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Onc of thc main difficulties faccd by English as a forcign languagc (EFL) students in their leamiug is the lack of 
opportunities to practicc speaking outside of thc school sctting. Thercforc, project-bascd learning (PBL) is 
presented as an option for teaching speaking, as it is a collaborative and student-centered method that provides 
students with more opportuniries to share their ideas and support each orher in overcoming theír speaking 

l. lntroduction 
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Abstraer 
Project-Based Learning (PBL) has established itself as a dynamic, student-centered educational approach, 
cspecially in English languagc tcaching. Bascd on constructivist theory, it encourages studcnts to cngagc in real- 
world tasks that integrare language skills with critica) thinking, collaboration, and creativity. The research aims to 
offcr a cornprehcnsive analysis of concepts, characterizing and highlighting key aspects of Project-Based Learning 
on English instruction to support educators and researchers in developing and energizing classroorns with 
evidcncc-based practiccs and flexible cducational projects. Furthcnnorc, it is rclevant to includc active stratcgies 
with achievable and independent activities, innovative and creative sessions, so that students are encouraged to 
recognize crrors in their English lcaming and work coopcratively to improvc. Thc conclusion is that Projcct Bascd 
Leaming signiticantly prometes the development of oral competence in English and in tum generares active 
lcarning, collaborativc work, metacognirive stratcgies, creativity and rnotivation for leaming which are involvcd 
in the PBL Method., chus providing key contenr during che research, planning and prepararion phases which is 
conclusive, sincc it is a crucial scatfolding tcchniquc. 
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An added challenge for this approach is the insufficient educational resources. In various regions,.students don't 
have access to proper teaching materials or technology that enables interactive leaming. This lack is made worse 
by traditional teaching methods not being engaging or encouraging enough for the students to take active part or 
confidently participare in conversatíonal prnc!i~'?, As ; f~\llt, PSY~AQlogipflJ füctqrs such a~ anxiety, lack of 

According to Villao et al., (2025)some oí the obstacles to successful English leaming include a lack of ongoing 
exposure to the language, a lack of adequate educational resources, and insufficient practice in real .. life contexts. 
These factors can hinder the development of strong language skills and the fluency necessary to communicate 
effectively in English. For Philominraj et al., (2022)another important factor is the Iack of ongoing exposure to the 
language, which is a common obstacle in Latin American countries, Wíthout regular and consistent practice, 
students find it difficult to intemalize the grammatical structures and vocabulary necessary to achieve fluency. 
Furthermore, many educational environments do not offer sufficient opportunities for language immersion, which 
limits students' ability to develop listening and speaking skills in a real-life context. 

In Latin America, it is also necessacy to overcome mechanistic educational approaches. For Marrero (2019), 
fragmenting the traditional teaching-leaming model into a theoretlcal-practical subject in order to activate self- 
directed instruction in a holistic and comprehensive manner requires creating a common thread between prior 
knowledge and new information. Indeed, the educational process must be a space that fosters an environment that 
inspires motivation and particípatíon in students, 

'. 
Most theoretical and empírica! studics come from Eastcrn Europcan countries and focus on research fato how 
problcm-based leaming (PrBL) improvcs students' participation, cooperation, and communication skills. 
Therefore, it represents an opportunity for English as a foreign language (EFL) teachers to contribute to the 
development of their teaching experience. In the Latín American context, wJler!:l the ímplementatíon of PrllL Is 
relatively recent, there is an urgent demand for communication skills applicable in diverse everyday settings, 
preparing students for the complexities of an increasingly globalized and interconnected world. 

Project-based learning (PBL), frequently used in English Ianguage teaching (ELT), has significantly improved, 
adapting to different educational contexts and demographics. These adaptations highlighted both the advantages 
and limitations ofthe approach, especially in relation to di verse student populations and cultural contexts. For this 
reason, M1.1jfonp (2Q23) pQint& out that English teacher~ imph;ment various rnethodologies te engage students in 
leaming experiences. Project-based learning, which is based on social constructivism and Lev Vygotsky's 1962 
Iearning theory, uses a project or activity as a tool that facilitates the transfer of stndents' lrnowledge and skills 
through interactions and experiences. As Vygotsky emphasized, knowledge is created through human action, 
reality is jointly constructed by members of a society, learning is an active and social process, people generate 
meaning through interactions with others, and meaningful leaming occurs when people participate in social 
activities. 

