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Marcos pedagógicos. TEFL. ECRIF, PDP, PDREE. expresión oral, comprensión 

auditiva, comprensión lectora, habilidades de escritura, aprendizaje significativo, 

enseñanza innovadora, actividades progresivas. 

Palabras claves 

El presente trabajo integra la teoria y la práctica en la enseñanza de inglés como 

lengua extranjera, enfocándose en el diseño de planes de lección basados en marcos 

pedagógicos contemporáneos como PDP. PDREE y ECRIF para promover el desanollo 

de las habilidades linguisticas: hablar, escuchar, leer y escribir, El enfoque ECRIF 

(Eocounter, Clarify. Remember, Intemalize, Fluently Use) se emplea para potenciar la 

producción oraJ significativa, mientras que el modelo POP (Pre. During, Post) 

eslructura la comprensión auditiva y lectora a través de actividades progresivas y 

metacognitivas, de la misma manera, el enfoque PDREE (Preparation, Drafting, 

Revising, Editing, Extension) fomenta la expresión escrita mediante procesos iterativos 

y colaborativos. Cada enfoque se implementa en planes de lección propios, dirigidos a 

adaptar la instrucción a diferentes perfiles y contextos estudiantiles. Las experiencias 

durante la pre practica preofesional resaltan la importancia de la reflexión constante, la 

gestión eficiente del tiempo y la claridad en las instrucciones para garantizar un 

aprendizaje significativo y duradero. 

Resumen 
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This final project integrares theory and practice in teaching Englisb as a foreign 

language, focusing on lesson plan design based on contemporary pedagogical 

fi:ameworks sucb as PDP, PDREE, and ECRIF to promote the development of linguistic 

skills: speak.ing, listening, reading, and writing. The ECRIF approach (Encounter, 

Clarify, Remember, Internalize, Fluently Use) is used to enhance meaningful oral 

production, while the POP model (Pre, During, Post) structures listening and reading 

comprebension through progressive and metacognitive activities. Similarly, the PDREE 

approacb (Preparation, Drafting, Revising, Editing, Extension) fosters writing 

expression through iterative and collaborative processes. Each approacb is implemented 

in its respective lesson plans aimed at adapting instruction to different student profiles 

and contexts. Experiences during the pre-professional practicum highlight the 

imponance of constant reflectíon, efficient time management, and clear instructions to 

ensure meaningful and lasting learning. 

Keywonls: Pedagogical :frameworks, TEFL, ECRIF, PDP, PDREE, oral expression, 

listening comprebension, reading comprehension, writing skills, meaningful leaming, 

innovative teaching, progressive activities. 

Abstract 
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This final project explores the practicaJ application of these methodologies in real 

classroom contexts, demonstrating how their integration leads to more dynamic, 

student-centered teaching tailored to leamers' needs. Furthermore it emphasizes the 

importance of thorough lesson planning, e:fficient time management, and clear 

instructions to optimize leaming processes and ensure that students achieve meaningful, 

lasting language acquisition. Experiences drawn from pre-service teaching practice 

highlight the vital role of combining theory and practice aJongside continuous self- 

assessment for the ongoing improvement of teacher effectiveness and educationaJ 

outcomes in English as a Foreign Language contexts. 

Teacher trainiog in English Ianguage teaching requires continuous pedagogical 

updating and critical reflection on classroom practice. This final project responds to tbe 

need to integrate well-founded theoretical frameworks with practical application to 

foster the comprebensive development of linguistic skills in students. Through the 

analysis and implementation of pedagogical frameworks such as PDP (Pre During, 

Post), FMU, and ECRIF (Encounter, Clarify, Remember, lntemalize, Fluently Use), 

aJongside the design of integrative lesson plans meaningful leaming is promoted 

adapted to the current educationaJ contexts and demands. These fiameworks offer clear, 

sequentiaJ structures for designing activities that support balanced and effective 

development of the four communicative skills: speak:ing, listening, reading, and writing. 

Specifically, the ECRIF approach focuses on enhancing oral expression and tluency 

by guiding leamers from initiaJ exposure to spontaneous usage. Toe POP model 

structures listening and reading instruction in phases that encourage preparation, 

interaction during the activity, and post-activity reflection, incorporating essentiaJ 

metacognitive strategies. Additionally, PDREE (Preparation, Drafting, Revising, 

Editing, Extension) supports writing development through an iterative process fostering 

collaboration and critical thinking. 

Introduction 
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Pronmes: 

Example: I'm tired, 1 think rn go to bed early. 

Spontaneons Decisions: 

Example: The weather will be cold tomorrow. 

Predictions: 

For asking about future actions or events: 

USE 

Future simple tense (will) is a verb tense that expresses the actions that will happen 

later, a certainty or prediction in the future. 

- No, they won't 

Aflirmative: Subject + will + Verb + .... 

> Example: She will finish the project tomorrow. 

Negative: Subject + will not (won't) + Verb + .... 

> Example: She won't finish the project tomorrow. 

MEANING 

> Example: Will they attend the meeting? 

+ Y es, they will. 

Iaterrogative: Will + Subject + Verb + .... ? 

FORM 

FMU Aaalysis of: Fllture - "Wi.lP' 

MODULE 1: FMU LANGUAGE ANAL YSIS 
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Condoravdi, C. (2003). Moods and Modalities for Will and Would. PARC and 

Stanford University. Retrieved :fi:om https:!. eb.stanford.ed --cleoc/ac-han.pdf 

REFERENCES 

> Create situations where students must offer help or take spontaneous decisions 

through "Onion-ring" game. 

> Build collaborative story where each problem requires a "will" solution trough 

Through "will chain story", 

TEACBING IDEAS 

• What will the weather be like next week? 

lt will be sunny and wann. 

• Will she come to the party? 

Y es, she will. / No, she won't. 

COMPREHENSION CHECKING QUESTIONS 

• Develop spontaneous decisions in real life situations. 

• Students struggle to respond quick.ly in English when required to make on-the- 

spot decisions, often hesitating or falling sileot. 

ANTICIPATED DIFFICULTIES 

Example: I'Il help you with your luggage. 

Offers: 

Example: Pll bring the book to you tomorrow. 
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I think I 
lost my phone 

Theteacher 

I feel sick 

I don't 
unde.-stand 

this 

l'm so tired 

I don't have 

l'm hungry 

I forgot my 
homework 

l'm really cold 

RESOURCES: 

Adivity 1 

España. https://www .britisbcouncil.eslblog/futuro-ingles 

British Council. (2025). El futuro en inglés: ¿cómo se forma? British Council 

explanatioo/ 

bttps-J/www .leameoglish.com/grammar/future-simple-tense/future-simple-tense- 

English leam online. Retrieved from 

Future Simple Tense (Will)- With Activities Dialogue and Exercises. (n.d.), 
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one 
myself 

The cake 
store is 
closed 

You're planning a 
surprise party but 
everything goes 
vvrong ••• 

Activity 2 
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As a future professor, 1 anticipate tbat this approach will enable me to create 

Ieaming experiences that empower students to navigate the complexities of language 

with confidence and proficieocy. am particularly motivated by the promise of gaining a 

deeper understanding of language dyoamics and helping students appreciate that 

grammar extends far beyood structural forros to eocompass meaningful communication. 

