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INTRODUCTION

TEFL in community service is a process that takes place in schools through elementary
and high school levels. It aims to apply the knowledge obtained during internships and
academic training. This involves not only academic activities, but also cultural and inclusive

projects to promote and develop personal and community growth.

TEFL in community service is the result of all the knowledge and experience I have
gained throughout my college studies and internships. It has been a challenge that allowed me
to put into practice every aspect of teaching English as a foreign language, helping me become
a better teacher and mentor in the future. My community service teaching was done at Dra
Guadalupe Larriva high school, starting on May 13th, 2024, and ending on February 25, 2025.
I performed more as an English teacher than an assistant due to the lack of a proper teacher in

the institution, which led to an exhausting but fulfilling experience.

To make my classes better and help students learn more easily they were based on the
TEFI Application Process, using planning frameworks such as ECRIF for speaking, PDP for
reading ans listening, and the Writing Process to effectively develop language skills in real
classroom contexts. This teaching process helped me organize my lessons and focus on the

needs of my students and also made them improve their communicative skills.

The Language Analysis (Form Meaning and Use) allowed me teach structures and rules
in a clear way which made this part easier to understand. By following this analysis, I noticed

that most of the students felt more confident when writing or speaking in English.

ECRIF, which stands for Encounter, Clarify, Remember, Internalize, and Fluently use

and focused on speaking allowed the students have the opportunity to discover new vocabulary
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and expressions, understand their meaning, and practice using them in real conversations. I
could see great results with this process, as students started to communicate their ideas more
clearly and confidently. As Tamayo et al. (2023) explain, ECRIF is a practical approach for
improving the process of learning speaking skills in a cooperative environment with activities
focused on students. ECRIF is very effective in enhancing students' speaking abilities through

structured activities.

For the reading lessons, I applied the PDP model for reading skill, which stands for
Pre, During, and Post stages. This process facilitates a deeper comprehension of texts. In the
pre-reading stage, | prepared the vocabulary and some questions related to the topic. While
reading, the students focused on the main ideas and details. After reading, they completed
some exercises to check their understanding and then prove if they were able to express their

own ideas and points of view base on the reading.

[ also used the PDP model for listening skill due to it enhances listening comprehension.
The process was similar to reading but focused on audio resources. Before listening, [ gave the
students the context and key vocabulary. While listening, they focused on the main message
and important details. After the audio, they answered some questions and talked about the
content. As Anchundia Ponce et al. (2023) explain, the PDP approach helps in the improvement
of English language listening abilities and is crucial for gaining a deeper comprehension of the
relationship between technology implementation or didactic materials towards teaching a
foreign language. Based on my experience, applying this method helped students feel more

confident and ready to understand audios in English.

The Writing Process, which includes steps like preparing, drafting, revising, and

editing, encouraged students to express their ideas in writing more freely. They learned that
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writing is a process and making mistakes is part of it. By following each step, students
improved their writing skill focus on structures, grammar, and vocabulary. It was very

satisfying to see how their final texts showed real progress.

This experience allowed me to observe and reflect on the actual conditions and
difficulties experienced by students and teachers. I learned that teaching is not only about
giving lessons, but also about listening, adapting, and supporting each student in different ways.
Even when the conditions were not perfect, | tried to do my best so students could feel

motivated and learn something useful for their future.

Regarding the objective of community service, which is to develop pedagogical and
linguistic competencies in pre-service English teachers through the planning, application of
methodologies, and evaluation of didactic strategies in real educational contexts while fostering
a sense of responsibility, professional commitment, and consolidating their teaching identity
this report documents my journey and experience throughout the TEFL community service
teaching program. It also reflects on the personal and professional growth I have achieved,

analyzing the advantages and challenges encountered.
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Reflection on educational experience

1. What were your expectations regarding teaching community service?

Before starting my community service year, | had some expectations about teaching in
public schools. From my internship experiences, I noticed that there are not many English
teachers in public schools. According to the Ministerio de Educacion (2014) the teaching of
the English language is mandatory from the 8" grade onwards and 1 think that is the reason
why in the elementary level there is not that many teachers. This problem let me prepare for
my community service year, giving me experience and knowledge on how to solve it. I

expected that teaching would require time and patience to do it right.