It is an educational approach whose main purpose is the creation of a final product that responds to a real challenge 
( Segura, 2021 ). Teachers analyze and consider tbe work process according to the characteristics of their students, 
ensuring that they have the necessary resources to address it, The process includes exploration, reflection, problem 
identiñcatíon, teamwork, interpretation of information, and evaluation, among other activities, and is the result of 
collaborative work between students and teachers. Furthermore, Sanz and Sánchez (2021) consider PBL to be one 
of the most effective and practical approaches, close1y linked to the communicative approach (CA) or 
communicative language teaching (CLT). Furthermore, it allows students to become the center of their own 
learning, fostering their autonomy and critica} thinking. lt's not just about memorizing or collecting data; it's about 
young people leaming by doing, placing great importance on the acquisition of skills and attitudes. Starting with 
a question, a challenge, or a problem and carrying out a process until obtaining a final product generates a sense 
of achievernent in students, reflects the effort expended, and produces rneaningful leaming. 

difficulties while developing practica! projects ( Cahyana et al., 2022; Mafruudloh et al., 2020; and Ratna et al., 
2019). 
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According to Xiangyun et al. (2020), the principles of Project-Based Leaming involves three different aspects: 
(1) a cognitive approach, (2) a content-based approach, and (3) collaboratíve learning. First of ali, the cognitive 
approach refers to an essential problem with to tbe comp]etion of a project, allowing students to gain knowledge 
through experiences in real life situations. On the other hand, a more cnntent based approach relates to learning 
that goes beyond traditional disciplines and mi.~l1ods, tjgptenfng lb~ conn.~ction between theory and practice. 
Finally, the social or collaborative approacb involves active group participation and involvement. 

It is worth mentioning that Chicaiza (2020) points out that the Project-Based Learning metbodology arises from 
the idea of progressive educatíon, promoted by philosophers and pedagogues who were key in the creation of 
educational reforms at an intemational leve] to implement in the teaching and learning of second languages, as 
well as in other subjects and areas of study. 

It is part ofthe active and innovative methodologies used by many educacional institutions around the world to 
transform conventional teaching. Currently, there is no single definition of PBL. Likewise, Conard (2018) states 
that the methodology is collaborative, since it uses group or individual work situations, exposing students to real 
problems to find possible solutions. Thus, Bueno (2018) expresses that PBL is an integrative metlmdology that 
considers three fundamental e1ements to achieve meaningful Iearning: student interests, a pre-established 
currículum, and the needs and context of the educational envíronment, 

2.1. Concept of Project-Based Learning (PBL) 

2. Theoretical framework 

The research questions driving this research are: (1) How does PBL contribute to the learning of English by 
students from diverse cultures? ; (2) What difficulties or impediments to the implementation of PBL have been 
identified in different educational settings? ; and (3) What adaptations are suggested to make PBL more inclusive? 
The aim ofthis research is to offer a hermeneutic analysis of concepts, characterize and highlight key aspects of 
project-based Iearning and the English Ianguage in order to suppor; educators and researchers in developíng ways 
to energize the classroom witb evidence-based practices and flexible projects. 

This systernatic review aims to collect and examine relevant publications in a specific area from the students' 
perspectíve, gathering essential infonnation for research. Consequently, this review aims to investigate project- 
based work in English as a foreign 1anguage (EFL) classrooms to identify pedagogical methods and teaching 
experiences during their implementation. The keywords used to search for information are: Project-Based 
Learning (PBL), planning, student engagement, education, competencies. The research team selected 60 articles 
that met the specified criteria, The research examines ideas, describes, and llig4Jigh.~ the most important aspects 
of project-based learning and Englísh language teaching. The research provides fundamental, reliable, and 
verifiable data through the analysis and interpretation of data in a specifíc population ( Chicaiza, 2020). It is 
necessary to remember that the purpose of literature reviews is to genera te new knowledge through a process of 
searching, analyzing, and interpreting information obtained by different researchers from print, audiovisual, or 
digital sources. 