Furthermore, 1 expect FMU analysis to enhance my professional development as an 

educator by providing a systematic framework. for understanding how language 

elemeots interact. This compreheosive approach should promote critical thinking among 

students, helping them discem subtle nuances in language expression, represents one of 

the most compelling aspects of implemeotiog FMU analysis in my future teaching 

practice. 

Eogagement with FMU literature reveals fundamental insights about language's 

dynamic aod multifaceted nature. Research demonstrates that laoguage functions as a 

living entity shaped by social, culmral, aod cognitive influences, constantly adapting 

across diverse communicative contexts rather than following static grammatical rules 

(Alexopoulou & Kolliakou, 2004). The intricate relationship between forro, meaning. 

and use represents acore principie of FMU analysis. Even subtle variations in linguistic 

structure can yield significant shifts in interpretation, highligbtiog the interconnected 

nature ofthese three componeots (Alston, 1963). This understanding emphasizes that 

effective language analysis must coosider ali three elements simultaneously rather than 

examioing them in isolation. Form-focused instructioo that combines attention to 

linguistic structure with meaningful communicatioo produces more effective leaming 

outcomes than traditional approaches that separate these elements {Nassaji & Fotos, 

Form, Meaning. and Use (FMU) analysis serves as a systematic approach to 

understanding the intricate interplay between the structure, semantics, and pragmatics of 

language elements. This comprehensive :framework delves deep into the building blocks 

of Iinguistic expressions, e:xaminiog everything from individual mmphemes to complex 

syn1actic constructions, mak:ing it crucial for language professors and educators. This 

joumal explores my expectations and feeliogs about implementiog FMU analysis in 

language teaching while preseotiog key leamings derived from academic literature oo 

this pedagogical approach. 

Joumal 1: FMU Language Analys.n 
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T, A., & D, K. (2004). Monadic definite and polydefinites: their form, meaning and 

REFERENCES 

Understanding FMU analysis is fundamental for adapting pedagogical strategies 

to meet students diverse needs and for supporting the teacher' s ongoing professional 

growth. FMU provides teachers with conceptual tools to design more effective lessons 

that integrate grammar with meaningfuJ communication rather than isolated rule 

drilling. This not only improves classroom efficacy but also helps educators respond to 

changing educational contexts and leamer profiles. 

To sum up, FMU analysis redefines grammar teaching by transfonning instruction 

into dynamic learning experiences that prepare students for authentic communication. 

lts implementation is crucial for equipping students with real linguistic competencies 

and providing teachers with a powerful tool for meaningfuJ language instruction. 

Embracing FMU principies represents a significant step towards more engaging, 

e:ffective, and holistic language education. 

During my internships, 1 had extensive exposure to the FMU approach, which 

proved invaluable in helping students grasp not only grammatical forms but also when 

and why to use them appropriately. This method prevents mechanical or purely 

memoristic leaming by placing grammar within authentic communicative contexts. 1 

observed that many students struggled to apply grammar correctly in real-life situations 

despite memorizing rules. For example, rather than simply leaming the past tense fono, 

students leam how and when it is used in storytelling or reporting past events situations 

where meaning and context determine appropriate use. 

2011). This finding reinforces the pedagogical value of teaching fono, meaning, and use 

as interconnected components. FMU analysis reveals the complexity of linguistic 

expression by demonstrating how language elements function beyond structures to 

convey into depth of understanding. As Schifrin (1984) notes, this analytical approach 

encourages deeper examination of communicative functions rather than surface-level 

iaterpretations, fostering enbanced understanding of language's multifaceted nature in 

authentic contexts. 
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Nassaji, H., & Fotos, S. S. (2011 ). Teaching grammar in second language 

classrooms: Integrating fonn-focused instruction in communicative context (lst 

ed.). Routledge. https://doi.org/10.4324J978020385096 I 

W. A. (1963). Meaning and use. The Philosophical Quarterly, 13(51), 107-124. 

https:/lwww.istor.oll!/stable/2217187 

D. S. (1984). Meaning, Fonn, and Use in context: linguistic applications. Georgetown 

University Press. https://repository.digital.geometown.edu/handJ 1082 555477 

use. Joumal ofLinguistics, 40(2) (263-323). 

https://www.researchgate.ne publication/231874531 Monadic definites and p 

olydefinites Tbeir fonn meaning and use I 
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b) What aspeets of the les.son do you anticipate your students might find 

challenging/diflicnlt? 

• Speaking hesitation when required to respond quickly in real-time situatioos. 

• Anxiety about perfonning in front of the class during the role play. 

Preliminary Considerations: 

a) What vocabulary/grammarFmformation/skilh do your students already 

know in relation to today's les.son? 

• Present Simple and Continuous tenses. 

• Basic :future forms like "going to." 

• When students u.se :future "will" accurately and appropriately in the final role 

play to express spontaneous decisioos and offers. 

• When students demonst:rate increased fluency and confidence in real-time 

communication during pair/group activities. 

When/How in the les.son will I check student's progress towanl the above Learning 

Objective? What behavion/activities will show me whether they have mastered the 

material? 

By the end of the lesson, SWBA T USE the :future "will" TO malee spontaneous 

decisions, and offers IN a role play in front of the class. 

What are your Student Leaming Objectives for the les.son? 

2. Encouraging students interaction. 

l. Time management. 

Action Points - (These are two things you are working on in your teaching) 

Level: Bl 

MODULE 2: ECRIF 

Speaking Lesson Plan 



~SI?! Jl?O!J ~lp alOJ;x¡ OOl&>p!JUOO ppnq OJ OO!PIOO ~ ~(IOJJUOO ~~OJd • 

· Á:>mng. asea&>lf! pue ssans 

JaM.OJ OJ (iÚOJS u,r,,¡:J ll!Af 1/uµ-uo!-11()) same'a iJ~ ;>A~lf! :JJemdIOOUJ • 
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Time Framework Procedure lnteractlon Materia Is 
stage Needed 

Teacher will ... Students wlll ... T- / - 
VAKT 

3 Minutes > Present the video "Future Simple "Will" - > Pay attention to the use of the Projector 
Spontaneous decisions and offers. future "will" in the video. httos·//www.vm1tube.com/wntch'?v=11P9okbwX21.E T-S Laptop 

Encounter & VA > Show a still image and ask: "What will she order?" > Answer the question asked by the 
teacher, 

> Present a chart of situations where people make Actlvlty 1 T-S Projector 
spontaneous decislons to students transform them lnto > Work in pairs and make sentences Laptop Clarify "will" responses. using will for spontanecus 

declslons, V Worksheet ) AskCCQS: ) Check answers and correct 
> Do we decide this before the moment? míatakes. Pen or pencil 

> Practice the pronunciation 
> Do we think about it first? 

