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ECRIF, FMU, PDP, PDREE, TEFL, estructura de la lengua, expresión oral, comprensión 
auditiva, escritura. 

Palabras claves 

Resumen 
Este trabajo práctico examina la aplicación conjunta de los cuatro marcos en la enseñanza del 
inglés como lengua extranjera: ECRIF (Encuentro, Clarificación, Recordación, 
Internalización, Fluidez), FMU (Forma, Significado, Uso), POP (Pre-, Durante, Post) y 
PDREE (Preparación, Redacción, Revisión, Edición, Extensión). El modelo FMU se basa en 
la estructura de la lengua, considerando la forma, el significado y el uso en diversos 
contextos, garantizando así un aprendizaje dinámico y funcional. El marco ECRIF se centra 
en la expresión oral mediante etapas secuenciales que facilitan al alumnado el desarrollo de 
un lenguaje auténtico, la resolución de dudas y el refuerzo del contenido. El PDP planifica la 
comprensión auditiva y lectora en tres fases: antes, durante y después, promoviendo así la 
motivación de los conocimientos previos. Finalmente, el PDREE es un modelo estructurado 
de escritura que guía al alumnado desde la planificación hasta la extensión. La integración de 
estos marcos ofrece un marco metodológico completo y equilibrado para fomentar el 
desarrollo de las cuatro habilidades lingüísticas, contribuyendo a un aprendizaje progresivo y 
significativo, optimizado para diversos contextos educativos. 
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Abstract 
This practica] work examines the joint application of the four frameworks in teaching English 
as a foreign language: ECRIF (Encounter, Clarification, Recall, Intemalization, Fluency), 
FMU (Form, Meaning, Use), PDP (Pre-, During, Post) and PDREE (Preparation, Drafting, 
Revision, Editing, Extension). The FMU model is based on the strueture of language, 
considering form, meaning and use in various contexts, thus ensuring dynamic and functional 
leaming. The ECRIF framework focuses on oral expression through sequential stages that 
facilitate leamers' developrnent of authentic language, resolution of doubts and reinforcement 
of content. The PDP plans listening and reading comprehension in three phases: before, 
during and after, thus promoting the motivation of prior knowledge. Finally, the PDREE is a 
structured writing model that guides students from planning to extension. The integration of 
these frameworks offers a complete and balanced methodological framework to foster the 
development of the four language ski lis, contributing to progressíve and meaningful learning, 
optimized for various educational contexts. 
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In conclusion, the use of the ECRIF, FMU, PDP and PDREE models has helped me to 
understand tbe irnportance of these structured methods in English language teaching, as they 
allow each skill to be taught in the right way. These frameworks guide students step by step 
to develop each activity, developing not only their skills but also their confidence and 
participation. 

Finally, the PDREE (preparation, drafting, revising, editing, and extension) model has 
offered a way to instruct students in the production of written work. Although writing is often 
overwhelming, this method with manageable stages has made it much more accessible and 
useful in the classroom, promoting peer self-correction, metacognitive skills, and clear 
expression. 

On the other hand, the POP (Pre-, During, Post) framework has proven to be an effective 
too! for comprehension listening and reading comprehension. This framework organizes 
activities into three stages before, during and after and in the during stage into before, during 
and after, thus helping leamers to have greater comprehension, reflection and engagement 
with both written and oral texts. lt allows classes to be much more interactive and adaptable 
for leamers. 

On the one hand, the FMU (Form, Meaning and Use) model has enhanced this approach 
by helping leamers to better understand grammar, focusing not only on structure but also on 
meaning and use, applying it in real contexts. The ECRIF (Encounter, Clarify, Remember, 
Intemalize, Fluency) model has proven useful for oral proficiency. Planning each activity 
around concrete communicative objectives set in real contexts. 

Introduction 
The following focuses on understanding and applying tbe different methodological 

frameworks essential in teaching English as a foreign language. Through different practica! 
activities, I have come to recognize the importance of structuring lessons and activities with 
clear instructions that focus on the four language skills: speaking, listening, reading and 
writing. 
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• Do/Does + subject + verb (base form) + complement +? 

Examples: 

1. Does she cook dinner every night? 

2. Do they play soccer after school? 

3. Interrogative (Questions) 

Structure: 

• Subject + do/does not (don't/doesn't) + verb (base fonn) + complement. 

Examples: 

l. He does not ( doesn 't) like coffee. 

2. We do not (don't) watch TV often. 

Structure: 

Examples: 

1. They go to the park on weekends. 

2. She reads books every day. 

3. She goes to the park on weekends. 

4. He studies English every evening. 

2. Negative 

• Subject + verb (base forrn for I/You/We/They or with -s/es/ies for He/She/Jt) + 
complcrnent. 

Structure: 

l. Affirmative 

FORM 

FMU Analysis of: Present Simple - "Short answers and long answers" 

MODULE 1: FMU LANGUAGE ANALYSIS 
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2. Question: Do they play soccer afler school? 
Short answer: No, they don t. 
Long answer: No, they don 't play soccer after school. 

1. Question: Does she cook dinner every night? 
Short answer: No, she doesn 't. 
Long answer: No, she doesn 't cook dinner every night. 

• Short answer: No, subject + do/does not (don't/doesn't). 

• Long answer: No, subject + do/does not (don't/doesn't) + verb (base form) + 
complement. 

Examples: 

Negative Short and Long Answers 

Structure: 

2. Question: Do they play soccer after school? 
Short answer: Yes, they do. 
Long answer: Yes, they play soccer after school. 

1. Question: Does she cook dinner every night? 
Short answcr: Yes, she does. 
Long answer: Yes, she cooks dinner every night. 

• Short answer: Yes, subject + do/does. 

• Long answer: Yes, subject + verb (base fonn for l/You/We/They or with -s for 
He/She/lt) + complement. 

Examples: 

• Don't/Doesn't + subject + verb (base form) + complement +? 

Examplcs: 

1. Doesn't she cook dinner every night? 

2. Don't they play soccer after school? 

Short and Long Answers for Questions 

Affirmative Short and Long Answers 

Structurc: 

Negative questions: 

Structure: 



• Sorne students might add -s/es/ies to verbs with ali subjeets instead of only 
with "he/she/it". 

• Overuse of -s/es/ies with ali subjects: 

• Students might forget to use "do/does" in questions or negatives, leading to 
incorrect sentences. 

• Students might mistakenly use long answers when short answers are more 
appropriatc and vice versa. 

• Incorrcct use of auxiliary verbs (do/does) in questions and negativcs: 

• Confusion between short and long answers: 

ANTICIPATED DIFFICULTIES 

• The train leaves at 9 PM. 

• Examplc: 
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• Scheduled Events: Relates to events that are planned or organized to occur at specific 
times. These are occurrences that follow a timetable or schedule. 

• The sun rises in the east. 

• Habitual Actions: Refers to actions that occur regularly oras part of a routine. These are 
activities that people do frequently or consistently over time. 

• Example: 

• She drinks coffee every moming. 

• General Truths: Denotes facts or statements universally accepted as true and not subject to 
change. Thesc are observations or principies that are generally recognized as accurate. 

• Example: 

USE 

• Present Simple is a tense that expresses actions or states that are habitual, general, or 
permanent. It reflects facts, routines, or universal truths. 

MEANING 



• Daily Routine Charts: Teacher will provide materials for creating charts or posters, 
such as paper, markers, and example templare and Student will: Create a chart or 
poster illustrating their daily routines using Present Simple. They will draw or write 
about activities they do each day, such as "I wake up at 7 AM" or "I eat lunch at 12 
PM." 

• Fill-in-the-Blanks Exercise: Teacher will: Provide a worksheet with sentences that 
have missing verbs in Present Simple, Student will: Complete thc worksheet by filling 
in the blanks with the correct form ofthe verb, such as "She (eat) breakfast at 8 
AM." 

TEACHlNG IDEAS 

• Where do you live? 

• Do they play football? 
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• Does he speak English? ... ~~ 

COMPREHENSJON-CHECKING QUESTIONS 



• "Present Simple." British Council Leam English, 
https: ., /leamengl ish.bri tishcounci l .onL grammar beginner-to-pre-intermcdiate/present- 
simple. Accessed 3 Sep. 2024. 

• "Present Simple: Fonning and Using the Present Simple Tense." Cambridge English, 
https://www.cambridge.org/grammar-and-beyond/present-simple. Accessed 3 Sep. 
2024. 

• "Present Simple Tense." Cambridge Dictionary, 
https://dictionary.cambridge.org/grammar/british-grammar/present-simple. Accessed 3 
Sep. 2024. 

SOURCES CONSULTED: 

Sarah: Yes, she (enjoy) it, but he (not go) every time because she 
_____ (have) a lot of homework, 

Tom: -------- dancing too':' 
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Sarah: I (go) to dance class. My sister (come) with me 
sometimes. 

Tom: And what about you? What (you do) after school? 

Sarah: Yes, he------- (love) it! He------- (take) lessons twice a 
week. 

Tom: That sounds fun! ----------- (he-enjoy) playing the guitar':' 

Sarah: Hi, Tom! He (play) the guitar. He (pracnce) 
every day. 

Tom: Hi, Sarah! \\'hat (your brother do) after school? 

fill in the blanks and practice the con,·ersation with your classmates. 

Fill in the blanks exercise 



Once I expressed my expectations and feelings, I gained new perspectives. One of the 
most essential aspects of FMU (fonn, meaning and use) is that the un ion of these three 
elements makes grammar teaching more dynamic and complete. It is for this reason that Ellis 
(2020) emphasizes that the teaching of grammar should go beyond isolated rules and focus on 
the use of language in meaningful communicative contexts, i.e. notjust memorizing the 
structure but using it in real contexts. Similarly, Nassaji (2021) argues that contextualized 
grammar teaching improves students' comprehension and long-term retention by showing 
how language works in real situations, since teachers often senda list of verbs to memorize 
but then never put them into practice and these are often forgotten by students over time. 

An additional perspective derived from the analysis of FMU is the crucial role of learners' 
conscious attention in the acquisition of a new language. This is why Schmidt (2020) 
highlights that conscious attention to linguistic features allows leamers to intemalize forms 
more effectively, becoming an essential element that connects form with meaning in FMU, 
which implies that when we witness a traditional English class the learners' attention is 
usually not the best as they tend to find it boring or repetitive, instead if a class is applied 
using real contexts with a flexible use of language and not only where the teacher talks ali the 
time great results will be seen. 