motivation, and low self-esteem can make it even more challenging for students to open up and learn. These 
challenges demonstrate the need to implement more interactive and engaging approaches, applying innovating 
strategíes and cultivatíng a positive learning envíronment 
In Ecuador, a low level of acadernic performance has been observed, placing it 801h out of 113 countries, with an 
index of 460 out of 800, considered a low leve] ofEnglisb proficiency. Since English is not the native language in 
tbe country, language learning can be a challenge in the context of public education, due to a number of factors, 
such as overcrowding in each classroom, lack of attention, and lQW mQtiYafiQn f or h:aming. It has also been 
observed that, to improve these conditions, it is necessary to combine educational activíties with gamification and 
digital environments. Furthermore, it is necessary to include active strategíes with flexible and independent 
activities, innovative and creatíve sessions, so that students are encouraged to recognize errors in their English 
leaming and work cooperatively to irnprove. 
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Líkewise, Flores and Juárez (2017)agree that by using PBL as a teaching strategy, skills and competencies are 
strengtheoed, such as teamwork, communication, independent learning, critica! thinking, problem-solving skills, 
research skílls, use oftechnology, information search, coordination, planning, organization, among others. They 
agree with these authors in concciving that through this type of leaming, students develop competencies and new 
capacities tbat serve their personal and social development, while the teaching-leamíng process becomes more 
practícal and interactive, 
In this teaching process, the teacher will support the students in their role as a guide or advisor of the activities 
done by the students, "Interacting with them whenever necessary and fostering a more horizontal, dynamic style 
of communication. On the other hand, Salcido et al. (2024) mention that PBL is shown as an innovative option to 
enhance the educational process in schools. PBL is concentrated on the interests and experiences of the students 
aiming to improve academic results but also to cultivate critica] skills such as critical thinking, problem-solvíng, 
and teamwork, and fundamental competencies growing today. Marra et al. (iOl4) states that PBL is active, 
Student-centcred teacbing methodology is characterized by promoting student learning througb authentic problem- 
s olving. The diverse pro files and previous educational experiences among students in semi -schooled high scbools 
poses unique challenges in terrns of identifying and meeting each student's individual needs. In this context, PBL 
offers flexible ways for educational interventions designed to address tbese needs more effectively. Giving as a 
result an inclusive and reasonable education, 
PBL leaming is an innovative opportunity for enhancing tbe educational process inside tbe classrooms. That 
centers its attention to the interests and experiences of the students, aiming to improve academic performance and 

On the other hand, Femández (2017) states that PBL is an active metbodology tbat makes it possible to reduce 
student demotivation. It can be structured as a teaching strategy tbat allows students to engage in research processes 
independently, minimizing the Iimitations of traditional teaching, lt is worth híghlightíng that in this approach, 
both the teacher and the student play an important role, altbough the focus shifts to the student. 

For the authors, Zambrano and Mendoza (2022), PBL is a teaching methodology that has been implemented in 
diff erent contexts and levels of education, for those who have taken the step toward this way of undcrstanding 
education and teaching that entails tbe construction of knowledge through interaction with reality, Cáscales and 
Carrillo (2018)consider that PBL provokes a pedagogical and social cbange, establishing itself asan option to 
tronsfonn traditional teaching strategies. 

According to research conducted by West (2018), teaching English as a foreign language has its own mechanism 
within the teaching-learning process. In a single class, more than one skill or even all of them, Iistening, speaking, 
reading, and writing, can be addressed, depending on tite activity being developed. English classes require more 
tban theory, but also constant practíce both insíde and outside the classroom, This ongoíng practíce demands 
teachers and students engaged in the educational process, as well as the use of strategies and techniques from an 
active methodology that promotes holistic EngJish language leaming. 1n addition, West (2018) points out that 
active leaming in tbe teaching of another language requires a teacher who is reflective and critica! of their own 
practice and a student who is committed to their leaming. Reflective teachers question their practice, both 
yesterday's and today's, and seek mechanísms to improve or adjust their next practice. This teacher must be willing 
to change and, under these conditions, edúcate, which implies edncating students by considering their intellectual 
and moral dimensions. In this sense, the student's commitment to their training is fundamental since active learning 
provides students with greater rcsponsibility and decision-making power, which gives the learner greater 
autonomy. 

To Orosz et al. (2018), it is essential to enhance students' English learning in real-life contexts so that their 
educational experience is meaníngful. lt is essential for studenrs to be actively involved in their learning, as this 
process is dynamic. Students learn best when they discover the meaning and application of knowledge in their 
lives, Likewise, Díaz and Hernández (2002)assert that it is the lcamer who selects and relates the information 
provided to their prior knowledge; therefore, the teacber is the one who must provide the spaces for meaningfuJ 
learning to occur in students. In this way, collaboratíve work between educators and students will lead to a 
substantial teaching-learníng process. 
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According to Segura (2021 ), the findings indicate that adequate teacher training is a significant issue. It also shows 
that many educators lack the tools and methodologies necessary to create effective projects, manage collaborative 
groups, or comprehensively assess communication skills. Sorne attempt to implement PBL but end up reproducing 
outdated dynamics, such as assigníng group tasks that are, in reality, individual divisions of labor. In addition, 
teachers need at Jeast 40 hours ofpractical training to understand PBL príncíples and apply them effectively. 