7 Minutes > Is this an instant decísion? 
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7 Minutes Remember Actlvlty: "Onlon-rln1" Actlvtty 2 T=S Projector 

) Give llst of prompts to outer elrcle students ) Receive the list ofprompts laptop 

> Introduce "onlon rlng" game > Pay attention to the technlques of the VK 
game 

> Demonstrate: Outer student says "Your friend looks > tíred" lnner student responde "1'11 make coffee for her" Play and have fun 

> Set 30-second tlmer for each interaction 

> Monitor the actlvlty, 

8 Minutes lnternalíze Actlvlty: "Wlll Chaln tory" Actlvlty 3 S=S Piece of paper 

> Put students in groups of 6-8 in clrcles ) Build collabcrative story where Projector 
eaeh problem requires a "will" 

) Start with scenario: "You're planning a surpríse party solutlon, VAK Pen or pencll 
but everything goes wrong ... " ) Baeh student adds a problem, next 

student offers sclution with "will" 
) Model: "The cake store is closed" =+ Student A: "1'11 ) Continué until everyone 

bake one myself". Student B: "The decoratlons blew partlclpated twice 
away" and so on and so forth ... ) reate natural flow of spontaneous 

dectsions 
) Monitor the activitv. 

20 Fluency > Make students to form groups of 4. ) Create a role play ebout apontaneous S-S Piece of 
Minutes > Gíve ínstructicns for final activity, decíslons and offers using future paper, 

"will". 
) Practlce the role play A Pen or pencll 
) Make a presentatlon in front of the 

class. 
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Make sentences using will for spontaneous decisions and offers. 

Activity 1: 

Eacounter: 

~ https://www.youtube.com/watch?v=gP9okbwX2LE 

RESOURCES 
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You're planning a 
surprise party but 
everything goes 
wrong ... 

Activity 3: "Will Chain Story" 

rm hungry I don't I think I 
understand lost my phone 

this 

I forgot my l'm so tired The teacher 
homeworil 

l'm really cold I don't have I feel sick 

Activity 2: Onion-ring 



Firstly, Nation aod Newton have higblighted the effectiveoess oftask-based 

laoguage teaching (TBL T) in developing speaking skills, stating that "speaking taslcs 

sbould provide opportuoities for meaning-focused use oflaoguage whiJe incorpor:ating 

elemeots that encourage attention to lioguistic form." (2009). Their findings emphasize 

that effective speaking tasks must balance commuoicative purpose with linguistic 

development. Secoodly, a critica) component of successful speakiog instruction is 

adequate pre-speaking preparation. Thombury (2005) argues that "effective speaking 

lessons must include substantial preparation phases that activate students' prior 

knowledge, introduce necessary vocabulary, and provide linguistic models before 

expecting productive output." This research challenges traditional approaches that 

immediately require studeots to speak without adequate preparation, often resulting in 

fiustration aod limited leaming outcomes. Thinlly, contemporary research also 

higblights techoology' s role in speakiog iostmctioo. Chapelle aod Sauro (2017) explain 

that computer-mediated communication tools and digital platfonns create unique 

17 

At first, l was intrigued about this system because it seems to involve a lot of main 

aspects, however as I delved deeper, 1 realized that ECRIF offered a structured approach 

to understanding aod refining the art of teaching. It embodies the essence of lifelong 

leaming aod professional growth, this framewo.rk signifies a commitment to ongoing 

leaming aod improvement,, settiog the stage for a joumey of professiooal development 

characteriz.ed by introspection, my feelings oscillated betweeo aoticipation aod exciting, 

as l recogoiz.ed the challenges aod rewards inherent in this holistic framework.. 

Furthermore, l aoticipate that effective speaking lesson plaos will help me create 

classroom environments where students feel comfortable taking lioguistic rislcs. 

Speaking instruction represents one of 1he most challenging aspects of secood 

language teaching, as it requires studeots to integrate multiple linguistic competencies 

simuhaneously while navigating real-time commuoication comple:xities. The ECRIF 

ftamework (Encounter: Clarify, Remember, lnter:oalize Flueocy) offers a systematic 

approach to desigoing speak.ing lessoos that address both accuracy aod fluency 

developmeot through carefully sequenced activities. This jour:oal examines the 

implementatioo of ECRIF-based speak.ing lessoo plans, integrating theoretical 

foundations with practical classroom experiences. 

Joumal 2: ECRIF 
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To conclude, The ECRIF framework effectively addresses key cballenges in speaking 

instruction through it:s systematic five-phase progression tbat balances accuracy and 

fluency development. It:s emphasis on discovery-based leaming and adequate 

preparation reduces student anxiety while building communicative confidence, and it:s 

Each ECRIF phase requires specific activity types to maximize effectiveness. Tbe 

Encounter phase incorporales authentic materials such as podcast:s or video clips, with 

activities including prediction tasks and collaborative content discussions. The Clarify 

phase focuses on fonn-meaning connections through consciousness-raising tasks and 

guided discovery activities. Remember and lntemalize phases progress fiom controlled 

practice through substitution drills to more complex role-play activities and 

collaborative project:s. Finally, the Fluency phase emphasizes authentic communication 

through debates, presentations, and discussions tbat prioritize meaning over form. 

I consider tbat the ECRIF fiamework offers solutions to several persistent cballenges 

in speaking instruction tbat have been identified through research and classroom 

experience. The framework addresses the pmblem of insu:fficient scaffolding in 

speaking lessons by providing systematic progression fiom controlled to free 

production. The Encounter phase ensures students receive adequate exposure to target 

language before attempting production, while the Clarify phase addresses 

comprehension and form-meaning connections. These main stages prevent the common 

problem of throwing student:s into speaking tasks without adequate preparation. 

During my intemships, implementing ECRIF-based speaking lesson plans proved 

invaluable for structuring oral communication activities: key insight:s fiom practical 

application included discovering tbat certain activitíes, particularly during the Clarify 

phase, required more time than ini6ally anticipated as student:s needed extended 

processing time for fonn-meaning connections. Moreover, I leamed tbat guiding 

student:s toward independent discovery of linguistic pattems and meaniags, rather than 

direct presentation, student:s go witb you, step by step resulted in greater engagement, 

to take communicative risks during the Fluency phase. 

opportunities for authentic speaking practice, offering immediate feedback and 

reeording featnres for self-assessment, technology can help overcome common 

challenges such as limited practice time and the lack of personalized feedback.. 
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flexibility allows educators to adapt activities to student needs without losing structural 

coberence. Ultimately, ECRIF-based instruction improves not only oral proficiency but 

also students' meta.linguistic awareness, making it a valuable tool for contemporary 

language education. 
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Create a role play about 
spontaneous decisions and offers 

using future "will". 

• 1 

lllodel: "The cake store is close<r 
Sludent A:. ·111 bake one mysi:!lf". 
Sludent 8: "The decorations blew íJWa(' 
Sludent e need to rnake a spontaneous decasion ror 
this problem .. ~ 
aod so on and so forth., 

1 

1 · •• 

You"re planning a 
swprise party but 
everything goes 
wrong... 

®®bake - myself 

'9 

"Will Chain story' 
1 - 

.. .....,, .-. ·-· - - ... .- - 

Example: one student say 
·your friend looks tíred" 
lnner student responds 
·r11 make coffee for her· 

................ ·-'\- 
¡Let's play onion-ring! 



b. What aspects of the lesson do yoa aaticipate yoar stadents might fiad 

challengiag/difficolt? 

• Basic sentence structures to discuss habits and motines ( e.g., p.resent simple). 

• Familiarity witb listening for key ideas and specific details. 

a. Wllat vocabalary/grammarrmfonnation/skills do yoar stadeats already 

kaow ia relatioa to today's lesson? 

Preliminary Coasiderations: 

• The quality of responses on the worksheet will demonstrate their ability to 

synthesize the lesson material. 

