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Abstract

This project presents the design and application of English as a Foreign Language
lesson plan, complemented by reflective journals to critically examine the teaching
process. Lessons were carefully crafted using the FMU, ECRIF, and PDP frameworks
to integrate the four key language skills: speaking, listening, reading, and writing.
Implemented in real classroom environments, these plans enabled the monitoring of
student progress and the evaluation of instructional effectiveness. Reflective journals
provided insights into teaching strengths, encountered challenges, and opportunities for
professional growth. This project shows how systematic lesson planning paired with
ongoing reflection fosters the development of teaching competencies and supports

dynamic, student-centered English language instruction.
Keywords:

Lesson plans, reflective journals, EFL teaching, language skills, teaching frameworks




Resumen

El presente proyecto se centra en la elaboracion y aplicacion de planes de clases de
inglés como lengua extranjera, asi como en la redaccion de journals reflexivos para
analizar el proceso de ensefianza. Se disefaron planes de leccion que integran las cuatro
habilidades lingiiistica: speaking, listening, reading y writing, utilizando los marcos
metodologicos FMU, ECRIF y PDP. Posteriormente, estas clases fueron aplicadas en
contextos reales, lo que permitio observar el desarrollo de los estudiantes y la
efectividad de las estrategias implementadas. Los journals reflejan el proceso de
aprendizaje docente, evidenciando fortalezas, dificultades y oportunidades de mejora en
la practica educativa. Este proyecto contribuye al desarrollo de competencias
pedagogicas, fomenta la reflexion continua y promueve la implementacion de clases

dinamicas y cfectivas cn la enseiianza del inglés.

Palabras clave: cnsciianza dcl inglés, planes de clase, diarios reflexivos, habilidades

lingiiisticas, marcos metodolégicos.




Introduction

In a globalized world, learning English is essential as a communication tool and
a bridge across diverse cultures and experiences. Getting core language skills, listening,

reading, speaking, and writing, is at the heart of cffective language learning.

The purpose of this portfolio is to document the process and rationale behind
creating a comprehensive TLEF lesson plan, designed to support learners at various
levels. Each skill area includes speaking, writing, reading, and listening features,
focused on activitics and a reflective journal, enabling students to actively engage with
each skill and check their progress. For grammar, the lesson plan applies a step-by-step
approach involving context, analysis, and practice; for listening and reading, structured
strategies help students develop comprehension, while for speaking, communicative
techniques are employed to encourage participation and fluency. Each session is
complemented by a journal entry where learners can reflect on their experiences and

achievements.

Reading, for instance, not only supports language development but also
broadens learners’ understanding of the world. Students enhance their ability to
interpret, analyze, and build new knowledge through critical engagement with texts.
Writing, cqually vital, cultivates sclf-cxpression and reinforces vocabulary. Although it
often presents challenges, consistent reflection and practice pave the way for substantial

improvement.

This project highlights the integrated, reflective nature of language learning and
shows how structured lesson planning, including regular journal writing, supports

continuous growth and learner autonomy.




MODULE 1: FMU LANGUAGE ANALYSIS

FMU Analysis of: There is and There are
¢ FORM

o Affirmative
There is + indefinite article + singular noun + complement.
There is a book on the table.
There are +plural nouns + complement.
There are three apples in the basket.
e Negative
There is not (There isn't) + indefinite article + singular noun + complement.
There is not a cat in the room.
There are not (There aren't) + plural nouns +complement.
There are not chairs in the kitchen.
e Question
Is there + indefinite article + singular noun + complement?
Is there a pen on the desk?
Are there + plural nouns + complement?
Are there any students in the classroom?
How many + plural noun + are there + complement +?
How many books are there on the table?
How many students arc there in the classroom?
e MEANING

"There is" and "There are" are focused on indicating the presence or existence of one or

more things in each context.




e USE

e We use there is / there are to say that something exists.
There is a lot of noise.
e We often use there is / there are to say where something is.
There is a good restaurant at the end of the street.
There arc some keys in that box.
e We can also use there is / there are to say when something happens.
There is a concert tonight.
There arc a lot of storms in summer.

e ANTICIPATED DIFFICULTIES
» Confusion between singular and plural nouns.

» Students may be confused with the contractions in the negative form.
¢ COMPREHENSION-CHECKING QUESTIONS
> Is there a pencil on your desk?
» Are there any books on the shelf?
» Is there a clock on the wall?
> Are there any students wearing red shirts?
e TEACHING IDEAS

Students will practice using "There is" and "There are" by finding and describing items

in the classroom.
e SOURCES CONSULTED:

e British Cclouncil. (s.f).Using 'there is" and 'there are'.

https://learnenglish.britishcouncil.org/grammar/al-a2-grammar/using-there-

there-

aret:~:text=We%20use%20there%20is%20t0,caf>C3%A9s %20in %2 0the %62 0s

hopping%20centre.




Reflection Wheel Journal 1
My Experiences with FMU

Teaching grammar is an essential part of language learning. It provides rules and
structurc that allow cffective communication, and learners can express themselves
clearly and accurately. Therefore, it is the responsibility of teachers to intcgrate it into
language instruction. Language teachers must thoroughly analyze and understand every
aspect of language before planning a speaking lesson for their students. In this journal, I
intend to explore the elements of language analysis, including my expectations and

feelings, new learnings, experiences, and the importance of FMU in language teaching.

First, my expcctations and feelings about FMU were confusing and difficult to
understand. When I first encountered the course content, I felt overwhelmed and
disoriented. For example, as I carefully read module 1, I was frustrated because the
concepts were complex. However, after receiving guidance from my tutor, I began to
see things more clearly and was able to better understand these key ideas. One of the
most effective ways I found to grasp Form, Meaning, and Use was by examining how
these different aspects connect through a single grammatical feature. In conclusion, this

helped me clarify my first doubts and make progress in understanding the topic.