Project-Based Learning can also be described as a task-centered teaching and leaming method, a collaborative 
process of negotiation among participants, whose fundamental objective is the creation of a final product. It 
encourages individual and autonomous learning within a framework of clear objectives and procedures. Students 
take responsibility for their learning, identifying their preferences and strategies throughout the procesa. They also 
have the opporlunity to participate in decisions related to Ieaming content and assessment. 

Therefore, Olarte and Guzmán (2022) point out that learning techniques are considered one of the most accepted 
psychological concepts by specialists in recent decades, since student performance is strongly influenced by the 
methods that the teacher uses to impart knowledge. They include planning processes that encompass attention, 
comprchension and knowledge acquisition, and together they make up action stratcgics that must be applied m the 
classroom to improve both the students' attitudc and their academic performance, which will subsequently a11ow 
them to carry out a critical analysis of theír own leaming process. 

Macias and Arteaga (2022) point out that, to develop projects, students must conduct practical research using 
various technological tools that foster their interest in fieldwork. Furthermore, a commitment to responsibility and 
interest must be fostered, since, in the end, students are expected to demonstrate what they have leamed through 
effcctive and dynamic presentations, Regarding interaction with adults, when starting a projcct, students must 
understand the reality of the problem or situati.on addressed, since it is essential that they share their doubts with 
members of the educational community in order to communicate and seek solutions or proposals for the final 
product. 

About applied leaming, Basi1otta and Gómez (2018) state that the implementation of projects gives students 
interactive problems to salve, giving them the opportunity to work independently or in teams, which is essential 
because it puts in their hands the ability to analyze and solve a problem or look for help to solve something in 
collaboration. Basilotta and Gómez (2018) argue that the key to effective assessment of student leaming is for 
teachers to express their goals and aims from the beginning ofthe project setting a bar. In this way, students can 
point their own leaming and rccognize the goal they must reach through the project. Tbis is supported by Chicaiza 
(2020) who indicates that academic rigor in a project enhances the development of critica! thinking skills and 
appropriate mindsets, challenging students to use research methods in various disciplines. 

According to Béjar (2018), the fundamental elements for the creation of a project are known as "The Six A's of 
Project Design", developed by Adrya Steiberg in 1998, and include the following concepts: Authenticity, 
Academic Rigor, Applied Learning, Active Exploration, Connections with Adults, and Assessment Practice, First, 
authenticity in the creation of a project arises from a question or prob]em that is relevant to the student, allowing 
them to develop something of personal or social value that transcends the academic fíeld. This occurs because a 
question that sparks interest and motivation adds more meaning to what they are Ieaming, leading them to absorb 
the leaming rather than memorize it. 

2.1. Educational projects 

developing skills like critica) thinking, problem solvíng, and teamwork, compulsory skills for the booming 
competencies in our current society. Traditional methods divide knowledge into mu]tiple subjects; teachers 

typically impart knowledge orally and assess students through written tests, placing greater importance on the 
outcome of the activity than on the proces. It means that teachers can quickly convey infonnation to a very large 
number of students at once, but at the same time, it also entails a series of obvious Iímítations, such as a lack of 
discipline, a deterioration in critica! thinking, and even a distancing of students from the application of k:nowledge. 
Therefore, PBL is relevant for teachers to implementin the classroom. 
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Added onto this, PBL projects provide students with the opportunity to develop practical skills. This real 
experience which can help them build a betterunderstanding oftheir own abilíties and the things they are capable 
of preparing tbem to face the challenges of the future workplace and academic world. Anotber notable aspect is 
the stimulation of creativity and innovation that it offers. Confronting problems found in real Iife, students are 
challenged to think creativelyand find innovative solutions, which contributes to their holistic development as 
individuals. Finally, PBL is perceived as a strategy that considers students' individual interests and needs. By 
designing PBL projects relevant to their interests and contexts, their participation and commitment to leaming can 
be significantly increased, which in turn can contribute to reducing educational artainment In addition, Zambrano 
and Mendoza (2022) recognize that project-based learning focuses on students' ability to acquire skills and 
abilities. It higblights its potential to enhance the development of: The student's intemal motivation towards 
studying, Interaction and collaboration between group members, Fluency in the oral and written presentation of 
their ideas and assessments, Tite student's responsibility in solving tasks, The expansion ofthe spectrum for your 
work location, The link between theory and practice, Spaces for the joint construction of knowledge and skills, 
Social skills that multiply the dimensions of your communication with others and the environment, Analytic 