• Observing their ability to create and share ideas in role-play will show how 

effectively they've applied the lesson's eontent, 

Wltea aad how wiU I check the stadeats' progress towanl the above Leanúng 

Objective ia the lesson? What behaviors or activitie.s wiU show me whether t:hey 

bve mastered the material? 

By the end ofthe lesson SWBAT SHOW UNDERSTANDING ofthe audio "Work-life 

balance" BY classifying the ideas in the conect group AND THEN preparing a 

proposaJ to balance work witb personal life. 

What are yoar Studeat Leanúng Objectives for the lessoa? 

1. Time management 

2. Teacher Talking Time 

Actioa Poiats - (These are two things you are working on in your teaching) 

Level: Bl 

MODULE 3: LISTENING 
Listening Lessea Plan 
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• Play the audio multiple times to aid comprebension. 

• Provide key vocabulary in advance and a worksheet with use:ful pbrases, 

How will yoa avoid aad/or addren tlaese problem areas ia your lessoa? 

b) Students might find difficult tenns or phrases in the audio are unknown. 



----- - - -------------------~ 
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Procedure Interaction 
Framework Materia Is 

T-S/S-S 
Time Sta ge Teacher will ••• Students wlll ••• Needed 

VAKT 

• Ask students: Do you think your parents make a Discuss in pairs and then 
balance between work and their personal life? How? share their answers. T-S 

• Pre-teach vocabulary using a worksheet with words Activity 1: Matching Laptop 
8 and meanings Match each word with the 

minutes 
Pre-Stage V Projector 

• Check for mistakes correct meaning. Pictures 
• Teach pronunciation (listen and repeat activity) Compare answers with 

classmates 

Activity 2: Pair work 

Play the audio for the first time . Listen to the audio T-S Audio • 
• Ask students to solve multiple choice from the W ork in pairs Recordinu 

8 Early Ouring Discuss the answers 
minutes Stage audio. 

Share the answers to the AV 
class, 

8 Later Durlng Activity 3: Multiple T-S Audio 
• Play the audio again 

minutes Stage choice Recordina 
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S-S 
A 

Form groups of 4. 
Prepare a proposal of how 
to balance work with 
personal life. 
Share the proposal in front 
of the class, 

Ask Students to prepare a proposal answering these 
questions: What would advise your friends to have a 
good work-life balance? Why? 
Ask them to share in front of the class. 

Post Stage 
minutes 

10 

• Give instructions to students to answer a Listen to the audio AV Paper 
worksheet with the múltiple-choice activity. Answer the questions Pen or pencil 

Compare answers 
Check for mistakes 

• Play the audio agaín . 

• Give instructions to students about the fill up Activity 4: Worksheet Audio 

11 Final During 
activity 4. Listen to the audio. T·S Rc~ording 

minutes Stage Write the phrases in the AV Paper 
• Hand out the worksheet. 

correct column. Pen or pencil 
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How has technology helped people work with more flexibilhy? 

a) People work flexible hours and often take work home. 

b) Worlcing lives and private lives are clearly divided with set hours (9-5/6). 

e) Employees frequently work weekends and during holidays. 

What is the work-life balance like in traditionaJ workplaces? 

Multiple choice activity. 

Activity 2 

https://learnenglish.britishcounciJ.orglskillsllistening/b l-listening/work-life-baJance 

EARLY DURING STAGE: 

A pesitive thing about somcthiog 

Tbc ability to wort from diffcreot places 

l 

í 
Giving tbc rigbt amount oftimc to \\.-orle and to tbc res1 ofyour liee _] 

=i 

[ A succcssful boot 

To become 1 - clear or , isiblc an advantage 

Freedom a bcss-sctling book mobiliay 

\\'ork-life balance a COQQ..1)1 

~latmmi 

RESOURCES 

PRESTAGE: 

Activity 1: 
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lt's new. People don't know it yet. 

Very popular 

Not very popular 

How popular is Chris Svensson's book? 

Robots can do their work for them. 

Their working hours can be easily tracked. 

They can send and receive emails from their phones from home. 

LATER DURING STAGE: 

Activity3 

Circle the correct answer. 

a) People can only work: :from tbe office osing new technology. 

b) Technology allows people to work. from different locations and catch up on 

work. :from home. 

e) Technology has eliminated the need for work.ing overtime. 
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Modera workplaces Tnditional workplaces 

No working at weekends 

or on holiday 

Hobbies and sports can be done at 

other times, also during the day. 

Fixed working hours. 

Flexible working hours Hobbies and sports only 

in the evening or at weekends 

or wbile on holiday 

Possible to work weekends 

FINAL DURING: 

Adivity4 

Write the phrases in the corred column. 

People are free to manage the balance themselves. 

People work too much overtime and so they have no prívate lite. 

Wortc lives and prívate lives are clearly divided. 

Usually, they dorrt, 

No,never. 

Yes,. irs normal. 

In traditional workplaces. do people work at weekends or when on holiday? 
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Journal 3: PDP (Listening) 
Toe POP fiamework represents a fundamental pedagogical approach in second 

language instruction, providing systematic scaffolding for both receptive and productive 

skills development. Toe development of effective listening lesson plans represents one 

of the most challenging aspects of second language instruction. This joumal documents 

my Jeaming process., integrating theoretical knowledge from academic sources and 

bridging pedagogical theory with practica) classroom applications to enbance students' 

receptive skills and communicative competeoce. 

My expectations regarding the implementation of tbe POP fiamework are marked by 

enthusiasm and uncertainty. 1 think this approach will provide me with a systematic way 

to teach listening. which is often one of the most challenging skills for students to 

develop. Moreover, this approach will provide the necessary scaffolding to guide 

students through complex cognitive processes in listening comprehension. 1 find myself 

feeling both excited and appreheosive about facilitating authentic listening 

compreheosion. 

Contemporary researcb has established that "listening comprehension lies at tbe heart 

of language leamíng, but it is the least understood and least researched skill" 

(V andergrift, 2007). This observation has resbaped my understanding of listeoing's 

critica) role in second .language acquisition and the need for systematic instructional 

approaches. V andergrift's work emphasiz.es moving beyond traditional passive 

approaches toward explicit instruction addressing complex cognitive processes. 

Moreover, Nazarieh (2022) demonstrates that successful listening involves continuous 

meaning-making where listeners integrate auditory input with existing knowledge 

structures. Goh and Vandergrift's (2021) research states that this systematic approach 

incorporates explicit metacognitive strategy instruction throughout ali lesson phases, 

particularly in post-listening reflection activities. 

My experience with this approach was clear and satisfactory. 1 put the POP 

framework in practice multiple times. Studeots of l O,. and 1 bachelor's degree give good 

results thanks to collaborative discussions, progressive and structured retlection 

activities, including self-assessmeot questionnaires and goal-setting tasks, promoting 

leamer autonomy. 
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I consider that a lot of aspects could be solved with PDP .framework, for 

instance, the pre-listening phase is an opportunity to activate prior knowledge and 

establish and setting clear purposes for listening; In the during phase to use various 

strategies to help students focus on key details and the main idea of the audio recording; 

the post listening phase which involves reflecting on and discussing the material, this 

aspect is very important in order to provide opportunities for students to consolidate 

their understanding, share their insights and apply what they have leamed to new 

contexts. 'Ibis prevents cognitive overload while practicing both processing strategies. 