The last significant learn.ing from FMU is tbe importance of pragmatics in language 
teaching. Leung and Spencer-Oatey (2022) argue that incorporating pragmatics into FMU- 
based instruction improves learners' ability to manage nuanced interactions, which 
contributes to a richer and more functional understanding of language use in different 
settings. They imply that teaching not only grammar and vocabulary, but also how to speak 
correctly in different real-life situations, will enable leamers not only to master the content, 
but also to apply it and communicate effectively. 

Continuing with new leamings, I will present rny expectations and experiences as the third 
point during my intemship. Throughout my teaching practice, I have observed that what 
students find most difficult is grammar, and not memorizing ali the rules makes them feel that 
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First of all, my expectations regarding Form Meaning and Use (FMU) are focused on 
how this approach can help me as a future teacher to transform the teaching of grammar, I am 
looking forward to leam much more and to know how this approach offers a different 
teaching method and not the typical memorization we were taught since we were kids, 
although it is still very difficult forme to understand how there is an approach that will help 
me to implcment and tcach grammar better, I hope to explore much more of this approach 
and ali its benefits in order to make learning a safe and practica! space for my future students, 
using it in real and dynamic contexts. 

Journal 1: FMU Language Analysis 
Analyzing form, meaning, and use (FMU) in language teaching has transformed how 

educators approach grammar teaching. Traditionally taught as a set of rules to be memorized, 
grammar is now understood as the interaction between form (structure), meaning (semantics), 
and use (pragmatics). This approach allows students to use the language more effectively in 
real-life situations, especially when speaking, where fluency and appropriateness are key. 
Below, I will present sorne of the most relevant experiences and lessons learned in the form, 
meaning, and use analysis. 



Ellis, R. (2020). Grammar teaching and second language acquisition: The state of the art, 
Language Teaching, 53(3), 293-320. 

Leung, C., & Spencer-Oatey, H. (2022). Pragmatics and intercultural communication 
learning: Integrating pragmatics into language teaching. Joumal of Pragmatics, 182, 
1-15. https://doi.org 10.1 O J 61j.pragma.202 l. 1 1.003 

Nassaji, H. (2021). Context and form-focused instruction in second language acquisition. 
Language Teaching Researcb, 25( 1 ), 87-103. 

Schmidt, R. (2020). Attention, awareness, and noticing in language learning. Language 
Leaming, 70(S l), 415-431. https:1/doi.org, 10.11 J J tlan~.12422 

References: 
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English is not for them or that they will never be able to learn this language. One of the 
mistakes I have noticed is the traditional approach to grammar, which involves repeating the 
verbs 20 times in a notebook and memorizing a list of 100 verbs for the next class. Once 
thcse vcrbs havc becn mernorized, they are no longer practiced, and this is one of thc points 1 
observed during my internship. Ú1 other words, once the students learned the topic, it was not 
practiced again in the following classes, nor wcre dynamic activities created to help students 
learn gramrnar. Even when I told the teachers about FMU, they were unfamiliar with the 
topic and could not apply it in their classes. Incorporating FMU into my classes will help me 
as a teacher to teach grammar differently, so that students realize that it is not just about 
memorization, but that they can understand each point through real contexts and practice. 

Speaking of my experiences during my intemships, I will now talk about the importance 
of FMU analysis for teachers. Understanding the FMU framework (form, meaning and usage) 
is essential forme as a future teacher and for ali teachers around the world, as l believe that 
grammar should not be taught as a set of rules but on the contrary using each element to 
apply it in a real context, By this I mean that future teachers should learn and understand that 
this is the best method and for teachers who have a long trajectory to be trained and 
understand that it is good to innovate and apply the best teaching techniques. In this way as 
teachers, we help students to improve their retention between form, meaning and use, thus 
improving the dynamics of the classroom with much more participation and better results. 

In sum, incorporating the analysis of Form, Meaning and Use (FMU) has transformed my 
way of teaching grammar, since I considered that the way I was taught it was the only way 
but now that J know that there is another more dynamic altemative, l plan to apply it always 
in my classes. This has allowed me to show that grammar and vocabulary are very important 
but if we do not apply it to real contexts and the students do not learn to communicate better 
it will not help their process and their retentiveness. I am excited to start my professional life 
and implement this method in my classes to motivate the students in this way. 
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• Students may incorrectly use "do" and "does" in their sentences. 
• Students may have difficulty adcling "s," "es," or "ies" to the third-pcrson 

singular form. 

• Lack of motivation to speak about their activities. 

• How will you avoid and/or address these problem areas in your lesson? 

• Giving different examples, taking into consideration the present simple. 

• Incorporating interactive and creative activities motivates students to share 
their activities. 

Preliminary considerations: 

• What vocabulary/grammar/information/skills do your students already know in 
relation to today's lesson? 

• Students know the vocabulary of daily activities at home. 

• Students know the basic, regular, and irregular verbs. 

• What aspects of the lesson do you anticipa te your students might find 
chaUenging/difficult? 

• During Activity 1, I will check pronunciation and the correct use of the simple 
present. 

• In Activity 2, I will check the correct use of the simple prcsent in the conversation. 

• In Activity 3, I will check pronunciation and fluency during the role play. 

When/How will I check students' progress toward the above Learning Objective in the 
lesson? What behaviors/activities will show me whether they have mastered the 
material? 

What are your Students' Learning Objectives for the lesson? 

By the end of the lesson, SWBA T use the present simple to talk about different activities that 
students do or do not do at home in a role play. 

Action points 

1. Time management. 

2. TTT (Teacher Talking Time) 

Level: A2 

Speaking Lesson Plan 

MODULE 2: ECRIF 
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Procedure Interaction Materials 
Framework T-S/S-S Needed 

Time 
45 Sta ge Teacher will ... Students will ... VAKT 

minutes 

• Make brainstorming about activities • Say the names of diff erent Board 
2min Encounter students do at home. activities. T-S Markers 

• Ask students: Tell me what activities you 
usually do at home. 

• Present FMU structure. • Understand the correct use T-S Projector 
• Present images about activities . of verbs with third persons. Board 

8 min Clarify • Ask sorne CCQ about sorne activities using • Answer the questions 
the present simple. based on the images 

l. Does he speak English? prcsented by the teacher. 
2. Do tbey play football? 
3. Do you live in Ecuador? 

• Give students a dialogue . Activity 1 
5 min Remember • Give instructions far the Onion-Ring and • Practice dialogue with T-S Board 

Look Up and Say activity. differcnt classmates. 
Model the activity. 

• Give a worksheet of the Activity 2 . Activity 2 
• Give instructions to practice speaking in 2 • Fill in the blanks. 

rows. • Check answers with T-S Pencil 10 min lntemalize • Model the activity . classmates. Worksbop • Correct mistakes . 
• Practice the conversation . 
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• Divide into groups of 4. Activity 3 
• Give instructions for the Role Play Activity . Role Play Activity 
• Give students feedback when nceded. • Create a Role Play about 

activitics they do or not at Board 
home using the prescnt Market 20min Fluency simple. S-S 

• Practice the Role Play . Paper 

• Present the Role Play in Pencil 

front of the class. 
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l. Qu,e.sticn.: Does ;IJtJ cook dinner ~'ET)" n~/J:? 
Short JlllWU. Xo, ;hs doe:» · ,. 
Lon~ amwu-: No. :M dseon 't cook d.inner n.·o,.· r..i~k.t 

!. Quasncn; Do t}.,,:p/a:,: l0<-C6r qftsr ;cr..aol? 
Short answer; Xo, rl:.sy don 't. 
L\lng aaswer: So, tl1B).· don 'tpl({i· soccer qft.u :cboi 

• Long aeswer: Xo, ~ubjee!-do does not (dcn't.doesn't) +verb (h¡,.e fcrm) - 
complement. 

Examplu: 

• Short 211Swer Xo, subject - do dces not (do-.rlt doesn't). 

l\'ei:ati.n Sbort and Lo~ .-\1m<tra 

Structuff: 

1. Quesnon; Do the,y play soccer qfru ;cbol' 
Short answer: Pes, Ulll).' do. 
Long aaswer: Fer. tr...EY pi~\· soceer qftar 1chool. 

l. Quesucn, Doss shs cook dinner ¡¡n:elJ· mglir'? 
S!!ort aru,wu. Ya;. zh« dses. 
Long 3D.S.'iXE': Y,¡, .;.hs eookz di.101ar BYBl}' IUfht. 

• Sho:t answer; Yas, 1ub.!ec't- do'd06. 

• -i>ng aaswer: Yes, :.ubject - ;--erb {b.ue fcn?l for l You \V~ They c-r ,v1.th -s for 
He Sha. ir) - omplomem 

Exampl,,,: 

Struerure: 

Affinnatn-e Short aad Loa_; Aii11.nn 

Clarify: 

Activities 
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Sarah: Yes, she (enjoy) it, but she (not/go) every time because she 
_____ (have) a lot of homework. 

Tom: dancing too? 

Tom: And what about you? What (you/do) after school? ----------- 
Sara h: I (go) to dance class. My sister (corne) with me 
sometimes. 

Tom: Hi, Sarah! What (your brotber/do) after school? 

Sarah: Hi, Tom! He (play) the guitar. He (practicc) 
every day. 

Tom: That sounds fun! (be/enjoy) playing the guitar? 

Sarab: Yes, he (love) it! He (take) lessons twice a 
week. 

Fill in the blanks and practice tbe conversation witb your classmates. 

Activity 2 

John: After football, I often watch movies or play video games. Sometimes I go out with my 
family. 

Anna: Do you ever go to the park? 

John: Yes, Ido! My family and I go to the park every Sunday. We have a picnic there. 

Anna: That sounds like fun! I never have picnics. Maybe I should try it sometime. 

Internalize: 

John: That sounds nice! Do you stay there all weekends? 

Anna: No, I only stay for the day. I come back home in the evening. What do you do after 
playing football? 

Dialogue 

Anna: Hi, John! What do you usually do on weekends? 

John: Hi, Anna! On weekends, I usually play football with my friends. How about you? Wbat do 
you do? 

