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Abstract

The research aims to propose using animated cartoons as didactic material for teaching English
language vocabulary to elementary school students. The research adapts to the postmodern
paradigm and uses a mixed~-methods approach. The sample comprises 20 students from public
elementary schools in canton Manta, Ecuador. It incorporates pre-and post-tests, surveys, and
classroom observations to determine the benefits of cartoons on the participants’ vocabulary
acquisition process. The study presents an educational intervention that employs the systematic
process of encounter, clarify, remember, internalize, and fluently (Ecrif) framework, which offers
a learner-centered approach to teaching vocabulary. The findings show improved from 44.3 to 75.7
points, with 80% of students reporting interest in learning a foreign language using cartoons. The
study concludes that incorporating animated cartoons into English langnage instruction can
significantly enhance vocabulary acquisition, boost student motivation, and improve
communication skills among the participants.

Keywords: comics, communication, design, innovation, learning methods.

Resnmen

La investigacion tiene como objetivo proponer el uso de dibujos animados como material didictico
para la ensefianza del vocabulario del idioma inglés a estudiantes de educacién primaria. La
investigacion se adapta al paradigma posmoderno y utiliza un enfoque de métodos mixtos. La
muesira estd compuesta por 20 estudiantes de escuelas primarias prblicas del cantén Manta,
Ecuador. Incorpora pruebas previas y posteriores, encuestas y observaciones en el aula para
determinar los beneficios de los dibujos animados en el proceso de adquisicion de vocabulario de
los participantes. El estudio presenta una intervencién educativa que emplea el marco del proceso
sisternético de encuentro, clarificacion, recuerdo, internalizacion y fluidez (Ecrif), que ofrece un
enfoque centrado en el alumno para la ensefianza del vocabulario. Los hallazgos muestran una
mejora de 44,3 a 75,7 puntos, con un 80% de estudiantes que reportan interés en aprender un

idioma extranjero utilizando dibujos animados. El estudio concluye que la incorporacién de
dibujos animados en la ensefianza del idioma inglés puede mejorar significativamente Ia




adquisicién de vocabulario, impulsar Ia motivacién de los estudiantes y mejorar las habilidades de
comunicacion entre los participantes.
Palabras clave: cémics, comunicacion, disefio, innovacién, métodos de aprendizaje.

Introduction

English language learning is critical for academic and professional success worldwide.
According to the English Proficiency Index (EPI), Ecuador ranks 80th among the 111 countries.
This places the country in the “very low proficiency” category for English as a foreign language.

Given this outlook, the need to strengthen English teaching and learning in the Ecuadorian
educational system is evident, especially at the initial levels. Effective programs and properly
trained teachers are required to develop students with a good command of English that allows
them to access greater personal and professional opportunities in the competitive globalized
world.

According to Calle (2015), English instruction in Ecuador often relies on traditional grammar-
translation and audio-lingual methods. Students have limitations in exposure t¢ authentic
language use. In addition, vocabulary is taught through bilingual word lists and rote
memorization. Thus, in the field of language instruction, finding innovative and engaging
methods to enhance vocabulary acquisition is of paramount importance. The incorporation of
visual aids has proven to be a valuable strategy, as visuals have the poteniial to stimulate
learners' interest, improve comprehension, and facilitate retention (Gamage, 201 9). Cartoons,
with their captivating and visually rich narratives, offer a promising avenue for vocabulary
instruction in English language learning for young Ecuadorian learners, They make abstract
vocabulary more concrete and memorable for students. However, studies have examined the
impact of cartoons in teaching English as a second language, leaving an important gap in the
understanding of the way teachers can implement cartoons in their lessons. In addition, despite
growing interest in using visual media like cartoons for English language teaching, there is
limited empirical research concerning the effective integration of tlis approach. Most existing
studies rely on subjective assessments but do not give a guide on how to implement them in
classes.

