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Keywords 
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comprehension, reading comprehension, writing, conununicative methodology. 

This article analyzes the application process of TEFL (Teaching English as a F oreign Language) 

methodologies focused on the balanced development of the four language skills: speaking, Iistening, 

reading, and writing. lt explores three key methodological approaches: the ECRIF framework 

(Encounter, Clarify, Remember, lnternalize, Fluently Use) to prorrote effective oral production; the POP 

approach (Pre-, Ouring-, Post-) applied to both listening and reading comprehension; finally, the 

PDREE rrodel (Pre-writing, Orafting, Revising, Editing, Evaluating) to guide the development of writing 

skills. Through a practica( review of each furrnat, the article highlights how these models fuster 

rreaningful, student-centered learning that can be adapted to various TEFL contexts. Finally, it discusses 

thc intcgration of thesc frarrcworks in thc classroom to support a comprchcnsivc cormnunicativc. 

Abstract 



Palabras Claves 

TEFL, ECRIF, PDP, PDREE, habilidades lingüísticas, enseñanza del inglés, producción oral, 

comprensión auditiva, comprensión lectora, expresión escrita, metodología comunicativa. 

Este trabajo práctico analiza el proceso de aplicación de metodologías TEFL (Teaching English as a 

Foreign Language) centradas en el desarrollo equilibrado de las cuatro habilidades lingüísticas tales 

como: expresión oral, comprensión auditiva, comprensión lectora y expresión escrita. Se exploran tres 

enfoques metodológicos clave: el marco ECRlF (Encounter, Clarify, Rcrrcmoer, Intcrnalize, Flucntly 

Use) para fomentar la producción oral efectiva; el enfoque PDP (Pre, During, Post) aplicado a la 

comprensión auditiva y lectora; finahnente, el modelo PDREE (Pre-writing, Drafting, Revising, Editing, 

Evaluating) para guiar el desarrollo de la expresión escrita. A través de una revisión práctica de cada 

enfoque, se destaca como estos formatos promueven un aprendizaje significativo centrado en el 

estudiante y adaptable a distintos contextos de enseñanza del inglés corro lengua extranjera. Finalrrenre, 

se discute la integración de estos modelos en el aula de clases para facilitar un enfoque comunicativo. 

Resumen 



Each of these approaches will be further explored in the sections that follow, where I will 

prescnt detailcd lcsson plans, personal rctlcctions, and tcaching expcricnces. This portfolio airns to 

dernonstrate not only my academic growth, but also my readiness to contnbute meaningfülly as an 

English Janguage teacher in diverse educational settings. 

Writing, though oftcn considered a more managcable skill, can pose challenges for students due 

to the creative effort it requires. Toe writing process I implemented includes a preparation stage, a 

drafting phase where students produce their written work, and a final presentation step. 

On the other hand, listening and reading are taught using the PDP (Pre, During, Post) 

framework, a structured rrethod that improves students' comprehension and critical thinking. This model 

provides a step-by-step guide to help leamers engage with texts or audio rnaterials more effectively, 

allowing them to build understanding progrcssivcly. 

I ntroduccion 

This portfolio presents a cornprehensive overview ofthe experiences and insights I gained 

during my community teaching practice. These practices have played a key role in shaping my identity as 

an educator and have given me valuable exposure to real classroom environments. They allowed me not 

only to put theory into practice but also to contribute meaningfully to the leamingjourney of students by 

teaching English as a sccond languagc; our responsibility as futurc English tcachcrs is to cquip students 

with the essential skills ofthe language: listening, speaking, reading, and writing. 

To enhance speaking skills, l applied the ECRIF rrodel, a comrmmicative approach fücused on 

helping students express thernselves through realistic and meaningful situations. This method allows 

lessons to be structurcd around specific comrmmication goals, whcre the teacher facilitates rather than 

directs lcarning, cncouraging students to intcract and use the language in authcntic contcxts. 



Yes, she has. 

Yes, 1 Have. 

[Yes, + Subject + Auxiliary Verb.] 

Short Affirmative Answers: 

Has Kerly bought a new rnotorcycle? 

Havc you run in N orway? 

[ Auxiliary Verb + Subject + Participle Verb + Cornplement +?] 

Interrogative Sentences: 

Jeff bas not driven a sport car. - Jeff basn't driven a sport car. 

[Subject + Auxiliary Verb + Not + Participle Verb + Cornplement.] 

Maria and Julio have not travelled to Norway. - Maria and Julio haven't travelled to Norway. 

Negative Sentences: 

Tony has played video games. - Tony's played video garres, 

I have walked in the park. - I've walked in the park. 

[Subject + Auxiliary Verb + Just* + Participle Verb + Cornplement.] 

Affinnative Sentences: 

)> FORM: 

Level: Bl. 

Lesson Plan 
FMU Analysis Of "Present Perfect Simple" Structure 

Module #1- FMU Language Analysis 



lncorrect use of the auxiliary verb in "Third Person". 

Con:fusion using reguJar and irregular verbs in past participle. 

Get confused about the usage of the past simple and past perfect simple. 

;¡.. COMPREHENSJON CHECKTNG QUESTIONS 

What bave I done in the moming? (Annex 1) 

Has Tony playcd video garres? (Anncx 2) 

Have Maria and Julio traveled to China? (Annex 3) 

Has Jeff driven a sport car? (Annex 4) 

;¡.. ANTICIPATED DIFFICULTIES 

;¡.. USE 

1.- Toe present perfect simple is used to talle about sorrething you did in the past. 

I have played soccer. 

2.- We use this tense to refer to a past action/situation tbat is still relevant to the present. 

Bryan has bougbt a house. 

3.- Another usage of the present perfect simple is to talle about someone's experiences. 

Peter has swum with sbarks. 

No, I bave not. 

No, she has not. 

;¡.. MEANTNG 

Toe present perfect simple is one of the most useful tenses in the English language in which 

activities, hobbies and experiences are in.volved, and it is fucused on the result of a complete action 

instead of the process. 

Short Negative Answers: 

[No,+ Subject + Auxil.iary Verb + Not.] 



