address these issues by 

offering ongoing professional development opportunities for teachers, focusing on 

personalized leaming strategies and classroom management techniques. 

./ "Pre": Students can predict what the text or audio will be about, 

../ "During": They focus their attention on Iistening and complete tasks that 
develop and deepen their understanding of the text progressively . 

./ "Post": students incorporate the understanding and knowledge they eamed 

from working with the lístening text into other skíll areas. 

The stages of the framework are: 

effective Iistening, this context is based on research, and using it helps ensure students 

are motivated, the goal of PDP is for students to be focused and motivated throughout the 

lesson plan. 
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of technology, the PDP framework has been identified as a valuable tool for 
empowering teachers to overcome challenges in reading instruction. 

This joumal has also emphasized the transformative potential of a Professional 

Development Plan (PDP) framework in pre .. service teaching. By focusing on 

personalized learning strategies, classroom management techniques, and the integration 

To sum up, this essay has underscored the significance of reading in the process 

of learning En_glish, emphasizing its crucial role in developing essential language skills 

such as grammar, vocabulary, and writing. As educators, our commitment to fostering 
readíng skills ensures that students not only acquire language proficiency but also 
develop the cognitive and metacognitive abilities necessary for effective communication 

and comprehension in a language-rích environment. 
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../ Kücükoglu, H. (2013 ). Improving Reading Skills Through Effective Reading 
Strategies. Procedía- Social and Behavioral Sciences, 70, 709-714. 
https;// doi. org/10.1016/j. sbspro.2013. 01.113 

../ Klapwijk, N. {2015). A readíng strategy ínstruction framework for all teachers . 

https://www.indeed.com/career ... advice/career-development/how-to-improve- 

reading .. skills 

,/ Herrity, J. (2023). How to Improve YourReading Skills. 

References 



48 

APPENDIX3 



49 

• What can you see in the picture? 
• How is the weather like? 
• Where and when do you think 

this is taking place? 
• How does the picture make you 

feel? ts it happy, sad, mysterious, 
peacefuJ, or something etse? 

,I I • ,, 

I ,,, 
; 

GU[ggf 

PRf-STAG{ 6 ens 

ANAHI MACIAS 
LE. VEL: A2·8TH CLASS 

, I li ,, 
'~ 

LIK[g ANO OlgLIK[g 
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SKtM THE TEXT ANO CHOOSE THE BEST TITI..E. 
A. A Day in Emíly's Hfe 

B. A Oay in the Park 

C. Emily falls in íove, 

D. l like my day. 

Once upon a time in the small town of Sunnyville, there tived a young girl 
named Emily. One bright and sunny Saturday morning, Emily decided to spend 
her day at the town park. She toved going to the park because lhere were so 
many fun activities to do. 

As Emily walked to lhe park, she thought about an the things she líked and 
didn't like. She liked ptaying on the swíngs, rióing her bíke, and having picnics 
wilh her friends. However, she didn't fike the big, scary dog that sometimes 
wandered around the park. 

When Emily arrived at the park, she saw her friend Jake ptaying on the swings. 
"Hi, Jake!" sne excfaimed. "l like playing on the swings too! Can l join you?• 

URtY nu gucr 1 m 9K/M 

lhe ~ ·91"1'* Mllild wl IO i. • ~ 8'1(1 ""1!fl Já W'ld ,._.,. ll<t>"'9 
1\11> Millt 11- .., 6'f;idld10 hir.to a~ b'f tle «,tc,fvl._.~ 
Emiy NIÓ Cl'd ber 'lMCÁS -.:! ~ Id IIW\eS wfth ~WI\) 
llléifl!Jll(.h 

• bíg ~ 
ddnt .e doq wt J. 1 ed "Oonl _.,, .. ~ 1 «., iW11 
tt>ow Ulil o,.,. n t~ • fo bnl',s ~ !hit dl)g w~ lb tal imd w 
~N1idl!.ltlefl' ti,~ lfrilrd; ~ 

GET THE TEXT AND 
DE READY TO 8KIM 

ADAYINTH PARK 

~ ~ 1 l'I IO'M\ of Sum,.«t """ 1 YCUfl9 
~ t ()r,e bt\gllt ar,o N'IC'tf Cll1 INW'fWIO Elrity ~ IQ 19(Md 
hiM d.ly lit ttte, '- f4l Sfw lonHf g.,irlg IO 11\e, JI*«~ e_., so 
~1!.>11 dD 
Mt edk>lhepat W.ltlCughl~el'IJ!r~Wlll.4!daiid 
Mi • si,.. .et pbying f,lft h,.. rdnf h« bil4t -a ~penes ~ '*~ litM ~...-. 4 blg r.tr, dPf ll\11 ~ 
'ffM'lÓtf\!Od ll'ound ~ 
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o 
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·+ 

HTIPS:/ /WOROWA1LN[T /RESOURCEn9926929 

A day in the park 

RE-ORDER THE PARAGRAPHg 

LA TER OURING SUG[ 10 UTfS 

DISLIKES LIKES 

According to the story list acnvítíes of likes and dislikes. 