This research explores relevant concepts related to using cartoons for vocabulary instruction in
Ecuador, including () Bilingual vocabulary patterns in cartoons, (b) The role of visuals in dual
coding theory, and (c) Developing language skills through cartoon narratives. This work aboard
sections covering theoretical foundations, practical teaching strategies, examples for the
Ecuadorian context, and recommendations for replication. Therefore, the research questions that
guide this research are:

1. What are students’ motivations for practicing EFL, communication skills, and confribution to
vocabnlary learning?

2. How can instructors use cartoons and ECRIF to teach vocabulary in EFL instruction to
elementary school students?




3. What changes were reported in the participants' vocabulary acquisition before and afier the
eduncational intervention using cartoons?

The research aims to propose the usage of animated cartoons as didactic material for teaching
English language vocabulary to elementary school students

Literature review
1. Cartoons as didactic material

There are solid theoretical foundations that support the effective use of cartoons for vocabulary
instruction. The dual coding theory developed by Allan Paivio in the 1960s and 1970s postulates
that learning is enhanced when verbal and visual stimuli are integrated, since dual mental pathways
are activated to process information. Cartoons ideally integrate verbal language with dynamic
images, promoting this beneficial multimodal approach. Thus, there is consensus that the
integration of multimedia resources can promote deeper, more meaningful, and motivational
learning in students.

Within these audiovisual materials, cartoons and animated films have proven to have specific
benefits for vocabulary acquisition (Gamage, 2019). Consequently, using andiovisual materials as
teaching aids in foreign language instruction has been extensively explored from a variety of
perspectives by researchers and teachers (Aqad, 2021).

Concerning the origin of the cartoons, Jain (2023) state that they appear in ancient times
as hieroglyphics and paintings in caves illustrated by ancient civilizations which purpose was to
let know their stories. These illustrations were simple works. They referred to a preparatory
drawing for a piece of art like a painting or tapestry. Thus, Yellow Kid and Katzenjammer Kids
are some of the first popular cartoon characters that appeared in 1800s (WayBackMachine, 2023).

Television also played a significant role in the 19 through shows like Schoolhouse Rock!”
which used animated musical shorts to teach children multiplication tables, grammar rules, and

other academic basics set to catchy tunes (Keyser, 2015). Films allowed cartoons with




synchronized audio in the late 1920s and 1930s. Thus, cartoons transitioned from simple
illustrations that could move to animated films and television shows, this was marked the golden
age of animation with pioneers like Walt Disney (Shires, 2023),

Instructors began exploring cartoons for instructional purposes using them to teach about
current events and social issues (Britannica Kids, 2024). Thus, Cartoons became a popular form
of entertainment for people of all ages in the 20™ with iconic characters like Mickey Mouse and
Bugs Bunay, captivating audiences worldwide (kehr, 2024). During these events, in the classroom
teachers found creative ways to use popular cartoon characters and shows to spark student interest
and engagement around different subjects and life lessons providing opportunities for media

literacy, analyzing storytelling techniques, social commentary, and more.

2, Dual code theory FOR EFL ACQUISITION
The dual coding theory developed by Allan Paivio in the 1960s and 1970s postulates that

human brains process and store information through two distinct channels: visual and verbal.
This means that when students read a word and see a picture representing it, they are more likely
to retain the information because brain utilizes both visual and verbal memory pathways. This
dual approach enhances recall and comprehension, making learning more effective and lasting.
Thus, Paivio stated the dual coding theory (DCT) and identified three types of processing
information: (1) representational, which means the direct activation of verbal or non- verbal
representations; (2) referential, the activation of the verbal system by the non-verbal system or
vice versa, and (3) associative processing, the activation of representations within the same
verbal or non-verbal system (Clark and Paivio 1991).

Clark and Paivio's Dual Code Theory suggests that both verbal and non-verbal systems
should be given equal importance in the learning process. In bilingual learning, using non-verbal

content or imagery can facilitate vocabulary acquisition and significantly enhance recall. Their



experiments showed that while verbal and non-verbal systems can operate independently, they
influence each other's recall. Incorporating images helps create a more concrete and lasting
memory trace compared to words alone.

Besides, the Stephen Krashen's contributions to the field of second language acquisition
emphasize the importance of exposing students to comprehensible, relevant, and meaningful
messages. Then, Cartoons provide clear visnal contexts and accessible narratives to present new
vocabulary to students in an enjoyable and understandable way. It can happen when cartoons
selected are culturally close to the student’s context because, vocabulary acquisition is further
encoura{ged. Krashen's input hypothesis supports this, noticing that learners acquire language more
effectiv;aly when the input is slightly above their current proficiency level, but still comprehensible
{Krashen, 2007].