In the study directed by Salcido et al.(2024) they revealed that the surprising majority of students (77%) believe 
that Problem-Based Leaming (PrBL) could be an effective strategy to cover educational gaps in high school. This 
positive perception is based on the belief that PrBL offers many significant benefits. Starting with the fact that 
PBL is perceived to promote active learning by engaging students in a dynamic and participatory process. Students 
engage with their peers and match points ofview finding new perspectives and learning from one another students 
feel more motivated and engaged in their education, which can contribute to reducing educational gaps, 

On the other hand, Jiang and K.alyuga (2022) found that active Iearning was effective in teaching English, hclping 
to improve writing and strengthen working memory. Similarly, Ahmed (2023)found that collaborative learning 
posítively impacts students' motivatioo and anxiety control, helpiog them with reading comprehension, reading 
skílls, and calmness in the leaming process. 

On the othcr hand, Moslemi and Sarani (2023), indicate that with respect to the didactic strategy of problem-based 
learning (PrBL ), barriers were found that prevented English teachers from using PBL. Their limited knowledge of 
this methodology was rcvealed, which made it difficult for them to design theirplanning based on PBL and connect 
it with English communicative skills. While it is true that there is a lack of creativity or knowledge to contextualize 
didactic planning witb PBL, however, the greatest barrier that emerged during the observation was the excessive 
number of students in each course, thc lack of Internet connectivity and, above ali, the scarce technological 
infrastructure, characteristics that limit learning in aoy educational discipline, especially when studying a lauguage 
other thao the mother tongue, 

Investigations by Chica (2023) demonstrated the relevance of the active methodology in English leaming. In her 
efforts to explain how active methods can be used to irnprove language comprehension, she emphasízed that for 
students to be active and build independent and meaningful learning, It is necessary to adopt various cooperation 
and collaboration strategies, and that a single approach is not sufficient. Similarly, Guillermo, (2024)when 
examining the influence of the flipped classroom on Englísh learning, emphasized that this active learning 
approach promotes student participation and teamwork. These strategies have revealed that students are confident 
and calm during activities to dcvelop English communication skills, and it also promote collective enthusiasm and 
active participation. 

To Indahsari Active (2020), learning in English helps students stay motivated, calm, and minimize stress because 
practica] exercises improve theír communication skills, reduce theír use of Spanish, and allay fears of poor 
pronunciation. Addítionally, entertainíng exercises supported by multimedia techniques are integrated into this 
active methodology to reinforce learning. Chaves (2023)provides an exarnple: a podcast sirnulation with an 
English-speakíng visitor about community-based tourism showed evidence of flucncy in dialogue and listening 
comprehension. Therefore, Sandoval and Diaz (2020)point out that podcasting supports English language learning, 
specifically Iistening skills, Ir is also a strategy that proactively impacts language teaching and signifícantly 
improves students' fluent pronunciation. 
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Active learning is considered one ofthe most important elements of PBL, as it generates a more particípatory and 
dynamic role on the part of the student, which in tum increases their participation in leaming. Thus, from the 
perspective of Yang and Puakpong (2016), the adoption of the PBL metbodology is a process that requires time, 
given that the interests and needs of students determine the leaming spaces both inside and outside the classroom. 
For this reason, it is believed that the student, being normally immerscd in passive learning, in which he only 
receives the contcnt that the teaeher presents, decreases his motivation to investigate, explore or acquíre knowledge 
independently. 

Finally, Arochman et al. (2024) presentan interesting point ofview: the fusion of PBL with Content and Language 
Integrated Leaming ( CLIL ). This combination pro ved particularly effective in secondary cducation, where proj ects 
on soientific tapies. E.g., climate change experiments, allowed students to practice English wbile learning and 
applying concepts from other subjects. Students not only improved their language skills but also understood better 
the tapies taught in their currículum, strongly suggesting that PBL can function as a link bctween cliffercnt areas 
of knowledge. 