I plan to employ a multi-layered approach, using visual prediction activities with 

images, headlines, or video clips to activate knowledge, collaborative discussions that 

allow students to share relevant experiences, and progressive activities. 1 will begin with 

global comprehension tasks for main topics and overall tone, followed by segmented 

listening for shorter chunks that focos on specific information. 

Tbese are the main differences between listening and speaking lesson plans within 

the PDP .framework. Firstly, listening feedback focuses on comprehension accuracy and 

strategy development, whereas speaking feedback addresses multiple linguistic 

dimensions while maintaining student confidence and motivation. Moreover, listening 

lessons follow a rigid PDP sequence with precise timing, where ea.ch phase serves 

specific functions; on the other hand, speaking lesson plans offer more ñexibility, 

enabling teachers to extend or modify activities based on student performance. Finally, 

listening assessment uses objective comprehension tasks measuring understanding 

accuracy, while speaking assessment requires simultaneous evaluation of pronunciation, 

fluency, and communicative effectiveness through real-time judgment. 

Overall, this joumal has reinforced my understanding of the PDP .framework. as an 

essential tool for effective listening instroction. Tbrougb theoretical exploration and 

practical implementation with 1 ()lb-grade and J st-year bachelor students, 1 have 

confirmed that systematic approaches combining pre-listening preparation, structured 

during-listening activities, and reflective post-listening phases significantly enhance 

student comprehension and autonomy. Moving forward, 1 am con:fident that this 

.framework. provides the necessary scaffolding to transform listening from a passive 

activity into an active, meaning-making process. 
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Matching activity 

• Do you think your parents make a 
balance between worlc and their 

personal lite? How? 

Demonstrative Lesson 
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Multiple choice 

• How has technology helped people 
work with more flexibility? 

• What is the work-life balance like in 
traditional workplaces? 
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What would advise your friends 
to have a good work-life balance? 

Why? 
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• Students have basic knowledge of mindfulness and concentration techniques from 

previous lessons. 

• Students understand the concept of practice and improvement througb repetition. 

• Students can make connections between abstract concepts and practical 

applications. 

• The students will demonstrate comprehension by successfully identifying the 

main idea during the skimming activity and justifying their choice with reasons. 

• The students will show understanding by accurately completing true/false 

questions. 

• The students will demonstrate mastery througb their individual written reflection 

about the message of the text and their group presentation explaining how this 

reading contributes to their daily lives. 

Preliminary considerations: 

a. What vocabulary/grammarfulformation/skills do your stodents 

already know about today's lesson? 

When and how will I check stodents' prugress towanl the above Leaming Objective 

in the lesson? What behaviors or activities will show me whether they have mastered 

the material? 

By the end ofthe lesson, SWBAT SHOW UNDERSTANDING OF the article 

"Zanshin: Leaming the Art of Attention and Focos :from a Legendary Samurai 

Areher" BY identifying the main idea and supporting details tbat contribute to the 

overall understanding of the text, AND TOEN present a proposal of the 

contributions of this reading to their lives. 

What are your Stodents' Leaming Objectives for the lesson? 

Level: Bl 

Action points 

1. Reduce Teacher Talking Time 

2. Time management 

Reading Lessea Plan PDP 

MODULE 4: READING 
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c. How will yoa avoid and/or address these problem areas in yoar 

lesson? 

• Pre-teach key vocabulary at the pre-stage using visual aids and matching 

activities. 

• Guide students step-by-step through skimming for the main idea 

and scanning for specific details before deeper analysis. 

• Encourage group discussion to build on peers' interpretations and clarify 

understanding. 

• Uoderstanding sorne new or topic-specific vocabulary in the reading passage. 

• Distinguishing the main idea from supporting details, especially in a text with 

abstract ideas. 

• Connecting the reading's message to their personal experiences in the post-stage 

activity. 

b. What aspeds of the lesson do yoa anticipate yoar students might fiad 

challenging/diflicalt? 
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Procedure lnteraction 
Time Framework T-S/S-S Materia Is 

Stage VAKT Needed 
45 

minutes 
Teacher will ... Students will ••• 

• Present pictures related to the reading . 
Ask them to predict the title of the Follow the instructions ofthe teacher, T-S Projector • • 
reading. • Describe pictures and brainstorm VA Laptop 

• Pre-teach vocabulary ideas about the title ofthe readíng. 

10 min • Check understanding of vocabulary • Write on the board the titles. 
Pre-stage 

Activity 1 

• Match words with definitions 

• Compare answers 

• Correct mistakes 
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• Ask students to choose one plcture Actlvlty 2 
about the readlng and accordlng to T-S Notebook • Form groups 
that, they will be in a group. • Sklm the article VA An audio 

• Present the reading • Highlight the main idea of the 

• Ask the students to skim the article text, Laptop 

Early and hlghlight the main idea of the • Write the maín idea on the board . Speaker 
7 min During text, (1 for each group) 

stage • Ask students to write on the board the • Give reasons why they chose that 
main idea (1 per each group) idea. 

• Ask ICQs: 
. Will you read every single word 

or just look for the main idea? 
. Will you work alone or in groups? 

• Ask students to sean speciñc details Activity 3 
that support the main idea. Sean the article for specific details 

T-S Laptop 
• 

La ter • Provide a worksheet with true or false that support the main idea. VAT projector 
7 min During questions. • Solve the worksheet with true/false 

stage questions. worksheet 
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• Ask students to write the message Activity 4 
11 min Final during taken from this reading. Read individually the text and write a T-S Paper • 

stage reflection of this reading, projector 
VA 

laptop 

• Ask students to present a proposal Activity 5: Group Work 
10 min Post stage about the contribution of this reading Discuss the message and present a S-S Summary 

• 
to their daily lives. proposal of how it can be applied in 

their lives. 

• Present it as a group . 
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eness and focus in every ac · . 9- The o( complete 
7.~ 

e. The Japanese maroal art or an:hefy. focusing on precision and s.. Zen Garden 

2. lntensity 

Kyudo 

Activity 1 

Focus 

RESOURCES 

PRESTAGE: 



11 is not thc target that malle . lt i not thc finish lmc that man ers. h is thc ,~ y wc 
approach the goal that maners. Everything is aiming. 'h111s/1i11. 

The point í not to worry about hilting thc t.ug~t. The point i to ~' =' '-'-'-'-'-'-'-'--'-'~"--'-''-'-= 

...... --'-'=--'---'---'--'---'--'~""·....;;.;,,.a.' ~· and embrace each pi ec • of thc proc ss, Thc point i to takc 
that moment of =a1,s/1i11. that moment of complete awareness and l°'--US.. and carry it 
with y u every vhere in lifc. 

Wc livc in a world obscssed with resuhs, Lik Herrig l. we tcnd to pul · mu h 
emphasis on whether or not lh • arrow hits the target, lf. however, we put lhat intcnsit~ 
and focus and in crit. into thc process wherc we place our fect. h w we hold thc 
bow, how we breathe Jurin2 the rel · ·• of the 3JTOW. th zn hirtina the bullseye is _ imply 
3 side effect. 