The multi-modal nature of cartoons creates a rich environment for language acquisition by
making new vocabulary and structures understandable through visual cues, character expressions,
sound effects, and storyline context. This aligns with Krashen's emphasis on comprehensible input,
allowing learners to deduce meaning from multiple sources. Additionally, Krashen's Affective
Filter Hypothesis suggests that cartoons lower emotional barriers, creating an entertaining and
non-threatening learning environment. This helps students feel relaxed and engaged, making them
more receptive to language input and willing to take risks in language production.

This repetitive nature of cartoons creates an ideal environment for natural language
acquisition, as common phrases and vocabulary appear frequently across episodes in different
contexts. As well as the episodic format of cartoons which provides exposure to the target language
through engaging storylines and familiar characters.. The combination of recurring elements and

meaningful interaction aligns with Krashen's emphasis on natural acquisition through

comprehensible input.



3. ECRIF Framework

ECRIF provides learners with structured stages to practice. It is highly adaptable and
effective for structuring language instruction, allowing students to encounter, clarify, remember,
internalize, and fluently use the langnage. According to Caiza Aucapifia (2021), the English-
speaking skill requires creatives strategies to speak it spontaneously and fluently, ECRIF supports
a learner-centered environment, where students progress through these stages to achieve
spontaneous language use, promoting autonomy and engagement.

Using cartoons int lessons aligns well with the ECRIF framework, In the "Encounter" and
"Clarify" stages, cartoons help visually introduce and explain new vocabulary, making abstract
concepts more concrete. As students move to the "Remember” and “Internalize” stages, they
interact with content, reinforcing vocabulary through tasks that blend verbal and visual stimuli
(Paivio, 2006). In the final stage, "Fluently Use," cartoons provide familiar contexts for students
to express themselves. By combining ECRIF with dual coding and Krashen's theories, educators
can create engaging and effective lessons for vocabulary acquisition.

There are some terms to take into consideration,

Cartoon: A humorous or satirical drawing that represents people, animals or objects in an
exaggerated or simplified way (RAE, 2024), In this study it will refer specifically to short or long
animated cartoons.

This study focuses on the acquisition of new English vocabulary.

Vocabulary: refers to freestanding words that are part of a language that has a meaning

(McCarthy, 1990).



Based on that, this research focuses on the use of animated cartoons as a visual support
resource for teaching English vocabulary as a foreign langnage. The target population is
elementary school students, between 6 and 12 years old, in formal education contexts. The aim is
to assess the acquisition of new vocabulary using cartoons.

According to a previews study by Gonzalez-Lloret (2017) qualitative research with
Spanish-speaking students of English as a second language. The author found that animated films
and series significantly aid in developing language skills, particularly vocabulary acquisition.
Cartoons offer a visual context that helps students understand and retain new vocabulary by
presenting concrete examples of the concepts represented by the words. And the study of Gamage
(2019) that shows students of English as a foreign language, who spoke Sinhala as a first language,
analyzed the impact of using animated films and series on vocabulary learning. Their quantitative
and qualitative results indicate that the most of students actively involved in cartoons gave a
comprehensive and confroversial account resulting in better learners’ motivations and
participation. Learners convey using cartoons becomes into an enjoyable, stimulating, and
memorable experience. In addition, the work of Singer (2022) found that cartoons can support
English language learners in acquiring new vocabulary through incidental learning. The Research
indicates that cartoons, with their visual and auditory elements, aid leamers in grasping and
retaining vocabulary. Exposing learners to various media, including cartoons, can enhance

retention.




Methodology

This work subscribes to the postmodem paradigm and the mixed approach. It conducts a
quasi-experimental process to assess participants’ knowledge pretest and posttest and compare
their language acquisition. The research team designed an educational intervention using the
ECRIF framework adapted to use cartoons to determine the cartoon's contribution to students’
vocabulary learning in the English Janguage. The sample consisted of 20 students, 11 girls and 9
boys ages 10-12. They were organized into control and experimental groups to address the lack of
rigorous comparative research on cartoon-based versus traditional instruction of English as a

foreign language.