-Annex #4 - CCQ #4: 

-Annex #3 - CCQ #3: 

-Annex #2-CCQ #2: 

-Annex #1 - CCQ #1: 

-Annexes: 

and experiences done or not done since that time written in the preview activity. 

friends who havc not scen in ycars. According to thc dcscription, thcy rnust talk about thcir activities 

Role play: Make three groups of 5 students per group in which students play as old school 

time. 

students rnust mention about their own experiences and activities done or not done during that period of 

Informal E-mail: Students will write an infurrnal e-mail toan old school friend, in the e-mail 

> TEACHING IDEAS 
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-Annex #5 - Teaching Ideas Rubric: 



avoiding the lack of motivation at the same time. 

but now I havc learncd that using this methodology is very useful to keep studcnts' attention and 

teachers to teach grannnar easily using linguistics. I could notice very poor strategies to teach grannnar, 

I have leamed ''Fonn, Meaning, And Use" is a handy methodology that allows usas future 

mention that "verbal cormnunication includes speaking, listening and writing". 

according to O lds College O ER Development Team (2015) cited in Chirwa & Boikanyo (2022) 

rrethodology is a perfect combinations of every skills to know how communicate correctly because 

rnake students know about the communicative competence; furthermore, it is important to know this 

Toe communicative skills are little aspects such as writing, listening, reading, and speaking, that 

students; moreover, FMU allows students to achieve corrnnunicative skills, 

framework is to focus attention on every skills, that is why it is considered a handy too! far teachers and 

teaching is that it hclps lcarncrs disco ver thc naturc of languagc", the importa ne e of this pcdagogical 

(2021) highlights that "the significance of teaching grarmmr as: one important aspect of grammar 

grammar part using its meaning to apply in a real context ali together. As Azar (2007) cited in Dibekulu 

"Form Meaning And Use" is an educational rnethodology that is focused on teaching the 

approach, 

observations (inductive approach) and develop hypotheses frorn theory known as a deductive 

that pretend to improve the learning process. There are frameworks focused on the empírica! 

subjects to learn; however, we can find a lot of research and different types of educational methodology 

created to improve the leaming process in students. English is considered to be one ofthe most difficuh 

Journal 
Toe educational system has been improving over the years; new methodologies have been 



Lim, 2009) 

Toe usage depends on situations, profession, industries, formal, informal way, it is to know when 

or why the grammar can be used appropriately, and we can use realia, "the real aids such as realia are 

helpful tools to attract student's attention because they offer irnagination and variety to the class and to 

the students too". (Shaxzod & Ravshano, 2023) 

Toe ''FMU" stands for (Fonn-Meaning-Use), and it is a handy gramrnar teaching framework; it 

is well-known that allows the acquisition of the grammar skills using the context all together, This 

framework must be used to be more accurate in the leaming of linguistic competences as Fromkin et al 

( 1997) cited in Sampson (S.F) said that "a specific mental ability that enables humans to produce and 

understand novel grammatical unerances", With this methodology we are able to understand the relevant 

components ofmcaning known as scmantics and thc corrcct usagc of pragmatics bccausc thcy are 

important parts of grarrnnar knowledge. 

Toe form is how the grammar structure is fonned (accuracy). Here we :find phonemes, 

morphemes, fi.mction words, syntax, prommciations, spelling, and contractions depending on the 

grammar structure. According to Van Rijt & Coppen (2021) "grammar teaching can be used to fucilitate 

students' reasoning and stimulate their critica! thinking abilities. 

Toe meaning represents the word representation (semantics); besides, it represents the meaning 

behind the words, vocabulary, fünctional expression, or grarnmatical structure inside the context. Thanks 

to it, students understand and connect the grammar structure with the real meaning. ''Meaning in this 

contexí is to be understood in terms ofthe degree of generalízation and objectivity, namely, meanings 

that allow social communication to bccomc possiblc across contcxts" (Vygotsky, 1987 citcd in Eun & 



During my intemships, 1 used to apply the traditional way to teach, and 1 could notice the lack of 

motivation in students, as a result, the lack of interest in learning English. On the other hand, looking on 

the bright side T could realiz.e students líke to compare the real word with the taught class. F or instance, 

T have talked about students' routine to teach the ''Present Simple" doing sorne role plays, real 

situations, talk. to talk, debate, and they loved this activity in which we were using real actions, I assure 

this cducational framcwork will be vcry handy to apply in classrooms. 

For that reason, the importance ofbringing this new lesson plan with this methodology allows us 

to understand the relevant components ofmeaning known as semantics and the correct usage of 

pragmatics because they are irrportant parts of gramrnar knowledge. 

As a conclusion, the FMU is an interesting way to teach grarrnnar using all linguistic components 

to make use of every skill in English. The structure, the real meaning and the perfect moment to use it 

will be taught at the same tirre with this methodology, and thanks to that, students will be able to 

communicate correctly in English using all oftheir senses. 
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• How will you avoid and/or address these problem are as in your lesson? 

• Re-stating the usage of the first conditional and zero conditional 

• Practicing with more activities in the classroom 

Leve): Bl. 

Action points 

l. Tune Management 

2. TIT (Teacher Talking Tnne) 
What are your Students Leaming Objectives for the lesson? 

• By the end of the lesson, SWBAT use the first conditional to talk about possible assumptions of 
different plans or arrangernents for the future in a conversation. 

When/How will I check students' progress towanl the above Leaming Objective in the les son? 
What behaviors/activities will show me whether they have mas te red the material? 

• When students create sentences correctly using the first conditional 

• When students can create their own asswnptions about the chosen plan or arrangements 
correctly in a roleplay. 

Preliminary conside ratio ns: 

• What vocabulary/grammar/information/skills do your students already know in relation 
to today's lesson? 

• Students already know the ''Present Simple" tense. 

• Students already know the ''Future Simple" tense. 

• Students already know the ''Modal Verbs" usage. 

• What aspccts of thc lcsson do you anticipatc your studcnts might find 
e halle nging/difficult? 

• Sorne students may confuse the first conditional with the zero conditional. 

• Sorne of them may bave trouble with the main clause and condition clause. 

Module #2 - ECRIF 
Lesson Plan 



Procedure 
Framewor Interaction Materials 45 k 

minutes T-S/S-S Needed 
Stages The teacher will ... Students will ... 

VAKT 

3 Min 
-Brainstorm possible situations asking a question using the first -Give possible results T-S Computer 
conditional about one picture (anex#l). according to the Slices 

picture. V Projector 
Encounter 

And -Ask sorne CCQ about possible future results using the first -Answer questions. 
Clarify conditional (Anex#2). T-S Computer 

4Min AK Projector 
Board 

-Divide the class in groups. -Join in groups. 
-Give out the balves of first conditional sentences in a pieces of -Receive halves of sentences. 

6 rnin Remembcr paper (It could be ''If Clause" or "Result") (Anex#3). -Know how the activity is. T-S Papers 
and -Explaín the activity. -Link the sentences. VK 

intemalize -Ask them to link the pieces of paper using the first conditional -Read the full sentences. 
correctly. 
-Require them toread aloud the full sentences randomly. 

-Explain the activity and give sorne examples. -Know how the activity is. T-S 
7 rnin -Give out a worksheet to create sentences using the first -Complete tbe worksheet. AV Worksheet conditional (Anex#4). -Give the worksheet done to 

-Collcct thc workshcct done by studcnts. thc tcachcr. 