Time presents perhaps the biggest challenge, as Ortega's (2024) research measured that teachers need 30% more 
hours to prepare significant projects compared to traditional teaching. Students also require longer periods to 
complete said projects, at least eight weeks, suggested by the data, to complete full cycles of research, creation, 
and review. In educational environments focused on currículum constraints, this tímeframe crashes with the 
pressure to cover content quickly. The researchers' proposal is to reconsidcr curriculums and adapt them so that 
project-based leaming is a main focus over which the Ieaming is done and progressed, rather than a secondary 
activlty, 

PBL also has the potential to change unfavorable educational circumstances. Guzmán and Olarte (2022) document 
its Implementatíon in a rural, under-resourced school, where projects focused on the needs of the local community. 
E.g., tour guides for vísitors from other countries. Despite the limited infrastructure, a single projector far the 
entire school, the creativity of teachers and srudents compensated for these shortcomings. Results .inclicatcd tbat, 
even without advanced tcchnology, PBL managed to increase oral skills, as assessed by standardized tests, by 
35%. This example is representative of contexts with similar constraints. 

3. Material and technological elements used in Project-Based Learning 

The use of PBL in the classroom offers teachers the opportunity to update their teaching strategies through 
meaningful theoretical and practica! activities. Teachers must continuously monitor students' progress througbout 
this process and, with their support, cnhance the skills they acquire during the deve1opment of their projects. 
Undoubtedly, through this support, teachers will discover significant experiences and lessons lcamed from their 
students, which the research activity inherent to PBL generates in the teaching-leaming process. This strategy 
involves planning the pbases of a project in the teaching-leaming process according to the educational context in 
which it will be implemented, in order to achieve the objectives proposed in the teacbing process. 

Besides, Sale ido et al. (2024) in di cate that students aknowledge role ofteachers in the implementation of Problcm- 
Based Leaming (PrBL ). They see how teachers play multiple fundamental roles in the success of this methodology 
overlooking progress and guiding the improvement ofthe projects. The value carried by the guiding and orienting 
role that teachers must play during the development of PBL projects is so significant that students might feel a bit 
lost without it at first. They expect to receive the support and feedback necessary to advaoce their projects, as well 
as guidance to overcome potential obstacles, Furthermore, students empbasize the teachers' responsibil.ity to 
provide the appropriate resources and materials to successfully carry out their projects. This provision of resources 
is crucial to ensure that students have access to the tools necessary to develop their skills and achieve their goals. 

perspectives to solve the problems it addresses, Self-confidence, based on the recognition of one's strengths and 
weaknesses. 
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Active leaming uses a variety of methodologies to effectively engage students. They focus on active student 
participation for improving knowledge understanding and retention but also developing essential skills for 
independent leaming and success in diverse contexts, Sorne of the key methodologies employed in active leaming 
in elude: 
Project-Based Leaming.- Involves students working on extensive, meaningful projects that ofien address real-: 
world problems. Students research, design, and creatc solutions, allowiog them to apply theoretical knowledge to 
practica! situations. 
Problem-based leaming.- is similar to project-based Ieaming, but more focused on solving specific problems. 
Students are faced with a problem and must rcsearch, discuss, and collaborate to find a viable solution, developing 
critical thinking and problem-solving ski1ls in the process. 
Class discussion and debate. -These activities givc students the challenge and opportunity to express themselves, 
hear different perspectives from other classmates, and argue their points of view. Not only improving their 
understanding ofthe topic but also developing their communication and critica! thinking skills, 

Sandoval and Diaz point out (2020)that the methodology is extremely useful in education because it fosters a 
decpcr understanding of contenr, as students not only memorize informatíon but also contextualize and intégrate 
it into their prior knowledge. Furthermore, active learning improves critical skills, such as critical thinking, 
problem-solving, and collaboration, as it often involves group work, discussions, and practica! projects. They are 
essential for success in the workplace and in everyday life. In this way, this method increases student motivation 
and engagement by making leaming more dynamic and relevant to their interests and needs. 

On the other hand, Indahsari (2020)mentions that active learning is an educational approach that directly engages 
students in the leaming process through activitics and hands-on experiences. For Chaves, (2023)it is different from 
traditioual teachíng methods, where students are passive recipients of infonnation. Active learning transforms 
students into active participants, encouraging them to interact witb the material, reflect on what tbey are learning, 
and apply their knowledge in real-Iife situations. 