Table 1. sample

Groups FemaleMale Total
Control 6 4 10

Experimental 5 5 10

Total 11 9 20

Source: Research (2024).
Instruments
The instruments used to collect data in the study are:

L. Survey. The instrument created by Gamage (2019) has the purpose of collecting students’
opinions related to using cartoons for English language learning. The categories considered are
students’ (1) engagement, (2) preferences, and (3) students' impressions, feelings, and motivation
throughout the classes applying the cartoons. The instrument consists of 15 questions, A panel of
professionals in EFL instruction, Didactics, and Educational Administration evaluated the
instrument. Their recommendations are to reduce the number of questions from 4 to 3 and check

the syntaxis of the questions to ensure students understand. The survey is administered using an

online version format. It takes between 4-6 minutes to complete the instrument.



2. Classroom Observations: The instrument ad hoc, consists of structured observation forms
to document student behavior, engagement, and teacher strategies during Jessons incorporating
cartoons. Key indicators include participation levels, emotional responses, and interaction with
peers, providing qualitative insights into the effectiveness of this approach. Observations are

recorded using checklists and open-ended notes to capture detailed classroom dynamics.

3. The Pre-Post-Tests: To test the knowledge in specific vocabulary (previous knowledge they
should know), and to determine that the students need reinforcement in the vocabulary that most
participants fail to understand or remember. It consisted of vocabulary items in a multiple-choice
format, covering basic and thematic categories relevant fo the student's level. Scores were analyzed
to identify vocabulary gaps, showing participants struggled with abstract and less familiar terms
before the intervention. These findings guided the reinforcement activities, ensuring targeted

support for improved vocabulary retention.
Process

Stage 1: The research carefully selected assessment toals to measure student engagement and

learning outcomes. The sample consisted of 20 students befween the ages of 10-12

Stage 2: A pretest was conducted for the control and experimental group, each of 10 students to

validate the assessment tools and identify potential issues. Then, the results were analyzed.

Stage 3: The intervention was implemented over 2 sections, with regular monitoring and
documentation of progress. The classes were taught with specific engagement strategies and
provided with structured lesson plans that incorporated both traditional (grammar-translation) and
the use of cartoons as teaching methods (ECRIF framework)

Stage 4: The research team compiled an observation list documenting common behaviors exhibited
by students in both boring and engaging classes. They included the frequency with which students
repeated specific behaviors, providing valuable insights into their reactions to different classroom

environments,

Stage 5: Data analysis. - The research team used three methods to analyze the coliected data.




surveys, and questionnaires into numerical data. The research team used quantitative analysis

techniques such as percentages and averages to analyze the data.

Qualitative Analysis. - The research team analyzed the information by categories observed in the
responses of every student to the specific question about their personal point of view: (1) Do you

like cartoons? (2) Do you like cartoons in class? (3) What is your opinion?

Triangulation: Comparing and combining the findings from our different data sources to validate

and strengthen the conclusions.
Stage 6. Writing the final report.

Results

The results presentation follows the same logic as the research questions.
1. Students’ motivations for practicing EFL communication skills

In answer to question 1. What are students’ motivations for practicing EFL, communication skills,

and contribution to vocabulary learning?

Table 2: Students’ motivations for practicing EFL, communication skills, and contribution for

Quantitative Analysis. - The research team converted the responses from the pretest, posttest,
| vocabulary learning.

| 5. The used of Cartoons in English classes improved my
' communicative and creative abilities.

4. Activities related to cartoons improved my
relationship and interaction with my classmates.

e
3. | felt motivated to participate in the discussion ofthe
class, e

2. | improved my vocabulary in the classes when
cartoons are used.

1. | feel my interest increases when cartoons are used in
classes.

0% 10% 20% 30% 40% 50% 60% 70% 80% 90%

BTD mVD 2D mA/D =A BVA BTA

| Source: Students’ answers collected with the survey / 2024,




Items 1 and 3 correspond fo motivation 80% of the students answered in total agreement with the
interest in EFL class when teachers use cartoons. In item 3, students expressed motivation to use
cartoons in EFL class, 40% in total agreement, 40% agreement, and 20% did not answer. However,
results reflect that when motivation drops and carfoons are used in English practice. Thus, students’

interest in learning the target language is highly favorable.

