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La incidencia de escenarios positivos de aprendizaje del inglés en las habilidades motivador, no solo 

facilitan la adquisición del idioma, sino que también promueven el desarrollo de competencias 

socioafecrivas, como la emparia, la comunicación efectiv a ) la autoconfiauza. El objetivo es analizar el 

impacro de las estrategias socioafecrivas en las habilidades sociales de esrudianres adultos que participan 

en un curso , irtual de inglés en el espacio Manta Capacita. detodologia, se adoptó un enfoque 

cualitativo-cuanrirativo con un diseño descriptiv o y transversal. empleando métodos inductix os ) 

deducrix os, para la recolección ele datos. que incluyó una ficha de observación estructurada y entrevistas 
semiesrrucruradas realizadas antes y después del curso. La observación se centró en la interacción y 

comportamiento de '.W estudiantes, mientras que las entrevistas exploraron sus experiencias y 

percepciones sobre el aprendizaje socioafectivo. Lo resultados mostraron que los estudiantes 

experimentaron mejoras significativas en su comunicación y habilidades interpersonales. mientras que, 

la ficha de observación reveló un ambiente colaborativo. aunque también indicó áreas críticas como la 

puntualidad y la interacción inicial además de ese sentir de seguridad al compartir ideas y más abiertos 

a recibir retroalimentación construcriva. Concluyendo que la estrategias socioafecriv as son cruciales 

para facilitar no solo el aprendizaje del inglés. sino también el desarrollo personal de los estudiantes 

adultos. 
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lmpact Of Posítive English Language Learning Scenaríos On Social 

Emotional Skills 

ABSTRACT 

The impacr of posirive English learning sceuarios 011 socio-affectiv e skills are scenarios rhar fosrer a 

collaborarive and motivating learning environment, not only facilitare language acquisition. but also 

promete rhe development of socio-affective competencies. such as emparhy. effective couuuunicarion 

and self-conficlence. The objective is to aualyze rhe impacr of socio-affecrive straregies 011 rhe social 

skills of adult srudenrs who participa te in a virtual English course in rhe Manta Capacita space. 

Merhodology, a qualirative-quantirarive approach was adopted wirh a descriptive and cross-secrional 

design. usiug inductiv e 811(1 deductiv e methods. for data collection. which included a srrucrured 

observation sheer aud semi-srrucrured inrerviews conducred befo re aud afrer rhe course. The observ arion 

focused on the inreraction and behavior of 20 srudenrs, while rhe interviews explored their experiences 

aud perceprions of socio-affective learning. The results showed rhat srudents experieuced significan: 

improv ements in their communication and interpersonal skills. while the observarion sheet revealed a 

collaborative euvironmenr, although ir also iudicated critica! areas such as puncrualiry and initial 
inreracriou in additiou to rhar feeling of securiry wheu sharing ideas ancl more open to receiving 

consrructiv e feedback. Concludiug rhar socio-affecrive srraregies are crucial to facilita te not only the 

learning of English. but also the personal developmenr of adult learners. 



The acquisition of English proficiency is presented as a fundamental objecrive for rhe socieries of rhe 

rwenry-firsr ceurury. According ro Bernal er al., (2021) Youuger individuals can rackle rhis task with 

relarive ease. mauy adulrs perceive masrery of a foreign lauguage. particularly English. as an 

insunnountable challenge. ofteu fueled b) the misconception rhar such kili are beyond their 

capabilities or unnecessary ar their sraze of life. Consequently, a considerable number of adult learners 

embark on lauguage courses only to srruggle to maintain susrained motivarion. which frequeurly leads 

to the premarure abandoumenr of their language learning aspirations. 

To address rhis prevailiug challenge. the implernenration of socio-affective srraregies in educarion 

emerges as imperarive. For Lojano (2019). These strategies prioritize cultivaring self-esreem. eucourage 

peer collaboration. aud striv e to create a moti, ating environmeur rhar fosters borh iudepeudence and 

support rhroughour the educational process. Consequently, these strategies assume a fundamental role 

in reinforcing nor only srudents' oral comperence. bur also their social skills. Álvarez et al.. (2022) They 

argue that by emphasizing rhe socio-affecrive dimeusions of language Iearuing. educators can courribute 

significautly to o, ercomiug the psychological barriers thar prevent adulr learners from learniug English. 

ultimarely fostering a more conducive and nurruring environmenr for the acquisirion of English lauguage 

skills. 

The prevalence of posirive English learning experiences is crucial in the field of online educariou. 

parricularly when considering rhe obstacles adults face in acquiring proficiency in a new Ianguage, Adult 

learners fa ce unique challenzes. uot only beca use of the factors described above, bur also beca use of the 

considerable responsibilities associared wirh adulthood (Castillo Parra, y otros, 2020). In response ro 

these barriers. virtual educarion has emerged as au increasingly frequenr and effecrive alrernative to 

Ianguage reaching. 

Virtual educariou offers more than jusr geographic accessibiliry: Creare inclusive spaces where people 

from diverse locations can engage in meaningful interacrions (Grupo Banco Mundial. 2022)This 

deliberare participarion serves to mitigare the stress inhereut in traditional Ianguage classes. especially 

duriug oral practice sessions. and virtual educarion facilitares imrnediate access to supplemental 

marerials. instructional videos. and rapid feedback, rhe demands of adulr life, offering flexibiliry, 

INTRODUCTION 



This research was based on a qnalirarive-quantitarive approach, with a cross-sectionnl descriptive 

design. where inductiv e-deductix e-analytical and synthetic methods were usecl. For elata collection. a 

direct observatiou form srrucrured in 3 Items and consisting of ~4 quesrions was applied by the Ministry 

of Education (Carrillo, 2021 ). to observe rhe direct virtual class, in additiou to complemenriug with 2 

srrucrured interviews applied in rwo momenrs, before srarriug the class plan in order to know some 

elements of their previous experience in learning the English language and rhe second. after the lesson 

plan has beeu applied. where informarion was obtained abour their learniug experience wirh a class with 

a socio-affecrive approach, held in the Manta Capacita space in the province of Manabi. Ecuador. 

The analysis of rhe qualitative data was transcribed verbarim and rhe responses to the survey were 

rabulared and quautitarively analyzed using descriprive techniques. such as frequencies and averages. in 

addition. ns they are dichotomous instrumenrs. the Kuder Richardsou fidelity coefficienr was used ro 

measure their employabiliry, Prior to data collection, rhe contenr of rhe parricipanrs' informed conseur 

auronomy and interactiviry rhroughour the learuing process. 

Despite the wealth of existing infonnarion. previous srudies focus predomiuautly on the impacr of socio- 

affective srraregies during the school-age years. Norably, its influence 011 adult learners aud in 

conremporary sertings. such as virtual educatiou. remains unadequately explored. This study aims to 

address rhis gap by po ing a central quesrion: Ho,Y does rhe inregration of socio-affecrive strategies 

impact rhe social skills of adult Iearners of English as a Foreign Language (EFL) who participa te in a 

three-momh virtual course? The research extends beyond this general question to explore specific facets, 

including: 

1. What are rhe pre, ailing obsracles within the group thar significantly influeuce the learning and 

developmeur processes of the srudenrs? 