Anna: 1 usually visit my grandparents. Tbey live in the countryside, and I go there every 
Saturday. 

Remember: 

Activity 1 
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Another valuable insight I have gaincd from thc ECRIF modcl is the "Intemalization" stage. 
Ellis and Shintani (2022) explain that this phase offers students varied and meaningful practice 
opportunities, helping them deepen and understand each topic so that the content will endure 
long-term. This development improves and strengthens students' confidence, as they can 
communicate more spontaneously and in real-life contexts with topics they already understand. 
Furthermore, VanPatten and Williams (2021) highlight that the "fluency" stage encourages 
students to express themselves freely and spontaneously, allowing them to focus more on 
conveying meaning than on form. This implies that at this stage, students are freer. They are not 
presented with a dialogue about what they should say, instead, they must create it based on what 
they have leamed and present it in class, which promotes greater flexibility and ease in speaking. 
Overall, these stages help students move from teacher-controlled practices to freedom and 
fluency in language use. 

A final valuable insight from the ECRIF approach is its focus on promoting students' speaking 
strength and confidence. Mercer (2020) supports this perspective, explaining that collaborative 
activities within the ECRIF framework not only develop students' speaking skills but also 

The ECRIF (Encounter, Clarify, Remember, lnternalize, Fluency) framework is an approach 
used for speaking lessons in English language teaching. This approach cmphasizes the 
importance of comrnunication is a valuable approach to designing classroom speaking lessons 
for students to improve tbeir fluency and confidence in real-life contexts, and structured lessons 
allow students to develop their communicative ability. In this review, I will present the main 
experiences and learnings related to the ECRIF model in speaking classrooms. 

My expectations for the ECRIF speaking lesson plan are mainly focused on how this 
structured approach can help students to improve their communicative skills, 1 mean we know 
that many times because of ernbarrassrnent or fear of mispronouncing students do not want to 
practice in class, but hcaring about this approach that allows students to put into practice thc 
knowledge thcy already know in real contexts motivates me a lot. Although I consider that 
ECRIF will take a lot ofpreparation as a future teacher, l think it is a great challenge if it 
improves the educational quality of the students. 1 am looking forward to seeing ali the 
advantages and the union between the theory of language and cornmunication in real contexts. 

After presenting my initial expectations and reflections, 1 have also inquired about the 
importan ce of each stage of the ECRIF framework, that is why we find the "Encounter" phase 
which is the first appearance of the teacher with the student allowing the first interaction with a 
first idea of what the class will be about, then we find another vcry important phase which is 
"Clarify", this idea is supportcd by Nation and Webb (2021), who state that this phasc helps 
students to thoroughly understand the linguistic features, This means that in this part students not 
only memorize the grammatical rule, but also understand it and are ready to apply it in a real 
context. For this reason, in this phase CCQ questions are implemented to check if the students 
understood and are ready for the third phase, which is the recall phase, where students through 
practica! activities consolidate their knowledge and reinforce each point through linguistic skills 
in conversations. 

Journal 2: ECRIF 
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Continuing with the new leamings, 1 will present my expectations and experiences during my 
intemships as a third point. Throughout my teaching practices, l have observed that students 
present problems to express themselves and many times it is for fear tbat their classmates will 
make fun if they mispronounce something, other times they have the vocabulary and grammar 
but do not know how to implement it in a dialogue, for example many times I noticed that tbey 
did not participate making the teacher's work difficult but the reality is that a model like ECRIF 
is never evidenced that allows with each phase a correct distribution thus achieving that students 
understand the grammar but then put it into practice in dynamic activities, Another thing that is 
evident is that teachers decide to stay with the teaching they had and not vary many classes used 
to be repetitive and did not show an interest in the students, bul the day J gave my class with this 
format the students loved it they did not feel that I had spent 45 minutes they really liked 
working as a team and creating a role play a dynamic activity that they had never heard. 

Once I have discussed my experiences during intemships, I will now address sorne of the 
issues that can be addressed with the ECRIF framework. From my point of view, one of the main 
challenges is student participation and unwillingness to participate, but through these phases like 
encounter and clarify it helps to create an environment where students feel more confident and 
willing to participate in classes, We also have remember and intemalize that create a space where 
students leam new content and then put it into practice with dynamic activities and finally we 
have fluency where they will feel free to create a dialogue witbout fear of being corrected 
instantly and be much more spontaneous. I believe this approach will belp students' accuracy and 
fluency, which from my point of view makes ECRIF an aid in teaching speaking. 

After discussing the issues, I plan to use several strategies in speaking Iessons through the 
ECRIF framework. I believe that the use of dynamic activities helps students a lot, for example, 
activities such as Role-plays that allow the participation of ali students in group activities with 
scenarios such as asking for food, asking for directions, etc. using a grammatical rule already 
learned, as well as in the stage of remembering or intemalizing a very good activity is the onion 
ring where ali students talk but the best thing is that at the time of the movement everyone talks 
to everyone and not only with the same friend as always thus achieving a favorable environment, 
other ideas that can be implemented are the debate that through points of view ali students 
participate, as well as videos, interview, show and tell are not the typical activities and in the 
stage of fluency that is free students can implement it. 

In conclusion, the ECRIF framework has marked a big change in the way I want to teach 
speaking, since by dividing the process into stages such as Encounter, Clarification, Recall, 
Internalization and Fluency, it has been clearer forme to guide students step by step and in tum 
help them gain the confidence to express what they really know and not feel blocked by fear or 
pressure, so I consider that this method helps reduce anxiety by encouraging them to speak 

facilitate peer leaming. Evidencing that many of the stages of this framework are worked on in 
pairs or groups, helping students support each other in completing activities presented in class, 
creating safe spaces that allow students to feel comfortable making mistakes and leaming from 
them. 
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without fear of making mistakes. 1 am sure that this approach contributes to the linguistic 
development of ali students. 
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• He coffee. (like) 

We TV often. (watch) 

She -===:___ to school by bus. (go) 

Subject + do/does not (don't/doesn't) + verb (base form) -t- complement. 

Examples: 

Structure: 

Examples: 

They to the park on weekends. (go) 

She books every day. (read) 

He Euglish every evening, (study) 

2. Negative 

~- 
Smin 

She plays 

She watches • • He studies 

3rd Person 
Singular Form 

He works 

Rules Vero ending Base vero 

Regular verbs Most verbs work 

Ends in -s, -sri, -ch, - Add -es watch x, or-o 
Ends In a consonant Change y to -ies study +y 

Ends in a vowel + y Just add -s play 

Structun.•: 
Subject + verb (base form for 1/You/We!They or with -s/es/ies for 
He/She/It) + complement. 

l. Affirmative 

Smin FORM 

By Melissa Mendoza 

Speaking 
Lesson Plan 

A2 

Demonstrative lesson 
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1. Question: Does she cook dirmer e,•ery1 night? 
Short answer: No, she _ 
Long answer: No, she _ 

2. Question: Do they play soccer after school? 
Short answer: No, they _ 
Long answer: No, they _ 

Structure: 
Short answer: No, subject + do/does not (don't/doesn't). 
Long answer: No, subject + do/does not (don'tldoesn't) + verb (base form) + 
complement. 

Examples: 

Smin 
Long answer: Yes, thev 

Negartve Shorr and Long Answers 

Smio 
3. he coffee in the.mornina? (drínk) 

.J>» Short and Long Answers for Questions 
~ Afflnnativl' Sbort and Long Answers 

Structure: 
Short answer: Yes, subject + do/does. 

Long answer: Yes, subject + verb (base form for lJYou/WetThey or with -s 
for He/She/It) + complement. 

Examples: 
1. Question: Does she cook dinner e, ery.• night? 

Short answer: Yes. she _ 
Long answer: Yes, she _ 

2. Question: Do they play soccer after school? 
Short answer: Yes, they _ 

Examples: 
she dinner every night? ( cook) 

___ they soccer aftcr school? (play) 

l. 

2. 

Don't/Doesn't + subject + verb (base fonn) - complernent +? 

Structure: 

___ she dinner evcry night? (cook) 

___ thcy so=· after chool? (play) 

___ he coffee in the morning? ( drink) 

4. Negative questions: 

Do/Does .._ subject - ved, (base fonn) + complement ~? 

Examples: 

l. 

2. 
3. 

Smio 3. Interrogative (Questions) cC3 Structure: 
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Fill in the blanks and pracñce the cenversatíon with yenr 
classmares. 

Tom: Hi, Sarah' Wbat _ (your brother/do) after school? 
Sarah: Hi, Toml He_ (play) the guitar. He_ (practice) every day. 
Tom: That sounds fun! _ (he/enjoy) playing the guitar? 
Sarah: Yes, he (love) it! He (take) lessous twice a week. 
Tom: And what about you? What _ (you/do) after school? 
Sarah: I _ (go) to dance class. My sisrer _ (come) with me 
sometimes. 
Tom: _ (she/like) dancing too? 
Sarah: Yes, she _ (enjoy) it, but she _ (not/go) every time because 
she (have) a lot ofhomework. 

IOmin 

5min Dialope 

Anna: Hi. John! What do you usually do on weekends? 

.Jobn: Hi, Anna! On weekends, I usually play football with my friends. How 
abcut you? What do you do? 

Anna: I usually visit my grandpareuts, They live in the countrysicle. and I go 
there every Saturday. 

Jobn: That sounds nice! Do you stay there ali weekend? 

Anna: No. I only stay for the day. 1 come back home in the evening, What do 
you do after playing football? 

Jobn: After football, I ofteu watch movies or play video garues. Soruetimes I 
go out with my family. 

Anna: Do you ever go to the park? 

Jobn: Yes.Ido! My family and I go to the park every Sunday. We have a 
picnic there. 

Auna: That sounds like füu! I never have picnics. Maybe I should try it 
sometime. 
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c. How will you avoid and/or address these problem areas in your lesson? 
• Presenting audio material which is easy to follow through the whole lesson. 

b. What aspects of the lesson do you anticipate your students might find 
challenging/difficult? 

• Struggling to understand the information they listen to for the first time. 

Preliminary Considerations: 

a. What vocabulary/grammar/information/skills do your students already know in relation 
to today's lesson? 
• Present Simple to describe healthy lifestyle routines. 
• Health and lifestyle vocabulary (e.g., drink, sleep, exercise, eat). 