25 min Fluency -Divide tbe classroom in groups. -Join in groups. S-S Nothing 



-Explain the activity. -Know how the activíty is. AVK 
-Give each groups one future plan or arrangement (Trip, Party, -Have a conversation about 
Holidays, and Vacat:ions) to create a short conversations using the situation with its possible 
the first conditional result about the situation given 
-Request them to present the group 's conversation orally in by the teacher using the first 
class. conditional 

-Present the future plan or 
arrangement orally in class. 



4. What will you eat if you decide to follow a healthy diet? 

3. Where will you go if you get a day off? 

2. What will happen ifyou study for the exam? 

1. What will you do if it rains tomorrow? 
-Ancx#2 - Clarify: 

What will you huy if you have this 
bunch of money? 

-Anex #1 - Encounter: 

-Annexes: 



Hit rains tomorrow, we will start the meeting early. 

lf she studi es hard, we wi 11 go to the movi es. 

If they arri ve on ti me, I will give him the details. 

If he cal Is me, we will cancel the picnic. 

Ifyou finish your homework, she will pass the exam. 

They will win the match if the weather is nice. 

You will feel better if he trains consistently. 

She will join us for dinner ifyou get sorne rest. 

We wi 11 take a road tri p if she finishes work early. 

He will improve his skills ifthey practice regularly. 

HALVES OF SENTENCES 

-Anex#3 - Remember. 



Name: 
Date: 

Complete the sentences below by making First Conditional statements 
Use your imagination! 

O.- (Example) H we arrive on time, 1 will eat a burger. 

1. I will watch TV 

2. Ifhe gets up at 5 o'clock, 

3. We will be hungry 

4. If the phone rings, 

5. I will laugh 

-Anex#4 - Internalize: 



the lesson, and activate any prior knowledge they may have related to the subject matter. 

Jearning about. During this stage, teacbers typically aun to engage students' ínterest, provide context fur 

stage refers to the initial phase where students are introduced to the topic or concept they will be 

ECRIF stands for 5 different stages used in a class using the lesson plan. Firstly, the ''Encounter" 

problem and then look fur a possible solutions using the grarmnar inductively. 

and boring) to a didactic educational system in whcre studcnts will be able to think about one real 

system in which the teacher teach the grammar deductively with sorne examples (rt bring dcmotivation 

My expectations leaming this new type of methodology is to change the traditional educacional 

and independent practices rather than teacher guided lesson". (Ahmad, 2018 page 72). 

concentrates on how leamers Jearn thus it troves classroom instruction to student-centered collaboration 

skill development.. "As a framework that focuses on how learners Jearn, ECRIF is an approach that 

participate during the class without teacher intervention prorroting active learning, critica) thinking, and 

English-speaking abilities. ECRIF teacbing strategy has been created to give students the freedom to 

Ifproperly examined, the ECRIF metbodology will undoubtedly aid in the improvement of 

using that language as a second language" (Harmer, 200 l cited in Tosuncuoglu, 2017). 

two speakers whose native languagcs are different from each other and where one or both speakers are 

"Nowadays, English is used as a "lingua franca" which is widely adopted fur communication between 

communication demands the greatest effort to be implemented as a new instructional strategy. 

target language using sorne abilities in the class. One of the most important abilities is comrnunication, 

Joumal 
Toe teaching English process has increased a plenty of strategies to improve the leaming of a 



I had the opportunity to use the ECRIF lesson plan during my intemships. I noticed that students 

wantcd to participatc severa! times in thc class, thcy wcrc so motivatcd practicing in a role play in which 

students bad to talk about their hobbies and routines using the present perfect simple inductively. 

One importance of the ECRIF lesson plan is the active engagement, the ECRIF framework 

empbasiz.es active engagement throughout the lesson. From the initial Encounter stage, wbere students' 

interest is piqued, to the Fluency stage, where they practice applying knowledge, students are actively 

involved in the leaming process, leading to deeper tmderstanding and retention. Moreover, another 

importance is mastery and tluency, it incorporates stages dedicated to review, consolidation, and 

practice (Remember and Fluency), the ECRIF lesson plan helps students develop mastery and fluency 

Secondly, the "Clarify" stage is where the teacber provides further explanation and elaboration 

on tbe topic introduced during tbe Encounter stage. This pbase is crucial for ensuring that students 

understand the key concepts, ideas, or skills being taught. 

Thirdly, the "Rernember" stage focuses on helping students consolidate and retain the 

infurrnation they have leamed during the Encounter and Clarify stages. This phase ernphasizes rnerrory 

rccall and rcinforccs kcy conccpts through various rcvicw activitics. 

Fourthly, the "Internalize" stage focuses on enabling students to deeply comprehend and 

integrate the knowledge or skills they have acquired into tbeir existing understanding and experiences; 

when a learner internalizes a material, it is transferred to long-term memory. This phase goes beyond 

mere rnemorization and encourages students to make personal connections. 

Finally, the ''Fluency" stage is where students practice applying the knowledge or skills they bave 

learned with increasing speed, accuracy, and proficiency. This phase focuses on developing autornaticity 

and mastery through repeated practice and reinforcement; in this stage students have the freedorn to 

achieve activities. 



in the subject matter. Regular opportunities for review and practice enable students to reinforce their 

leaming and build confidence in their abilities. 

The ECRTF lesson plan is an instructional framework designed to guide teachers through the 

process of planning and delivering effective lessons. Tt is structured around five key stages: Encounter, 

Clarify, Remember, Internalize, and Fluency (ECRIF). Each stage serves a specific purpose in the 

lcaming proccss, frorn introducing new conccpts to cnsuring rrastcry and flucncy. By fullowing the 

ECRIF framework, teachers can create well-structured lessons that promote active engagement, deep 

understanding, and skill devebpment among students. This comprehensive approach ensures that 

learning is scaffulded effectively, leading to meaningful and lasting outcomes. 
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Answer this question: 

What will you buy if you 
have this bunch of 

money? 

Rodolfo Valencia 
Ninth Semester 

ECRIF Class 

Brainstorming 

Demonstrative Lesson 



-What will happen ifyou study for the exam? 
1111 

Answer this question: 

- What will you do if it rains tomorrow? 

Answer this question: 

Questions 



Activity #1 

-What will you eat if you decide to follow a healthy diet? 

Answer this question: 

Answer this question: 



c---, .. ifI finish my homework. 
\ 

\ if I finish my work. 
\ 
\ if I have time. 

Remember: 
Use your 

imagination! 

1. - I will watch TV 

-Complete the sentences using the "First Conditional" 

Time to work! 

Activity #2 

Note: 
They must have sense! 

-Link the pieces of paper using the first conditional 
correctly. 

Group work! 



ThankYou! 

( Job J l Vacation J l Party J [ Trip .J l_ Holiday l 

Time to speak! 

- Yo u will be divided in group to crea te a script f or a 
conversation using "Fist Conditional"( 5 min) and then 

performance it in front ofthe class (20 min). 

[ Situations: l 

Activity #3 



• Tnne management. 
• TIT (Teacher Talking Tune) 

What are your Students Leaming Objectives for the les son? 