2. What discernible differences or benefits do students perceive u pon complerion of the course? 

3. How do srudeuts reacr to the implemenration of socio-affecrive straregies wirhin a virtual learning 

env ironment? 

This research aims to provide nuanced insights inro the inrersection of socio-affective strategies for adulr 

learuers in the chaugiug landscape of virtual educarion. 

METHODOLOGY 



0.9 The reacher moti, ates the srudent to participa te in the class feedback. 5 

0.85 The teacher makes rhe objective of rhe class known 

a small chat with the reacher or wirh each orher. 

3 Srudenrs inreracr: rhey greet each orher wheu rhey enter class, they have 0.30 

.2 All srudenrs arteud on time or mosr of rhem. 0.40 

0.9 The class starrs 011 time . 

Promedio :\1Q Observed dnueusíous 
Table 2. Crireria for rhe srart of school activities 

Source: Own elaboration 

O 74 Total 

0,73 Final Class Criteria 
0,97 

Crirerion momenr of development O. 79 

Criteria for acriviries ar rhe beginning of classes 0,69 

Fídelíty Coeffícíeut 

Ta ble l. Crireria evaluared in rhe observation sheet 

excelleur. therefore the data obrained after its applicability are reliable. 

Fidelity Coefficient was applied. which yielded 0.97 of interna! coefficient, demonsrrating a range of 

questions) and Final crirerion of the class ( consisrinz of 4 que tions ). to which the Kuder Richardsou 

beginni.ng of classes (consisting of 7 questions): Crirerion at the time of developmenr (consisting of 13 

relarionship ,, irh rheir classmares aud reacher, measuring 3 Criteria: Crireria for activiries at the 

of identifying the behavior pattern of rhe participauts in a regular online English class and in the 

As results, we were able to evaluare .20 srudenrs belonging to the Manta Capacita courses. wirh the aim 

Aualysís of the observatíon sheet 

RESl"LTS 

rhe investigared (T): for example, TI stood for studenr number one ). 

assigning alphanumeric idenrifiers (names are replaced by lerrers and numbers according ro rhe code for 

was socialized and reponed. and the confidenrialiry and anouymity of the clara was guaranreed by 

Ríe hardsou' s Kuder Average Crítería 



3 The participarion of the srudeurs is varied ( different people participa te) O. 70 

2 Students have euough time to develop the acriviries proposed by rhe teacher. 0.85 

real siruations by srudenrs, 

Knowledge is geuerated based on quesrions, doubrs and argumenrarion of O. 70 

Table 3. Crirerion momenr of developmem 

relationships within the virtual classroom. 

socio-affecrive straregies could be key to improving these aspects and euriching interpersonal 

indica tes that there is still room for improvemenr. Lojano (2019) He argues rhar the implemeutation of 

contri bu te once the class is underway. However. the mood of rhe studeuts, alrhough positiv e (O. 70). 

(0.85). indicating rhat despire low puncrualiry and poor inirial inreraction, srudenrs are willing to 

euvironmenr is essenrial to encourage participatiou. Finally, studenr , olunrary participariou is high 

maintain srudenr interest. Álvarez et al., (2022) They supporr rhe fact that a welcomiug aud collaborarive 

(0.85) and motivares srudeurs to participare in feedback (0.9). essential aspecrs to guide learuing and 

regarding clarity and morivation, the teacher manages to clearly communicare the objectiv es of the class 

entering classes is worryiug, the lack of greetings and inirial ralks is an unwelcoming indicaror. Likewise, 

(Vásquez Córdova. 2020). Regarding interacrion aud clas dynamics, rhe (0.30) in interacrion when 

academic time. This discrepancy negatively affects the flow of the class and rhe use of academic time 

e, idencing a problem of srudent engagemeur. siguificanrly affecring the flow of rhe class aud the use of 

of organization and respecr for time. However, studenrs' 011-time attendance is significantly lower ( 0.40). 

atreudauce show that the class starts puncrually with an average of 0.9), this being a positive indicator 

on rhe performance in the acriv ities of rhe beginning of classes. where ir is evident rhar puncrualiry and 

The observatiou sheet applied in the English course of Manta Capacita, provides valuable informariou 

Source: Own elaboration 

to pie of rhe class. 

7 The mood of rhe srudents seems positive and rhey are interesred in the O. 70 

Promedio N2 Observerl dímeustous 

providing experiences from rheir own environment. 

6 Srudenrs participare volunrarily by giving opinious, asking quesrions, or O.SS 



The aualysis of the observarion sheet of rhe English course of Iaura Capacita during rhe momenr of 

developmenr, shows a mostly favorable context for learning, with averages ranging berween 0.60 and 

0.90: Interaction berween srudenrs is especially high (0.90), indicating a collaborative euvironrnenr. 

According to recent srudies. peer-to-peer collaboration nor only improves content comprehension. but 

also increases srudent morivarion and engagement ( Vega Gea. 2021 ). \Vhile the freedom to express 

opinions and the security to ask quesrious also stand out ( 0.80 and 0.8 - . respecriv ely), suggestiug rhar 

smdenrs feel comfortable sharinz their ideas. Irigoyen and Pons (2022) They mention rhat a safe 

euvironmenr for personal expression leads to deeper and more meaningful Iearning by 96º o according 

to their study (Johnson et al., 2022). However. rhe O. O average in the variabiliry of participation re, eals 

rhar. although there is adequare respect in interactions (0.80). much of the coutributions come from a 

small group. which limirs the diversity of opinions. In addition. although students have access to 

different means of parricipation (0.80) and relate rhe conrenr to their daily hes (0.80). it is ideal thar 

srraregies are implemented to encourage greater engagement from ali srudenrs, especially those who 

Source: Owu elaboratiou 

0.85 

o.so 

O.SO 

0.90 

O.SO 

0.90 

of 0.60 

-+ Srudents have different means ro participare. considering rhe possible 0.8 

realiries of each one (sending messages rhrough the comment box, ralking, 

using web rools) 

5 Srudents are sure to ask rheir quesrions. 

6 Students are free to express their opiuion on various ropics. 

7 Students relate class content to situarions in their daily lives. 

8 Srudeuts inreracr with each orher, 

9 Inreractions are respectful with the teacher and with their classmares. 

1 O Interacrions are respecrful with the reacher and \\ ith rheir classmates. 

11 Parricipation often occurs by the saine srudent or the sanie group 

srudenrs. 