• During Activity 1, 1 will check students' comprehension by reviewing their written 
answers and their ability to compare and discuss with a partner. 

• ln Activity 2, l will check students' understanding by assessing their accuracy in 
multiple-choice questions and correctly matching healthy lifestyle actions. 

• In Activity 3, I will check students' inference skills by evaluating their answers to the 
inference questions and their participation in the class discussion. 

• In Activity 4, I will check students' use of proper vocabulary and critical thinking during 
group discussions as they evaluate and suggest changes to their routines. 

When/How in the lesson will I check student's progress toward the above Learning 
Objective? What behaviors/activities will show me whether they have mastered the material? 

By the end ofthe lesson, SWBAT show understanding ofthe audio "Healthy Lifestyle Routines" 
BY inferring the consequences of not following healthy routines through answering short 
questions AND THEN discussing in groups of four their routines and cbanges that they could 
make. 

What are your Student Learning Objectives for the lesson? 

1. Time management. 
2. A void giving answers to students. 

Action Points - (These are two things you are working on in your teaching) 

Lcvcl: Bl - 1 High School 
Listening Lesson Plan 

MODULE 3: LISTENING 
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Speaker 
Workshects 
Pencil or pen 
https://www.yo 
utube.com/wat 

https://www.yo 
utube.com/wat 
cll?v=YBHIFRP 
.Ll.6.Q.t1 

Laptop 
Speaker 

Laptop 
Pictures 

T-S 

A 

T-S 

V 

T-S 

Activity 2 
• Listen to the audio . 
• Choose the answers 

based on the audio. 

Activity 1 
• Listen to the audio . 
• Write the answers 

based on the audio. 
• Work in pairs: 
• Compare answers with 

a classmatc. 

Work in pairs activity: 
• Ask a classmate the 

questions and change 
roles. 

• Match the vocabulary 
with pictures. 

• 

• 
Play the audio a second time . 
Give studcnts a worksheet with multiple-choicc 
questions based on the audio. 
Ask students to match each healthy lifestyle action 
with the correct description. 

• 

• Play the audio one more time as needed. 

• 
Play the audio . 
Give students a worksheet with the following 
questions from the audio: 
-How many people are mentioned in the audio? 
-What is the main idea mentioned for the listener? 
-What small daily activity is suggested for improving 
health? 

• 

• 

Show pictures with the key vocabulary such as: 
Exercise, health, lifestyle, routine, stress, 
nutrition, exercise and ask students to match them. 
Give students sorne questions about the key 
vocabulary and ask them to exchange infonnation 
m parrs. 
-Do you have a daily exercise routine? 
-What healthy foods do you include in your 
nutrition? 
-How do you usually manage stress? 

• 

La ter 
During-Stage 

Early 
During-Stage 

Pre-Sta ge 

8 Minutes 

6 Minutes 

5 Minutes 

Materials 
Needed 

Interaction 
T-S/S-S 
VAKT Students will ... Teacher will ... 

Procedure Framework 
Stage Time 
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• Match each healthy .c.b?~='Y'.81:llEBP 
lifestyle action with il6J2l'1 
the correct description. 

Speaker 
Activity 3 Laptop 

• Play the audio. • Listen to the audio . T-S Notebook 
• Distribute the worksheet with inference questions. • Receive and read the Pencil or pen 
• Jnstruct students to answer based on the audio. worksheet questions. hllp_s.J/www.yo 

Final During • Guide a whole-class discussion to review and justify • Answer thc inference utuba.comzwat 

16 Minutes Sta ge: answcrs. qucstions individually ch?v=Y8HIFRP 
based on the audio. .\1.6.uM 

• Participate in the class 
discussion, sharing 
and justifying their 
answers. 

• Ask students to form groups of 4 to discuss their Activity 4 

10 Minutes Post-Stage routines. • Define ifthey are S-S • Monitor the use of proper vocabulary and help if healthy or not. 
needed. • Suggest changes . 
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3. What smail da~- activi~- is suggested for impro,ing health? 

1. \\'hat is the main idea mentioned for the listenrr? 

l. How man~- people are mt.ntlont.d in the audio? 

Questions: 

Date: _ 

Name: -------- 

Worksheet: Understandíng the Audio - Hea.lthy Lifestyle 

Activity 1 

https ://www.youtube.com/watch ?v=YB H I FRPU6pM 

EARLY DURING STAGE: 

Exercise 

Lifestyle 

Routine 

Stress 
Q~ 

Cl 
rG' 0. ;:. Healthy 
<Mi ~ 

!J,;I. Nutrition 

PRE-STAGE: 

RESOURCES 
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l. \ValkJng oucsid.e for 30 minute, every day -~--- 
2. R.cplacing junk f'ood wlth lcafy greens, ,·cgctablcs, and hcalthy oils ----- 
3. Laughing, cating. dack chocolate, and adding probiatics ----- 
4. \Valk.ing outdoors mak.cs U5 smarr.er and more cooperanve _ 
5. You don"t nccd to spcnd money on a prívate chcfor personal tcaincr to Irve a healtwcr 

li.fcstylc ----- 

Conceprs 

A) Reduces stress and hclps you lose wergjn, 
B) RepJaccs unhcalthy food wüh bealthicr options 
C) Improvea mental hcalth and increasee happincu hormones 
D) tecreaeee mcmory and coopcration 
E) A simple. affordable way to improve ycur hcalth 

Phrase.s 

\Vrite. the lerrer of the correcr c.oncepl next to tbe correspondina: pb.Ta.se. 

::\latch tbe pbrase.s fTom tbe audio uitb t.be correct couc.epl relac-ed to liYin.¡:: a bea.ltbier 
lltestyJe. 

:"lame: _ 

Dare: ---------- 

\'\."orksheer: Healthler Life..s.tyle - l\larcbin¡: Actiyity 

Activity 3 

https://www:youtube.com/watch?v=YBHIEBPU6pM 

FINAL DURING STAGE: 

L ,vbat is su¡u¡ested as a less e:,;pensin alteruatíve to hlrin¡¡ a personal traíner? 
a) Joining a fitness club 
b) Going for a 30-murute walk daily 
e) H.1n.ng a nutt-itioni,t 
d) l:S1ng weight loss supplements 

2_ What is mentioned as a potentiaJ benefit ofwalldnc eutsíde? 
a) lt mal.es you strenger 
b) lt imprcves memory aad cooperation 
e) It reduces bedy fat fasrer 
d) lt increases your heart rate ,ign.ifican~- 

3_ Wbich oí the folloning is NOT recommended as a díetary change? 
a) Replacuig junk food with leafy gre,,ns 
b) Reducing sugar intake 
e) Eating more meat 
d) Addiag fresh fruits and vegetables 

4. What is mentloned as a simple n·a~· to Improve mental health? 
a) Takillg antidepressants 
b) Laughing oflen and eating dark chocolate 
e) .'h°oiding ali fats and carbs 
d) Practiciag meditation twice a day 

5. Accordíng to the audio, n-bat can affect our dail)· happiness? 
a) Sleepmg fur l O hour,j 
b) Increaaing natural bappiness hormones 
e) Drinking coffee eYery moming 
d) Spending aicney on expensive workcuts 

Choese the best answer for each question: 

Dato:----------- 

Name: ----------- 

W orksheet: tTnderstanding tbe Audio - HeaJthy Lífesryle 

Activity 2 

bllps_;//www.youtube.com/watch?v= YB H I EBPU6pM 

LATER DURING STAGE: 
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Activity 4 

POST-STA GE 

5. How caa followiag a huJthy routia.t u)p witla coace11tration :a.a.el UltrD"! 

4. ,Yhy U enttiliag re.gularly imporrant for:roar hukh':" 

..\. \\la1.r are d:e coul!qHncu of u ria.: too mo.cb jua.k food~ 

" ""by h ft imponut ro slu-p 1tt leut 8 hoarll a IUg;lu? 

l. "~bu c:ould happ1n if 1om•one dou•'tclrin.Jr. ooagb ,u.ter'? 

·w~'rll cr Iistea carefu!ly to th! video audic- 4Hea.lth~· Iafesryle Routi.ne.1_., .~r l:ist~ 
JJU.\YH the follow1n.! q_uu,noru. m compl1:te H!lt~u. U U! the uu'brm1tioa. you hurd ro mfn- 
tht consequences oí noc followini bu.Jthy b.i.bits. 

lautnJctiOD.JI 

Worksheet 
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The last significant learning from the POP model is the innovation of a learning approach that 
addresses different listening skills. Therefore, Mercer (2020) also highlights that the 
incorporation of paired or group discussions in the "Post" stage promotcs peer support and 
collaborative learning, enhancing motivation and participation, thus creating a favorable 
environment where all students participate and collaborate in class, according to each stage 
presented by the teacher. 

Continuing with the new insights, as a third point, I want to share my expectations and 
experiences during my internships. Throughout my teaching practice, I have observed that it is 

Journal 3: POP (Listening) 
The PDP (Pre-During-Post) model supports the organization of listening comprehension in 

the classroom. This approach helps students develop their active listening skills and strategies 
through a simple process. By dividing the activities into three stages, the POP model makes 
learning more meaningful and innovative. In this analysis I will share about the function and 
what l have learned from this approach in the ability to understand what is being heard. 

Initially, my expectations for using the POP framework are based on how each stage can help 
students improve their listening comprehension. I hope that each stage will help in this process, 
for instances, in the pre stage how the topic will be introduced, then we have the during stage, I 
would love to see how students will understand the audio and be able to complement the 
activities, and then thc post stagc how thcy will implcmcnt it based on a topic thcy should 
alrcady undcrstand. I am cxcitcd to know how with the hclp of this approach studcnts will lcarn a 
lot and improve their listening skills generating more confidence and participation. 

After presenting my expectations, 1 have expanded my knowledge about each stage of PDP, 
Abdallah and AlRayess (2020) point out that the "Pre" stage is essential to actívate prior 
knowledge and engage learners with technological activities that prepare them for listening 
comprehension tasks in the classroom, implying that the purpose of this stage is not to give 
everything from the beginning or introduce audio from the beginning, but to include vocabulary 
with dynamic activities and, in support of this, they recommcnd using technology and diffcrcnt 
tools that facilitatc the proccss. On thc other hand, Mawaddah, Mustofa and Putra (2022) 
highlight the crucial role of the "During" stage, where concentrated listening, combined with 
interactive tools such as Edpuzzle, produces significant improvements in students' listening skills 
by encouraging active participation and note-taking, making it clear that it is at this stage where 
tbe audio is presented and in turn this is broken down into three parts initial stage, later stage, 
final stage thus achieving greater student comprehension. 