In ifem 2, related to vocabulary, 80% of responses were in favor, indicating that working with

cartoons supports their vocabulary retention.

Item 4, related to students’ interaction when using cartoons in EFL classes, shows 80% total
agreement and 20% agreement. The results reflect the positive contribution of cartoons to the
English language practice. Item 5, related to communication skills, shows 80% total agreement

and 20% in agreement, It shows that cartoons make a positive contribution to students.
1. The use of the cartoons and ECRIF for teaching vocabulary in EFL instruction.

In answer to question 2, How can instructors use cartoons and ECRIF to teach vocabulary in EFL
classes in elementary education? Table 2 shows an educational intervention articulating cartoon

vocabulary for teaching EFL.




Table 2: Educational intervention articulating cartoon vocabulary for teaching EFL.

Date

Level: Al Unit:

Time:50min

Lesson type:
Speaking
Listening

Objective: By the end of the lesson, students will be able to not only
learn new vocabulary and phrases but also practice and internalize
them in a fun and meaningful context, enhancing their overall
language skills.

Topic:

Time: | Stages:

Procedures/Steps

Materialg

Smin Encounter

Activity: Show a short, simple carton clip or illustration related to the
topic.

Objective: Introduce new vocabulary and expressions in context. This
can be through simple pictures, cartoons, or through listening to
teacher talk that is slightly above their current level but still
comprehensible,

Example: the teacher plays a clip from a cartoon like “Peppa Pig”
where characters greet each other or describe their daily activities.

Videoclips.
Images/cart
oons,

10min

Clarify

Activity: Discuss the cartoon clip and clarify new words and phrases.
Objective: Ensure Iearners understand the new language items.
Beginners need clear and simple explanations, demonstrations and
opportunities to ask questions. This might involve using a lot of
visuals, gestures, and examples to make the meaning of new words
or structures clear. Teachers might also use the learners’ native
language(L1) for brief explanations if necessary.

Example: The teacher uses screenshots from the cartoon to point out
new vocabulary. Ask questions like, “What is Peppa doing?”

Images.
Flashcards.

Tmin Remember

Activity: Memory activities might include repetition, drilling, or
simple matching games with images and words from the cartoon.
Objective: Help solidify their understanding and recall of new
vocabulary and structures.

Example: The teacher hands out flashcards with pictures of characters
or objects from the cartoon and their corresponding names. Have
students match them or play a memory game.

Flashcards.

10min | Internalize

Activity: Engage learners in controlled practice activities like gap-
fills, matching exercises, and sentence formation tasks based on
carfoons.

Objective: Practice using the new language in a less controlled
setting.

Example: The teacher encourages students to act out a scene from the
cartoon using the new vocabulary and expressions.

18min | Fluent use

Activity: Create opportunities for studenis to use the langnage in new
contexts.

Objective: Promote spontaneous use of the language.

Example: The teacher promotes students to create their own cartoon.
They can draw a sequence of pictures and describe what is happening
or they can act it out in smalls groups.

Source: project (2024).




Creativity in teaching a second language is essential. The ECRIF framework enables teachers to
craft classes that seamlessly blend engaging entertainment with educational content. This approach
culminates in activities designed to incorporate new knowledge into daily communication and
experience in the second language. For example, to remember and to internalize stages of ECRIF
focuses on embedding vocabulary into both shori-term and long-term memory. To achieve this,

vocabulary must make a significant impact on the learners' brains. It needs a check in the grammar,

According to Clark and Paivio (1991), the learning process of vocabulary that incorporates images
enables the creation of more concrete and lasting memary traces compared to words alone. This
shows the use of cartoons, which provide contextual images related to vocabulary. This content
aids the retention of information in short-term memory, and through the internalized stage of the
lesson, facilitates the transfer to long-term memory. Because cartoons are engaging and
meaningful, they strengthen the memory traces and the association between words and images,

enhancing the recall process.