12 Srudents \\ ho prefer not to converse in class, participare rhrough messages. 0.80 

13 The couclusions and reconunendarious of the class occur on the pan of rhe 0.85 

srudents. 



of rhe language. bur also genera tes frustratiou among srudeurs aud rhat it mu t be ensured rhat sufficient 

Iearning. Howev er. the lack of adequate time not only limirs the in-depth understauding of rhe conrenr 

worrying. since it is empha ized rhar classes can be poorly strucrured or overloaded. prevenring effective 

average of 0.24 in the sufficiency of time to cover the tapies. pracrice and evaluare their knowledge is 

retlecting a Iearuing env ironmeur that encourages language pracrice. However. the alarmingly low 

very po irive aspecr is that rudenrs say goodbye u ing English expressions wirh a high frequency (0.90). 

misperception that asking for help is a sign of weakness. in addition to rhe fear of expressing oneself. A 

facrors, such as a lack of clariry in conununication about rhe options available to receiv e help or a 

of these options. F eruández et al.. (2024) In their srudy, rhey showed thar this situation is due to severa! 

clear thar there is a cerrain relucrauce to seek additional help or a lack of clariry in the conununication 

seeking addirional help, However. rhe request for rurorials or clarifications is lower (O. 70 ), making ir 

encourages deeper learning. and they emphasize that this conunirmeut does not complerely translate into 

Asking quesrious is fundamental in educarion, as ir not only allows srudents to clarify conceprs, but also 

average of O. 75. indicaring a leve! of inreresr and conunirment to their learuing. For Nuñez er al.. (2024) 

Smclents' ability to ask quesrions abour rheir assignment ancl ropic doubts is relarively good, with an 

Source: Own elaboration 

know ledge accorcling to the le, el of the srudenrs. 

4 The time is enough to cover the ropics. pracrice and evaluare the 0.24 

3 Students say goodbye using English expressions. 0.90 

2 Srudeurs request rutorials or clarification of topics. O. 70 

0.75 Srudenrs ask abour assignment or ropic doubrs. 

Average Nº- Observed dímeusious 
Table .t. Final Class Crireria 

of ali srudents in rhe discussions aud thus furrher enrich the learuing process. 

classroom (Nadifi, 2021 ). Although rhere are effective educarional practices. to reiuforce rhe inclusiou 

of some srudenrs. The active inclusión of ali students is esseurial to maximize the potenrial of the 

participare less. given rhat rhe index of (0.60) indicares rhar the dynamic is affecred by rhe lack of voice 

. 9271 



bur al o developing emorioual and social competencies. in rurn. learuing environmenrs tha t eucourage 

conreruporary educarion. learning a new language not onl involves acquiring vocabulary and grammar. 

The impact of posirive English learuing scenarios on socio-affective skills is a crucial issue in 

Al\"ALYSIS 

Source: Own elaboration 

9 Introspecrion in time 

8 Virtual classroom environment 

7 Joinr participarion in classes 

6 Public speaking skills 

5 Emorion regulation 

4 Motivarional activiry 

3 Free expresión 

2 Companiouship 

Participarion during the class period 

Categoríes aualyzed (After) 

Difference Between English and Spanish Language Conununicarion 8 

Pre, ious failure to Iearn the language 7 

Improving skills through language 6 

Elemenrs rhar develop learuing 5 

Emotional aud mental cousiderarion of rhe teacher 

Motivarion when srudying English 

Experieuce in language Iearning 

Nº Categories aualyzerl (Before) 
Table 5. Analysis category 

Aunlysís of the íutervíew 

S rress-geuerariug Iauguage skills 3 

and reachers. (Mejía González, 2023). 

time is a, ailable to cover all topics properly, promoting a culture of mutual supporr between srudents 



collaboration. emparhy and effective couununicarion. they enhance srudeurs' self-confidence and 

interpersonal skills. In addition, rhe mosr relevanr answers that were not repeared were considered. we 

will explore how these dynamics are manifesred in the experience of learning English compared to other 

subjecrs, 

l A. It's beeu interesting, but sometinies coufusiug. ]A. Jfeel that the approach is more practica! tluiu i11 

nuuhenuuics. 3.4. J like ir, although grmrn11m· is difficult for me. -1.-1. It's f1111, but Sotnetime. J fee! 

ovetwhehned. .-1. Class dvuatnics are different f,-0111 otlier subjects. 8.-1. Lfeel more tnotivated by the 

varietv of activities. 9.-1. Teacliing is more studeut-centered. 1 OA. Tltere is more etnpliasis 011 

co11n111111icnrio11. 1 ].-1. Oral practice is more frequeut. 13.--1. Lfeel freer ro express mvself. 15.-1. F eedback 

is more constructive. l 6A. Tlie connection with colleagues is strougei: 1 .-1. Tltere are more 

opportunities to work i11 gro11ps. 18..-1. Creativity is encouraged i11 presentations. ]0.-l.. Learuing Englisli 

is more exciting tlian otlier subjects. 

The opinions of rhe srudenrs focus on the facr that the experience of learniug English is distinguished 

b) its practica! and dynamic approach, which favors both the acquisiriou of rhe Iauguage and the 

development of socio-affective skills. Many srudenrs find rhat rhi inreractive merhodology facilitares 

uudersranding and prometes active parricipation in class. rhe , ariery of acriv ities motivares students. 

allowing them to creatively explore rhe lauguage and srrengthening rhe connecrion berweeu peers. 

However, rhey also face challenges. especially in grammar, highlightiug rhe need for teaching focused 

on individual needs and consrructive feedback. 

One of rhe most siguificant factors driviug people to srudy Euglish is the growiug demand for lauguage 

skills in the job market. According to a srudy by CEDEFOP (2021 ). English is considered an essential 

requiremeut in almosr every indusrry, especially in fields such as techuology, business, and medicine. 

The ability to conununicare in English not only opens doors to job opporrunities (Mejía quiche. 202..i ). 

bur also facilitares access to up-ro-dare informariou and conrinuing educarion resources. to which the 

srudenrs responded: 

1.-1. J waut to travel aud get ro /,71011· 11e1r cultures. 2.-1. Jt isfuudameutal far 111,r careerS A. J hove frieuds 

11110 speak Englislt. 6.4.. J want ro access more iufonnation 011 tlie internet. 7.-1. J 11·011/d like ro studv 

abroad. 8.-1. English is neces mT i11 todav's world. 10.-1. J a111 interested i11 pantcipating i11 cultural 



exclutuges. JJA. I 11·m1r ro ituprove 111,r Job opportuniries. 14.-l. Tire iufluence of English i11 llff life is 

lugl: 15.-l. I want ro intprove 111y res11111e. 16.4.. Learuing Englisli is o clialleuge tltat excites 111e. 17.-l. The 

possibilitv of tnakiugfriendsfrom otlier couutries appeals ro 111e. 18.-l. English is kev in tnauvfields. 19..J.. 

I 11·m1r to p11rs11e graduare stndies. 

It is clear thar srudenrs have different interesrs when learning rhe Euglish language, ir is based on various 

motivations thar cover both the cultural and professional fields. the ability to rravel and get to know new 

cultures is enriched by the mastery of rhe Iauguage. allowing deeper ancl more meauingful inreractions. 

makiug it clear thar rhe language. Ir has become a key roo! for personal and professional growth in 

contemporary sociery. 