By the end ofthe lesson, SWBAT show understanding of the audio "3 Am Visitor" by 
answering personal decision questions based on the horror story and then writing a paragraph to 
conclude the horror story. 

When/How will I check students' progress toward the above Leaming Objective in the lesson? 
What behaviors/activities wiJI show me whether they have mas te red the material? 

• When students answer the personal decision questions based on the horror story. 

• Students will show that they have mastered the material by writing a concluding paragraph. 

Preliminary considerations: 

a. What vocabulary/grammar/infonnation/skills do your students already know in relation 
to today's lesson? 

• Students know the past simple tense. 
• Students know adjectives such as: empty, tired, terrify, etc. 
• Students know the fírst conditional 

b. What aspects of the les son do you anticipate your students might find 
challenging/difficult? 

• A few students could not understand some specific vocabu1ary frorn the audio. 

• A few studcnts could misunderstand the order of the rrost relcvant events about the horror 
story. 

c. How will you avoid and/or address these problem are as in your lesson? 

• Teaching the meaning of tbose specific vocabulary. 

• Repeating the audio as many times as necessary. 

Level: Bl. 
Action points 

Module #3 - PDP Listening 
Lesson Plan 



Procedure lnteraction 
Framework 

Time 
T-S/S-S Materials 

45 Sta ge The teacher '\\'ill ... Students will .•• VAKT Needed 

minutes 
' 

,/ Brainstonn about different genres of stories such as: fantasy, 
fiction, horror, romance, hstorical, comedy, biography ,/ Mention different genres T-S Imagcs 

5 min Pre-Stage through a question "What types of genre do you know?" ofstories. Computer 
and images (Annex 1). 

V Projector 

,/ Listen to the audio "3 
,/ Play the audio "3 Am Visitor" Am Visitor". 

htt12s: /ww-..,,. voutubc.comsho1ts/QZj 18bGCons ,/ Identify the genre of the 
,/ Ask students to identify the genre of the story and main story and rrain objects. T-S Computer 

5 mio Early During objects. ,/ Listen to the audio once A Internet 

,/ Play the audio once again to identify the genre of the story again to identify the Speaker 

and main objects. genre of the story and 
main objects. 

,/ Play thc audio again. ,/ Listen to thc audio. 
,/ Give out a worksheet with information of the story in ,/ Receive thc worksheet. Worksheet 

10 min Later During 
disorder (Annex 2). ,/ Number the infonnation T-S Pencil 

,/ Ask to number them in the correct order as it is said in the in the correct order. A Era ser 
audio. ,/ Listen to the audio once Speaker 

,/ Play the audio once again if it is needed. again if it is needed. 



.¡ Give out personal questions in a worksheet based on the -r Receive the worksheet. Computer 
story (Annex 3). 

.¡ Listen to the audio. Speaker 
.¡ Play the audio "3 Arn Visitor". 

.¡ Answer personal 
T-S Paper 

15 min Final During .¡ Ask them to answer personal questions in the worksheet. questions. A Pen 

.¡ Select students randomly to share their answers orally. 
.¡ Say their personal Pencil 

answers . Worksheet .¡ Collect the worksheet done by students. .¡ Deliver the worksheet. 
Pencils 

10 min Post Stage hl Ask them to create a concluding paragraph following the V Create a concluding 
S-S Markers 

sequence ofthe story done in the previous activity. paragraph on their own. Pencil 
Paper 
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-Annexes: 

-Annex #1 -Pre Stage: 



5.-What would you do ifthis story happened to you? 

4 .. -What would you do if someone you do not know sends you a photo of'yourself on 
WhatsApp? 

3.-What would you do ifthere is a figure behind you in the bathroom? 

2.-What would you do if therc is no clectricity at horre but you want to go to the bathroom? 

-Annex #3 - Final During Stage: 

1.- What would you do if someone whispered your name in an empty place? 

l turned around but the bathroom was empty. 

My blood ran cold as I opened it, the photo was of me standing in the bathroom 
just moments ago with a shadowy figure right behind me. 

I was pulling an all-nighter in my college dorm studying for finals around 3 :00 
am 

Toe wall was eerily silent and tluorescent lights flicker ominously as l washed rny 
face. I heard someone whisper my name. 

I looked up and saw my closet door ... 

Terrified, I bolted into rny room and locked the <loor. I sat on rny bed heart 
pounding when my phone buzzed again, another message ''I am closer than you 
think" 

I dccidcd to takc a break and hcadcd to thc bathroom 

I shrugged it off thinking J was just tired and 1 headed back to my roomjust as I 
was about to open my door. My phone buzzed with a notification it was a 
picture message from an unknown nwnber. 

-Annex #2 - Later During Stage: 

NumbcrTbe Situations In Order According To The Story 



that they will need to comprehend the book in order to spark their interest in the subject". 

evaluate the students' prior knowledge, and provide the students with introducing pupils to new Janguage 

According to (Laurina Resource, 2017 cited in Singlehurst, S.F) rnentioned that "Actívate the schema, 

pre-stage is used to present the new and necessary vocabulary that will be used during the class. 

PDP lesson plan is a useful framework which contains three important stages. First ofall, the 

teacher can use in their class; those activities must be joined at every stage. 

students with sorne activit:ies. It seerrs to be practical to create sorne interesting activities that the 

listcning through sorne activitics prcscntcd during thc classroom; morcovcr, wc can vcrify thc rcsuh of 

My expectation is that I havc leamed that the PDP lcsson plan allows studcnts to improve thcir 

improvement. 

stage; students retlect on their listening experience, identifying challenges, successes, and areas fur 

writing or speaking activity continues into the post-stage where reflection and consolidation take center 

strategies to enhance comprehension and engagernent. Upon completion of the listening activity, the 

sense of curiosity; during the listening task itself, students are guided through the material, employing 

educators meticulously prepare students by setting tbe stage, activating prior knowledge, and fostering a 

learn a Janguage is to receive language input" (Gilakjani, 2016). Before delving into a listening activity, 

leaming experiences "Listening skill is very important in foreign Janguage leaming because the key to 

POP in a listening lesson plan serve as pillars that support thc scaffolding of cffective language 

cducators cmploy a mcthodology known as POP (Prc-During-Post). 

a wide array ofaudio materials ranging from everyday conversations. To effectively develop this skill, 

skill Listening comprehension serves as the gateway to understanding, allowing learners to engage with 

Journal 
In the realm of language Jeaming, the ability to comprehend spoken language is a fundamental 



Second ofall, in during-stage the students will interact with the audio files and leamers are 

provided with severa! activities that allow them to have multiple exposures to the text. "It is known that 

listening skiíls is the process in which students need to try to grab the real meaning ofthe context that the 

lsteners hear. (Underwood, 1989 cited in Vani, et al 2023). 