With the reason previously mentioned, [ also thought that most of students were afraid
of the English classes. But I hoped that if | worked hard and made the classes entertaining, they
would be motivated. I wanted to teach them that English is very important for the future. I was
also excited to learn from the students. [ saw this time as a chance to be better as a teacher and

mentor.

[ had expected to have more teaching hours during my community service, but the time
available was not enough to cover all the topics I had originally planned. As a result, I had to
shorten some lessons and skip a few activities, which was frustrating because | wanted to

provide my students with more opportunities for practice.

Additionally, I had imagined working with groups of about 15 to 20 students per
classroom; however, there were approximately 40 students in each class. This large number
made it challenging to provide personalized attention, so I had to adapt my teaching to be more

general and focus on strategies that could engage the whole group effectively.
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2. What was the reality of the educational context (infrastructure and
facilities) in your social service setting?

The reality of the educational context in my social service teaching was good in most
parts. The school has good infrastructure. It has a modern building with a library, a music room,
and a science lab. The library has a variety of English books and stories that I shared with my
students to practice reading comprehension. These facilities showed that the school wanted to
give students a complete education. The classrooms have fans, but there was not enough

ventilation, so it was very hot. Because of the heat, students often got tired or distracted easily.

One significant challenge 1 encountered was the lack of technology. There were no
projectors, computers in the classrooms, or Wi-Fi access. As a result, I had to adjust my
teaching approach. I could not use videos, which made my lessons more auditory than visual.
For visual support, the school staff assisted me by printing pictures and worksheets. Despite
these limitations, these challenges helped me realize the importance of adaptability and taught

me how to keep classes interactive and engaging even in resource-limited environments.

3. What were the results of the initial diagnostic of the students’ English
proficiency?

At the beginning of my community service teaching, the school asked me to apply a
diagnostic test to evaluate the students' English level. The test varied depending on the grade:
from 2nd to 3rd grade, it was very basic, from 4th to 6th it was intermediate, and for 7th grade
it was more advanced. However, across all levels, the results were low. Most students scored

below 5 out of 10, and only about 20% of them were able to get a 7 or higher.
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During the diagnostic process, it became evident that there was a student in 3rd grade
with autism who required additional time to complete activities and often experienced
difficulties understanding instructions. Likewise, in 5th grade, there was a student with a
hearing disability who struggled to follow lessons, particularly when they were conducted in
English. These observations highlighted the need for specialized attention and the

implementation of differentiated instructional strategies to support their learning.

In most educational institutions, a specialist in inclusive education is responsible for
conducting formal diagnostics, documenting students’ needs, and advising teachers on
appropriate pedagogical adaptations. This role is essential for ensuring that students with
special educational needs receive a quality learning experience and that teachers are equipped

with strategies, tools, and the necessary guidance to address these challenges confidently.

However, in this institution, there was no specialist to fulfill this role, nor was there any
formal documentation of the students’ conditions. Teachers merely acknowledged the presence
of these conditions without implementing specific adaptations to address them. Consequently,
I had to manage these situations independently, often feeling uncertain about the most effective
ways to provide adequate support. The inclusion of trained personnel in special education
would significantly benefit the institution, ensuring that both students and teachers receive the

necessary support to foster an inclusive and equitable learning environment.
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4. What were the advantages and disadvantages of planning and

executing lessons using ECRIF, PDP, and Writing Process Models?

Planning and delivering lessons using the ECRIF, PDP, and Writing Process

frameworks brought both advantages and disadvantages to my teaching experience.

One key advantage was that | already had some prior teaching experience at the
university, which made it easier to organize and adapt to the community service teaching
modality. These frameworks provided a clear structure for my lessons, helping me understand
what steps to follow and how to achieve the learning objectives. They also made teaching more
manageable, as each stage outlined specific actions, ensuring that the lessons had direction and

purpose.

In particular, the ECRIF model was highly beneficial because it gave students multiple
opportunities to speak and practice the language in meaningful ways. As PINE-ULEAM (2022)
notes, ECRIF emphasizes strategies that build knowledge progressively rather than simply
completing isolated activities. This framework also helped me as a teacher identify the

appropriate moments to provide corrections and support, enhancing the learning process.