It has been shown rilar among the skills thar genera te the most anxiery are speaking English and the fear 

of being evaluared by others. According to a study by Macintyre and Gregersen (2023 ), Fear of making 

mistakes and being judged by narive speakers can inhibir fluency aud confidence in comumuicarion. 

Accorcling tnZhangwei Chen (2024). smdents tend to compare their abiliry to speak wirh that of others. 

which can resulr in a feeling of inferioriry aud demorivarion. In a srudy by Namaziandost et al. (2022) 

It was observed rhar students who do not have access to couversational environment in English reporr 

hizher leve Is of auxiety, however rhe iuterviewees of this srudy responded: 

l rl. Ql'(I/ conversation iuakes 111e uervous. ]A. Writiug causes 111e insecuritv. 3A. Listeniug to fast English 

stresses 111e out .. U. I m11 concerned about tire grm11111m· in 111y tests. 6..J.. Speakiug in public i11 English 

seores 111e. 8A. 1 don 't k11011· l,011· to use vocabularv in coutext. 9A. So111eti111es I get blocked 11-/1e11 

writiug. 10..J.. Tlte fear ofbeiug judged paralvzes 111e. 1 ]A. I dou't /,11011· /1011' ro start a conversation. l 3A. 

Tlie lack of fluencv malees 111e uncotufortable. 1./A. I don 't kuow ltow to express 111.r ideas clearly. 16.-l. 

I'iu worried tltat l wou't retuember words in tire 111011,ent. l 7A. The time ro respoud in class stresses 111e 

out, 1 A. F eedback inakes 111e 11e,.,.011s. JO.-l. TJ,e fear of 1101 being uuderstood affects 111e. 

The responses reflecr a wide range of anxieries and challenges faced by English learners, borh in oral 

conversarion and writing, rnosr srudenrs agree wirh concerns. such as fear of being judged and insecuriry 

in wrirten expression, point to a lack of confideuce rhat can hinder the learniug process . 

. Autliors Like Ducker (2022) They emphasize rhat the fear of making mistakes not only affects 

confidence. but can also lead to a cycle of avoidance. Alrún (2023). He argues thar srudeuts who fear 



being judged avoid couununicarion siruations, which in turn limits their exposure aud practice. 

perperuariug insecurirv, so rhat, to address this problem. rhey propose teaching srraregies rhar incorporate 

collaborntive practice and consrrucrive feedback. Thus, rhey were questioned about wherher reachers 

ha, e considered rheir emotional and mental part and how rhey have demonstratecl it. 

I A. ies, soiue liave been w1J· entpntltetic . .?.-1. Thev hove created a safe environtneut to participate. 3.-1. 

Tliev hove eucouraged 11s not to be afraid of ntaking inistakes. ./A. I /1(11·e received individual support 

11'he11 I ueeded it. 5.-1. Tliey /,(11·e cared about 0111· well-beiug. 6A.. Thev lutve used activities tliat proniote 

self-esteetu. A. They /1(11·e given 11s tinte ro express ourselves. 9.-1. Tliev liave beeu patient in 

explainiug. 10.-1. Thev liave niotivated 11s to share experiences. 1 ]A. TVe',·e been tauglit liow to nianage 

stress. 13.-1. Tliey /1(1,-e done grottp activities tliat promete 1111io11. 15.4. Tliev /,(11·e adapted their tuetliods 

to 011r ueeds. l 6A. TVe liave been taugltt to be creative. 1 .-1. Tliev /1(1,-e tried to k11011· 011r strengtlts. 18.4. 

Tliev liave provided constructive feedback. 19.-1. Tltey luive eucouraged 11s ro participate 11·itl1011t 

fear. JOA. Tl1e1 · /1(11 ·e created o space wliere 11 ·e con be ourselves. 

Hattie and Clarke (2018) They maintain that there is a clear recognition of the posirive impact rhar 

teachers can have 011 the learniug experience of srudents. they recognize a safe and empathetic 

environmenr. where participarion is eucouraged wirhout fear of making misrakes. where the 

developmenr of confidence and self-esteem is encouraged. Although. Famosa (2024) He argues thar thi 

type of support, including individual attention and acrivities that celebrare achievements. not only 

improves academic performance, bur also contri bu tes to rhe euiotional well-being of srudeurs. This leads 

us to question the elemeurs used by rhe teacher llave made them feel more comfortable learuing English. 

l A. Tlie 11101'ies ore entertaiuing aud educatioual. ]A. Muste lielps 111e retueinber vocabulary. 3A. 

Educational videos are clear and helpful . ./.-1. Role-plaving gantes iuake practice f,111. 5.4. The series 

01/011· 111e to liear differeut accents. 6.,.J.. Tlte songs ore easy to follow. 7.-1. Podcasts lielp 111e with 

listening. 8 . .J.. lnteractive apps are Jun. 9 . .J.. Docutnentaries ore infonuative and entertainiug. 13.-1.. 

You'Iube videos are accessible. 1./.-1. Practiciug with friends through gantes is lielpful. 17.rl. 011/i11e 

discussion forunis are helpfiil. 18 • .J.. Oral presentations build coufideuce . .?0 . .J.. Storybooks iiuprove 111y 

vocabularv. 



The answers highlight rhe variery of merhods rhar enrich lauguage learning by combining enrertainmeut 

aud educariou, justas films and documentaries offer engaging content and cultural courexrs rhar facilita te 

understanding. and tools such as music and podcasts are effective in improving mernory and active 

listeniug. Role-playing and theatre activ ities provide a play ful approach rhar makes pracrice more fun 

and expressive. fostering creariviry and confidence. In addition. inreracrive applications and accessible 

videos allow for personalized pracrice. 

The combination of enterrainment aud education in lauguage learning has been widely supported b) 

variou aurhors. Pantoja and Tabinas (2024) He argues rhat usinz media such as films ancl documentarles 

uot only captures srudents' arrenrion. bur also provides them wirh cultural contexts that are crucial to 

language understauding. Thuuunaphan and Sripa (2022) They claim rhar this cultural connecriou 

enriches the learuing experieuce. makiug rhe conteur more relevant and accessible. Regarding wherher 

they believe rhat learning English has eucouraged them to improve their social skills aud if they have 

liad a conversation wirh a person who spoke English. rhey answered. 

LA. Jes, Ifeel more open to meeting ne,,· people . .:A. I've liad soute simple couversations in Englislt. 3A. 

It Iielps 111e to participare in cultural exchauges. 5..J.. I ltave practiced ouline witli uative speakers. 6.4. 

Conversations in Englislt gi,·e 111e coufidence. A. Ifeel more contfortable in social situations. 8.-1. J liave 

beeu able ro share 111_1· iuterests in Englislt. 9A. Learning English utakes 111e feel part of a global 

co11111111niry. JJA It has driveu 111e ro be more curious. l:JA. J liave iniproved 111,1· ability to listen. l 5A. 1 

liave learned to express 111_\' ideas clearlv. 16.-l.. social inedia has allowed 111e to iuteract. 17.4. J ltave 

participated in conversation groups. 19...J.. Learuiug English opens 11p ne,r social opportunities. 