RE-READ THE 9TORY 
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"SOME BOOK8 ARE 80 FAMILIAR 
THAT READING TH[M 18 LIKE 

BEING HOME AGAIN." - LOUISA 
MAY ALCOTT 

, I • ,, ,, 

POOHTAG[ 1 1 urrs 

c-g 
• INFER ANO CREATE A NEW TITLE 
• IN PAIR9 
• PR[gENT THE NEW TITL[ TO THE cugg 



WRITING LESSON 
PLAN 

MODULES 
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Clarify how to structure a paragraph, 

c. How will you avoid and/or address these problem áreas in your lesson? 

Students may find difficult the structure of the paragraph. 

b. What aspeets of the lesson do you anticipate your students might find 
challenging/difficult? 

Students already know sorne vocabulary related to "animal hábitats". 
Students have the prior knowledge to elaborare sentences. 

Preliminary 
considerations: 
a. Wbat vocabulary/grammar/information/skills do your students already know in 
relation to today's lesson? 

Wben/How in tbe lesson wiU I check students' progress toward tbe above Learning 
Objecüve? What behaviors/activities will show me whether they have mastered the 
material? 

When they express theír thoughts using the vocabulary in the paragraph. 
When students correct and edit their paragraph using the "per editing symbols 
guíde" provided by the teacher. 

What are your Student Learning Objeetíves for the lesson? 
• By the end of the lesson, SWBA T wríte a paragraph about the topic "animal 

hábitats" by expressing their thoughts using the vocabulary writing a paragraph, 
and then read it aloud to the class. 

Action poínts 
3. Giving clear ínstructions. 
4. Timemanagement 

Writing Lesson Plan 
Level: A2 Grade: 8 th EGB Name: Anahí Macias 
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HAMBURGER lll!l!lllllll[I 

Paragr9Ph Writing ...... ~· 
· WhGt IS the hombll-ger wrlting rñodel? 
The harrburQer mode! Is a parogroph wrlttng 
organtzer that vfsudly seporotes the toptc 

sent~e. body. ond closlng seoteoce. 

MATERIALS 
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Approaching the exploration of writing lessen plans, there was a sense of 

anticipation and curiosíty. The expectation was to uncover strategies that would not only 

engage students but also foster their creativity, critica! thinking, and expression. 

Emotionally, there was a mix of enthusiasm at tbe prospect of facilitating students' 

writing joumeys and a sense of responsibility to instill a love for writing. 

Mckay 2006, stated in (Tuanany, 2019) (a) the ability to write to suit purpose and 
audience; (b) tb.e ability to organize paragraphs logically; (e) knowledge of a growing 

range of vocabulary; (d) knowledge of a growing range of grammatícal structures; (e) 

ability to punctuate; {t) ability to employ connectives appropriately; (g) ability to follow 

through a drafting procedure; (h) explicít knowledge of text structures (genres ); and (i) 

ability to write independently. 

(Pratíwi, 2016) mentíoned that as students progress, they are íncreasingly 
expected to express what they know about many different subjects through writing. lf a 

student fails to develop certaín basic skills, he will be unable to write with the speed and 
fluency required to excel as these demands inerease, Indeed, for a student struggling with 
a writing problem, the writing process itself interferes with learning. Students faced with 

such difficult odds have trouble staying motivated. 

Línse 2005, stated in (Pratiwi, 2016) that writing is a productíve skill because the 
focus is on producing information, However, when they are writing, they have more time 
to think about what they want to say than they are speaking, 

Journal Writing 

Effective writing skills are indispensable in academic and professional spheres, 

making the development of comprehensíve writing lesson plans crucial in language 

education. This academic essay delves into the expectations, emotions, and insights 

derived from exploring writing lesson plans, de]ving into three pertinent academic papers. 
Furthermore, it refleets on personal experiences during Pre-service Teaching and 

examines the potential of this methodology in addressing writing-related challenges. 

Date: December Jili, 2023 Name: Anahí Macías 



59 

Tite writing pr-eeess, enoompassing pre-wriring, drafting, revising, editing, and 

publishing, is vital for cultivating effective communication skills. lt not onl.y allows for 
the development of technical proficiency but also nurtures creativity, critica} thinking, 

and self .. reñectíon, Understanding the importan.ce of each stage empowers students to 

approach wrítíng as a holistic and íteratíve procesa 

Additionally, the inclusion of multimedia tools, such as digital storytelling 

platfcrms, can enhaace aeativity and cater to díverse learning styles ... Díñerentíated 
writing tasks and opportunities for self-expression should be integrated to foste.r a sense 
of ownership over the writing process. 

A real writing lesson could bene:fit from incorporating peer review sessions, 

allowing students to engage in constructíve feedback and colíaboratíve Iearning. 

During my Pre-servíee Teaching, wríting lessons presented challenges such as 
varying writing proficiency levels, student motivation, and the need for personalized 

feedback. This methodology, however, showcased potentíal solutions. By adopting a 

structured approach and incorporating formative assessment strategies, it became 

apparent that these chaílenges could be effectively addressed. 