In the elassroom, each student faces diverse realities that directly impact theír academic performance. Therefore, 
PBL seeks to improve such performance through projects that facilitate the understanding of various subjects. 
Narváez and Díaz (2024) indicated that students who implcmented the methodology achieved superior academic 
results compared to those who followed a traditional methodological approach. Therefore, it is evident that 
practical techniques are effectíve in motivating students and fostering cooperation, autonomy, curiosity, and 
effective feedback among them; howevcr, all these elements are only dcveloped if student motivation is high; 
otherwise, the aforementioned objectives will not be achieved. 

On the other hand, according to Chícaiza (2020), motivation rcprcsents a very sígnificant advantage, as it allows 
students to increase their confidence and self-esteem in appropriate environments, avoiding the fear of making 
mistakes in front of their peers and improving their verbal communication in the classroom. Furthennore, it is 
relevant to mention that students, with the aím of strengthening their particípation, take the initiative to use 
technological tools, such as applications or progrnms, that contribute to the process of linguistic production. In 
other words, strategies for exploring, reading, and analyzing information from differcnt sources, such as 
newspapers, magazines, and news, are expanded, which generates prior knowledge that enriches conversation or 
intervention on any topic. 

Guslyakova et al. (2021) híghlight a common problem faced by many students lcarning English as a foreign 
language: their lack ofvocabulary limits their effective participation in project activities, leaving them relying on 
their native Ianguage and trying to apply theír natíve language rules which many times ends not being optimal. To 
address this situation, educators should make prior preparation a must by introducing relevant vocabulary and 
phrases, thus reducing dependence on the native language during PBL tasks. Furtherrnore, Solorzano and Loor 
(2023) propose holding additional sessions outside of regular school hours to help students students' understanding 
and competency development in the context ofthe projcct. The point ofteachers playing a crucial role by providing 
essential content and creating opportunities that inspire more participation and the strengthening of language slcills 
necessary for project success once again naturally malees appearance, 
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4. Conclusions 

Teachers and students play a very relevant role in this approach, contributing significantly to and cooperating with 
the Iearning process. The teacher counects, observes, analyzcs, and transmits infonnation. They also ask questions 
to express different opinions about the tapie of interest. Students acquire and apply new knowledge by identifying 
and resolving contlicts, analyzing, synthesizing, and finally evaluating them. To conclude the PBL methodology, 
a series of phases must be established to ensure the project is successful and to meet all the objectives set at the 
outset. 

According to Solorzano (2024), the study examines how digital inequalíty impacts the implementation of PBL: 
while urban schools with internet access can use too Is such as video conferencing or collaborative platfonns, rural 
institutions frequently resort to printed materials. Interestingly, the study revealed that the lack of technology is 
nota total obstacle (as mentioncd in the previous section), although it does Iimit the types ofprojects that can be 
carried out. Tbe authors suggest a gradual strategy, in which institutions begin with low-tech projects and, as they 
progress, integrate digital elements according to available resources. 

Placing the participants in the tcaching and learning proccss, the teacher is seen as a facilitator, taking care and an 
active role in the "leaming moments." Added to tbis, an essential characteristic is the Iearning that occurs on the 
part ofthe teacher during this process, As for their part, students take on a leading role, as ínvestigators, gathering 
all the information, being the key subjects in the construction of their own knowledge, and ultimately responsible 
far their learning. 

l. Project-based learning enables globalized and relational knowledge. From this perspective, educational 
projects facilitate the processing of information relevant to each student and also enable them to establish 
their own relationships between different content, based on problems or hypotheses , which facilitates the 
construction of their own know!edge. 

2. It is geared toward the needs of'teachers and students; it is realistic, recreational, and flexible in tenns of 
resources, 

3. It promotes integration between learning processes, so that the subject conteut acquires meaning in action. 
4. Stimulates mental activity. 
S. It encourages students' commitment to their achievement. 
6. It constitutes a realistic activity. 
7. It involves several people, which encourages interaction. 
8. It develops students' autonomy, as it stimulates their initiative and creativity. 
9. It stimuJates tenacity, as it allows you to face the completion of a task, including its evaluation, from 

beginning to end. 