The responses highlight how Iearning English has transformed the social experience of studeuts. 

faciliratiug opeuness towards new interacrious and cultural conuecrions, rhe abiliry to holcl simple 

conversations in English not ouly iucreases confidence. but also allows srudenrs ro participare in cultural 

exchanges. which e mi ches rheir global perspective. promoting a sense of belonging to an internarional 

conununiry, where srudeuts can share interests and make friends from di verse countries. 

Learning English has preven to be a caralysr for socialization and cultural connection among 

srudents. Gao (202-l) It empha izes rhat the abiliry to hold conversarions in English not only improves 

learuers' confidence, but also opens doors to meaningful cultural exchanges. Likewise, Tao) Gao (2022) 



This interacrion nor only expands rheir social network, bur also enriches rheir undersranding of differenr 

cultures. In addition, pracrice wirh narive speakers has provén to be instnunental in improv ing listening 

and clear expression of ideas. Alrhough ir was asked if they have ever failed rrying to learn Engli h and 

whar factors influenced them. rheir auswers ,, ere: 

JA. J~s, in o previous yem· 1 did 1101 utanage ro advance. ].4. A lack of cousistent practice 1rns a 

factor. 3.-l. J 11·as overwheltned by gm111111m: ,/A. 1 didu't liave e11011g/, 1110rh·mio11 at tlie fil/le. 5A. Jt 1,·ns 

difficult for me ro adapt to tlie teacliing 111etl10d. 6..-1. I didn't feel comfortable speakiug. .4. J 1,·ns afraid 

of 11}(1ki11g a fool of tuvself 8 . .J.. I didu't liave good support. 9..J.. Tlie lack of tinte ro studv plaved a 

role. 1 O . .J.. 1 didn 't knos r ho: r to orgat ii:e 111y stud: ·. 11 A. I 11 -asfiustrated not to see results. l 3.·1. 1 co11/d11 't 

conuect with tlie couteut. 1-IA. Personal distractions affected 111,r Iearuiug. l 5A. Jfelt deniotivated bv 111y 

inistakes. l 6A. Tlie lack of resources lisnited 111e. J 8A. I liad 110 partuers ro practice with. ]0 . .J.. I didu 't 

/,71011· /,01r to ask for help ,,-/1e11 l needed ir. 

Ir is clear that there are a number of obsracles thar can limit progress in Ianguage learning. Lack of 

consisrent practice and an unfav orable classroom enviroument stand out as critica! factors rhar impeded 

srudenr progress. in addirion. the feeling of being overwhelmed by granunar aud the fear of makiug a 

fool of rhemselves contribure to a Iack of confidence. which hinders active participarion in the Iearuing 

process. Although moti, ar ion is another key aspect; \\ irhout germine inreresr and adequare support, 

srudenrs can become unmotivared and frustrared by not seeing results. 

Challenges in Ianguage Iearuing are a recurring theme in educational literarure. Samperio and Espinosa 

(2024) They mention thar a lack of consisrent pracrice is one of the main facrors affecriug srudenr 

progress. Benavidez and Flores (2019) They claim rhar the opportuuity to pracrice regularly, traiuees 

can feel sruck, which affecrs their confidence aud motivation. On the other hand, León et al., 

(2024) They highlight rhe role of the classroom environmenr iu learning. emphasiziug rhar an 

unfavorable environmeut can creare anxiery aud disinrerest. while a po irive envirorunent encourages 

active participarion. Thus, he wondered if there are any differences and similariries in the colloquial 

language from Spanish to Euglish, they answered: 

lA. Yes, in English they are more direct. 2A. In Spanish we are more expressive. 3A. Both Ianguages 

have inreresring idioms. 4A. Irony is common to borh. 5A. The srrucrure of senreuces varíes greatly. 6A. 



In English rhere is more use of acronyms. 7 A. The idioma tic expressions are fascinating. 8A. Polireness 

is expressed differeutly. 1 OA. Humor can be more subtle in Euglish. l lA. Idioms are conunon to 

both. 12A. The jargon varíes accorcling to the social courexr. 14A. Borh are creative 111 

cornmunicarion. 15A. Gesrures and bocly language are important. 16A. Culture influences the way we 

commuuicare. 17 A. In both, context is key. l 8A. There are similaritie in rhe use of rhetorical 

questions. l 9A. The way of greeting may vary. 20A. Borh Iauguages enrich communicarion, 

The responses underscore borh rhe clifferences and similarities in conununication in English and 

Spanish, highlighting rhe richness of borh languages. In English, couununication rends to be more direct, 

which can be perceived as a fonn of clariry. while Spanish is more expressive and nuanced. reflecting a 

greater emotional charge. rhis difference is manifested in the srrucrure of sentences. where English ofteu 

uses acronyms aud omissions rhar can make conununicarion more efficient. alrhough sometimes less 

clear for non-uatives. On the orher haud. both Iauguages share iuteresting idioms aud idiomatic 

expressions rhat eurich the language, Irony and humour, alrhough present in both, manifest them el es 

in different ways · Humor can be more subtle in English, which requires a deeper contextual 

understanding. 

Marce! (2021) He poinrs out rhar rhe tendency of Euglish to be more direct can facilita te clariry in 

conununicarion, while Spanish, wirh its expres ive richnes . allows for greater emotional nuance. In 

addition. Heggarty et al.. (2023) They argue that using acronyms and omissions in English can make 

conununicarion more efficient. bur it can also be challeuging for non-native speakers, On the orher 

hand, Cruz ( Cruz. 2024) It highlighrs rhar both English ancl Spauish share au abundance of idioms. 

expressious, irony and idiomaric humor. enriching couununication. 

Aualysls of the in ten íew a fter the English Course 

It was questioned about their participarion duriug the class period and how their participarion in the 

course iucreased .. -U. Ar tlie beginniug 1 didn't talk 11111cl,, but I've noticed a big iucrease in 111_1· 

participatiou in tlie last few weeks .. -lJ. 1 liave found 111y voice in class. I talk more 011d more, especiallv 

in gro11p activtties .. -J../. I've beeu 1110re active in class. Ar first I 1rns reserved, but I ltave learued to 

participate utore. A6. I liave participated regularlv. aud I have uoticed tliat 111y coufidence has gro1r11 ns 

tlte course has gone 011 .• -U]. I strive to contribute more. Al 3: I ltavefouud 111y voice in class .. -J.l-1: !11r 



iuterventions are more relevaut 11011·. Al 5: lfeel more comfortab!e with tlie language. Al 6: J used to 

avoid talkiug, 11011' I dou't .. -l l : I've learued ro give more elaborare answers . .-118: Consistent practice 

has beeu kevfor 111e .. 419: I've beconie more proactive in discussious. 