In addition, I have learned more about the FMU framework, which has helped
me understand how grammar can be taught more effectively. As Celce-Murcia and
Larsen-Freeman (2015) suggest, teachers must have a clear understanding of what they
arc tcaching to communicate it properly. Through this framework, I realized that
focusing on the structural aspect of grammar helps students understand how the rules
work (Roberts, 1992). Equally important, emphasizing Meaning allows learners to
connect grammar rules with real-life communication, making it more relevant and easier
to grasp. As Yilmaz (2018) points out, looking at grammar from different perspectives
promotes a more thorough understanding. Lastly, focusing on Use gives students the

tools to apply grammar in real-world situations, enhancing their communication skills.

During my internship, I encountered significant challenges while trying to
instruct a diverse group of learners. The students had different levels of language skills,
which made it challenging to create lessons that met everyone’s needs. For instance,
some students did not know basic structures, while others struggled with reading and

writing. This variation in skill levels required me to create two distinct lesson plans for




the same class, making it harder to provide a unified learning experience. I realized that
applying the FMU framework is essential for addressing these challenges effectively.
By focusing on Form, Mcaning, and Use, teachers can adapt their lessons to meet the

needs of all students, ensuring that everyone can engage with the content.

Finally, the importance of FMU in teaching is crucial to ensuring more cffective
instruction. This approach allows students to internalize the correct structure of
grammar and its practical application in real contexts. Students not only memorize rules
but also understand how to use them, helping with an easy transition from theoretical
learning to real-world usage. For example, when teaching question formation in
English, students learn the structure, understand its meaning, and practice using it in
everyday conversations. In this way, students not only master the rules but also apply

them correctly in daily communication.

In conclusion, I have learned that focusing only on grammatical structures isn’t
enough. We need to make our lessons engaging by incorporating games and activities.
Applying the FMU approach, Form, Meaning, and Use, helps us connect grammar with
its practical application. Although it was challenging to integrate this method, it has
proven effective in making grammar instruction more meaningful and interactive. By
using FMU, we can better capture students' attention and improve their ability to usc

language confidently.
Reference:

» Celce-Murcia, M., & Larsen-Freeman, D. (2015). The Grammar Book: An
ESL/EFL Teacher's Course.

» Roberts, R. (1992). "All dictionarics, bilingual and monolingual, provide only the
most common significations of words."
file:///C:/Users/erwin/Downloads/Teaching%20erammar%20in%20context%20(2).p
df

» Yilmaz, A. (2018). "It is necessary to provide a brief description of clauses in

English and Larsen-Freeman's dimensions of grammar tcaching to establish a clear
framework for the subsequent analysis of the target linguistic structure in writing

skills. https://www.teflcourse.net/blog/the-importance-of-leaming-grammar-ittt-tefl-

blog




Module 2: Speaking Module

ECRIF Lesson Plan
Action points Level: A2

1. Timc management
2. Give clear and precise instructions.

What are your Students’ Learning Objectives for the lesson?
By the end of the lesson, SWBAT use there is/ there are to describe things in the
classroom in a conversation about their “Dream classroom™ in groups of 3.

e  When/How will I check students’ progress toward the above Learning
Objective in the lesson? What behaviors/activities will show me whether they
have mastered the material?

In the worksheet, | will observe whether students correctly use there is/ there are to

complete the dialogue.
In the Look Up and Say activity, I will observe how students retain short parts of the

text and express them orally to their partners, paying attention to their pronunciation
and fluency.

Preliminary considerations:

What vocabulary/grammar/information/skills do your students already
know in relation to today’s lesson?

Students know basic vocabulary for classroom objects.
Students know the present simple tense.

b. What aspects of the lesson do you anticipate your students might find
challenging/difficult?

e Students may have difficulty with the pronunciation of certain words (eraser, pencil,
notcbook, table, scissors, ruler)
e Students might get nervous talking in front of their classmates.

¢. How will you avoid and/or address these problem areas in your lesson?

e The students will repeat the words several times after the teacher models the correct
pronunciation.

e The students will stand up and, walking around the classroom, will point to different
objccts while saying their names in English, such as "pencil," "notebook," or
"table."




Procedure Interaction | Materials
Framework T-S/S-S Needed
T:;le Stage Teacher will... Students will... YAkl
minutes
e Show some pictures of classroom objects. -Look at the picture
e Ask the following question: -Answer the question voluntarily.
e  What objects do you recognize in the -Stand up and walk around the
picturc? classroom while pointing to different
5 ; . Computer
& i T — e Pronounce each yV(?rd and students must repeat. objegts and saying their names, such as TS Prajector
e Correct pronunciation of some words. pencil, pen etc.
e Ask students to stand up and walk around the -Listen and Repeat Activity)
classroom, pointing to different objects, while Practice pronunciation of certain
saying their names. words.
e  Write on the board some examples of -Pay attention to sentence structure.
affirmative, and negative question forms of
there is/there are. Use How many... -Answer the questions voluntarily.
e Explain the structure step by step.
6min | Clarify o . ‘ T-5 | Computer
e How many pencils are there on your desk? S-S projcctor
e How many books are there on the shelf?
e How many students are there wearing red
shirts?
8 min Remember e Provide a worksheet. (Dialogue) Activity 1 S-S Worksheet