··011e. /muid approacl» al/ octivitie aud ituations 11·i1/, the ame i11 ·eril): the sume 
imensity: and 1/1e om awaren . 1/101 011c has u·il/1 bon· and orrou· i11 hand. ·· 

Tb('. rt or Zansbin in t:,·('~·day Lif(' 
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In rrac&ice. 1hough. ::a1L~hi11 has an even deeper meaning. Z.011Sh111 is hoosing 10 fü· your hfe int....-nlionally 
and acling "ith purposc ratht...- than mind y falliog ,·ictim 10 what....·wr come, your way. 

Z.01,s/1in is a word used commonly throughou1 Japancsc martia.l ans to refer to a stat of rela; :d alCIUK: · ·. 
Li1crally translared, ::anshi11 meaos -ihe mind \\ilh no rcmai~..-. - In othcr words, the mind completely 
focused on action and fixated on the ta:J. al hand. 7..a hin is being constantl} aware of your body; mind. and 
surrounJing:. "ithou1 SU\: sing }OUrsclf. h is ao cftortl , igilancc. 

was ablc 10 l\.¡,licne the e~act serie- ofin1emal movemen even \\ithou1 seeing tbe extemal target. This 
complete awareness ofthe body and mind in relalion to the gool is L.nown 3S zanshin. 

mindful of the process tha1 k--d 10 311 accuratc hol that he In the case oí Awa Kt."IIZO. the ID3SI :r archer " 

Gn:atJan::lk.'f}' mast ers oficn lcach that -C\-ef}1.hing is aiming.·· \\lk."TC you place your feet, bow you hold the 
bo\,.1he ""ª} }OU bn.--athe during the rcleasc ofthe amn\-it ali dctennin.: ibc :nd resuh, 

fa~"thing Is Aiming 

writtrn by J 1111 H 11 1,r 

Zanshin: Leaming the Art of Attention and Focus 
from a Legendary Samurai Archer 

EARLY DURING STAGE: 
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FINAL DURING STAGE: 

Activity4 

Write a reflection of this reading 

11 erngel' initi I 

nly Zanshin i 

rue/ Fa 

. wa K nz beh ved th I ma tering the 

True/Fa 

n f hi trammg. H rrigel " ali wed to 

tem nt bel "- and mark th m Tru or Fa based n th te. t. R adth 

LA TER DURING STAGE 

Activity3 
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Collectively, this body ofliterature consistently highlights the importance of 

mgaoiziog lessons into clear stages, while also valuing continuous teacher developmenL 

Current research emphasizes the critica) importance of structured literacy instruction, 

particularly regarding its effectivenes.s for all readers through explicit and systematic 

approaches (Hall et al., 2023). This research demonstrates that systematic, sequential 

instruction fiameworks provide essential scaffolding for both teachers and students 

while maintaining necessary flexibility for individual learning needs. Profes.sional 

development initiatives focusing on reading comprehensioo instructioo have shown 

significant positive effects oo both teacher knowledge and student leaming outcomes 

through meta-analyticaJ research (Y oon et al., 2020). These findings underscore the 

importance of cootinuous profes.sional leaming and implementation of research- 

validated instructiooal strategies. Fmthermore, investigations into reading 

comprehension interventions demoostrate the importance of targeted instruction in 

effective lesson implementation (Filderman et al., 2022). This finding chaUenge 

When I first encountered the POP fiamework, 1 felt enthusiastic and hopeful about 

its potential to bring structure and clarity to lesson planning. 1 expected tbat dividing 

lessons into Pre-, During-, and Post-reading phases would make student engagement 

more systematic and purposeful. 1 was intrigued to see how this would help activate 

background knowledge, focus attention during reading, and deepen comprehension 

afterward. While excited to apply student-centered methods. Overall, my feelings were 

positive, motivated by the prospect of designing lessons tbat encourage critica) thinking, 

coUaboration, and better comprehension outcomes. 

The PDP (Pre-During-Post) fiamework is a foundational model for designing 

effective reading lesson plans tbat promote student comprehension and engagement by 

structuring instruction into tbree clear, dynamic phases. This approach facilitares 

activating prior knowledge before reading, guiding acti e engagement with texts during 

reading, and encouraging reflection and application after reading. This joumal reflects 

on my expectations and feelings about implementing the PDP framework, insights 

gained from recent researeh, my pre-service teaching experiences, practica) lesson 

strategies, the distinction between reading and listening lessons within PDP, and overall 

conclusions. 

Joumal 4: PDP (Reading) 
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Reading and listening lessons differ fundamenta.lly in several key aspects. On one 

hand, reading lessons give students control over the pace of input, allowing them to 

pause and allocate focused attention as needed. In contrast, listening Jessons require 

students to process infonnation in real time, which imposes greater demands on 

working memory. As Rogowsky et al. (2016) demonstrate, these modality differences 

significantly affect comprehension outcomes, through self-paced engagement, whereas 

listening demands immediate processing without pauses. Regarding material 

preparation, reading lessons focus oo selecting texts carefully matched to students' 

readability Jevels and visual presentation for accessibility, while listening lessons must 

prioritize audio quality, speaker clarity, and minimize background noise, often requiring 

multiple exposures to support comprehension. Thus, though both involve language 

comprehension, these contrasting demands on control and material design distinct 

instructional strategies tailored to eacb modality. 

Effective POP reading lessons seamlessly integrate a range of strategies across each 

pbase to maximize student leaming, they begin by activating prior knowledge through 

multimedia resources, collaborative discussions, and predictive tasks that help set clear 

goals; during the reading phase, lessons foster active engagement through guided 

annotation, strategic questioning, think-aloud, and collaborative meaning-making 

activities such as literature circles or reciprocal teaching, ali of whicb _promote 

metacognitive awareness; finally, the post-reading stage extends leaming by engaging 

students in aoalytical writing, creative responses, cross-curricular tasks, and the use of 

graphic organizers, in order to promoting deep comprehension, synthesis, and the 

transfer of knowledge to new contexts. 

My experience during pre-service teaching was positive but also highlighted areas for 

growth. While I enjoyed designing engaging activities, 1 realized that sorne took too 

long, making time management a challenge. 1 need to structure shorter, focused tasks. 

Additionally, my instructions must be clearer; 1 plan to work on delivering simple, 

direct explanations and using ICQs to ensure students understand before starting 

activities. These adjustments will help me nm lessons more smoothly and respond better 

to student needs. 

traditiooal compartmentalized approacbes to Janguage skills instruction and supports 

more evidence-based pedagogical framewodcs. 
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In summary, the PDP framework: offers a practical and well-founded structure that 

enbances reading lesson planning by organizing instruction into clear and manageable 

pbases. This approach facilitates student engagement and comprehension by activating 

prior knowledge, promoting active reading, and encouraging reflection. Additionally, it 

supports teachers in delivering differentiated and scaffolded lessons. My teaching 

experience highlighted the importance of effective time management and clear 

instructions, areas that the POP framework helps improve through its structured 

approach. Moreover, has principies with evidence-based strategies that creates a 

coherent and flexible framework that fosters meaningful leaming and ongoing 

professional growth. 
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Kyudo-+e 
lntensity -+ e 
Straw Roll Target -+ f 
Deliberate Practice -+ d 
Zen Garden -+ b 
Zanshin-+ g 
Bullseye -+ a 

ANSWERS: 

Demonstrative Lesson 

Adivily 1: 

..- a T1le arar al a 
2-, 

bA~ 
bmnce 

3--Ta1911 ·-- c. A al - d AnnnJ 
s.z-- 

11~ ellle~ ..___ ,_,.. 