However, there were also several challenges. One significant disadvantage was the
limited class time. Lessons were shorter than 45 minutes, which often forced me to split one
lesson into two sessions. This interruption sometimes caused students to forget previous
content, making the lessons feel incomplete. Additionally, ECRIF requires time to go through
all its stages effectively, and in such short sessions, it was often impossible to reach the final

stage, where students freely use the language.
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Another challenge was the students’ low proficiency level. Many of them appeared to
have had little to no previous English instruction, which made oral production especially
difficult. As Vermello (2022) points out, speaking remains one of the greatest challenges for
both teachers and learners in high school contexts. This lack of prior knowledge made it more

complex to implement communicative activities at the expected level.

The PDP model helped students to think about the topic before the activity, focus during
reading or listening, and talk about the text after. A good thing about this model is that it helped
students understand better and use what they learned. PINE-ULEAM (2022) points that the
idea of the PDP framework is to motivate or give a reason for the students to read or listen.
However, one disadvantage was the lack of technology. Many classrooms did not have
speakers, internet, or a projector, so I had to bring my own recorder. This was sometimes

difficult because I had to carry extra equipment and make sure it worked before class.

The Writing Process had one disadvantage. Many students did not have enough
previous knowledge or vocabulary, so it was hard for them to write something. Because of this,
the classes were not very interactive. Students often waited for help and did not participate as

much as in the other lessons.

One clear advantage of the Writing Process is that it offers many ways to write.
According to PINE-ULEAM (2022), the Writing Process has activities from free writing,
poems, stories to haiku poetry and postcards. Writers can choose how to plan, write, and

improve their texts depending on what works best for them.

One general advantage of the classes was that the students seemed more motivated and

confident in using the language. At the beginning, many were shy and afraid of making

10
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mistakes, but then they started participating more and showing interest. Seeing their progress
and how they became more comfortable with English was one of the most rewarding parts of

the experience.

5. How did your community service contribute to your personal growth?

Doing community service helped me grow a lot as a person. By helping others, I learned
to put myself in their place and to understand them. I realized that not everything is about me

and that there are always ways to support people.

It also helped me improve in many areas, like speaking with others, working in a team,
and being more responsible. I met people who were very different from me, and that opened
my mind and taught me to respect other opinions. [ went out of my comfort zone, and that made

me stronger and more confident.

[ also developed empathy. Working with students from different backgrounds helped
me understand their struggles, needs, and feelings. I learned to listen with patience and to
support them not only as a teacher but also as a person who cares. This experience taught me
that empathy is essential when working with others, especially in education. It helped me
connect with my students in a more meaningful way and made me more aware of the

importance of kindness and understanding in every situation.

Finally, I understood that being a leader is not just telling others what to do but also
being ready to help and lead by example. I realized that I could make a difference in other

people’s lives, and that motivated me to keep learning and growing every day.

11
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6. What elements of your teaching experience contributed to your
professional growth?

The lack of resources at the school helped me grow as a future teacher. I had to become
more independent and find ways to meet the needs of my students without many materials.
learned to create my own resources and be more creative with my class activities. This
experience taught me how to adapt and solve problems, and I believe these skills will help me

a lot in my professional career.

Another important element of my teaching experience that helped my professional
growth was learning how to manage the classroom better. At first, it was difficult because there
were many students, and it was hard to keep their attention and maintain order. However, this
challenge pushed me to improve. I learned how to give clear instructions, use routines, and
keep students focused with organized activities. Now, I feel more confident and prepared to

control a classroom, even with a large group of students.

7. What were your weaknesses as a student-teacher?

One of my main weaknesses as a student-teacher was time management. At the beginning,
[ struggled to organize my schedule effectively, as I had to balance teaching multiple classes
with attending university. This limited time for academic responsibilities, teaching preparation,
and personal life made me feel stressed and overwhelmed. However, with practice and
experience, | gradually learned to plan more efficiently and manage my time in a way that

allowed me to meet my commitments more successfully.

Another weakness was classroom authority. At first, it seemed that my students did not

view me as an authority figure. Since I was just starting my community service and I am

12
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relatively young, some students perceived me more as a peer or a friend rather than a teacher,
which made classroom management challenging. Over time, I realized the importance of
establishing a more professional presence by being consistent, setting clear rules, and

maintaining firm boundaries.

Additionally, 1 faced difficulties in managing my emotions. Balancing two significant
responsibilities university coursework and community service teaching often left me feeling
anxious and overwhelmed. There were moments when the pressure caused fatigue and a lack
of motivation. This experience, however, helped me become more aware of the need for
emotional self-regulation and the importance of developing strategies to cope with stress in

demanding academic and professional environments.