Finally, the post slage is one of the rrost important parts beca use this stage comes afl.er students 

havc listcncd to thc material and dcmonstratcd thcir undcrstanding of it, crcating sorne activitíes in which 

teachers are not involved in. According to Tz.enios (2022) mentioned that "the bencfits of 

learner-centered teaching include increased student engagement, improved leaming outcorres, and the 

development of lifelong learning skills. To sum up, this methodology is very useful to irnprove the 

listening skills of students following ali ofthose stages. 

During my intemships I have not applied this rrethodology yet, but I woukl like to irnplement this 

methodology in my future class just because one of the rmst diflicult skills to work on is the listening 

part of the students. When I was a kid, I really wanted to be part of one of these rnethodologies to 

improve rny listening skills. Tt is considered the most difficult skill to develop. 

POP is considered as an irnportant methodology to irnprove listening for many reasons. Firstly, 

thc PDP crcatcs a posítivc and cngaging leaming environmcnt. For instance: prcparing studcnts rrcntally 

and emotionally far the upcoming lesson through anticipatory activities. Secondly, during the stage 

allows them active leaming, besides encouraging active participation and engagement during the lesson 

keeps students focused and promotes deeper understanding. For example: hands-on activities, group 

discussions, and interactive exercises faster collaboration and critica! thinking. Finally, the post is about 

assessment; assessing student leaming is vital far evaluating progress and understanding. Fonnative 

assessments during the post-stage provide feedback on student understanding and help teachers adjust 

instruction as needed, such as creating a story, do a role-play, and speak about their opinions. 



To conclude, the Pre-During-Post stages in a listening lesson plan guide educators in preparing 

students for listening tasks, facilitating active engagement during listening activities, and promoting 

retlection and consolidation oflearning afterward. This structured approach enhances comprehension, 

retention, and application of auditory content in the leaming process. 
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What types of genre do you know? 

Brainstorming 

Listening Class 
Rodolfo Valencia 
Ninth Semester 

81 

Demonstrative Lesson 



o e 
-Listen: Re-order the story's sequences in order. 

Later During 

-Listen: Identify the genre of the story and 
main objects 

Early During 

What types of genre do you know? 



I tried to stay composed because I ama brave 
person; however, I was nervous because I felt 

somebody watching me through my bedroom 's 
<loor. I decided to call 911 but they <lid not believe 

me; besides, they called me "crazy". Finally, I 
woke up and I realized that it was just a 

nightmare. 

PostStage 
-Example: 

PostStage 
-Final Work!: 

Crea te a concluding paragraph of the 
story, you have 10 minutes. 

Final During 
-Worksheet: 

Listen the story to complete the information 
according to the audio correctly! 



ThankYou! 



c. How will you avoid and/or address these problem are as in your lesson? 

Making students read again the fuble 'Toe Three Brothers". 
Explaining sorne advanced words giving contcxt or synonyms. 

h. What aspects of the les son do you anticipate your students might find 
e halle ngiog/difficult? 

Sorne students could find challenging the storyline ofthe fu ble. 
A few students can get con:fused with sorne advanced words. 

Students know sorne adjectives such as: combative, arrogant, etc. 
Students know some adverbs such as: meanwhile, then, etc. 
Students know the "Past Símple" tense. 

When/How will I check students' progress toward the above Learning Objective in the les son? 
What bchaviors/activities "'iJI show me whcther thcy havc mas te red thc material? 

• When students classify some facts orally through "My ship is ful] of." game. 
• Students will show that they have mastered the material creating the morale based on the fable 

in posters. 

Preliminary considerations: 

a. What vocabulary/grammar/infonnation/skills do your students already koow in relation 
to today's lesson? 

By the cnd ofthc lcsson, SWBAT show undcrstanding of the fablc "Toe Toree Brothers" by 
classifying sorne facts orally through "My ship is full of' garre based on the fuble and then create the 
morale of the fable through a poster in groups. 

Action points 
• Tune management. 
• TIT (Tcachcr Talking Tune). 

What are your Students Learning Objectives for the les son? 

Level: Bl. 

Module #4 - PDP Reading 
Lesson Plan 



Procedure Interaction 
Time Framework T-S/S-S 
45 Materials 

minutes Sta ge VAKT Needed 
Tcachcr will ... Students will ... 

../ Show sorne pictures related to the text. T-S Board 

../ Brainstorm about those pictures asking: (Annex 1) ../ Analyze pictures . Pictures 5 min Pre-Stage - What can you see in these pictures? ../ Answer questions. V Projector 
- What do vou think the text is zoinz to be about? Comnuter 

../ Give out the text "Tbe Toree Brotbers" with a worksheet ../ Receive the text with a 
mchided. (Annex 2) worksheet included. T-S Fable 

5 min Early During ../ Ask them to skim tbe text to figure out thc gcnre ofit. ../ Skim thc text. A Projcctor 
../ Ask for thc gcnre of it. ../ Say thc type of thc tcxt. Computer 
../ Show the type oftext. ../ Know the type . 
-r Ask students toread again to sean details for the game. ../ Read the fable . 

10 min Later During ../ Explain the game's rule: ''My ship is full of ... ". ../ Leam the game's rule . T-S Fable 
../ Play the game asking sorne questions. (Annex 3) ../ Answer questions . 
../ Show everv answer per question. ../ Know the answers. 
../ Ask students toread the rabie again to do a worksheet. Read the rabie again . 
../ Ask them lo complete the worksheel. ../ Do the worksheet. 
../ Rcquirc thcm to intcrchangc their workshcct with their ../ Inlerchange their Fable 

classmates. workshcct. T-S Pencil 15 min Final During ../ Ask them to do a peer assessment with a ../ ( correct) and Do peer assessment. A Eraser. 
X (incorrect) . 

../ Know the answers. Worksheet. 
../ Show the correct answers . 
../ Collect the worksheets. ../ Deliver thc workshects. 

V Join in groups . Piece of 
../ Divide the class into 6 groups of3 students to create a 

10 min Post Stage ../ Create a poster. S-S paper . 
pos ter. V Paste posters on the walL Pencil. 

Markets. 



../ Ask students to create a poster representing the value ofthe V Vote for the best poster 
fu ble. done . 