Another important insight I have gained from the POP model is the importan ce of the Post 
stage whcre it hclps to improve studcnts' listening skills and use thc vocabulary thcy lcarncd in 
this audio. That is why Vandergrift (2021) explains that this stage encourages students to reflect 
on what they heard, discuss the content and clarify any confusion, i.e., already in this part 
students already listened to the audio three times and completed each part but in this stage they 
are already going to reflect based on the topic learned and for this it is very important that the 
teacher includes activities that help to encourage better continuous 
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very difficult for students to understand an audio from the first time tbey are always asked to 
repeat it orto go slower and in another institution I realized that this skill was never practiced in 
class, which made students not practice their listening skills and feel overwhelmed or simply not 
able to understand the audio. However, when I leamed about the ECRJF method, I found it 
incrediblc bccause by playing thc audio threc times and in cach part thcy have to do diffcrcnt 
things, it helps the student so that if they didn't understand much the first time, they can do it 
better the second time and in turn I told the teacher about this method and she found it very 
useful. This method has inspired me to incorporate it into my classes as a future teacher and 
make the classroom environment more dynamic and attractive for rny future students. 

I also want to talk about sorne challenges that I have observed that the POP framework can 
help to sol ve. One of them is that wben the students did not understand the audio they used to get 
frustrated because they could not complete the activity or question assigned by the teacher and 
with this approach we know that we can help the students because first in the pre we give them 
an idea of the vocabulary that will be implemented with the recreational activities, then in the 
during when they listen to the audio for the first time but we indicate them that they should not 
understand everything only the important parts in the second time a little bit more and so it will 
help them to make this process easier and not get frustrated. In short, this approach creates a 
supportive environment in which listening skills will be greatly improved. 

After discussing the challenges, I want to share sorne ideas about using the POP framework in 
listening comprehension classes. In the first part a great idea is that students make sorne 
prediction about what they think the audio is going to be about based on images or titles that the 
teacher presents, in the during stage that are classified in three at the beginning that are questions 
like how many people are talking, then in the after sorne kind of worksheet where students can 
recognize more things from the audio and finally in the final stage during and it can be that 
students infer according to the audio and finally in the post and a group activity where they 
discuss about the topic that the audio was about. I believe tbat this type of activity helps students' 
listening and creative comprehension to achieve the results we expect as teachers. 

In conclusion, the POP is a dynarnic and constructive way to teach listening, since dividing 
the process into three simple parts pre, during and post belps students not to feel frustrated if they 
do not understand the audio from the first time, but on the contrary to realize that little by little 
they can understand it completely and in tum develop very good listening strategies. In my 
experience using POP, 1 have observed how the classroom goes from being a tense and fearful 
place to a place that is eager to leam. I find that using this method helps make classes more 
interesting and meaningful, helping students understand and improve their listening skills. 
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Wlu:1 un.aD d.aily K'tirlry b ,uu~ued ror i::mprod.n.r bir.alda'! 

- Qu.sóoas: 

o.ne: _ 

~at1M': _ 

6 min 
~ 

6min qp 

-Do you have a daily exercise 
routine? 
-"What healthy foods do you 
include in your nutrition? 
-How do you usually :rnanage 
stress? 

6min !Smln 

Healthy • 

Routine • 
Lifestyle 

Stress 

Match tbe vocabulat-y wttb ptcruees; 
Exercise 

By Melissa Mendoza 

Listening 
Les son 

Plan 

B1 

Demonstrative Lesson 
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.. 
16mln 

• 8mln 

l. "·1o.a, ot••ld 9'app,t• ar-•-• d-.-•'•4'"'-k.-•'"& .. w•u,r:' 

\\ • .i.cli c., lut- ,:cucl\i.JJ;, ll> Út• \1deo ~ •f{,...W,.~ L•f••l'-1• B..uutu:•1.·· ~~ h1tca1.D,1. 
ü¡i,.w•r 1.b• folto\\l.Cl,S qw,•111,otu u, com.pltt• •••t-~ CH tb• ,arorrru111oo,, ~ º"' Mw4 w I.IÚfl 
\l>• cOMn·qu•nac:4.• o( aot bll~·~ h.•.:a.hhy lu\nt• 

!. \l'alkmg outs1dt for JO mmutesererf di¡ ---- 
Replacm¡; Juok food w,lb leaf; greens. ,·q¡et>ble., and heallhy ods _ 

J. Laugh..mg:, eanag dar.._ rbecolne, and ¡¡i!dJng prob1cms _ 
4. \\'2lklllg outdoon makes us smaner .nd more cooperauve ---- 

Y cu don't need to sptnd mont::• on l prnatecbtf or pnscm.l cnint.r to Ir~·, a healthitr 
hl~·!e _ 

ConttplS 

Al Reduces stress andbelp, you lose w~ht 
B) Repl;ic~ unhe,11!1,· íood \\lth he>!duer op1xm• 
C) lmprons mental h,ill and iecreases bappmess bonncices 
D) Iacreases m<mory and coopmtJOn 
E) A simpl, aifordab!e way to impro,-. your ht•lth 

Pbram 

\\'rite rhe leuu oíth• rorrecc eencepr anr ro the cornspoadin¡ pbrase. 

~bt(h tb• pbmes from the u dio ,..itb 1b, (Orl'ttt (Olcept relued 10 1i1in: • hnlthlu 
liCtsl)·lt. 

~&me-: _ 
Dut: _ 

Wor~-sbeet: lleaWbitr Lifesl)·I, - ~latcllin& Acin·ity 

Wh.at is w:;r1ttd u .a lH, npt111iTt .1lluuth"t ro t.iirln; .1 ptnon.tl tr.tfnn~ 
1) jouuo.g i fürttu tlub 
b) Go"'I r.:, • )0-=u!r nlk d.11!; 

o)HJln>!I""'"'"'""' 
d) t.:~ Wt:ght ~ S~pltmtt:11 
\\'bt k mnrioa~ Ha po1,01ia.l bf.•rfif •f 1ulkh1g ottu.icle'? 
1) lt mll::es ye-u 11:'c:i._g:ct 
b) h tmprcr.t.t l2l.tm01)' aad coopt:r.t~ 
t) lt 1tdu.:ci ~y r11 fuin 
d) lt UIM.UtS )"OW' ht.lrt rete 1!:uftcarrth- 
\\1'~1' •l 1lit foUo,.-iag iJ :SOT wrom•HclH u t dltrtl! ~•Hz,? 
1)R.tpla<::1.!¡u:a.'.!Dcd1'l.tbl<:af; gJtc:Ol 
b) Rtd"-""1i su;,irbukt 
e)~ mtin m"it 
dl A<l41"!! !rcl &u,:, oo4 ,-.¡,...i,ie, 

J. \\1t11 b ratndoned a.s • siNplt'l'l1y10 iapron. m,1t1l lttaJth'? 
1) TÜ!!tias:.ti.dtpffiasll.!i 
b) Laupun, oftm "'6 ffll.11 dKI. <bocoltlt 
:).\,-o,dltJ! llllfwllldcm, 
d) ?fact:ewi medlu.t:oo T'A'ICt a 41y 

5 Accenli.nr: to du· audio.. wk11 <an 1tl'cct our claily happincu! 
1)Stttpi!l!for 10~ 
b) ln~1tti&DI D.ltuaal lMVJ)Ul!'n ~~, 
e) Drs.tlb:ll t'Ot!N t\'e!Y m~..wg 
d) Si,t!tJ~ monri• on ni.,m11~·t "orl.c~n 

D.u,: _ 

~1m,: _ 

\\'orts•et1: l'ndm1Hdin¡ 111< Aodio - llnlthi· Lifnl)·le ' Bmin ' 
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• How will you avoid and/or address these problem areas in your lesson? 
• Provide new vocabulary for the students to have ideas to write. 
• Incorporating interactive and creative activities related to reading. 

• Past Continuous and simple past 
• Know travel-related words like "bike," "desert" 

• What aspects of the lesson do you anticípate your students might find 
challenging/difficult? 

• They lack imagination to write. 
• They lack motivation to read. 

• What vocabulary/grammar/information/skills do your students already know about 
today's lesson? 

Preliminary Considerations: 

Whcn/How, in thc lcsson, will l check the studcnt's progrcss toward thc abovc Lcarning 
Objective? What behaviors/activities will show me whether they have mastered the material? 

-During Activity 1, l will check if students can identify the main idea and key details by 
monitoring their pair discussions and their sentence surnmaries. 
-In Activity 2, I will check reading comprehension and vocabulary recognition through the 
worksheet responses and peer corrections. 
-In Activity 3, [ will check studcnts' ability to infcr and cxprcss thc mcssagc of thc tcxt 
through their written paragraphs and oral sharing. 
-In Activity 4, l will check creativity and grammar in students' alternative endings and peer 
review process. 

Action Points - (These are two things you are working on in your teaching) 

1. Time management 

2. Class management 

What are your Student Learning Objectives for the lesson? 
By the end of the lesson, SWBAT show understanding of the story "Around the world by bike" 
BY writing a message that the reading conveys AND THEN writing a ncw cnding. 

Lcvcl: B 1 - 1 High School 
Reading Lesson Plan 

MODULE 4: READING 
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Procedure Interaction 
Framework Materials Time 

Stage T-S/S-S 
Teacher will..; Students will ... Needed 

VAKT 

• Look ata world map 
and share places they 
would like to visit by 

• Show a world map and ask students: Which places bike. 

would you like to visit by bike? • Observe pictures of 

• Display pictures of bikers in different locations and bikers in different 

ask: locations and respond 

5 Minutes Pre-Stage l. What do you think it would feel like to bike in this to questions about the T-S Projector 

place? challenges, benefits, V Laptop 
2. What challenges might someone face biking here? and feelings of biking 
3. Whal bcncfits could bikc around thc world bring? in thosc places. Internet 

• Read the title ofthe 

• Revea! the title of the reading and ask: What do you reading and make 
think this text will be about? predictions about its 

content based on the 
discussion and visuals. 