Explain that they must fill in the blanks with | -Fill in the blanks with the correct Pencil
the correct answer. answer. Eraser
Ask to exchange the worksheet with their -Check if your classmate has the
classmates. correct answer and put a tick.
to check if the answers are correct. Practice the dialogue in pairs.
Give the correct answer.
Give instructions to practice the dialogue in
pairs. (mingle activity)
Give instructions of activity 2 Activity 2
Explain that they must write ideas on the -Go to the board and write ideas to
board to make a conversation. make a conversation.
Ask to continue the following dialogue, one -form an Onion ring and practice the
by one: conversation using the techniques
A: Hi! Wow, your house is big and beautiful. | “Look Up and Say"
I love the living room! S-S
10 min | Internalize B... K
Make students form an Onion ring.
Ask to practice the conversations in pairs
using the “Look up and Say” technique.
When the teacher says “change” Ss give a
step on the right.
Model the activity look up and say.
e  Ask students to work in groups of 3. Activity 3
e Tell them that cach group must imagine Creatc and practice a conversation Notcbook
15 min | Fluency their “drcam classroom” and discuss what | about objects they would like to find in T-S Eraser
objects it would have. They should use a dream classroom. Pencil

“there 1s” and “there are”.




e Tell students they have 7 minutes to create | Role Play the conversation in front of
a description of at least 8 sentences. the class.

o Tell students that they will present their
dream classroom in front of the class.

RESOURCES

ENCOUNTER )
Classroom Objects

Dacssar el doesk tabie mchoaol bag
roslesy ey T R L L s L 4
.
o
varrll Ccloc = boarclmarker STty Irooe

== o~ ==

RCisS=s=Ov< pemici paanit Derush Progector

- & L] =

reere PO CraRits ol nole ook el Cass




REMEMBER (Activity 1)

Name:
Worksheet
Read the dialogue. Fillin the blanks with "there is" or "there are".
Dialogue: First Day at School
Sara: This classroom looks amazing!

Leo: | agree. Look, a big whiteboard at the front.

Sara: And colorful posters on the walls! | think they help us learn new words.
Leo: Yes! Over there, a bookshelf with many books and dictionaries.
Sara: | also see that a globe on the teacher’s desk. That’s cool!

Leo: And near the window,

Sara: Wait, a computer in the corner. Do we use it for projects?

Leo: Maybe. And also some tablets on the shelf behind the desk.

Sara: Wow, this classroom is really modern! But | don't see any scissors or glue sticks.

Leo: Don’t worry, | think some in the drawer next to the pencils and markers.

some plants. | love when classrooms have nature inside.

10



Pictures: Demonstrative speaking lesson plan

11



Reflection Wheel Journal 2
Speaking Lesson Plan

Language is fundamental for effective communication; it allows us to express
our thoughts and emotions. English Speaking skills, as a productive ability, need
considerable practice and the implementation of innovative strategies. Conscquently,
students develop speaking skills by engaging in stages, facilitating spontaneous and
fluent expression. The ECRIF framework (Encounter, Clarify, Remember, Internalize,
and Fluency) serves as a guide to achieving this goal. In this journal, I will discuss

several key aspects I considered during my experiences in this module.

First, it i1s important to consider my expectations and feelings while studying this
module. My expectations of ECRIF were high because I believed it would provide me
with a solid framework for cffective teaching. Therefore, it would help me better
organize my classes and provide a clear path for student learning. In terms of feelings,
using ECRIF made me feel more confident as a student-teacher. The step-by-step
approach assured me that I was addressing key learning moments, reinforcing my sense

of preparation and skill in the classroom.

ECRIF, a framework designed for language teaching, is extensively supported
by educational rescarch. Graves (2008) highlights that ECRIF’s structure aids in
cffective course planning by emphasizing the stages of learning: Encounter, Clarify,
Remember, Internalize, and Fluently Use. This step-by-step approach allows teachers to
develop lessons that are more focused and engage learners more deeply. Additionally,
Tosuncuoglu (2017) points out that ECRIF promotes a learner-centered model, giving
teachers insight into students’ thought processes during lessons, which facilitates better

interaction and adaptation of activities to student needs.

Morcover, Smith (2019) cxplains that ECRIF’s scquential design not only
fosters language acquisition but also supports the gradual transfer of responsibility from
teacher to learner. This transition encourages autonomous language use and increases
learners’ confidence in speaking tasks. Consequently, the framework guides lesson
execution while deepening understanding of the learning process in the classroom. By
integrating the five stages thoughtfully, educators can enhance both the effectiveness of

their teaching and the quality of students’ spoken language performance.

12




Therefore, ECRIF is an acronym for the five stages: Encounter, Clarify,
Remember, Internalize, and Fluency. This framework allows teachers to be guides in
cach lesson. In this case, the focus of attention is the students, whose main mission is to

develop ability and accuracy in producing the target language.

During my pre-service teaching, I encountered many rewarding experiences that
enriched my teaching practice. I used the ECRIF framework in my speaking lessons to
create a more engaging learning environment for my students. By emphasizing the
importance of each stage, I noticed that students were more willing to take risks in their
speaking activities. Therefore, my main point is that fostering an interactive classroom
encourages students to feel more confident and less anxious about speaking in front of
others. In conclusion, applying the ECRIF framework effectively addressed

communication barriers, enabling students to express themselves more fluently.

In addition, during my community service as a student teacher, I realized that
implementing the ECRIF framework can help solve several challenges students face.
Many students struggle with keeping vocabulary and using new words effectively, but
ECRIF provides repeated exposure in different contexts, which helps with retention.
Additionally, students often feel anxious about speaking in front of their peers, which
limits their participation; the structured naturc of ECRIF fosters a supportive

environment that allows students to practice speaking confidently and comfortably.