../ Ask them to paste all posters on the wall 

../ Ask students to vote for the best poster. 
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The Three 
Brothers 

-Annex #2 - Early During Stage: 

-Annex #1 - Pre Stage: 

-Annexes: 



students for the text's content. 

instance, teachers might use graphic organiz.ers or anticipation guides to stirnulate interest and prepare 

discussions, or activating relevant vocabulary to let students know what they are about toread. For 

or text, activating prior knowledge and bwlding anticipation through activities such as brainstorming, 

we find three important stages such as: Pre-During-Post. In the pre stage, educators introduce the topic 

Toe ''Reading" lesson plan is a well-known framework to improve the comprehensión ofa text; 

that the teacher can use in their class; those activities must be joined at every stage. 

productivc skills likc spcaking and writing. lt sccms to be practica! to crcatc somc intcrcsting activitics 

comprchcnsion through written activities; morco ver, wc can vcrify thc rcsult of studcnts with sorne 

My expectation is that I have leamed that the PDP lesson plan allows students to improve their 

problems, solutions, and situations beyond the text. 

involves analyzing inforrnation with judgrrents, including evidence. For example, students recognize the 

evaluate the text's content, identify its main ideas, analyze its structure and purpose; critical thinking 

intcrpreting" Wallace ( 1992) cited in Punkasirikul (2020); finally, critica) analysis enables readers to 

written text as a piece of communication, in this sense, the terrn reading can then be replaced by 

entails rnaking sense of the overall message and extracting key information. "Reading is reacting to a 

effortlessly reads a passage with minimal stumbling over words and pauses. Secondly, comprehension 

Firstly, tluency retlccts the spced and accuracy ofreading. For exarnple, when a studcnt 

comprchcnsion and intcrprctation of written tcxts such as: tluency, comprchcnsion, and critical analysis. 

leaming process; moreover, reading skills encornpass a range ofabilities essential for effective 

engage students comprehensively; this lesson plan ensuring they actively participate in every stage ofthe 

Journal 
Reading Jesson plans developed with a PDP (Pre-During-Post) frarrework are structured to 



Ouring this stage, students actively engage with the text; moreover, this phase emphasizes active 

reading, where students annotate, ask questions, and make predictions to enhance their comprehension 

and critica) thinking skills, "The main goal of each reader is to understand ali the information contained in 

the reading text so that it can become a provision for knowledge" Rintaningruin (2021) 

Finally, in the post stage, students reflect on and extend their understanding of the lext 

dcvcloping producing skills (spcaking or writing) in one activity. This phasc cncourages studcnts to 

synthesiz.e what they have leamed. "Speakíng and writing skills are called productive skills; these two 

skills can be used as a 'barometer' to check how much the learners have leamed" Hossain (2015) 

During my intemships I applied this methodology, this methodology must be implemented in 

future class just because it is a useful framework to improve the reading part (comprehension) of 

students. Students showed interest because I prepared different activities using skimming and scanning 

for them to understand the text; besides, the teacher can choose an interesting topic for students and 

engage students to read. 

Toe importance of reading comprehensión is paramount for academic success and lifelong 

leaming. It serves as the foundation fur acquiring knowledge across all subject areas and is essential for 

cffcctivc corrmunication, critica! thinking, and probkrn-solving skills. Proficicnt rcading comprchcnsion 

enables individuals to extract rreaning from written texts, understand complex ideas, and evaluate 

information critically. 

In conclusion, reading comprehension stands as a cornerstone of academic achievement, Iifelong 

leaming, and informed citizenship. It means to develop critica! thinking, effective communícation, and 

cultural understanding, Proficient reading comprehension empowers individuals to navigate a diverse 

arra.y of texts, from literature to digital media, fostering deeper understanding and higher academic 

achievement. 



References 

Hossain, M (20 l 5). Teaching Productive Skills to the Students: A Secondary Level Scenario. 

https:/tcore.ac.uk/do\\llload pdf74352632.pdf 

Punkasirikul, P (2020). English Reading Comprehension. Textbook Development Project Faculty of 

Humanities and Social Sciences Khon Kaen University. 

https://hs.kku.ac.th1Publications/book108%E0%B8.pdf 

Rintaningnun, R (2021 ). The lmportance Of Reading To Expand Knowledge. Departement Of Biology 

Faculty OfScience And Data Analytics Sepuluh Nopember Tntitute OfTechnology. 

https i/v.. ww.rcscarch~atc.nct/profilc/ Anindhita-Pradaniipublication/3520207 3-i TH E 1\11 POR 

TANCE OF READING TO EXPAND KNOWLEDGE linksl60b6102ba6fücc476bdb30c 

8ffHE- IMPORTAN CE-O F-READI N G- TO- EX PAN D- K NO W I JJXiC.pdf 



What can you see in these pictures? 

Brainstorming 
Pre-Stage: 5 Minutes. 
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The Three 
Brothers 

It is afable! 

Early During (5 Minutes) 

\Vhat genre is it? 

The Three 
Brothers 

Are you ready to skim the text? 

Early During (5 Minutes) 

What do you think the text is going to be about? 



Are you ready to play? 

Later During (10 Minutes) 

Rule: 
You will listen to sorne 

q uestions and you should 
answer them according 

to the story. 

My ship is full of ... 

Later During (10 Minutes) 

• ¡ 

The Three 
Brothers 

Read the story again to play a game! 

Later During (10 Minutes) 



3. My ship is full of .. choices and consequences. 

Later During (10 Minutes) 

• Asking for the most powerful wand=-e Death. 
• Trying to resurrect the dead --+ Suicide. 
• Hiding from Death --+ Peaceful life. 

• Arrogance (Eldest brother) 
• Grief (Middle brother) 
• Wisdom (Youngest brother) 

2.- My ship is full of ... character traits. 

Later During (10 Minutes) 

• Elder Wand. 
• Resurrection Stone. 
• Cloak of Invisibility. 

1.- My ship is full of ... sym bols of power. 

Later During (10 Minutes) 



The Three 
Brothers 

Read the story again to do a worksheet. 

Final During (15 Minutes) 

• Pretended to congratula te them. 
• Gave each a gift. 
• Took two of the brothers. 
• Was defeated by the youngest. 

5. My ship is full of .. things Death did. 

Later During (10 Minutes) 

• Don't seek power for pride. 
• Accept dea th as a part of lif e. 
• Wisdom is better than strength. 

4. My ship is full of .. lessons learned. 

Later During (10 Minutes) 



Let's compare your answers: 
1.- A rnagical bridge. 
2.- Because he felt cheated out ofthree potential victims. 
3.- The Elder Wand (for the eldest brother) 

A resurrection stone (for the middle brother) 
A Cloak oflnvísibilíty (for the youngest brother) 

4.- He boasted about the wand, was robbed ofit, and 
murdered whíle he was sleepíng. 

Final During (15 Minutes) 

l • ·¡;;. ,\!) 
l) .e:, 

~ '-;. (i~@ 

® (i 
Gt 
@ 
(f 
Q 

• 1 

Please, grade your classmate work with a./ 
( correct) or X (incorrect). 

Final During (15 Minutes) 

1 °N'• ,11 .. , , - ~ 1 

1 

Are you ready to do the worksheet? 

Final During (15 Minutes) . 



ThankYou! 

c.enerosft,,, ,., ,, ..... e reate a pos ter 
representing the value of 

the fable. 

Post Stage (10 Minutes) 



- Toe teacher will show the differences between informal and formal letters. 
- Toe teacher will help with sorne vocabulary needed by students. 

c. How will you avoid and/or address these problem are as in your lesson? 