The responses reflecr a remarkable growth in srudent participarion in rhe classrooru. highlighting the 

evolurion from shyness to grearer confidence and proacriv iry. This change can be artributed to a number 

of factors, such as consisrent pracrice and creatinz a safe euvironmenr that encourages rhe ex pres ion of 

ideas. as srudenrs find rheir voice, become more comfortable in group activiries and discussions, 

resultiug in a significant increase in their intervenrions. The correlarion between active parricipation aud 

rhe developmenr of trust is crucial; Srudents who were initiallv reserved report au increase in their 

willingness to ralk and share ideas, suggesring rhat practice and exposure are critica! to overcoiniug 

shyness . 

. Alanier (2021) emphasizes that self-confidence is an essenrial component for active participation; 

Studenrs who feel safe are more Iikely to conrribute to group discussions a11CI activities. This 

development of trust is ofren facilitared by creating a safe enviroiuueur where the expression of idea is 

valued. as Robinson argues (2023 ), who suggests rhar a supportive environment can significaurly reduce 

studeurs' iuirial shyness. On the other hand, Quezada and Conrreras (-021) They poinr out rhar consistent 

practice aud positive feedback are crucial for srudenrs to find rheir voice in rhe classroom. 

Regarding whether a close bond of friendship has been created wirh their colleague and thar it has 

unired them. they answered: Al: 1 ltave iuade close frieuds . .41: TT'e are united by gro11p work. A3: lle 
sltare iuterests i11 tlte lauguage. A./: We collaborate 011 projects togetlier. A.5: TTe support each other i11 

011r difficulties .. .J.6: Co1111111111icmio11 is open aud sincere .• ./.8: TTe liave fornied a study group .. A9: TTe 

ltelp eaclt otlier with l,0111e1\'0rk. AJO: Trust has grown o,-er time .. .J.13: TTe han' created a supportive 

e111'iro11111e11t. A 1 ./: Class activities foster friendship .. Al 5: TTe exchauge opiuious aud knos vledge. Al 6: 

TTe tuotivate eacli other ro iniprove togetlter. . .J.18: Informal conversations a/so lielp. A 19: TVe 11·e created 

a sense of co1111111111if1'. A.10: Frieudships tnake learniug 111oref1111. 

The auswers highlight the fundamental role that friendships play in the learniug process, especially in 

collaborative environments. the formation of close bonds berween peers not only fosters a seuse of 

conununity, bur also enhances the educarioual experieuce rhrough collaboration 011 projects and mutual 



supporr, rhis group work enviroumenr allows srudenrs to share interests and face difficulries rogerher, 

which conrributes to more effecrive and motivaring learning. In addirion. open aud houesr 

communicarion berween friends creares a safe space where studeurs feel comfortable expressing their 

ideas and emorions. On rhe other hand. cultural diversity in a study group adds a valuable dimensiou, as 

srudents can exchange knowledge and perspectives. 

Tapia (2024) He argues rhat interpersonal relarionships in collaborative environments nor only foster a 

sense of communiry. but also significautly enhauce the educational experieuce. For their part. Al varado 

and Campoverde (2023) They emphasize rhar open and sincere communication berween friends creare 

a safe space where srudents can express thei.r ideas and emorions wirhout fear of judgmenr. 

Extracurricular acriv ities and shared experieuces. as Alkarhiri points out (2024 ). They enrich these 

frieudships aud provide additional opportuuiries for personal and academic growth, In addition. cultural 

diversiry in a study group is crucial, as it allows for the exchange of kuowledge and perspectives, as 

mentioned by Arranz et al.. (2019). 

On whether they ha, e felt they ha, e expressed their opinions in each class ,, ithout feeling censored. to 

which they responded: ,41: lfeel free to give 111,r opinion. A]: J liave not felt censured in class .. 43: \f1· 

ideas are valued. A.-1: Tliere is respect far ni! opiuious . .4.5: The teaclier e11co11mges discussion. A.6: 

So111eti111es, there are disagreetueuts but tliev are coustructive. .-1 : 1 enco11mge yo11 to share 111y 

tltoughts. A : The attuospltere is open and welconting. A.9: J Iiave Iearued ro listen ro otlters. Al O: J1,1Jy 

colleagues support 111e wlten l speak. Al l : !1111 uot afraid to express 111,r doubts. Al]: I can be critica! 

witliout probletus. Al 3: Tltere is a safe space to discuss . .-116: The diversitv of opinious enriches tlte 

debate. Al 7: I ltave improved 111y ability to nrgue .. -U 8: 1 feel respected wlten I speak. Al 9: Freer/0111 of 

expressiou is itnportaut ro iue. AJO: I appreciate tlte open dialogue in class. 

The answers reflecr a classroom euv iroument thar acrively promores freedom of expression and respect 

for the opinions of ali srudeurs, rhe absence of censorship aud rhe appreciarion of individual ideas allow 

srudenrs ro feel safe to share their rhoughrs. rhis rype of euviroumenr, where rhe teacher srimulates 

discussiou. lt is crucial for the development of critica! and argumenrarive skills, although the possibility 

of constructive disagreements indica tes thar srudents are not only comfortable expressing rheir opinions. 



bur have also learned ro listen to others. which enriches debate and srrengrhens rhe educarional 

conununity. 

Fosrerinz a classroom envirorunenr rhar prometes freedom of expression aud respecr for opinions is 

essential for effecrive learuing. Mora (2021) He argues thar the absence of censorship in rhe classroorn 

creares a safe space where srudeurs feel free to share their thouzhts. This euvironmenr. where the reacher 

srimulates discussion. is fundamental for the developmenr of critica! and argumenrative skills, allowing 

srudents to explore different perspectives and enrich their understanding. In adclition. Castillo et al.. 

(20_0) emphasizes rhe importance of consrrucrive disagreements in Iearniug. On rhe other hand, 

Arguello et al., (2023) They ernphasize thar mutual support among colleagues is crucial to consolida te 

a safe pace for dialogue. 

On their poinr of the existence of any acriviry rhar has questioned rheir point of view on a social situar ion, 

rhey argued: Al: The debate 011 povertv iinpacted 111e. A1: A docunteutarv 011 l111111m1 riglits uiade 111e 

reflect .. -13: The readiug of a personal storv 11'(/S entotioual. A-1: lVe talk in class about gender 

equalitv. A.5: The discussiou about /'(1Cis111 1110,·ed 111e. A 7: A colleague's presentation about liis personal 

stotv affected 111e. ,.J,9: Tlie activitv 011 mental healtli 11·(1s ,·e1)· significant .. 41 O: 1 learned about geuder 

violeuce in (I talk. . .J.11: The siniulation of (I trial ntade 111e tliink about justice. Al]: Á video about tlie 

tuigration crisis tuade 111e reflect. Al 3: Readiug testimonies j,'0111 victitns 1110,.ed 111e. Al 5: Tlie 

discussion about cliuutte chauge worried 111e. A.18: .--1 talk by (In expert 011 social inequalitv ,,·ns 

revealiug. .LO: The b11l~1·i11g activitv tuade 111e question 111,1· actions. 

r íosr of the responses highlight experiences that uor only inform, bur also genera te personal reflection. 

offering hands-ou experiences thar foster active and meaningful learning. Furthermore, taken togerher, 

rhese responses show how education can be an engine of change. inviting individua Is ro question their 

beliefs and actions in a broacler context. This approach not only informs. but also ernpowers parricipauts 

to take acriou and make a positive impacr in their communities. 