8. What do you consider necessary to include in the academic program?

I believe it is very important to include a specialized guide in the program. At the
beginning, the vice principal was helping me and trying to be my guide. However, since
English was not her area of expertise, I felt that I needed more support. I think there should be
someone with experience in English teaching who can guide students like me, give advice

when needed, and follow our progress.

Also, I think it is necessary to include a course about how to interact with young
children in the academic program. In most of my pre-professional practices and during my
community service work, I had to teach young children several times. This experience showed
me that working with small children can be very different and sometimes stressful, especially
if you do not have any experience or training. A course like this could help future teachers feel

more prepared, learn useful techniques, and understand how to manage a class.

13
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[ also believe it is important to include a course on emotion management in the program.
During my community service and university studies, I often felt very stressed because of the
little time 1 had and all the responsibilities I needed to handle. Learning how to manage stress
and emotions would help future teachers stay calm and focused, even in difficult situations.
This kind of training could teach us strategies to relax, organize our time better, and keep a

positive attitude while working and studying.

[ think the program should include more focus on how to work with students who have
learning problems or special needs. According to the Ministry of Education (2019), there are
steps which must be followed to help students with especial needs; identify the students and
their needs, analyze and comprehend them and apply the correct strategy to offer them a proper
education. In many schools, there are children who need extra help, and teachers must know
how to support them. A course about this topic could teach us how to understand their needs,

how to change our lessons to help them, and how to be patient and kind.

According to Aftab, M. J. (2024), it is important to follow the Universal Design for
Learning. This approach says that, to make sure all students receive a proper education,
teachers need to use different strategies and tools, like audio and visual materials, depending
on the students’ needs. During my teaching experience, I noticed that some students understood
better when I used images, songs, or short videos. Others needed more simple explanations or
extra time. Using different methods can help all students feel included and learn better in class.
For the student with autism, I used many pictures to help him learn new vocabulary. The images
helped him understand the meaning of the words more easily and kept him focused during the

activity. For the student with hearing problems, I used more written texts and pictures too.

14
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Since it was difficult for her to hear clearly, reading and looking at images made it easier for

her to follow the lesson. These strategies helped both students participate better in class.

9. What were your strongest skills during your teaching experience

One of my strongest skills during my teaching experience was that I learned how to
manage my time. At the beginning, as I said previously in the weaknesses part, it was difficult
for me to organize my time between university studies and teaching. But with practice, I learned
how to plan my days better. I was able to complete my university work and prepare for my

classes. This helped me feel more confident and responsible with my tasks.

Another important strength was my autonomy when planning and doing my classes. |
could organize my lessons and courses by myself, without needing a lot of help. For example,
during an open house event, there was a day only for English, and I planned everything alone.
I prepared different activities with students from all my classes: one presentation with 2nd and
3rd grade, another with 4th and Sth, then one with 6th, and the last one with 7th grade. Even

without clear guidance, I was able to manage the event well.

A third skill that I developed during the teaching program was my creativity to solve
problems. Many times, I faced challenges such as limited materials, students with different
learning levels, or unexpected changes in the classroom. In these situations, I used creative
ideas to find solutions. For example, I created games or simple activities with the resources I

had, and I adapted my lessons to keep students interested and motivated.

15
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10.What were the results of the contrast between the diagnostic test and

the final test?

At the beginning, students did not know how to follow instructions, not even in Spanish.
During the diagnostic test, I explained the directions in both English and Spanish, but they still
did not understand what to do. However, in the final test of the last term, I saw a big
improvement. The students were able to follow the instructions I gave them in English. This
showed me that they had developed better listening skills and were more confident in the

classroom.

As I mentioned in the diagnostic section, at the start most of their grades were between
5 and 7. But by the final test, the lowest scores were 7 or above. One of the biggest changes
was in the oral test. At first, students were shy and afraid to speak in English. Now, they speak
without fear. They started to greet me and say goodbye in English when entering or leaving the
classroom. They now use simple English words like “teacher” and “good morning”™ in their

daily routine, which shows that English became a natural part of their school life.

16
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CONCLUSIONS

My community service teaching experience allowed me to apply the theorical
knowledge acquired at the university in real classroom settings. Although I encountered
challenges such as limited technological resources and restricted class time, these situations
pushed me to become more creative, responsible, and independent in my teaching practice. |
implemented different instructional frameworks, including ECRIF, PDP, and the Writing
Process, which proved effective in helping students improve their English skills, particularly
in listening and speaking. Despite the difficulties, witnessing students’ progress and growing

confidence was highly rewarding.