Moreover, the ECRIF framework enhances students' oral skills through teacher support and
interactive activities that foster verbal communication. However, ECRIF lessons are typically used
at advanced levels due to the limited time available for planning and application in the classroom
(Nieto & Lopez, 2023). Therefore, instructors have adapted the framework to be time-consuming
and more time-consuming and more efficient by incorporating carfoons and focusing on

vocabulary acquisition for elementary school children.
1. Changes reported in the participants’ vocabulary acquisition using cartoons in EFI, practice

In answer to question 3. What are the changes reported in the participants’ vocabulary acquisition

before and after the educational intervention using cartoons? See Tablel.

Table 1. Experimental group’s results of the pretest and post-test

No Pretest Post test Difference
1
9, 1 N 9, 5 0’4
2
88 97 0,9
3

4.8 9.4 46



4.9 5,7 08
5

4.6 7.6 30
6 3.9 73

. ; 34
7

32 8,0 48
8 2.0 5.0

» E) 3,0
9

2,0 7.0 50
10

1.0 6.5 55
Total

443 75,7 314

Source; participants’ pretest and posttest in the research.

Table 3 shows the comparative results between the pretest and posttest of participants. It shows
that student number ten had the greatest progress, going from 1 point in the pretest to 6.5 in the
posttest, having an increase of 5.5, Meanwhile, students who showed the least progress was student
number one, who went from 9.1 to 9.5, showing a progress of 0.4. Qverall, the group had quite
favorable growth, with the accumulated score on the first test being 44.3 points, while on the

posttest 1f was 75.7, showing a progress difference of 31.4

Table 3. Control group’s results of pretest and posttest

No Pretest Post test Difference
1 6.2 8.0 1.8
2 7.0 8.2 12
3 6.0 7.2 1.2
4 5.2 6.2 1.0
5 4.0 5.0 1.0
6 3.2 4.0 0.8
7 3.0 4.2 1.2
8 22 4.0 1.8




9 2.0 5.0 3.0
10 2.0 4.2 22

Total 40.8 56.0 152

Source: Project results (2024).

Table 3 shows the comparative results between the pretest and posttest of the control group
participants, It indicates that student number nine had the most notable progress, advancing from
2.0 in the pre-test to 5.0 in the post-test, showing an increase of 3.0 points. Meanwhile, the
student with the least progress was student number four, who went from 5.2 t0 6.2,

demonstrating an improvement of 1.0 points.

Learning vocabulary with cartoons has given the students the interest and motivation to acquire
more knowledge. This is noficeable in the difference in the pre and posttest in Table 1. Tt can be
caused by the interest in the content makes the difference in retaining the information, making
the results favorable to the use of cartoons in the classroom for teaching vocabulary with a big

difference in results compared to the control group shown in table 2.

Overall, the control group showed moderate growth, with the accumulated score in the first test
being 40.8 points, while in the post-test it was 56.0, indicating a progress difference of 15.2
points, This improvement is less significant in comparison to the experimental group, which saw

a more substantial increase of 31.4 points.

Discussion
Based on the literature review and the results obtained in the empiric part of the research to explore
the use of animated cartoons to support the English language vocabulary acquisifion process for

students of elementary schools in Ecuador.

We ratify the position of Gonzalez-Lloret (2017} concerning the benefits of using animated films
and series. They provide a key visual context to help leamers’ vocabulary acquisition in the target
language. Besides, we find harmony with the Gamage (2019) results of the usage of animated films
and series on vocabulary learning. Thus, most of the students in fhe current research experimented

with higher levels of motivation and participation in memorable experiences at EFL classes when




teachers use cartoons. In addition, the Authors ratify the conclusion of Singer (2022) concerning
cartoons that can support English language learners in acquiring new vocabulary through
incidental learning. Thus, using cartoons to introduce new vocabulary in EFL lessons did enhance

students’ retention in the current research,

We agree with Paivio's dual coding theory, which suggests that combining verbal and visual cues
enhances memory retention and Stephen Krashen's input hypothesis is also central, positing that
comprehensible input language content that is understandable yet slightly challenging facilitates
language acquisition. Cartoons, with visual context and repefitive language, provide accessible,
engaging content that can lower anxiety and increase motivation, aligning with Krashen's theories

on reducing the affective filter, or the emotional barrier that inhibits learning.