Finally, when we design our classes, we should incorporate activities like role-
playing and think-pair-share. Role-playing allows students to practice real-lifc
scenarios, such as ordering food in a restaurant or conducting a job interview, making
the learning experience fun and relevant. Additionally, think-pair-share activities
promote collaboration and ensure that all students can contribute. In this activity,
students first think about a topic individually and then discuss their thoughts with a
partner before sharing them with a larger group. Therefore, these activities not only

enhance their fluency but also build confidence as they express their ideas.

To sum up, ECRIF has proven effective in fostering the development of
speaking skills in the classroom. Using a structured approach, ECRIF facilitates better
lesson planning and promotes a student-centered learning environment. Therefore,

incorporating intcractive activitics, such as role-playing and think-pair-share

13




discussions, is crucial for increasing students' confidence and fluency in language
Yy g

production.
Reference:

» Graves, K. (2008). The Language Curriculum: A Social-Contextual Perspective.
Cambridge University Press.

» Smith, J. (2019). Facilitating Autonomy in EFL Speaking through the ECRIF
Framework. TESOL Quarterly, 53(1), 78-92.

» Tosuncuoglu, I. (2017). ECRIF Framework in English Teaching. Journal of
Education and Training Studies, 5(3), 130-134. https://eric.ed.gov/?1d=EJ1 133603
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Module 3: Listening Module
Listening Lesson Plan
Level: Bl
Action points
1. Time management
2. Give clear and precise instructions.
What are your Student Learning Objectives for the lesson?

o By the end of the lesson, SWBAT show understanding of the audio “A healthy
lifestyle” by completing the paragraph with the missing words AND THEN writing
a short paragraph about their healthy habits or how they can improve their lifestyle.

When/How will I check students’ progress toward the above Learning Objective in
the lesson? What behaviors/activities will show me whether they have mastered the
material?

e In activity 1, I will check students' progress when they can choose the answer for
each question.

e In activity 2, I will check students' progress when they can complete the paragraph
with missing words.

e They should be able to write a short paragraph.
Preliminary considerations:

What vocabulary/grammar/information/skills do your students already
know about today’s lesson?

¢ Students know vocabulary about healthy habits (good dict, cxcrcise, sports, sleep)
e Students know the present simple and continuous tenses.

b. What aspects of the lesson do you anticipate your students might find
challenging/difficult?

e The students still need to learn certain phrasal verbs and idioms. (cut back on, out of
shape, take up, feel like a million bucks)

¢. How will you avoid and/or address these problem areas in your lesson?

e Providing meanings of unknown phrasal verbs and idioms.

15




Interaction

Time |Framework Procedure T-S/S-S Materials
Stage Needed
Teacher will... Students will... VAKT

8 Pre-Stage ¢ Explain the steps of the game “Broken

minutes
Phone.” _ T .

one e Pay attention to the game T-5 Headphones
¢ Divide the class into two groups and “Broken Phone” steps. Cellphone

students must form a line. A-K

e Prepare three different audio segments

related to healthy habits.

e Provide a pair of headphones for the first

student in each group.

¢ Give clear instructions: "Each group will
hear the audio only once. Pass the message

by whispering it to the next person in line.

e Ask the last student in each group to say
the sentence aloud and compare it with the

original phrase from the audio.

Listen to the audio and whisper
the message to the next person in

line.

The last student will say the
phrasc aloud and compare it with

the original audio.

16



Pre-Teach the meaning of phrasal verbs
and 1dioms (cut back on, out of shape, take
up, feel like a million bucks) by means of a

matching activity.

Match the meaning of phrasal
verbs and idioms with the

corresponding meaning.

6
minutes

Early-During
stage

Play the audio about “A healthy lifestyle.”

https://www.esl-lab.com/intermediate/healthy-

lifestyle/

Ask questions related to the video:

What is the man asking the woman to
bring him?

What does the woman suggest the man do
before joining the team?

What types of exercise does the woman
suggest for the man?

Pair activity 1

Listen to the audio and pay
attention.

Discuss the answers in pairs in a
mingle activity.

projector

17



Provide a worksheet for each student. Activity 2 T-S Worksheet
9 Later- Read the worksheet instructions. e "Listen carefully to the audio Pencil
minutes [During stage . recording and answer the
B siag Let students read the options of cach Sng . . crascr
: " ) question according to the audio.
question. Repeat the audio recording 2
times. e Rcad the options for the activity.
Ask students to follow the steps. e Choose the answer and share
with the class.
12 Final-During Activity 3
minutes [stage . .
g Hand out another worksheet, e Listen to the audio. T-S ‘Worksheet
Give instructions for activity 3. e Complete the paragraph with Pens or
. . . missing words. encils
Repeat the audio recording 2 times. & i
. . Check if your classmate has the eraser
Ask to exchange the worksheet with their * Y .
. correct answer and put a tick.
classmates to check if the answers are
correct.
10 Post stage Ask the students to work in groups of 4 Activity 4 (Group Work)
minutes and present a proposal about how they can . . .
andp a prop y e Discuss and write a proposal of [S-S Pencil
improve their lifestyle. : .
how they can improve their p
Ask students what proposal they think is lifestyle. en
the best. Notebook

Share with classmates and
choose the best one.

18



Resources

Pre-Stage

Phrasal Verbs Meanings

1. Cut back on To feel very good or healthy.
2. Out of shape To reduce the amount of something.
3. Take up To be in poor physical condition.

4. Feel like a million bucks To start a new activity or hobby.




LATER-DURING STAGE (Activity 2)
Worksheet

Listening Exercise

A. Listen to the recording and answer the questions.

The man wants to .

join a soccer club

run a mountain marathon

try out for the company basketball team

The woman is worried that ;

her husband’s health isn't good

her hushand is becoming a fitness freak

the man works too much

First, the woman suggests that her husband .

see a doctor
visit with a fitness trainer

start with light workouts

Her husband should ___.

consume less salt
eat more protein

eat less fatty foods

Why does the man’s wife recommend cycling?