The comparison between the initial and final assessments revealed significant
improvements. At the beginning, many students struggled to understand basic instructions;
however, by the end of the program, they were able to follow directions and use English in
everyday classroom interactions. They became more willing to participate orally and
demonstrated greater initiative in using the language. These outcomes reaffirmed my belief
that, with appropriate support and motivation, students are capable of achieving meaningful

language learning.

This experience also helped me confirm my passion for teaching and highlighted the
importance of creating a safe, supportive, and encouraging learning environment where

students can build confidence and develop their skills effectively.

17
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RECOMENDATIONS

Encourage teacher trainees to maintain reflective journals where they can analyze their

teaching experience, identify challenges, and plan strategies for continuous improvement.

Design specialized workshops that provide teacher trainees with strategies to support
shy or low-proficiency learners, helping these students build confidence and actively

participate in class activities.

Offer training focused on developing teacher trainees’ emotional intelligence, enabling
them to better understand and support students’ emotional needs throughout the learning

process.

Provide training for teacher trainees on inclusive education, provide them with
knowledge and skills to work effectively with students who have diverse educational needs and
implementing appropriate pedagogical adaptations. Teacher trainees will be better prepared to

foster supportive and accessible learning environments for all students.

18
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Attachments

a) Annual report from the educational institution.

Wiy,
NG UNIDAD EDUCATIVA FISCAL 5{;
A £, “DRA. GUADALUPE LARRIVA” w=r
Cédigo AMIE: 131104442 Hinisterlo de Educacion

2. DELECUADOR

Jaramijé = Manabi - Ecuador

Jaramijo, 4 de agosto del 2025

INFORME SEMESTRAL SOBRE EL DESEMPENO DEL ESTUDIANTE MAESTRO

Nombre del estudiante-macstro:

Maria Veronica Mendoza Roca

Cédula de ldentidad:

131693896-6

Facultad: Educacion, Turismo, Artes ¥
Humanidades

Carrera: Pedagogia del Idioma Inglés

Periodo de prictica: Desde septiembre de
2024 hasta febrero del 2025

Niveles atendidos: Segundo a Séptimo Aiio de
Bisica

Objetivo del informe: Evaluar ¢l desempeiio del estudiante-maestro durante su periodo de aiio
comunitario en la Unidad Educativa Fiscal "Dra. Guadalupe Larriva "

Desempeiio General:

El estudiante-maestro, Maria Verénica Mendoza Roca, ha demostrado un alto nivel de compromiso
v responsabilidad en el desarrollo de sus funciones como docente en formacion. Ha mostrado dominio
de los contenidos curriculares, planificacion eficicnte de clases, y una adecuada implementacion de
actividades didacticas. A continuacién, se detallan los aspectos evaluados:

1. Planificacion de Clases:

La estudiante ha presentado planificaciones coherentes y alineadas con los objetivos
educativos establecidos, asegurando que las actividades propuestas favorezcan el aprendizaje
de los estudiantes y su motivacion con el idioma inglés.

[

. Desarrollo de las Clases:

La estudiante ha utilizado estrategias metodoldgicas variadas y ha mantenido un adecuado
control de grupo. Su interaccion con los estudiantes ha sido positiva, generando un ambiente
de aprendizaje propicio y una comunicacién adecuada.

3. Evaluacién de Aprendizajes:

Las evaluaciones aplicadas han sido pertinentes y reflejan los logros de aprendizaje esperados.
La estudiante-maestro ha demostrado capacidad para retroalimentar a los estudiantes de

manera constructiva y adecuada.

i M
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4. Responsabilidad y Puntualidad:

La estudiante ha cumplido con todas las actividades encomendadas de mancra responsable y
puntual, demostrando una actitud profesional en todo momento.

Conclusion:

El desempeiio de Maria Verénica Mendoza Roca ha sido satisfactorio, cumpliendo con los objetivos
propuestos durante su periodo de prcticas en la Unidad Educativa Fiscal "Dra. Guadalupe Larriva "
Se recomienda continuar su formacién docente, considerando su disposicion y capacidad para
impartir clases de manera efectiva.