T111C/ 

Tmc 

'f 

T1111t/ 

........ 11 1 t .......... _.._.T,.«F ........... ...._ 

ACTIVITY3: 

lt is not the bl¡et that nutters. lt is no( die finish fine that ,rgtters. lt is the Watt - 
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íl 
Present a proposal • 

aboutthe 
contribution of 
this reading to 
your daily life. 

write the 
message taken 

from this 
reading. 

Activity4: 
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• Connect their ideas with the linking words. 

• What aspec1s of the les.son do you anticipate yoar studen1s migbt filld 

challenging/diflicult? 
• Lack of vocabulary to express their ideas. 

• Feeling afiaid to be judge for their mistakes in the infoonal letter. 

• How will yoa avoid and/or address these problems a.reas in yoar lesson? 

• Provide a Word Bank with possible sentences tbat they would use. 

• Show the classroom is a safe and sec.ure place to share their ideas. 

Wlaat are you Students Lanüng Objedives for tite le:sson? 

• By the end of the lessen, SWBAT write an informal letter to describe their feelings 

about their favorite artist, then post the infonnal letter to the class for studeots to choose 

the best one and read it out loud in front of the class. 

When/How will l check a student's progress towanl the above Learning Objectives in the 

lesson? Wllat behaviors/activities wiD show me whether they have mastered the material? 

• Students demonstrate understanding of the structure of an informal letter. 

• Students demonstrate interest in the topic by expressing their feelings tbrougb an 

informal letter. 

Preliminary Considerations 

• What vocabulary/gnunmarfütformation skilk do your studen1s already know in relation 

to today's lesson? 
• Use of the correct fonn of the possible tenses {Past Simple, Preseot Continuous, 

Past Continuous, etc.) 

Action Poin1s 

1. Time Management. 

2. Give clear instructions to students 

Level: A2 

Writing Lesson Plan 

MODULE 5: WRITING 



so 

Time Procedure Interaction 
Framework Materlals 

4! T·SIS·S 
Stage Teacherwlll ... Students wlll ... Needed 

minutes VAKT 

• Show a picture of an artist. • See the picture. 

• Ask students if they know this artist. • Students share ideas in paírs 

• Ask sorne students about who is their favoríte artist then they describe the artist. 
and why. • Brainstorm ideas about their Projector 

T·S 
10 min Preparation • Present the structure of an informal letter and a model favorite artist and why. Laptop 

V 
of the letter based on the topic anda Word Bank. • Read and understand the letter Slides 

• Give ínstructions of the actívity: Show a sample of a structure . 
letter. 

• Ask students to write a draft of an informal letter to • Write thelr flrst draft 
their favorlte artíst (could be a singer, actress, etc.), according to the pattern Projector 
considering the following requírements: presented. 

Laptop 
• Use the correct form of the posslble tenses (Past • Pay attention to the "Peer T·S 

17 min Drafting Slides 
Simple, Present Continuous, Past Contínuous, Editing Symbols Guide" V 

Pencil 
etc.) • Exchange their drafts with 

Paper 
• Connect your sentences using Linking Words. a classmate for peer 

• Be coherent, creative, and consistent with the revlsion. 
text's style and tone. 
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• Monitor the class . 

• Show the "Peer Editing Symbols Guide". • Correct the letter of their 

• Ask students to exchange their drafts with a classmate classmate using the peer editing Projector 

Revisión and 
for peer revision. symbols guide. Laptop 

8 min • Tell the students to correct the letter of their classmate T-S Slldes 
Editing 

using the peer editing symbols guíde. Pencil 

• Monitor the actlvity and provide feedback ifthey Paper 
needed 

• Post the informal letters on the 
board for studenrs toread it. 

• Prcvide stickers for the best ene after they read • Read their classmates informal 
Informal 

the informal letters on the board. letters, T-S 
Put a sticker on the best letter. Letters 

10 min Extension • Ask students to choose the best informal letter and • S-S 
Give reasons why they choose Board 

put a sticker on it. • V 
that informal letter. Stickers 

• Ask students to share the most Interesting 
information that caught their attention. 



52 

~oíi~ .... ~ ..... dcknlii81t ,1,c 
•:aJ ~-...~off: 
8c11 ,.i>h<:$ / Ki1ld ~,epnt,. / ""'-" ~- B,dr lm. _ 

• v .. RD) i..,ic more IIDa ~ ~ Dq,cú"'l,' oa ,.1,o 
lbc ,uipia<;.. '"" .. m iu.c ·~-i: bd> .. n • ...._...,_ 

• h is~~ ::,cttp<J ..._ in ;.,r.,....i 1c1i.:n ~'1<d 
forOK C'lll9 be- .W: tv• i 1mlelll of c.n ..-.: ..,....._·,~OÍ 
b~IIIOICIC.. 

• YCJC111UJ~U)C;IIDOIC~~·q;hla-duu~ 
"">< llm ~- ~ • ..- i• ,pa,ch I aiilol .bnJ, ,......._ 

• ...._._.,,, can be le» íannal: ~ nud.! .....t10 
>11:J9Í) ..hod .. aJill.c.: da>hG - Hl>k» oí.,._...._ br.adcb """' ... ,._....adJil.ional ..,..,~--- 

I l)Qr _ 

D 
I D,oe 

Structure of an informal letter 

PREPARATION 

RESOURCES 



53 

DRAFflNG: 

Activity 1 

Write a dndt of an iaformal letter to tbeir favorite artist 

anabí Ecuador 
pril29.20_ 

Dear ilvana, 
l've becn m aning to tell ou hov much our music has touched 
m heart! From th first time I hcard "Marchita." our voice and 
lyric have become a constant companion in my lif . 
The , a you blend traditional Me. i an und , ith our 
cont mporary tyle crcate omething trul pecial. our ong 
about love and elf-di overy have h lped me through both 
happ and difficult moment . 
\. n I saw ou perform live. th connection ou created with 

our jarana and th audi n e , a magical. There' uch hon ty 
in our mu ic that' rare to find the da . 
Thank ou for haring our art with th w rld. our voic h 
become th oundtrack to o man important mom nt m m 
life. 

ith admiration. Katherine or no 

Model of tbe letter: 
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"'v JOJJéJ qJélA 

[ 1 1 o 
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Journal5:\Vriting 
Writing serves as a foundational skill supporting cognitive development and deeper 

comprehension of complex ideas. This joumal evaluates writing lesson plan 

effectiveness through pedagogical literature analysis and proposes evidence-based 

classroom strategies, considering diverse leaming styles, academic abilities, and the 

iterative nature of the writing process itself. Designing writing lesson plans evokes botb 

excitement about creating dynamic leaming environments and realistic concems about 

inherent challenges. 

I am really excited about this approach, effective writing pedagogy requires creating 

safe spaces wbere students can take risks while receiving constructive feedback that 

promotes growth and con:fidence. To accomplish this, 1 will implement severaJ activities 

tbat I leamed witb this approach in order to help students discover tbeir voices with 

meaningfuJ feedback and support. 