-A few students can get con:füsed between informal and formal letters. 
-A few students will not bave enough vocabulary to express their ideas. 

b. What aspects of the lesson do you anticipate your students might find 
challenging/difficult? 

-Students already know how to create an introduction. 
-Students already know the "present simple, modal verbs and future simpJe" tenses. 

a. What vocabulary/grammar/infonnation/skills do your students already know in relation 
to today's lesson? 

Preliminary considerations: 

When students create a formal letter following the correct slructure. 
Students have mastered the rraterial when they make corrections of possible mistakes in their letter. 

When/How in the les son will I check students' progress toward the above Leaming Objective? 
What behaviors/activities ,w.J. show me whether they have mas te red the material? 

• By the end of thc lcsson, SWBAT write a formal letter to request a scholarship at any 
prestigious university, then discuss among students to choose the best scholarship which follows 
the structure correctly using a rubric. 

Action points: 
1 . Tune Management 
2. TIT (Teacher Talking Tune) 

What are your Student Leaming Objectives for the les son? 

Level: Bl. 

Module #5 - PDREE Writing 
Lesson Plan 



Framework Procedure lnteraction Time Sta ge Teacber will .•. Students will ..• T-S/S-S Materials Needed 

-Show 3 pictures of three different universities 
(Oxford-Harvard-Cambridgc) Annex #1. -Brainstorm the pictures ofthree 
-Ask: diffcrcnt universitics. 

Preparation In which of those universitics would you -Answcr the teacher's question. T Projector 
5 min like to study? - Realize the payment of each Ss Computer 

-Show the payment ofthose universities per universry 
month. Annex #2. -Know the solution to avoid the 
-Give thern a solution to avoid tbose payments: payrnents. 

''Fonnal Letter Asking for a Scholarshio". 
-Lcarn the structurc ofa formal 

-Prcscnt thc corrcct structurc of a formal lctter letter and the diffcrcnccs bctwccn Projector and the differences between formal and inforrral informal and formal letters. 
letters to create a formal letter .. Annex #3. -Create a formal letter (draft) T Computer 

Ss Board 15 min DRA.FflNG -Ask students to write a formal letter following following the instructions given. Markers the structure requesting a scholarship at any -Be rronitored by the teacher for Pencil university they want. any he]p. Paper -Monitor students' progress. 

-Show the peer editing symbols guide to do a 
peer revision. Annex #4. -See the peer editing symbols. Computer 
-Ask students to switch their formal letters - lnterchange their formal letters Projector 

7 min REVISI01'" ( drafts) with a classmate to do the peer revision. ( drafts) to do the peer revision. . T Pencil 
-Help students to make corrections if it is - Receive help if it is needed Ss Pen 
needed. -Receive their letters Paper 
-Ask them to give the letters back to the original 
owner. 



-Ask them to write down the fonnal letter Pencil 
8 min FDITING correctly using the corrections given by their -Correct their letters. Ss Pen 

classmate. Paper 

-Ask students to paste their fonnal letters on the -Paste their formal letters on the Tape 10 min board to choose the bcst 
EXTENSION board to choose the best scholarship which scholarship request which follows Ss Formal letters 

fullows the structure correctly. Anoex #5. thc structure correctlv. 
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-- -- . - - ---~---- 

Formal Informal 
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.. w Formal VS Informal 

-Annex #2 - Preparation: 
I tHARVARD 

UNIVIRSIT'! 

UNIVERSITY 

' 
1 HARVARD 

-Annexes: 
-Annex # 1 - Preparation: 



e orrect formal ,<lppropri,rte lntorm al or unctear No salut,rti on or very 
greeting (e.g., selutation bu! salutati on; shows inappropri ate form al. 
"Dear Mr.lMs. wthminor limitad 
[Last Neme!'); punctuation or understanding of 
punduati on is torm ality issues. lorm al tone. 
correct. 

C leer, poltte, emd Message is cleer B a sic content is Content is unclear, off-tapie, 
persuasive and políte; som e present, but m ay or I acks a persuaslve 
request tor a minor tssues tack clartty, delait, or message. 
schotersrup; Wt:h organization orge.nization. 
wett-orgenized or relevan ce. 
and relevan!. 

P roper torm al ,<lpproprlate Clostng ts No ctost ng or very 
et osing phrase closing; m inor som eV\1161 informal inappropriate ending. 
( e .g., "Si nceret Y,"); errors in tone or ar stightty 
foltoV1ed by nam e. punctuation. misptaced. 

Full neme and Nam e inctuded, Name is unclear or No nam e pro\oided ar 
optlonat cantact but Wth sorne contact tnto Is comptetety m isstng stgn-0f1. 
I n1orm ation fotmatttng misstng. 
províded correctly. íssues. 

MI ssing 1-2 Misstng severa! etem ents or 
required elem ents incorrectly tormetted. 
or has noliceable 
form atttng tssues. 

tnctudes m ost 
required 
elem ents; minar 
formatting 
tssues. 

I ncludes full nam e, 
eddress, d,rte, ano 
recipient•:s 
t n1orm ation; al! 
well form atted. 

Satieractoiy (2 pts) Needs l111>roverrent (1 pt) Good (3 pts) Excellent (4 pts) 

FORMAL l.ETTER RUBRIC 

Criteria 

Sign-off 

Clo81.-., 

Content 

Salutation 

L.ette,-heed 

-Annex #5 - Extension: 
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-Annex #4 - Revision: 



writers rnust evaluate sources and present evidence to support their claims. "Ibe literature will increase 

becausc writing oftcn requires the ability to analyze infonnation critically and synthesize complex ideas; 

Sccond ofall, critica! analysis is one of the most important things to be considcrcd in writing 

conveying their ideas and persuading others". 

cited in Forster (2015) mention that "we need to rnotivate our students, to "sell" them the challenge of 

a deeper level, leaving a lasting impression through originality and innovation. According to Pink (2012) 

pictures, or craft compelling stories; rnoreover, creativity allows writers to connect with their readers on 

creativity expression allows writers to use the language imaginatively to provoke emotions, paint vivid 

can share their creativity, expression, critica! analysis, and grarrrrnar language proficiency. First ofall, the 

Writing skills is one of the rnost important skills in professional and educational areas; people 

skill in class. 

choose one topic they like and write about that, and at the same time students will improve their writing 

of paper, for examplc: when teachcrs ask studcnts to creatc a story, studcnts will havc thc frccdom to 

thc corrcct structure; bcsidcs, students will be a ble to cxprcss their thinking or fceling writing in a piece 

My expectation is that students will leam how to create a letter, email, essay, and more following 

cohesively. 

grammatical accuracy beca use it demands clarity of thought and the ability to structure information 

that captivates readers and communicates ideas etfectively. Mastering writing requires more than just 

meaning and impact; it involves the art ofweaving together words, sentences, and paragraphs in a way 

just about forming words on papers or screens because writers use this type of language to create 

individuals to share their thoughts, knowledge, and ernotions through words; rnoreover, writing is not 

Journal 
Writing is a fundamental comrnunication too! tbat transcends time and technology; it allows 



a TI language skills, for literature enhances linguistic knowledge by giving evidence of widespread and rich 

vocabulary usage and complex and exact syntax" (McKay, 1980) cited in (Ahmed, 2015). 