Hand out students the reading . 
Activity 1 

• 
• Instruct students to skim the text, focusing on the title, • Skim the text to 

6 Minutes Early first and last paragraphs, and key details like names and identi fy the main idea 

During-Stage numbers. and important sections. T-S Sheet ofpaper 

• Ask: "What do you think the main idea ofthis tcxt is?" • Discuss thcir findings 

• Facilitate a brief class discussion on the main idea and in pairs and summarize Projector 

key details. Alastair's joumey in Laptop 
one sentence. 

V Internet 
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Pencil or pen 

Notebook 
S-S 

Activity 4 

• Make groups of 4. 
• Write an altemative 

ending to the story. 
• Change their papers 

and check others 
works. 

• Deliver the work. 

• Divide the students into groups of 4. 
• Ask them to write an altemative ending to the story. 
• Monitor the activity. 
• Ask students to change their papers with a different 

group to check any misspelling or grammar rnistake. 
• Pick up the works. 

Post-Stage 10 Minutes 

Pencil or peo 

Sheet of paper 

Notebook T-S • Rcad thc tcxt carefully. 
• Write a short paragraph 

expressing the message 
that the reading 
conveys. 

• Share their paragraphs 
with thc class. 

Group work 

Activity 3 

• Ask students to write a concise paragraph that 
communicates a message that the reading gives us. 

• Ask the students to read the text carefully. 
• Divide thc studcnts in groups of 3. 

Final During 
Stage: 13 Minutes 

Pcncil or pen 

Sheet of paper 

Worksheet 

T-S 

Activity 2 

• Read the text again. 
• Complete the 

worksheet. 
• Compare answers. 
• Correct mistakes. 

• Give instructions for activity 2. 
• Ask students to read again the text. 
• Give the students a worksheet with two activities: 

1. Answer true or false according to the text. 

2. Match thc words with their corrcct dcscription. 

During-Stagc 

La ter 11 Minutes 

• Share their ideas 
during the class 
discussion. 
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Around the world by bike 

'• Australia ·-· -\~ Brazu 

,, ......... 

Un~ed 
Sietes 

Ca nada 

,. .,.,.,... c=:::~::!'.:~C.O 
StalH 

RESOURCES 

PRE-STAGE: 



38 

.-\. Alast:-..:r wa.s forced to tah zn altematr;e form ofhn!p0r1alion due o pcl.:ce intcrfmnce. 
B. He recei,·ed help frllm str.mgen wbo bongh! him a llf\\" bike. 
C .• -\ difficult ex¡¡enenc e wln!e trani~ throu.2h the desert. 
D. He fated the extr:me •o)d ofwmtfr durnig hu jc=yj 
E.. A challenging but rewarding four-year joumey. 
F. Alastm endured extreme ct'l!ILilons wbile trareling tbrOll§h Paragoma. 

Dtscription,: 

l. Alastaír' s Joumer Across 6 Ccunmes 
2. Hu bike broke down in Arizona 
3. He traveled by truck in Egypt 
4. He didn't shower für 2.4 davs 
5. Hu beard froze m S1beru · 
6. He retumed home after ~ years and 15,000 l.:ilometers 

Part 2: :Uatching .-\c.mity 
Read the evenn :rom Alastarr s Joumey and match each ene wiíh tbe eerrecr deseripucn, 

l. Alastair Humphreys wanted to be a teecher before hi1 tnp. {True False) 
, Alsstair traveled to 80 ccentries during b:s joume _'. (True False 
3. He had to trml bytruck in E.gypt beeause the po ice stopped him. (True False) 
~. Strengers bo!.ight Alastair a new bíke wíule he was cros,ing tlie Arizona desert, (True 

Fzlse) 
5. Alsstair di<irl '1 sbower fer U days 1litile tra,·elm¿ through Patagoniz. (True F a!se) 
6. Ahstair traveled through Sibería during the swmner. (1 rue F abe) 

Part 1: True or False 
Read íhe following statemems and decide 1f ihey are true or false based on die text. 11'!.ul.: tbe 
corree! answer. 

Instructions: 

Name: -------- Da te: _ 

True 01· False & l\Iatching Acrir~·: "Aroond the World b~- Bike" 

Activity 2 

LATER DURING STAGE: 

In :Jfl. AlaGt·llf YlMt"d 60 t'OU!lfnf,#,. ,lftd. 
ttlf hout tht' 1np. llO' ti.~ a bto to r Of'd 

!J Df h1$ fll'P(-l)Cfltti\ NtflOl.lll lf'ttort' ... ~. 
~fl"* ~rw.i rnof'M,f'I on ttie 1o.ld ttwo 
wJ,; ho di~nrtnlt(II .;JOd o :.1e, 
One OISappotOlmet'i arme •.41ty. Alasu r't 
dll".}m .l'o1ow1ehtSMt tnt!-,,,Y. 

<'t'Pt kM" tll)..n& 1h1H 10 CtOU ee oc.~an~ 
lJr.b~etv, th1> ~,o 11111"KJ'i~ible The 
POWe Si!QPPed twn wtwe. hit ,.__.s lr.tvoeM& 
tti,ou~h lpOI • .tl1d ht Nd 10 ric;te in 1he 
Olck º'. tt\ldi: He lflri .. ¡(), bl, an,,~ 
wa IIO other wlr to Contft.ilt 
Tht rnt ol d1e ere. re rode. l'Odt', fOdrt O'! 
ooe oc:c.t\O\. t.~• brOM ~.,,... IW 
wa~ CIOL.\or lhC At ~ ),tlp cene 
frorna "~ pqce to~~ 
cotr'lplfolt ·~tt.llll«~ buuatU hm a l'IIIW' • to 
th."11 he c.cuJ C0011'1Ut hltt «.r~ ;oumf1 

In 2001. Alasta.lr Humphrey1 w , 
1tudyan1 to become • toach1,.. but 
he re•Hy ••nt d to do aome\ht.na 
dirtt'rent A few month1 t.1-ter, hl 
1urpri11d hJ1 frfond• and f•mMy 
by bea,nn na •n am.11.m1 trip lhat 
took hfm round the world ••• on 
hll bik•I 

Activity 1 

EARLY DURING STAGE: 
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Alternative endiog: 

Understanding the Message of the Text 

POSTSTAGE: 

Activity 4 

FINAL DURING STAGE: 

Activity 3 
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The role of interaction was also bighlighted in the PDP framework. Tavakoli and Jahanbakhsh 
(2023) point out that having students collaborate and share ideas during reading activities, 
especially in the post-reading phase, can deepen their understanding and expose them to new 
points of view, so this approach is perfect because even if it is reading students will not spend 45 
minutes reading they will have to do it three times and based on that complete sorne in-class 
work or a final activity always with a goal increase the desire to participate and want to read. In 

Anotber fundamental perspective for reading comes from understanding how instructional 
strategies are integrated into tbe PDP approach. According to Phakiti, Hirsb, and Woodrow 
(2021) argue that integrating strategy instruction into the three stages of PDP helps students 
become more aware of their reading process and better regulate it, which implies that students do 
not read automatically but do so thinking and in tum knowing that they must complete sorne 
work that the teacher givcs them, i.e., they rcad with a purpose because while reading they can 
greatly improvc thcir cngagcment and comprehension. 

Journal 4: PDP (Reading) 
Analyzing the Pre, During, and Post Reading (POP) has changed my approach to English 

language reading classes. This is because many times [ considered that this skill was not so 
necessary because many times we don't even have the habit of reading in Spanish but it will 
happen with another language, but the POP presented me with a much more dynamic and active 
way of reading because it encourages students to implement and practice this skill much more, 
improving their comprehension and ability to remember what they read, besides learning 
vocabulary. In the following reflection I would like to express my expectations, and all the 
knowledge gained from reading the PDP. 

Firstly, my expectations about the POP reading framework are based on an uncertainty and 
that is to undcrstand how this framcwork can hclp makc rcading classcs much more dynamic and 
cngaging. Sincc wc know that many studcnts fínd reading boring or simply do not likc to 
practice in their native language or in another language, J am excited to know how this approach 
motivates the teacher to support tbe students in every step 1 need and the student to be interested 
in this important skill as reading, I would like to witness how using this approach students will 
come to understand and deepen much better each reading. 

Looking deeper, I've also discovered new important learnings about each phase of the PDP 
process. Far example, Bernhardt (2021) For example, Bernhardt (2021) explains that the pre- 
rcading phasc is crucial because it helps students conncct ncw information with what they 
already know, crcating a purpose for rcading and making the cxpericncc more cngaging, 
implying that in this phase they have an idea of what the reading will be about, thus connecting 
vocabulary they may already know with vocabulary tbey do not know, helping students know 
what the reading will be about and making the class more dynarnic, on the other hand during 
reading it is very important to guide students to check tbeir comprehension through bands-on and 
detailed activities. Later, in the post-reading phase, Waring and Nation (2023) emphasize the 
value of reflection and the application of new ideas or vocabulary, so that what has been learned 
lasts, since that is the purpose of this framework that through reading students recognize new 
vocabulary, idcntify the grammar uscd through dynamic and interactivc activitics. 
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Bernhardt, E. B. (2021 ). Understanding Advanced Second-Language Reading. Routledge. 

Phakiti, A., Hirsh, O., & Woodrow, L. (2021 ). Applied Linguistics Research Methods. Routledge. 

Tavakoli, P., & Jahanbakhsh, M. (2023). "Collaborative Jearning in Janguage classes: Impact on 
reading comprehension." Joumal of Second Language Teaching, 15(1 ), 5 8-75. 

Waring, R., & Nation, l. S. P. (2023). Vocabulary Leaming and Teaching. Routledge. 

Alptekin, C. (2022). Critica! Perspectives on Teaching English to Young Leamers. Multilingual 
Matters. 

Continuing with my reflections, I want to speak about my experiences from teaching 
intemships. I have noticcd that teachers do not practice this skill because they usually say that 
students do not like toread and others do it but in a very traditional way which makes students 
do not show any interest or understanding is very superficial because they do not read with an 
objective and this makes students feel frustrated or overwhelmed for not being able to comply 
with what the teacher asks them, That is why I found this framework very interesting and in my 
classes the children felt that it was not just about reading and that now they had to do sorne work 
and they also realized that little by little they were understanding more and could do the activities 
better, thus achieving a class where everyone participates and not just one student. 