It helps strengthen the heart.

It helps develop mental toughness.

It is good for improving muscle tone.
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FINAL-DURING STAGE (Activity 3)

Complete the Paragraph with missing words.

Complete the Paragraph with Missing Words

The man asks his wife to bring him some along with a bowl of . He also requests
a of pizza from the fridge. While chatting, the man tells her about a new at work
and says he is thinking about . His wife, however, seems a bit concerned because it has
been since he last played, and she worries he might suffer a if he exerts himself
too much. She advises him to get a before starting and suggests improving his

by including more fresh fruits and . Additionally, she encourages him to do some weight

or try to build up his fitness. She finishes by recommending that he go to
earlier instead of staying up watching . The conversation ends with the man

teasing her about sounding like a personal trainer, but she explains that she only wants him to stay



Reflection Wheel Journal 3
Listening Module (PDP)

Listening is one of the most essential skills in language learning, as it serves as
the foundation for cffective communication. Through listening, learners can not only
understand spoken language but also develop pronunciation, vocabulary, and
comprehension. However, mastering listening involves more than just hearing words; it
requires focused attention, active engagement, and the ability to interpret meaning from
different contexts. In educational settings, listening activities are designed to enhance
these abilities by exposing students to authentic audio materials and real-life
conversations. In this journal, I will review some key points | have considered relevant

while working on this module.

First, I want to present my expectations and feelings about this module. My
expectations about planning a listening lesson with the PDP framework were optimistic
because I believed it would engage students more effectively and enhance their
comprehension skills. I expected the structured approach would allow me to create a
dynamic learning environment. In terms of feelings, working with this framework made
me feel more prepared as a future educator. The clarity it provided helped me feel that |
was focusing on important listening skills, which increased my confidence in my

teaching and made the lessons more effective for my students.

Therefore, PDP is essential for developing students' listening skills in a
structured and meaningful way. As Rost (2011) points out, listening is an active process
that involves hearing words and interpreting meaning based on context. According to
Vandergrift and Goh (2012), effective listening instruction should foster metacognitive
awareness, encouraging students to reflect on their strategies and progress. Field (2008)
also emphasizes the importance of exposing learners to authentic listening materials; it
helps bridge the gap between classroom activities and real-world communication. A
listening lesson plan promotes comprehension and long-term skill development by

integrating clear goals, authentic input, and reflective strategies.

I learned that the PDP framework integrates three principal stages that foster the
ability to listen and respond adequately: pre, during-listening, and post-listening. In the
Pre-listening stage, activitics such as predicting content or discussing related topics

prepare students to engage with the material. During listening, learners focus on
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comprehension tasks, like finding key ideas or specific information, which enhances
their listening skills. Finally, the post-listening stage involves activities such as
summarizing or discussing the content, allowing students to reflect on what they have
learned and apply it in meaningful ways. This structured approach ensures a

comprehensive development of listening abilities.

In addition, during my community service, | had the opportunity to lead some
engaging and enjoyable listening lesson plans (PDP). However, I found that some
students struggled with some listening tasks, which made it challenging to maintain a
high level of engagement. This issue highlighted the need for a more varied approach to
listening practice. I think the PDP framework could help with this. It encourages a mix
of engaging activities that cater to different learning styles, making listening practice
more dynamic. Students would feel more motivated and excited to improve their

listening skills by including various listening materials and interactive tasks.

Several practical activities can be implemented in each stage of a listening
lesson plan to improve comprehension. In the pre-listening stage, one option is
predicting content, where students look at keywords or images and make guesses about
the topic; this prepares them for listening and builds curiosity. During listening, an
cffective activity is focused on listening tasks, such as answering true/false questions or
filling in the blanks, which help students stay engaged and concentrate on essential
information. In the post-listening stage, a valuable activity is a discussion and reflection,
where students share what they understood and clarify any doubts, deepening their

understanding and retention.

The listening and speaking lesson plans differ in several ways. One main
difference is that the framework used for listening lessons often follows PDP (Pre-,
During-, Post- stages) to guide students through levels of comprehension; on the other
hand, speaking lessons generally use ECRIF (Encounter, Clarify, Remember,
Internalize, fluent use) to build communication skills progressively. Additionally,
listening lessons are primarily receptive, focusing on understanding incoming
information, while speaking lessons are productive and centered on students expressing
their idcas. These distinctions ensure that cach lesson type targets the unique skills

needed for effective communication.
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In conclusion, the PDP framework supports the development of listening skills
by guiding students through each lesson stage: pre- during, and post. By using a variety
of authentic activities, this framework not only enhances comprehension but also
motivates students. It is flexible enough to accommodate different learning styles

effectively addressing the common challenges when teaching listening in the classroom.
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Module 4: Reading Module

Reading Lesson Plan

Action Points Level: A2

¢ Time management

¢ Control the volume of my voice.

What are your Students’ Learning Objectives for the lesson?

¢ By the end of the lesson, SWBAT show understanding of the reading “Free Time”

by selecting the correct answers in a multiple-choice activity, then, write a short

paragraph about their free time activities.

When/How will I check the student’s progress toward the above Learning
Objectives in the lesson? What behaviors/activities will show me whether they have

mastered the material?

o In the first activity, I will see how fast the ss can identify the best title for the

reading.

e In activity 2, I will check students' progress when they can choose the topic

sentence for each paragraph.
e Finally, they should be able to write a short paragraph about their own free time.
Preliminary Considerations

e What vocabulary/grammar/information skills do your students already know

in relation to today’s lesson?
Students already know the use of present simple.
Some basic phrasal verbs,

¢ What aspects of the lesson do you anticipate your students might find

challenging/difficult?