From the perspective of1he author Travieso and Ortiz (2018), sorne ofthe most important advantages that the 
method has for teaching can be established, which is a gradual process to establish optimal lcarning for students, 
which is: 

Cooperative learning. - In this methodology, students work in small groups to achieve common goals. Each group 
member assumes specific responsibilities and contributes to the group's success, fostering teamwork and 
collaboration skills. 
Simulations and Role-Playing. - Students participate in activities that simulate real-world situations or take on 
specifíc roles. This allows them to experience and leam hands-on, developing decision-making and adaptability 
skills. 
Case Study. - Students analyze and discuss real-life or hypothetical cases that illustrate key concepts or problems. 
This methodology helps connect theory with practice and promotes critical and analytical thinking. 
Flípped classroom. - In this approacb, students .first study the material independently, often througb oniine 
resources, and then use class time for interactive and collaborative activities that reinforce and apply what they 
have learned. 
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On the other hand, the research conducted by Zambrano and Mendoza (2022) shows a result in which the lack of 
diversity in methods and media used limits the pot.ential of teamwork. Learning is a social act, an act of 
communication with others, and we always learn from others. Therefore, providing moments of excbange and 
joint reflection complements the vision of the problem being studied. Each individual carries a personal history 
whose experiences and experiences are enricbed by interaction. Hence, it is suggested that the tasks planned to 
develop the PEA should be designed taking into account the aforementioned theoretical and methodologícal 
requirements. 

The implementation of PBL in a classroom has been a valuable experience; however, in the research by Salcido 
et al., (2024) they point out that challenges are identified, such as project planning, since it requires attention to 
ensure the clarity of objectives and activitíes; the equitable distribution of roles and responsibilities is crucial for 
the good performance of the teams; and the development of skills to search and select reliable information is 
essential for effective research. It is important to highlight that the teacher plays a crucial role as a guide and 
support during PBL, facilitating communication, collaboration and teamwork, providing necessary resources and 
materíals and evaluating student performance fairly and constructively. To strengthen PBL, it is essential to 
dedícate more time to project planning, implement strategies for the equitable distribution of roles and 
responsibilities, provide tools and resources to develop skills to search for reliable information, continue research 
on PBL and evaluate its impact on long-term student learning. 

Teacbing the PBL method involves the students' ability to address a real-life problem, research, Iearn, and apply 
knowledge to resolve similar situations. According to research conducted by Femández (2017) and Viliao et al., 
(2025)they state that learning to write involves the following actions: selecting a topic to write about, searching 
for information to provide solid arguments, writing a first draft, revising it, and editing it as many times as 
necessary to produce a clear text and convey the message. The didactic strategies considered viable for leaming 
to write are dialogue, motivation, and feedback. Teachers apply these strategies during the teaching-Iearning 
process and creare a reliable and optima! environment for an academic relationshlp between students and teachers, 
where students feel motivated throughout the leaming process, freely express their concems and questions, receive 
feedback on the topics learned, and acquire meaningful and effective learning, 

Project-Based Learning (PBL) is an educational approach that has seen attempts of being progressively integrated 
into the Ecuadorian education system in recent years. While it is not yet widespread and by no means properly 
stablished, it has gained interest among educators, who see and value the benefits this approach brings to student 
learning. For PBL to be effective in teaching English, ít is essential for teachers to be able to plan projects carefully, 
and implement thcm within their currículum providing students with the support and guidance they need. Projects 
must be aligned wíth students' interests and needs, facing them with challenges on par with their capabilities. 

On the cont:rary, Chicaiza (2020)argues in his research that the current educational system has undergone 
continuous changes in its pedagogical approach, therefore, individual and social characteristics have changed. 
Therefore, it is necessary to reconsider the teaching strategies used in the classroom. In this sense, the analysis 
carried out investigated the Project-Based Learning (PBL) methodology. This methodology deviates from 
traditional models, as it prioritizes participatory activities in which the student becomes the central axis of the 
leaming process. For this reason, many educational institutions have decided to integrate PBL, mainly dueto its 
focus on prornoting creativity, collaboration, and role change between teachers and students. Providing key content 
during the rescarch, planning, and preparation phases is conclusive, as it is a crucial scaffolding technique. 

The Project-Based Leaming (PBL) methodology, significantly promotes the developmcnt of oral proficiency in 
English, as it incorporares elements such as active learning, teamwork, the development of meta cognitive 
strategíes, creativity, and motivation. Thus, Mujiono (2023) and Bueno (2018) agree that this type of leamíng 
generates authentic communication situations that allow for the real use of English and facilitate the exchange of 
ideas and opinions among students. Furthermore, the implementation of PBL is oriented toward a process of 
continuous inquíry, which provides answers to questions, solves problems, or creates products, focusing on 
deepening topics and developing essential skills. 
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