The research literature provides vaJuable insights that reshape the understanding of 

effective writing instruction. Graham, McKeown, Kiuhara, and Harris (2012) 

demonstrated through comprehensive meta-analysis tbat effective writing instruction 

must be explicit and systematic, providing students with concrete tools rather tban 

assuming natural skill development. The What Works Clearinghouse (2012) 

emphasiz.ed evidence-based practices, including explicit strategy instruction, which has 

important implications for lesson planning. Graham and Sandmel (2011) showed the 

effectiveness of strategy instruction combined with collaborative writing approaches, 

particularly when combined with peer collaboration and structured feedback processes. 

Troia (2014) provided evidence for comprehensive instruction integrating explicit 

strategies, collaborative writing, and authentic writing tasks in order to show clear 

benefits and severa! limitations. 

During my intemships, 1 implemented the PDP writing methodology witb mixed 

resuJts. While students showed improved engagement during brainstorming activities, 1 

encountered significant challenges, including limited class time fur complete writing 

processes, varying proficiency levels that made peer collaboration difficult, and 

students' resistance to revision activities dueto previous exposure to product-focused 

approaches. Additionally, technology integration proved problematic due to inconsistent 

intemet access and students' unfamiliarity with collaborative digital platforms. 

However, 1 believe the PDREE metbodology can address these issues by providing 

structured fiameworlc. tbat accommodates different proficiency levels, systematic time 
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managemeot througb clearly defined phases, and gradual iotroduction of coUaborative 

and tecboological elements that build student coofideoce. 

In my upcomiog role as an English teacher, I will systematically implemeot a 

compreheosive writing workshop approach that includes structured brainstorming and 

pre-writing activi:ties, followed by supported draftiog sessions where students access 

peer consultation and resources. During the process, I'U incorporare coUaborative 

revision strategies using structured peer review with specific criteria, while integrating 

tecboology-eohaoced platforms like class blogs for authentic audieoces. Additionally, 

1'11 provide explicit strategy iostruction for different essay types and revision tecboiques, 

aloogside differentiated support througb topic choice, graphic organizers, and 

multimodal expression opportuoities. These strategies will be systematically applied 

througbout the POP framework, ensuriog students receive scaffolded support from 

ioitial idea generation through final text production and publication. 

The PDREE is more than a commuoication tool; it functions as a mechanism for 

learning, thinking, and personal development. When students leam to view first drafts 

as startiog points rather than fioished products, they develop persistence and a growth 

miodset that extends beyood writiog. Collaborative aspects serve social and emotiooal 

leaming objectives, teaching studeots to give and receive coostructive feedback while 

developing empathy for differeot perspectives. 

In summary, this reflective joumey has deepeoed my understandiog of writing 

iostruction as a complex pedagogical process that exteods beyond language mechanics. 

The challenges encountered duriog my interoships, includiog time coostraints, 

proficiency variatioos, and student resistance to process-oriented approaebes, have 

provided valuable insights for refining my future iostructiooal strategies. Moving 

forward, I aro committed not onJy to improve writiog skills but also critical thiokiog and 

lifelong learning habits essential for student success, 
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and put a sticker on it. 
Choose the best infor111al letter 

~Ecuador 
Apri 29, 2025 
Oears.hana. 
l'w been mearw,g tD ... JOU hlM auch JOUI' aa,sic has 
IIJudled my heart! Ffan the first lime I heard 
"Marc:tliil:a, • JOUI' voiice and 1Jnc$ '- become a 

canstant ............ in my lfe.. 
1he _,, JOU blend traditioiral Meiiícal> SOi.nis ..... 

your contenipOl:aiy slyle aeates SOlliedwlg truly 
spKial.-.. songs aboUt ble and ~-disaM!oy ._ 

helped- throo.91 boCh ll3IIP.J and 6fficult -- 
..... 1 sa. JOU pe,fonn he. the a .. ec:tiun JOU 

aeated lllith ,... jar:aia and the audience - 
imgical. n-e's such honesty in your -,sic that."s rae 
to find lhese days.. 

Thal* JOU far shañng JOUI' art ..... the wodd. -.. 

wic:e has become the soundtrad< tD so many 
....... tail IIIOffll!f1ts in my lfe.. 
..... ahiiatioli, KathaWle Munlno. 

" 
No " 

""'ª + 

,. .. 1 o ' [ 

j ( } 

e: 
0 
o 

6uidc to Editirtg 5y111bo1s 



Share the tnost interesting infor111ation 
that caught 9our attention. 
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This experience has provided me with extensive knowledge and has demonstrated to 

be highly effective in practice. Implementing the ECRIF, POP, and PDREE pedagogical 

fiameworks in teaching English as a foreign language has confirmed that these 

systematic approaches create meaningful leaming experiences that transcend 

mechanical memorization of grammatical rules. 

Toe ECRIF approach has proveo particularly valuable for developing oral 

competence, as its systematic progression from initial encounter to fluent use allows 

students to build confidence while naturally intemalizing linguistic pattems. Similarly, 

the POP model has demonstrated effectiveness in listening and reading comprehension, 

providing the cognitive scaffolding necessary for students to process complex 

information in a structured manner. 

Regarding writing development, the POREE framework has facilitated 

understanding of the writing process as an iterative and collaborative activity, moving 

away from traditional conceptions focused solely on the final product. This perspective 

has enabled students to develop metacognition about their composition processes, 

resulting in more coherent and communicatively effective texts. 

In summary, this experience has consolidated the understanding that effective English 

language teaching requires a balanced combination of solid theoretical foundation and 

reflective practical application. These _pedagogical fiameworks not only provide 

methodological tools but also promote continuous professional development through 

systematic reflection on educational practice, representing a significant contribution 

toward student-centered pedagogy oriented toward developing authentic and lasting 

communicative competencies. 

Conclusions 
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Based on the anaJysis and application of the pedagogical frameworks ECRIF, POP, 

and PDREE, 1 highly recommend establishing planning routines that include the clear 

de:finition of specific and measurable leaming objectives for each session. It is 

fundamental that these objectives are aligned with the communicative competencies we 

intend to develop and that they are explicitly communicated to students at the beginning 

of each class to generate clear expectations about what they will learn. 

I strongly suggest the systematic integration of scaffolding activities, as it is essentiaJ 

for the success of the educationaJ process. lt is cruciaJ that we design didactic sequences 

that progress gradually from controlled activities to free production, ensuring that each 

pbase provides the necessary support for students to advance to the next level of 

complexity. This includes preparing support materiaJs such as graphic organizers, 

vocabulary lists, and model structures that facilitate transitions between phases. 

Moreover, 1 recommend implementing continuous fonnative assessment strategies 

that aJJow us to monitor student progress during aJJ phases of the lesson using 

techniques such as systematic observation, comprehension checking questions, and self- 

assessment activities that provide immediate infonnation about the achievement level of 

the stated objectives. 1 consider that feedback sbould be specific, constructive, and 

oriented toward performance improvement. 

FinaJJy, 1 recommend establishing clear protocols for classroom management that 

include signals for activity transitions, efficient distribution of materiaJs, and 

organization of collaborative workspaces. Maximiz:ing opportunities tbrough effective 

time and resource management aJJows us to maintain student motivation througbout the 

entire session. 

Recommendations 
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