Specific vocabulary could be difficult to understand for students (Accomplishment,

Knitting, Gardening, Refresh, Cultures)
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e How will you avoid and/or address these problem areas in your lesson?

Explain some vocabulary words before beginning the reading.
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Time Procedure Interaction .
45 Framework . - T-S/S-S Materials
minutes Stage Teacher will... Students will... VAKT Needed
¢ Show some pictures about hobbies.
e Ask the following questions:
e What is the person doing in this picture? e Look at the pictures and
e  Which of these activities do you do in your answer the questions. Computer
% ki Pre-stage free time? e Write down the meaning of T-S Projector
¢ Clarify the meaning and pronunciation of the words.
some words: Accomplishment, Knitting,
Gardening, Refresh, Cultures)
e Hand out students a worksheet with the ACTIVITY 1 (Work in pairs)
reading. e Rcad the text and discuss the Copies of the
) During- early | ® Ask to skim the text and choose the best title best title. text
8 min stage from the options. e Explain why they chose that T=5 Pencil
e Ask to explain why they chose that title. title. pen
ACTIVITY 2
e Give students a worksheet for activity 2. e Rcad the text again.
. During- later | ® Ask students to rcad the text again. e Undecrline the main idea in Worksheet
9 min o T-S Pencil or
stage e Ask Ss to underline, in each paragraph, the each paragraph. pen
sentence with the main idea. e Compare answers with
classmates.
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Give students a worksheet for activity 3
Ask students to read the text again.

ACTIVITY 3
e Rcad the text again and
choose the correct answer.

13 min l:uring -final Gi\./c.instructions for the multiple-choice o E)'(changc the worksheets o W;))l;l;slgiet
SHAR® activity. with classmates to compare pencil
answers.
e Correct mistakes if necessary
Ask students to write a short paragraph :
THPABS TR Write a paragraph about dream Notebook
) about what they would do in their free time, . i ) Pencil
10 min | Post-stage . free-time activitics rand share it S-S
if they had a lot of money. Pen

with classmates.
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RESOURCES

Pre-stage

Flashcards

fishkeeping

-

=

reading

Hobbies © www kids-pages.com

painting

playing an

instrument singing

playing computer listening to music
games
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During early stage

Instructions:

Skim the text below quickly (read it in about 1-2 minutes).

Choose the best title for the text from the options provided.

The Importance of Free Time

Popular Hobbies Around the World

Why Traveling is the Best Activity

Free time is important because it helps us relax and do activities we enjoy. People spend their free time
in different ways. Some like to read books, while others enjoy watching TV or playing video games.
Many people also like to exercise, going for walks, running, or playing sports like football or basketball.
Spending time with friends or family (s another popular way to use free time. They might go to the

park, visit a museum, or have a meal together.

In addition to these activities, many people have hobbies that they enjoy in their free time. Some people
like cooking, gardening, or knitting, which are relaxing and help them learn new skills. Hobbies are
important because they give us a sense of accomplishment and happiness. They also allow us to

express our creativity and relax after a busy day.

Traveling is another great way to spend free time. It allows people to explore new places, try different
foods, and meet new people. Traveling helps us learn about the world and experience different cultures.
Whether it's a short trip or a long vacation, traveling is a wonderful way to take a break and refresh the

mind.
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During-stage
Worksheet: Identifying main idea
Instructions:

1. Read the text carefully.

2. Underline the main idea of each paragraph about free time activities.

Paragraph 1:

Free time is important because it helps us relax and do activities we enjoy. People spend their free
time in different ways. Some like to read books, while others enjoy watching TV or playing video
games. Many people also like to exercise, going for walks, running, or playing sports like football or
basketball. Spending time with friends or family is another popular way to use free time. They might

go to the park, visit a museum, or have a meal together.

Paragraph 2:

In addition to these activities, many people have hobbies that they enjoy in their free time. Some
people like cooking, gardening, or knitting, which are relaxing and help them learn new skills.
Hobbies are important because they give us a sense of accomplishment and happiness. They also

allow us to express our creativity and relax after a busy day.

Paragraph 3:

Traveling is another great way to spend free time. It allows people to explore new places, try different
foods, and meet new people. Traveling helps us learn about the world and experience different
cultures. Whether it's a short trip or a long vacation, traveling is a wonderful way to take a break and

refresh the mind.



During final stage
Worksheet
Read the text and choose the correct answer for each question.
1. What is the main reason people spend their free time?
a) To work harder
b) To relax and do activities they enjoy
c¢) To help others
2. Which of the following is NOT mentioned as how people spend their free time?
a) Reading books
b) Going to the park
¢) Cleaning the house
3. What are hobbies important for?
a) To make moncy
b) To give a sense of accomplishment and happiness
¢) To help others
4. Which of the following is NOT mentioned as a hobby in the text?
a) Cooking
b) Knitting
¢) Swimming

5. What does traveling help people do?
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a) Learn new skills

b) Explore new places and meet new people

¢) Stay at home

6. What does the text say about traveling?

a) It is not a good way to spend free time.

b) It helps people relax and learn about the world.

¢) It is expensive and only for rich people.

7. Which activities are mentioned to relax in your free time?

a) Reading books

b) Working

¢) Shopping

8. What do people enjoy when they spend free time with friends or family?
a) They might go to the park, visit a muscum, or have a meal together.
b) They might go to work or clean the house.