Reflecting on those experiences, 1 now see how valuable the POP reading framework is for 
teachers. lt is a very influential implement that helps make reading classes more practica! and 
interactive, implementing simple and practical activities where students learn, for example in the 
pre-class the idea is for them to guess what it is going to be about and for them you can do 
activities like using pictures to guess what it is about or through questions, then in the during 
class by dividing it into three different parts worksheets such as fill in the blank, true or false, ali 
with the intention that students can understand the reading and finally in the post class write an 
alternative ending because when they understand what it is about and know the vocabulary they 
can create a different ending, getting everyone to participate and work as a group. 

In conclusion, the POP reading framework has greatly shaped my understanding of teaching 
reading. Since we used to believe that reading was a passive skill, with this approacb I realized 
the importance of guiding students at each stage with clear support and strategies to bring out the 
best in each student. At the same time my intemships showed me that using this approach 
students respond well to each activity gaining confidence and motivation to keep practicing and 
improving every day. As l train as a teacher 1 long to design lesson plans and activities that really 
motívate and help students in each reading process. 

References 

tum, Alptekin (2022) adds that real life and culturally familiar texts increase motivation because 
students feel more connected to what they read, since many times the teacher gives reading 
without any moral or interest of the students and the goal is to change this and moti vate them to 
be better. This is why POP is considered a flexible and dynamic way to teach reading. 
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Demonstrative Lesson 
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. . . 
. . . . . . . .. . . 

A Ab.1talJ n-as: b-c:t.d to ul.:e an .utGU.mt't f'"onn oftransportatlon ~ -:e pol;ce mtttf'ucnu· 
9 He re~1,-ed belp fror.l -m:m,gen u-bo bou!ltt h!m a n..ew bll.:e 
C A difflcuh u~nmce wh.i~ tra,·e:lm1t throojm the d6V1 
D. He f;a.ced the tXtrfflleco:do!wmtor d.unn¡ lu~ joumt~J 
E A ebaJlwaiJlg lro11e",asding !ow.-Yeat joW'Dc} 
F Alutau cadwed utreme. ccnddiomo wbilc tn,·•.ling lh.Jou~ P~~ 

l. Alut::li.1"1 )c,wn~,· Atr.JU60Ccuntnl't 
:l. His bikc bco.kr down lll i\nzona. 
3. He travclc- by uudt m E~"F• 
~. He d:uin't s.hoo.l.·er fer 2.:1 cbys 
'S HiJ bu.1d tnu. m Slhe.ru 
6 H• ref\Jme-:I b~mt ~:!'ter .a run RUS .,j.000 k?l.)fflr.tt• 

Dncriptioa,: 

l. Alutllll' Humphrrvs wantc:d to be a tud1tt bcfott hn tnp (Tnac· Fabc) 
" .-\.1:a~ta.ir tr:a;;rl•d to SO c-cwurje,:-. durm; h::SJOW-ncy. (True- F:ahel 

Hr had to tT.1.".'t! by trud.: 1n Egypl ba,cr.iM: th• pollee dop¡w:.d hn:J (Tru.• Falu) 
rrll:l:¡t:ri bou¡ht AJ:utaU' a new bU..--e \\'h!le he wu c:roMmg the .:\n.?ono ~ (True ,al .. ) 

5. AlulaiJ dió.rlt sbotter for 1-1 days "·~ b .. \.d.:ng throu,!h Pat.a!onia (True i Fa.lst:) 
6. Alu.1:u.T t.r1n-e:l.c:d. tbrou? SiOO:a du.rut! th~ run:u:ne:r. (7n1t Filie) 

P•n l: ~fard1rln1 ."'-cthiry 
Reaid th.e e,·e:ms frcan . .\.luur.JI·s ;ouroey and r.atcll e&eb one wrth thr: corrttt descnpncm. 

Pan l: TnH or Fah« 
R•aid tM foU:>"'mf surHne:1tt :a.n.d d•ode :ft.b~ ar. true: or f.titu besed on lh• text ~brl.: m. 
eeeect answ~ .. 

h1~uction,: 

Truo or Fais. & l\Lar<h.tni:; Ani,1~·: "A.-ound the \\ orld br Blke" 

The trio was touah. nd Alasta didn't h ve ""°""'" money to stay at n..:e holels. Whde 
ha ~..as 11c1an& thsough P.atagom~. he dtdn't 
talle a shower fo, 24 days! 
However. one ot the hardes:t oart.s of h15 
tro¡, e me ,.,,,.,.. he "'ª eled lhrou h Russ1a 
,n lhe .,.,nt~r Luc!oty. a fnend ¡o,ned him. so 
he "'"sn't vavchng alone. But ,t was so cote 
tnat AGstair s beard froze hde thcy were 
tra e~n¡¡ thtough S.befla. 
But nooe oi lhes" oroblems coud stop h rn 
t,om completong the tnp, Four years and 
75,000 km. tater, Alastaor linally arrived 
back home "'the U.K. w,tt, IOts of s oroes 
to tel. 

In au, Afost ,r v,s,ted 60 t;O\.llll'Mt-5 .and. 
fhroughout lh 1np, he kept a blog to rec0td 

~ of hls ,ixpenence&. Although the,., wero 
somo $JM"Cic,I niomems on the ro3Q. 1hera 
was arso d•s Pl)()lfltment and drsaster 
One d,~ppo,ntnu!nt came ~.arty. Alast:a.r·s. 
dream was to nde hls btke ali 1hc wey. 
ex.cepl for IJktna sh,ps to cro$s t~ oceens 
Unfonunatety, thts was ,mpOSSil>le. Thc 
por.ce stopped h,m wtule 116 was ttaveoog 
through ESYPI, nd he had 10 ride lfl thP 
back of a truek. He wa angry. but lhere 
was no other way to conunuo. 
The ~si of !lle ltm<!. he reee, rode. rod . On 

one occa ""'· "'• blke b<Oke "°"'" ,h: he was c,ossing lhe Anzona de<P.rt. H<:IP carne 
from a wrpns,ng place. To hl$ ama:,ement. 
complete ~tran¡¡ers bought l1im a new bil<e so 
lha1 he cO<.lld cont,oue hlS íncredollle ,oumey. 

In 2001, Al stalr Humphreys was 
studyina to become a te cher, but 
he re lly wantod to do som thlna 
dlHerent. A few months I ter, he 
•urprlsod hls tri nda 11nd famlly 
by bealnning n ame~ine trip that 
took hlm around tho world •.• on 
hls blkol 
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Preliminary Considerations: 

a. What vocabulary/grammar/information/skills do your students already know in relation 
to today's lesson? 

• They havc rclevant vocabulary to describe local community issues (e.g., noise 
pollution, vandalism, littering). 

• They are familiar with using the present perfect tense to describe recent actions or 
situations relevant to the present. 

b. What aspects of the lesson do you anticipate your students might find 
challenging/difticult? 

• Understanding thc formal tone and language required for a formal email. 
• Structuring the email appropriately with formal greetings, body content, and closing. 

How will you avoid and/or address these problem areas in your lesson? 
• Provide clear examples and templates of formal emails, highlighting appropriate 

language and structure. 
• Break down the components of a formal email step-by-step, explaining the purpose 

and usage of each part ( e.g., introduction, main body, closing). 

• InActivity 4, I will check students' participation in reading classmates' emails and their ability 
to critically evaluate and vote for the best email. 

• In Activity 3, 1 will check studcnts' application of peer feedback in rcwriting their emails and 
their engagement in sharing work with the class. 

• In Activity 2, 1 will check students' ability to revise and edit their emails using peer feedback 
and error marking symbols. 

• During Activity 1, I will check students' understanding of the formal email structure and 
monitor their use of linking words and coherence in their writing. 

lesson? 
with their 

Action Points - (These are two things you are working on in your teaching) 

1. Time management. 

2. Classroom Management 
What are your Student Learoing Objectives for the 
By the end of the lesson, SWBAT write a formal email to describe a problem 
neighborhood then share the information with the class. 

Whcn/How in thc lesson will l check studcnt's progrcss toward thc above Lcarning 
Objective? What behaviors/activities will show me whether they have mastered the material? 

Lcvcl: Bl - High School 
Writing Lesson Plan 

MODULE 5: WRITING 
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Projector 

Laptop 

Slide 

Slide 

Projector 

Pictures 

Laptop 

A 

T-S 

V 

T-S 

• Write a formal email 
describing a neighborhood 
problem addressed to thc 
neighborhood prcsidcnt. 
Include a conclusion and a 
suggestion to help solve 
the issue. 

• ldentify the structure of a 
formal e-mail. 

• Instruct students to write a formal email 
describing a neighborhood problem addressed 
to the neighborhood president. The email must 
include a clear introduction, a detailed 
description of the problem, a conclusion that 
summarizes the concem, and a suggestion to 
help solve the issue. 

• Present the formal email structure and ask students Activity I 
to analyze every section. 

• Respond to tbe questions 
about the images. 

• See pictures about different 
problems in the 
neighborhoods. 

1. Can you describe what is happening in each image? 
2. Whicb of tbese images do you consider a problem 

in your neighborbood? 
3. What other problems do you see m your 

ncighborhood? 
4. What can we do to solve these problems? 

• Show images of different problems in the 
neighborhoods. 

• Ask sorne qucstions about thc Imagcs: 

Drafting 

Preparation 

14 Minutes 

4 Minutes 

Materials 
Needed T-S/S-S 

VAKT 

Interaction 

Students will ... Teacher will ... 

Procedurc 
Framework 

Stage Time 
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• Follow the same structure 

Guide students on using linking words to connect 
presented. • Incorporate linking words • ideas in thcir writing. cffectively to connect ideas 
and improve coherence in 

• Actively monitor students' progress . their writing. 
• Engage actively in the task 

while the teacher monitor's 
progress. 

• Invite students to work in pairs to exchange their Activity 2 Projector 
work and revise it. 