Accordinz to Dewey ( 1956). Educarion must be an acr of liberation, where srudenrs not only acquire 

knowledge. but also develop a critica! awareness of their enviroument. This t) pe of rraining invites 

individuals ro reflect on their beliefs and actions, which can resulr in a significant change in their 

perspecrive and behavior. In addiriou, Kolbet ar rhe .. ( 2020) They arzue that hands-ou experiences, such 



as simularions and di cussiou forums, foster active and meaningfül learning. Likewise. the focus on 

social issues not only iuforms, bur empowers participants. According ro Kayode (2023 ). Education must 

cultiva te emparhy and social responsibility. enabling srudents to become ageurs of change, 

Regarding the uudersranding of emotion regulation: Al: Jt is to 11w11age 0111· etuotions. A]: It involves 

recognizing wltat 11·e feel .. 43: Ir is key to eiuotional well-beiug. .,-J../: Helps control iutpulsive 

reactious .. 46: Ir is itnportant for effective cotnnutnication. A 7: Ir involves uuderstaudiug tlte etuotions 

of otliers. A8: It lielps 11s ro resolve couflicts .. -U 1: It n/101\'s 11s to 111mwge stress. AL: Ir involves findiug 

liealthv ,1·n.1·s to express etuotions. A.13: Ir is learniug to calin dowu in difficult situations. Al-l: Helps 

to iuake more thoughtful decisious. Al 5: It is vital ro 111ni11tai11 ltealtltv relationships. Al 6: Ir a1!011·s 11s 

ro be more resilient. A 1 : It is a process of constaut self-evaluatton. A 18: Ir lielps 11s idenrifi · what affects 

11s. Al 9: Jt is essentialfor personal growtlt. A]O: Prometes a positive atntospliere in class. 

The answers reveal the critica! importance of this skill in various aspects of personal and social life, 

since for thern rhe managemenr of rheir emorions allows them ro recognize whar they feel and ar the 

sanie time achieve their emotional well-being, conrriburiug to a more balanced life and thar this process 

not only helps to control impulsive reacrions, bur it also allows feelings to be expressed appropriately, 

srreugthening effective conununicatiou. In addition. understauding the emotions of orhers aud fosteriug 

ernparhy in order to resolve conflicrs and maintain healrhy relarionships. Taken rogerher. rhese responses 

uuderscore that emotional intelligence is essential for rhe holistic development of iudividuals. 

Emorional ruanagemenr is a critica! skill thar profoundly impacts various aspects of personal aud social 

lite. According to Goleman (2011 ). Emotional inrelligence refers ro rhe abiliry to recognize, undersraud, 

and mauage our own emotions as well as those of others. On the other hand, Maver and Salovey (2022) 

They emphasize that undersranding rhe emotions of others is esseurial to fosrer emparhy, In addition, 

emotional mauagement is also related to resilience. According to Tuck et al.. (2023 ). People who practice 

emorional intelligence are berter a ble to adapr ro adverse siruarions and recox er from them. Finally, 

Gokmen's work (2021) highlighrs rhe need to integrare emorional educariou in schools. 

\\ hile if you rhink rhar participating in classes in virtual mode has contributed to vour skills to express 

yourself in public: Al: Je.s. I ltave intproved 111y expression skills. A]: Practtcing 0111i11e luis giren 111e 

coufidence .. -13: Lfeel more cotufortable speakiug in public. A./: The virtual classes he/peri 111e organi:e 



111y ideos. A.5: I hove Iearued ro use digital tools to co1111111111icnte. A.6: Consistent practice 1,·ns keyfor 

111e. A : I 1,·os able to receive instant feedback. .--19: i\!011' I can articulate 111y tltoughts better. Al J: 1 

/1(11'e intproved 111yjl11e11CT in speakitig. Al 3: Ifeel more prepared for in-person events .. .l.J-1: The virtual 

modalitv broadeued 111y perspective .• .J.16: 1 liave been able to practice in a safe e111·iro11111enr. Al : Tlie 

onliue dy110111ics 1, 'ere tuotivating. A 18: Tlie virtual experieuce is contpleinentarv ro the face-to-face 

one. A 19: 1 liave developed ski/Is ro capture tlte attentiou of tlie public. 

The set of responses reflects a clear advauce in srudenrs' expression skills. evidenced b) the confidence 

gained through onliue pracrice. Comfort in public speaking and the organization of ideas are indicarive 

of cognitive development that is streugthened in virtual euvironments. \ irrual classes not only offer 

flexibiliry, but also allow for instanr feedback, which is crucial for personal growrh. In addirion, the use 

of digital tools aud the possibility of makiug virtual presentations demonstrnte an adaptation to new 

forms of conununication. 

Severnl aurhors agree that coustanr pracrice and insranr feedback are crucial for the developmeut of these 

skills. According to Mencloza (2021 ), The implemeuration of communicarive srraregies in educacional 

ettings significantly impro es oral expression. which supports the idea that virtual classes can be 

effective in fostering confidence aud fluency in speakiug. On the orher hand, the study carried out by 

Iaramoros et al., (2023) They highlighr that the use of digital tools nor only facilita tes the organizarion 

of ideas. but also allows students to adapr to new forms of conununicarion. This approach aligns wirh 

the asserrion rhar virtual classes offer flexibiliry and a safe environmeur to practice couuuunicarion skills 

wirhout rhe fear of inuuediare judgiuent rhar can arise in face-to-face siruarions. 

On whether they have encouraged their classmares to participare in class and if they llave noticecl that 

there is grearer participarion from them over time": Al: les, 1 e11co11rnge 111y classtuates to 

participare. A]: 1 ltave seen severa] more active in class .. --13: 1 foster a supportive e11riron111e11T .. --1-1: 1 

use exatnples to ntotivate tlietu . ..--15: 1 organi:e discussiou groups .. --16: J'1·e noticed that sorne share vour 

ideas more .. --17: So111eti111es, 1 offer lielp to tltose 11'/,o are sliv. A9: I've seen an increase in overall 

participation. Al O: Collaboration has iiuproved tlie attuospliere .. -il l : 1 try ro tuake evervoue feel 

iucluded. Al]: Group activities help tltetu ro participate more .. --11-1: J listen ro tltose 11"/,o doubt and 

encourage tlieni .. -U 5: 1 like to ask questions tliat invite conversatiou. Al 6: So111e colleagues ltave 



becotue more coufident .. -117: I ltave uoticed a positive chauge i11 tlte e11riro11111e11t . .-J.] 9: I liave learued 

ro ben goodfacilitator: 

The responses retlecr a clear advance in expression skills. evidenced by rhe confidence gained throuzh 

online practice. The initial statement thar he has improved his expression suggesrs a significaur learning 

process. where consranr pracrice plays a fundamental role. Comfort in public speaking and rhe 

organizar ion of ideas are indicativ e of cognitiv e developmenr that is strengthened in v irrual 

euvirouments. Virtual classes not only offer flexibiliry, but also allow for instant feedback. which is 

crucial for personal growth. In addition, the use of digital tools and the possibility of makiug virtual 

presenratious demonsrrnte au adapration to new fonns of conunuuication. 