¢) They might watch TV alone.
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Reflection Wheel Journal 4
Reading Module (PDP)

Learning a second language requires different strategies to develop skills
effectively. One helpful framework is PDP, which focuses on teaching receptive skills
like reading. This approach allows learners to understand texts better and gradually
build their reading comprehension in a structured way. I will present some of my

learning experiences during this module to better understand this process.

It is important to consider my expectations and feelings about the reading

framework. At first, I thought this lesson plan would be difficult because teaching

reading can be one of the most complex skills to work on. I know that many people do
not enjoy teaching reading, but using the PDP framework can help. It gives me a clear
structurc and helps me understand how to create better lessons. I feel curious, a little
nervous, and excited about my feelings. This framework will make teaching reading

easier for me and more interesting for my future students.

In this module, I learned many new things about teaching reading the PDP |

framework. For example, Harmer (2007) explains how a clear lesson plan can help

! guide students step by step, making reading tasks easier to approach. Richards and

’ Renandya (2002) also highlight the importance of pre-reading activities to activate prior

i knowledge and give students a purpose for reading. Additionally, Gibbons (2015) talks

about scaffolding during the reading process, which helps students understand the text
more deeply. These ideas have shown me how important it is to structure reading

lessons in a way that supports both me as a teacher and my students’ learning.

Furthermore, Ibrakhimovna (2016) suggested that a reading lesson typically

consists of three main stages: pre-reading, during-reading, and post-recading.

In the pre-reading stage, activities include predicting based on the title,
vocabulary analysis, and brainstorming. During reading focuses on engaging with the
text through activitics like discussions, answering questions, and predicting what comes
next. Post-reading aims to apply the knowledge gained, with activities such as
summarizing, retelling, and role-playing to integrate reading skills with other language

skills like listening, speaking, and writing.
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During my internship, I noticed that some students were not interested in
reading, which made it difficult for me to keep them engaged. Using the PDP
tramework could help with this issue. Preparing them before reading could make the
lesson more interesting and relevant to their experiences. While reading, providing more
support could help them stay on track and understand the material better. After reading,
I could guide them in reflecting on what they read, making the process more engaging
and rewarding. This framework could help students develop a cheerful outlook towards

reading.

In addition, some activities for each stage of a reading lesson can help engage
students and help them understand the text. In the pre-reading stage, activities like
predicting the content based on the title or images, and brainstorming related
vocabulary, activating students' prior knowledge and set a purpose for reading. During
the reading stage, skimming to find the main idea and scanning specific details
encourage students to focus on important information and improve their reading skills.
Finally, in the post-reading stage, activities like writing a short paragraph or applying a
quotation from the text to a different context help students reflect on what they have

lcarncd and make conncctions.

PDP listening and reading lesson plans have a similar structure but differ in their
approach to developing comprehension. One key difference is that listening lessons
focus on auditory processing, meaning students must understand the language as they
hear it, while in reading, they can take their time to analyze the text. In listening,
students work on recognizing sounds, finding intonation, and catching key words, while
in reading, they focus more on word recognition, sentence structure, and text

organization.

In conclusion, the PDP framcwork helps tcach recading by providing a clcar
structure that helps students understand texts better and stay engaged. By using different
strategies in each stage—pre-, during, and post-reading—I can activate students' prior
knowledge, help them interact with the text, and reinforce their learning. Applying this
framework not only helps my students but also allows me to create more engaging and

cffective lessons.
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Module 5 : Writing Module

Writing Lesson Plan

Name: Mcra Sofia
Level: Bl
Action Points
e Control the volume of my voice.
What are your Students’ Learning Objectives for the lesson?
By the end of the lesson, SWBAT write formal letters to apply for a job
application, then share it with their classmates.
When/How will I check the student’s progress toward the above Learning
Objectives in the lesson? What behaviors/activities will show me whether they have

mastered the material?

e Students will be able to create a formal letter.

Preliminary Considerations

e What vocabulary/grammar/information skills do your students already
know from today’s lesson?
Students already know vocabulary about formal greetings and expressions.

e What aspects of the lesson do you anticipate your students might find
challenging/difficult?
Students doubt whether they should choose the institution to apply to.

e How will you avoid and/or address these problem areas in your lesson?

Giving appropriate instructions.
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Time Procedure Interaction .
45 Framework T-S/S-S Materials
minutes Stage Teacher will... Students will... VAKT Needed
Ask Ss: Which institution would you like to
work for, and why?"
-Clarify that they are going to write a formal letter | Answer the question.
in class. ) Compuier
Preparation -Show a sample letter and explain its structure. | Identify the formal letter TS Pro'eitor
10 min I. Greetings structure. lJ'
2 Bod o slides
3- P y Choose the institution to
osure
: apply to.
4. Farewell PPy
-Clarify in detail cach step they must follow to
write the letter.
ke e s s ol T i it gty
13min | DRAFTING | 2PPYINE P following the structure of the T-S pencil
mstitution.
formal letter. pen