Ttems 1 and 3 correspond to motivation. 80% of students answered total agreement on the use of
cartoons it EFL classes. In item 3, stadents express being motivated to use cartoons in EFL class
with 40% in total agreement, 40% agreement, and 20% not giving an opinion. However, this
reflects that when motivation drops and cartoons are used in English practice, their interest in

learning the language is highly favorable.

In item 2, related to vocabulary, 80% are in favor, indicating that working with cartoons supports

students’ vocabulary retention.

Regarding the use of cartoons in EFL instruction, the proposal adapted ECRIF framework to
provide a structured approach that maintains the benefits of the original framework while making
it more accessible for elementary-level teaching. The successful implementation of this framework

addresses the gap in practical methodologies for incorporating cartoons in EFL instruction.

Using the ECRIF framework, this study proposed a structured approach for teachers to integrate
cartoons into lessons. This framework guides students through stages of encountering new words,
clarifying meaning, remembering through repetition, infernalizing through practical exercises, and
fluently using the vocabulary in new contexts. Methodologically, the research employs pre- and
post-tests, surveys, and observations, revealing significant gains in vocabulary retention and
motivation. Test scores increased from 44.3 to 75.7 points, with 80% of students indicating a

preference for classes involving cartoons.



Moreover, the resunits showed substantial progress in students’ vocabulary acquisition, with scores
increasing from 44.3 to 75.7 points post-intervention. Students responded positively to cartoon-
based learning, with 80% indicating increased interest, vocabulary improvement, and motivation
to participate in classroom discussions. This response aligns well with Krashen’s affective filter
hypothesis, which suggests that reducing anxiety through entertaining content like cartoons

encourages greater language absorption.

An unexpected result observed during the research was the significant improvement in peer
interaction and collaboration among students. While the primary focus was on vocabulary
acquisition, the use of cartoons also fostered a more dynamic and supportive classroom
environment. Students appeared more willing to participate in group activities, share ideas, and
assist one another during tasks, suggesting that cartoons not only enhance individual learning but

also positively influence social engagement and teamwork in EFL settings.

Finally, this research advocates for cartoons as an effective tool for vocabulary acquisition,
providing practical steps for teachers to implement this method, especially in environments where
engaging students in English learning is challenging. Future studies could explore broader
applications of cartoon-based leaming across different ages and language skills, such as reading
and writing. The study highlights the importance of multimedia in education, particularly in

contexts needing dynamic, student-centered teaching approaches.

Conclusion

Based on the literature review and the results obtained in the research, we declare 100%
achievement of the objectives. The study aims to improve engagement and retention in vocabulary
learning, addressing the limited English proficiency i the country. Traditional methods relying
heavily on memorization and grammar have proven inadequate. In addition, it investigates
cartoons' potential to make vocabulary instruction more interactive and enjoyable. The findings of
this research demonstrate that incorporating cartoons into English language imstruction can
significantly enhance vocabulary acquisition and student engagement among elementary school
students. The quantitative results showed a marked improvement in vocabulary retention, from

443 to 75.7 points, representing a 70.8% improvement, The qualifative data revealed strong




positive aftitudes toward cartoon-based leaming, with 80% of students reporting increased interest
when instructors use cartoons in classes. Besides, 80% of students indicated improved vocabulary
retention through cartoon-based instruction. The high levels of engagement and positive response
to cartoon-based learning align with Krashen's Affective Filter Hypothesis, suggesting that
cartoons create a low-anxiety environment conducive to langnage acquisition. Instructors and
administrators of education can use the results fo design new EFL instructional programs in
elementary schools. Anotable limitation of the study is its focus on vocabulary acquisition, leaving
other key language skills, such as grammar, listening, and cultural competence, underexplored.
Future research should explore the effectiveness of different types of cartoons for various age
groups and proficiency levels. In addition, studies could examine the impact of cartoon-based
instruction on other langnage skills reading comprehension, and writing, This study confribufes to
the growing body of evidence supporting multimedia resource usage in language education and
provides practical guidelines for implementing cartoon-based instruction in elementary EFL

classrooms. The positive results in quantitative measures and student engagement suggest that

cartoons can be valuable tools for enhancing English Iangpage instruction in Ecuador and similar
EFL contexts.
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