Accordinz to Piager. cognitive developmenr occurs rhrough the assimilation and acconunodarion of new 

experieuces, which implies rhat srudeuts not ouly acquire skills. bur also reorgauize their mental 

srrucrures ro integrare uew knowledge (UFV. 2022). In addition. rhe virtual environment provides 

flexibility and iustanr feedback. e senrial elemenrs for personal srowrh. Pailiacho er al., (2020) They 

argue that rhis type of active learning maximizes brain functions and improv es know ledge retention, 

which supporrs the idea that virtual classes are effecrive in organizing ideas and increasing comfort when 

speaking in public. 

They were asked how they would describe the classroom environmenr and rhey auswered: .·U: lt is ,·e1:1· 

collaborative aud positive .. .-L: Tliere is an attuosphere of 11111t11nl respect .. -:13: Creativity is eucouraged. 

.-:15: It's a safe spnce to e.,press vourself .rl6: Tltere is good co1111111111icmio11 betweeu colleagues . .47: 

Ieaiuwork is protnoted. .-J.8: Laugltter is co111111011 i11 class . .4.9: Tlie teaclier is w1:1· approachable aud 

uuderstauding. Al O: Diversity o.f opinious is valued. . ..J.11: Tlte e11,·iro11111e11r is ntotivating 011d 

stiinulating. Al 3: Eacli per ·0111s tinte wheu speakiug is respected. .41./: The activities are dvnatnic aud 

eutertoining. Al 5: .-:l seuse o.f co1111111111iry is created. .-:116: Evervoue is williug to ltelp. ,.U 7: 

Panicipation is active and entlutsiastic .. Al 9: Feedback is coustructive . .-l~O: Tliere is a balance between 

work and play. 

íost of rhe responses agree rhar collaboration is not only a valué, bur a conunon pracrice in the 

classroom. based on mutual respect. the appreciation of diversity of opiuions, ir is a afe space to express 

oneself, opinions that reinforce the idea of a more el> uamic aud enriching learning. In addirion, rhe 



morivaring and srimularing euvironmenr is complemented by rhe accessibiliry and uudersranding of rhe 

reacher, who acrs as a fundamental pillar in rhis process. In conclusion. rhis classroom euvironmenr not 

only facilitares individual Iearning, but also prometes significan! collective growth. making each srudent 

feel valued and motivated to acrively contribure to the educarioual process, 

According to the collaborative learning approach. rhis rype of environmenr not only promores mutual 

respect and appreciarion of diversiry of opinions. bur also creares a safe space for self-expression 

( Ioucada Melina. 2024 ). Authors such as Monsalve and Moreno (2024) have shown rhat a morivaring 

aud stimulating environment, complemenred by rhe teacher's accessibiliry aud understandiug. acrs asan 

essential pillar in the educarional process {2024). It has been provén that a classroom envirorunenr thar 

favors collaboration nor only facilitares iudiv idual learning. bur also prometes significant collective 

growth, Each student feels valued aud morivared to actively conrribute to the educational process, 

resulring in a richer and more fulfilling Iearuiug experieuce. 

Fi11al~1; he woudered if tliey hove changecl rheir way of relaring and expressing themselves with others 

aud ar what poinr they realized: Al: I liave reflected 011 111.r relationsliips. A]: I've becoute more 

entpatltetic. A3: No11" I listen more ro otliers . .4-1: J liave noticed cltanges i11 /11_1" co1111111111icatio11 . .45: I 

feel more open to shariug 111_,· ideas. A 7: I recognized 111_1· strengtlis aud weakuesses . .48: /11 group 

situatious l feel more couiforrable . .49: I liave iuiproved in couflict resolutiou . .410: 1\1_1• interactions ar 

more 111ea11i11gf11/ .. -111: I reali:e tlte importance o..f active listeniug. .-113: /'111 more willing to accept 

criticistn. Al -1: lfeel more coufident i11 expressing 111y tlioughts . .-115: I've learued to be more patient 

with otliers .. -116: 1'f1· experiences in class hove helped nte gro,,: Al : I have noticed a cltange i11 111y 

attitude towards otliers .. -118: Reflectiug Itas lielped 111e to be more aware. Al 9: l've developed better 

self-coufidence .. -120: Iutrospection has enriched 11n- relationsltips. 

Reflecrion ou relarionships is a crucial firsr step that indicares a leve! of self-awareuess that allows 

srudenrs to evaluare their inreracrions. This process of iurrospecrion has lec! to greater emparhy and active 

listening. fundamental elerneurs to establish deeper aud more meaningful counections. so rhat rhe 

experiences in class have been caralysts for this personal growrh. nllow iug each student not only to 

improve their w:iy of relatinz, bur also to enrich rheir interpersonal relarionships. dernoustrating rhat rhe 

developmenr of social-emotional skills is crucial for both personal aud academic success. 



The results of the study indicare rhat reflection 011 interpersonal relationships has allowed srudeuts to 

develop greater self-aw areness. indicating au increase in emparhy aud active listening. This process of 

iurrospecrion is critica! to esrablishing deeper and more meauingful connections. reinforcing rhe idea 

thar socio-affecrive skill are crucial for effective English leaming. In addirion, rhe research shows thar 

there is a collaborative aud safe em iroument. which facilitares socio-affecrive strategies. encouraging 

rhe active participation of srudents. accessibili ty and understauding of the teacher in this process, 

allowing srudenrs to feel comforrable sharing ideas and resolving conflicts. which in rurn euriches rheir 

iuteractious and improv es their academic performance. While ir is highlighred thar positive experiences 

in virtual environmenrs nor only improve language skills, bur also strengrhen srudenrs' self-coufidence 

and emorional comperencies, this comprehensive approach facilitates Ianguage learning and also 

coutribures ro personal growth. rnaking srudents feel valued and morivared to acriv ely contri bu te to the 

educational process. 

As Albarracin poinrs out ( 2024 ), Reflecriou allow s srudeuts to recognize rheir emotions and srrengrhs, 

fosrers emparhy and active listening. this introspective process nor ouly improves rhe quality of 

inreractions. but also esrablishes a safe environmenr where students can express rhemselves without fear 

of judgment. For fara et al.. (2021) The developmenr of social-emotional skills, such as empathy, has 

been show n to be esseutial for building meaniugful connectious. According to Walas et al., (2023) Being 

aware of our own emotion helps us to communicare more clearly and asserrively, which is vital for 

success in any social or academic env ironment, this implies thar srudeuts who reflect 011 their 

relationships not only improve their way of relaring, but also enrich their social euvironment, makinz it 

clear rhat, The integratiou of these socio-emotional skills is crucial for both personal aud academic 

success in rhe current context. 
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