Picture • Work in pairs to exchange 

6 Minutes their work and revise it. T-S Laptop 
Revising • Provide symbols for students to mark errors in • Apply symbols as instructed 

thcir pcers' work. during thc rcvision proccss. Slide 

• Ask thc student to givc back thc draft. Activity 3 

11 minutes • Return the checked work to 
• Ask them to write a final formal email with the their owners . Projector Editing corrections made. • Rewrite their work based on 

the feedback and suggestions T-S Laptop 

• Monitor effcctivcly. providcd by their peers. 
Slidc 
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Activity 4 

10 Minutes Extcnsion • Ask students to post their work on the board and • Read the formal email Projector 

read cach classmate's cmail address. addrcsscs of cach classmatc. S-S 

• Ask students to vote for the best e-mail addrcss. • Choose the best cmail 
Laptop 

address. 



48 

'.L,l \,VWW l Nt,l/~l lll',',ONVl~KYPl LOMO 

thererore, o. consequently. a a 
resull. for rnts reason. that 

z-'la;o~~~s~ ':;t~iJr'f','J,';'; g,'c,~fl.j 
wln tn« ttrte tras year. 

EFFECT/ 
RESULT 

as. because. because or. slnce. 
for lhls reason. due to. so. as a 
resu1t 
We 111")(ortunn1e1y l'lad ro soovo 
eorly AS our h,td wo s 1/1 and we 
hnd to rush hon,e 
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Revising is a fundamental phase to improve the content from the corrections made in 
this phase, that is why Lee (2023) emphasizes that considering writing as a recursive 
process, where revising and refining drafts is normal and necessary, helps students grow as 
writers and reduces the fear of making mistakes, since at this stage and from sorne 
symbology presented by the teacher, thc students themsclves revise cach other, helping 
each other and not feeling the pressure of having a teacher revising everything, this 
collaborative collaboration also allows students to see dífferent points of view and 
implement better grades for the final paper. 

The Drafting phase is another essential part of the PDREE process, where the main 
objective is to develop ideas and reflect on the first draft, Flower and Hayes (2020) 
emphasizc that the draft consists of lctting ideas flow naturally, reminding us that editing 
and revision can always come later, this mcans that studcnts do not have to fccl the pressurc 
to do everything right or that this work is the end; on the contrary, they can feel free to 
write according to the teacher's instructions but based on what they consider, thus helping 
to create a positive classroom environment. 

JournaJ 5: Writing 
Analyzing the Preparation, Drafting, Revising, Editing, and Extension (PDREE) has 

transformed my approach to teaching writing in English language classrooms. Previously 
writing was seen as a regular activity that used to be overwhelming for students but needed 
to be completed. Now with this framework it is totally different, and the teaching of writing 
is much more flexible where it involves each leamer and helps them develop each skill step 
by step. The PDREE framework guides students through each stage, offering a simple but 
adaptable structure for everyone, making the experience more enriching. In this reflection, I 
would like to convey sorne personal points and experíences I have gaíned from studying 
and practicing the PDREE framework. 

First, my expectations about the PDREE writing framework are based on how to make 
this approach much more interesting and effective. As we know, students often struggle 
with writing because, although they have the vocabulary and grammar, they are often 
unable to put all the ideas together and order them correctly so that the writing has all the 
required points. l am excited to read and leam much more about this approach, as it 
promises to provide a much more robust lesson plan that ensures that all students can 
complete all activities and improve their writing results. 

One important insight I have gained is the key role of the Preparation phase. For 
example, Kim and Lee (2023) emphasize that thorough preparation reduces anxiety and 
builds confidence, as in this phase it is ideal to apply brainstorming and organization to 
help students set clcar goals and understand a11 the activities they have to do, i.e., give clear 
instructions, and not introduce the topic all at once, but ideally create an activity related to 
what they will have to write, so this interaction will greatly help the classroom 
environment. 
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Continuing with these reflections, I want to share what I've observed in my teaching 
practices. One of the things I observed most is that many teachers considered writing to be 
simply writing a sentence and nothing more, but I never asked them to write an essay ora 
letter and at the same time present the structure. Therefore, when I learned about this 
approach and put it into practice in my classroorn, I realized how, with clear instructions 
and a well-detailed plan, students successfully complete their writing, as they can write a 
draft, read and correct their classmates' drafts, and finally correct their own final work. 
Another thing I noticed in my practices is that teachers didn't dedícate time to having the 
children practice writing in their classes; they only focused on grammar, which prevented it 
from becoming a habit and preventing students from organizing their ideas. 

Reflecting on my internship experiences, I have observed the importance of writing and 
the PDREE framework for teachers, as it is more thanjust steps to follow, as it offers 
students a thoughtful and comprehensive way to teach and improve writing. I have 
analyzed how this approach encourages the teacher to support the student at each stage if 
needed, as it helps each writing process have its purpose and connect to the next part. 
Helping me to understand that writing is not just handing in a paper and that it is already a 
way to develop the students' skilJs. 

In summary, the PDREE framework has changed the way I think about teaching writing. 
I now see the importance of supporting students in each process and encouraging them to 
write according to the topic dictated by the teacher. My internship has taught me that 
structured activities improve the quality of work and motivation as students discover a 
different way to write. I arn excited to continue to apply this framework to help my students 
develop good writers who know how to follow structures and organize their own ideas 
based on the vocabulary and gramrnar they already know. 

Editing, is the retaking of the work with the mistakes, with the purpose that the students 
correct and deliver a correct final work, this with the idea that they realize the mistakes they 
are making when writing and do not commit them again, by implementing the symbols it 
helps the students to dynamically see their mistakes and not feel bad if not on the contrary 
lo improve. The last phase, Extensión, involves reflection and choice of what has been 
lcarned. Graves (2022) cmphasizcs that cxtcnsion activitics providc studcnts with a sensc of 
accomplishrnent and inspire them to continue improving their ski lis ovcr time, since a 
moment is generated where the ideas of others are read and the environment is very 
favorable for both students and teacher. 
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Finally, with writing, the PDREE model has helped me to see it as a step-by-step process 
of crcating a text with clcar cxplanations and activitics that moti vate studcnts. Working 
through each of the phases such as planning, drafting, revising, editing, and extension 
encourages students to improve their work in writing every day because not only does the 
teacher correct them, but they are able to recognize their classmates' mistakes and improve 
their own. Tbis makes the classes much more student-centered and increases participation. 1 
am excited to continue learning more about these frameworks and to continue applying 
them in my future classes and to be able to convey that English language is not only about 
vocabulary and grammar but also about dividing the classes by skills. 

When we talk about reading and listening comprehension classes the best thing is to 
apply thc POP framcwork bccause it changcd my way of structuring thc classes, bcfore 1 
thought that if the class was listening the audio sbould be presented only once and based on 
that complete the activity that the teacber presented but with this framework I leamed tbat 
this is not the right way to teach English but it is important to reproduce it three times and 
each time increasing the difficulty of the activities not everything from the beginning 
increasing the motivation of ali students. 

The ECRIF model has helped me in my speaking classes, as I like to break down each 
stage first so that students understand in the best way and everything is very clear, i.e. from 
when students practice in class to when they use it confidently and fluently, making each 
activity much more manageable so that students gain confidence in each step they take in 
class. 

In my own teaching experience, I have come to analyze the clarity of eacb framework 
and the division of each to improve each lesson plan based on ski 11. Tools such as ECRIF, 
POP, FMU and POREE have helped me as a practica) and safe guide that students can lcarn 
step by step. Ali this to not to improvise in class or teach the first topic that the book gives 
because the idea is not to work and finish a book that maybe the students only have 10% 
left, the idea is to use a book as a tool and based on that divide it for each skill. 

The FMU framework has transformed the way grammar is taught in the English 
language, as I often witnessed when I went to school how teachers were only concerned 
with teaching forro and forgot to explain meaning and usage using it in a real context. In 
this way, students are helped to naturally understand each structure, and, in turn, it becomes 
long-term rathcr than short-terrn contcnt, making the teaching of grammar a mcaningful 
and non-intimidating proccss. 

Conclusions 
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I also suggest that at the beginning of classes you don't start with the topic right off the 
bat, but I have found it very helpful to include open-ended questions or pictures with the 
goal of having students guess what topic they think you are going to talk about in class. 
This way they can connect the new topic to knowlcdge, so that this place fcels like a safc 
space that is not forcing them to talk and emphasize that evcry answer is valid, the idea is to 
create curiosity and encourage dialogue between student and teacher. I have found that this 
type of activity increases student interaction and creates positive attitudes. 

Another point is to introduce new vocabulary or grammar; I like to explain each point 
clearly but briefly but always using examples related to life or everyday life in this way 
students will feel identified and present better attention in class. I believe that it is not good 
to overload it with too much content or with more than one grammar or vocabulary topic 
per day, what should be done is once a new topic is taught is to apply activities applying 
real context, work in pairs or groups, an active class where not only the teacher speaks but 
also the students participate and show motivation to Jearn something new. 

I also believe that it is vital to include meaningful tasks, I mean tasks that rnake students 
think, not tasks that in 2 minutes they already have them done with artificial intelligence, 
that is why as a future English teacher I do not think that sending home assignments every 
now and then is effective, I think that creating dynamic activities in classes such as role 
plays, interviews, debates, onion hoops and can witness the mastery of the language and if 
they are creative tasks tbat these are a video, a eomie, a sketch or other activity that involve 
creativity and mastery of the students. 

Finally, I really like the feedback, many times as teaehers we believe that the way we 
teach is fine and we don't need to change anything; Finally, I really like feedback, many 
times as teachers we believe that the way we teach is fine and we do not need to change 
anything but in my demonstration classes I realized how important it is to ask for feedback 
from the students and in this way see things that maybe we do not realize and also give 
feedback to the students so that over time they can improve, as well as when giving 
instructions I think it is vital that these are clear and always ask the ICQ questions to check 
that the students understood what tbey have to do. Encouraging students about the process 
motivates them to keep learning and improving every <lay. 

Recommendations 
When planning my classes, I find it effective to include many visual elements such as 

short videos, flashcards, and audio clips. I consider that adding this kind of materials helps 
the teacher to make the classes very participative and to make the students fcel in an 
environment that is designed for them, helping them to concentrate and to improve <lay by 
day, since many English teachers still teach in a traditional way and do not explore to know 
these frameworks that help a lot or to teach by skills, helping the order of the teaching and 
to make everything more interactive. 
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