-Control writing process
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Show and ask them to use the “peer editing .
T ; . Exchange the drafts with your
symbols guide” to identify and mark errors in each
X classmates
REVISING other's drafts. Notebook
9 min - Ask students to cxchange their drafts with a . . « S-S Pencil
L. Mark mistakes using the “peer
classmate for peer revision. editing svmbols suide eraser
-Monitor effectively £y s gude.
-Provide feedback if needed
Ask to give back the draft. PRt e dimt Pencil
13 min | EDITING Ask to make the corrections to present the final p o S-S craser
work Correct mistakes
’ Write the final version
Ask to stick their formal letter on the board. Stick their formal letter on the
5 min EXTENSION board. S-S
Choosc a student to rcad their final work. Read their work to the class.
RESOURCES
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PREPARATION

e

Jonn Doe « 35 Chesnyt Gt « 555-555-55585 . john@doe com

May 15th 2019

rystai Lake Company
53 Oak Avenue, Ste §

Dali Viliage, Wisconsin 54101

Dear Mr, Juhus,

fmowriting 1o resign My position as customesr service representative
effective August 15. 2019
+

| va racently

2 10 QU back Lo school. and My program starts i

sarly Septen v tendering my resignation naw so that | can be

as hedptul as pessibie 10 you during the transition

mi particulariy grateful for yous guidance whie | was

ansigernng furthenng my education Your support has meaant so

PO T P
much 1o me

Thanes, and best wishes * closing
\}UMDOQ/ @ Signature
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Reflection Wheel Journal 5
Writing Module

Writing is one of the most potent tools for communication and self-expression,
playing a crucial role in academic and personal development. Teaching writing
effectively empowers students to express their ideas clearly and confidently. In this
context, the PDE writing process provides a systematic framework that not only
sharpens writing skills but also encourages deeper engagement and creative exploration.
In this journal, I will present my experiences, new learnings, my experience applying

this framework, and the importance of the writing proccss.

First, I want to share my expectations and feclings about this module. From the
beginning, I expected that using the PDE framework would provide a clear and
structured way to teach writing, making it easier for students to organize their ideas and
improve their skills. Following each stage of the process would help them feel more
confident when expressing themselves in writing. As [ worked with this approach, I felt
more prepared and organized in my teaching. It allowed me to focus on key aspects of

writing, giving me a better understanding of how to guide my students cffectively.

In this module, 1 learned essential things. First, | understood the writing
framework better, which helped me see how writing lessons can be more cffectively
organized. Writing is a process that involves multiple stages, and as Murray (2012)
explains, "writing is not a one-time act; it is a process that involves starting with the
chaos in your head and ending with a coherent, meaningful piece of writing. This
process requires drafting, revising, and editing each step, honing the text toward its final

form, allowing idcas to unfold and decpen in complexity."

Second, I realized how vital preparation is in the writing process. It provides
students with the tools they need to organize their ideas before starting to write. Giraldo
(2015) emphasizes that this phase is critical for setting up a solid foundation for their
work. Third, I learned the value of the revision and editing stages, which many students
overlook. Carlino (2015) suggests that these steps are crucial for improving the quality
of their writing. Finally, as pointed out by Camps (2017), the extension phase allows

students to expand their ideas, leading to more sophisticated writing.

During my pre-scrvice teaching, I also applied to the PDE (Preparation,

Drafting, Revising, Editing, Extension) framework with my students. However, it was
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sometimes a bit challenging, as many children had difficulty following the process due
to their limited writing experience. Despite this, breaking down the writing process into
managcable steps helped them organize their ideas and refine their drafts. I noticed that
when students focused on each stage, their writing became more precise and more

structured. This approach also allowed me to provide targeted feedback, which was key

to their improvement.

Moreover, several activities can be applied in a writing class to make the process
more engaging. One example is storytelling, where students take turns contributing
sentences to build a complete story. This helps them practice writing creatively and
improves their understanding of story structure. Another engaging activity is "picture
writing," where students are given a picture and asked to write a story or description
based on what they see. This activity sparks creativity and helps students develop their

descriptive writing skills by focusing on details in the image.

Another critical point is that the writing process is key to helping students
improve their writing skills. It allows them to break down the task into smaller, more
manageable steps, which makes it feel less overwhelming. By going through stages like
preparation, drafting, revising, editing, and extension, students can focus on improving
different parts of their writing at each step. This approach helps them develop clearer

ideas and makes their writing more organized.

In conclusion, the writing process is a powerful tool for communication and self-
expression, and the PDE (Preparation, Drafting, Revising, Editing, and Extcnsion)
framework proves to be a practical approach for teaching students to develop their
writing skills in a structured and creative way. Through this approach, students can
organize their ideas, improve their writing at each stage, and feel more confident in

cxpressing themselves
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Conclusion

To conclude, these lesson plans are a solid foundation for delivering language
instruction that integrates the four essential skills: reading, writing, speaking, and
listening. Applying frameworks such as ECRIF, FMU, and PDP in lesson planning and
classroom practice brings clear benefits. Each model contributes uniquely to the
learning experience: FMU focuses on grammar’s form, meaning, and use; ECRIF
guides learners through a meaningful sequence to develop communicative skills; and
PDP ensures that lessons are carefully prepared and evaluated. Together, these
approaches allow me to design purposeful and adaptable lessons, meeting my students'

diverse needs and supporting their language development at every stage.

Moreover, the consistent use of reflective journals has been invaluable in
deepening my understanding of teaching dynamics and student responses. This ongoing
reflection has helped me fine-tune instructional strategies and remain responsive to
classroom realities, promoting continuous professional growth. This integrated and
reflective teaching approach fosters a dynamic learning environment where student
engagement and language ability can thrive, reinforcing the importance of deliberate

planning and adaptability in education.
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Recommendation

e My experience with this process has been satisfying, which is why I would like all
teachers to incorporate a varicty of lesson plans, such as FMU, ECRIF, and PDP, in
their classes. This diversity allows for greater adaptability and relevance to learners’
specific needs.

e Another important recommendation is that when teachers design lesson plans, they
should include at least one interactive activity, because this keeps students
motivated during the class.

e Finally, teachers should practice empathy with their students because not everyone
learns similarly. Adjust your teaching strategics to consider individual lcarning
styles, needs, and challenges, providing personalized support and fostering an

environment where all students feel understood and valued.
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