Finally, the grammar language proficiency has references to a strong grasp of grammar, 

punctuation, and vocabulary is crucial for conveying meaning accurately; besides, writers need to adhere 

to Janguage conventions to ensure their writing is not only comprehensible but also professional and 

credible, "thc highcr thc pupils' linguistic proficiency lcvcl, thc bcttcr their academic succcss in another 

subjects" (Suarez, et al., 2016) cited in (lana, 2022) 

During my second intemship, teachers asked students "to practice a lot of writing skill because 

that school prepare students to get B2 certification in English at the end of the period; student had to 

create different types of writing such as: paragraph, stories, emails, letters, etc. in class; moreover, 

students were divided according to their English level. 

Writing is one ofthe most important skills because it is the primary meaos of communication, it 

allows to express ideas, share inforrnation, and convey thoughts across distances and tirre; furthermore, 

it enables clear and precise comrrn.mication, fu.cilitating effective interaction with others in both personal 

and professional settings. According to Chappell (2011) cited in Blanka (2012) mention that "writing 

helps you to cxprcss one's personality, fostcr communication, dcvclop thinking skills, and prepare for 

school and employment". 

In conclusion, writing stands as a fundamental skill with profound implications across personal, 

academic, and professional dornains; it serves as a timeless tool for cormnmication enabling individuals 

to articulate thoughts, share knowledge, and convey emotions effectively through words; moreover, it 

goes beyond mere composition, rnastering writing demands clarity of thought and the artful arrangement 

oflanguage to captivate readers and conununicate ideas with impact. 
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$19.002 Per 
Semester 

Preparation (5 Minutes) 

Class Level 
81 

Writing "PDREE,, Lesson Plan 

Demonstrative lesson 



$34,400 Per 
Semester 

$56,550 Per 
Semester 

' s 

HARVARD 
UNIVERSITY 



/ 

Drafting (15 Minutes) 

Write A Formal Letter 

The Solution! 

... .- ... . . .. . . 

In which of those universities 
would you like to study? 

UKIVERSITY 
· HARVARD 



D Error in verbs Sh~socc~ I She plays soccer 

o Wo:dMmmg es empty In.e glass was empty 

* Puncniacon *cars. bikes. etc I Such as: ;Mi.~ 

( ) Capital Lener l,ana was eanng ! Mana was eacng 

X Delete I, nnecessary Word )(e srudents f Sn.dents 

SY MBOLS GUIDE EDITIONG 

Revision (7 Minutes) 
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Structure 

Exdamat1on marks ./ No exclamation marks 

Phrasal verbs e.g. Look into ./ No phrasal verbs e.g. To investigate 

No1d1oms 

No contncnons e.g. 1 would ... 

Informal 

1 
1 
1 
1 

Contractions e.g. r d ... ./ 

ldioms e.g. On point lgood) ./ 

Formal 

Formal Letter Structure 
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Extension (1 O Minutes) 

Write Y our Formal Letter Correctly 

Editing (8 Minutes) 



In conclusion, combining both rmdels has enhanced not only students' learning experiences but 

also my growth as a futurc English tcachcr. This cxpcricncc has strcngthcncd my con:fidcncc in using 

evidence-based methodologies to promote cornrnunicative competence and has equipped me with tools 

to fuster a more dynarnic and inclusive classroom environment. 

Toe development ofthe writing skill PDREE was essential in this project, as it allowed students 

to express their ideas clearly and coherently in English. Through various writing activities, they 

strengthened their use of grammar structures and vocabulary. Additionally, they leamed to organize their 

texts according to cormnunicative purposes. Students also improved their ability to write with greater 

fluency and accuracy. Overall, this skill played a key role in enhancing their overall language proficiency. 

Meanwhile, the POP model has offered a structured pathway for teaching receptive skills, with 

each stage--Pre, During, and Post-helping to set clear objectives, maintain focus during instruction, 

and reinforce comprehension afterward. Toe integration ofvaried strategies during these stages has 

made lessons more interactive and effectíve. 

Toe ECRIF rmdel, in particular, has been instrumental in structuring lessons that present 

meaningful content from the start. Its emphasis on clarity, guided exploration, and student inquiry has 

supported deeper understanding and active engagement with the language. 

Conclusion 

Throughout my community teaching experience, the use ofboth the ECRIF, PDP and PDREE 

rmdels has contributed to a well-organized and effective approach to English language instruction. 

These frameworks have guided my lesson planning and classroom delivery, helping ensure that leaming 

was purposefül, student-centered, and focused on long-term language development. 



PDREE or writing skill played an important role in the project by encouraging students to 

communicate their thoughts effectively in written forrn. Through guided practice and feedback, they 

were able to improve sentence structure, punctuation, and overall coherence. Writing tasks also fostered 

creativity and critica! thinking as students cornposed different types oftexts. As a result, their confidence 

in writing in English increased noticeably. This progress contnbuted to a more complete development of 

their English language skills. 

Regarding the PDP model for teaching reading and listening, it is important to define clear 

learning objectives and choose materials that align with students' proficiency levels and learning needs. 

Lessons should be adapted to ensure accessibility and relevance fur all leamers. 

Designing effective lesson plans requires thoughtful consideration of several key elements that 

enhance both the planning and implementation stages. To begin with, when developing speaking lessons 

using the ECRJF model, it's essential to capture students' interest during the Encounter stage. This can 

be achieved by presenting the tapie in an engaging and relatable way, using visual, auditory, or 

multimedia resources to set the context. Additionally, asking open-cnded qucstions at this stage can 

activate prior knowledge and encourage prediction and participation. In the following stage, it is crucial 

to explain vocabulary and grarmnar points clearly and concisely. Using relevant examples, interactive 

cxercises, and checking for undcrstanding through questioning helps solidify comprehension and keeps 

studcnts engagcd. In thc final phasc of speaking lcssons, studcnts should be cncouragcd to practicc 

language in realistic and meaningful situations. Activities such as role-plays, simulations, and debates 

foster communication and provide opportunities to use the target language authentically. 

Recommendations 



Finally, assessment plays a vital role in the teaching process. Monitoring student progress, giving 

constructive feedback, and providing space to clarify doubts are all fundamental to improving outcomes. 

As educators, we must remain flexible and responsive, adjusting our lessons as needed to create 

dynamic and effective leaming experiences. 
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