"A P.DP is a structured proeess that reflects on your current leaming, work 

experience and performance which is then developed into a plan for your future personal, 

edYCational ami career .develt)J»OORt." (Speoser, 2017) As- a teacher, it is indispensable 
to hold that all scholars build writing skills, so that student can interconnect their thoughts 

and every PDP plan is put into real life, it will help you to visualize what you are doing 

and keep track of your achievements. 

Additionally, teaehers who are aware of these differences are less influenced by 

biases related to students' expected proficiency in contrast to that of theír L l. The 

evolving nature of process writing provides teachers with the opportunity to guide 

students' understanding of the expected outcome of their writing as they work on it. 

Although process writing emphasizes the process over the product, teachers can inform 
students about how this tool helps them develop their writing competence, which affects 

their overall language profíciency (Martínez, López, & Elica, 2020) 
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To summarize, this essay has underscored the indispensable nature of effective 

writing skills in acadcmic and professional contexts, highlighting the crucial role of 

comprehensíve writing lesson plans in language edueation, additional.ly, advooates for 
the integration of Personal Development Plans (PDPs) in teaching, recognizing the 

importance of continuous development and the implementation of Ieamed strategies in 

real ... Iife teaching scenarios. In essence, effective writing instruction not only hones 

technical proficiency but also nurtures creativity, critical thínkíng, and self-reñectíon, 
empowering students to approach writing as a dynamic and iterative process. 
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PREPAAAllON ~,AGE 
8MIN. 

WHAT ARE THE PIClURES ABOUT? 

SAVANNA FARM 

ARTICT 
OCEAN 

DESERT 

HABITAlS 

• FOREST 

ClASS:8TH 
U\JEl:A2 
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Choose on animal thot 
interests yo.u. Describe 

its typicol hobitot in 
detail. What kind of 
plonts ond feotures 

might you find there? 

- YOUR TURN '- , ' 
Write o porogroph using the • Homburqer Porogroph W ritíng Mocter obout 

onimols hobitots. Use the following prompt to start writing: 

CONCLUDJNG SENTENCE 

SUPPORTJNG DETAJLS 

TOPIC SE TE CE 

ORAHlkG SlAGE l1 MlN. 

My f avorite animal is the do' phin. These 
íntelligent crea tu res tive in many parts of the 
world's oceans. from shallow coastal bays to 
the deep open water. E ven though some 
dotphins prefer warmer waters, there are even 
species tha t tive in the cold Arctic ! With so 
many habitats. dolphins are truly amazing 
anímaís that can thrive in a variety of 
environments. 

EXAMPLE 

Conduding sentence: 
summariz:es or concludes main 

idea. 

Supporting d tails: 
additional information, examples. 

T opic sen ence· what about 
paragraph will be about 
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Some of you will share your 
paragraph with the ctass.. 

SHAREVOUR. PAlAGlAPH 

When time is up, retum the draft ond 
write your final poroph with the 

corrections made. 
• Concluding aentonce CS 

• Supporting detaila SO 

• Topic aentence TS 

• Grammar miatake GR 

Exchonge your draft with a clossmote 
for peer revíslon. Use the *peer 

edíting symbols guide .. to check it. 
You hove 5 minutes fer this tosk. 

PHI lOlllNC SYMBOlS CUIDE 

+ 1- PHI lEVISION f 1- 
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To conclude, combining the ECRIF and PDP models has enhanced my English 

teaehing praetiee. Students have becomeaetive Ieamers with a strong grasp of the 

language. This experíence has signifícamly improved my teaching abilities. 

Additionally, the PDP model's pre-during-post structure helps establísh clear 

leaming goals and employ effective teaching strategies. Interactive and varied activities 

create a stimulating leamíng environment during lessons, 

The ECRIF model has been partícularly useful for introducing new language by 

presenting relevant and meaningful content. Its emphasis on clarifying ideas and 

encouraging ~uuy f.ostets deep miderstanding. 

My commtmity Engtish teaehing experienee has been strucmred and successñrl 

due to the applicatíon of the ECRIF and PDP models. These frameworks provide a 

strong foundation for engaging and effective language leaming. 

Conclusion 
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When applying the PDP model, settíng olear and attainable leaming goals is 

paramount, Identifying necessary content, materials, and student needs allows for 

tailored mstructioo. Regalar .assessmeat .of smdeat progress aad proviaing constructive 

feedback is essential. Ultimately, flexibílity and adaptability are key to creating 

effective lesson plans. 

Subsequently, providing olear and concise explanations of vocabulary and 

grammar is essential. Examples, exercises, and interactive questioning can reinforce 

understandiag. F .or ihe final stsge _gf the speakmg lessoa, creating ~pportooities for 

authentic language use is vital Activities such as debates) role-plays, and simulations 

can facilitate real ... world language practice. 

Recommendations 

To creare effeetíve lesson plans and implementthem sneeessfutíy, teachers 

should consider several key factors. Initially, when designing speaking lessons, it's 

crucial to introduce the topic in an engaging and relevant manner. Visual aids, audio 

clips, ora eombmatien of both ean be used-to capture stedents' attentien and establish 

the lesson's context. Encouraging students to share their existing knowíedge and make 

predictions through open-ended questions is also beneficia]. 