RECTOR UE} “DRA GUADALUPE [.‘ARRWA"
Cl: 13043907 94

Correo: teofllo mero@educacion.gob.ec

Telf. Celular: 0986867941

i
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* QELECUADOR Cadigo AMIE: 131 "3“""2 Hinisterio de Educacion
S Jaramijé = Manabi - Ecuador

Jaramijo, 4 de agosto del 2025

INFORME SEMESTRAL SOBRE EL DESEMPENO DEL ESTUDIANTE MAESTRO

Nombre del estudiante-macestro: Maria Verénica Mendoza Roca
Cédula de ldentidad: 131693896-6
Facultad: Educacién, Turismo, Artes y Carrera: Pedagogia del Idioma Inglés

Humanidades
Periodo de prictica: Desde Mayo del 2024 Niveles atendidos: Segundo a Séptimo Afio de
hasta Agosto del 2024 Bésica

Objetivo del informe: Evaluar el desempefio del estudiante-maestro durante su periodo de afio
comunitario en la Unidad Educativa Fiscal "Dra. Guadalupe Larriva "

Desempeiio General:

El estudiante-maestro, Maria Verénica Mendoza Roca, ha demostrado un alto nivel de compromiso
y responsabilidad en el desarrollo de sus funciones como docente en formacién. Ha mostrado dominio
de los contenidos curriculares, planificacion eficiente de clases, y una adecuada implementacion de
actividades didacticas. A continuacion, se detallan los aspectos evaluados:

1. Planificacién de Clases:

La estudiante ha presentado planificaciones coherentes y alineadas con los objetivos
educativos establecidos, asegurando que las actividades propuestas favorezcan el aprendizaje
de los estudiantes y su motivacion con el idioma inglés.

(S8 ]

. Desarrollo de las Clases:

La estudiante ha utilizado estrategias metodoldgicas variadas y ha mantenido un adecuado
control de grupo. Su interaccién con los estudiantes ha sido positiva, generando un ambiente
de aprendizaje propicio y una comunicacion adecuada.

3. Evaluacién de Aprendizajes:

Las evaluaciones aplicadas han sido pertinentes y reflejan los logros de aprendizaje esperados.
La estudiante-maestro ha demostrado capacidad para retroalimentar a los estudiantes de
manera constructiva y adecuada.
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4. Responsabilidad y Puntualidad:

La estudiante ha cumplido con todas las actividades encomendadas de manera responsable y
puntual, demostrando una actitud profesional en todo momento.

Conclusién:

El desempeiio de Maria Veronica Mendoza Roca ha sido satisfactorio, cumpliendo con los objetivos
propuestos durante su periodo de précticas en la Unidad Educativa Fiscal "Dra. Guadalupe Larriva ".

Se recomienda continuar su fomwdm&:n& considerando su disposicion y capacidad para
impartir clases de manera efectiya.} :%

Ledo. Teofily Mero Bermeo. Mgs.
RECTOR UEF “DRA GUADALUPE LARRIVA”
CI: 1304390394

Correo: teofilo.mero@educacion.gob.ec

Telf. Celular: 0986867941

ior M
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b) Lesson Plans

Level: Al
FMU ANALYSIS OF VERB BE IN SIMPLE PRESENT TENSE
FORM
Affirmative
_ Personal Pronoun | 2 _Example
| am [ am a student.
You are You are friendly.
He is He is my teacher.
She is She is at school.
It is It is a nice day.
We are We are in the classroom.
They are They are from Ecuador.
Negative
I am not [ am not tired.
You are not / aren't You aren't late.
He is not / isn't He isn't my brother.
She is not / isn't She isn't at home.
It is not / isn't [t isn't cold today.
We are not / aren't We aren't ready yet.
They are not / aren't They aren't from here.
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Interrogative
Verb "to be'" | Personal Pronoun Example Possible answers
Yes, you are.
Am I Am I your friend?
No, you are not.
Yes, I am.
A Y A kay?
re ou re you okay No. T am not.
Is He Is he your teacher? Yes, he/she/it is.
I Sh [s she at th k? .
> c > S co e pd No, he/she/it is not.
Is It [s it a sunny day?
Yes, we are.
Are We Are we late?
No, we are not.
Yes, they are.
Are They Are they your classmates? No, they are not.
MEANING

e Toexist — I am here.

e To occur or to take place — The play is going to be in November.

USE

e To talk about situations and states in the present. — He is sad.

e Used to describe various present states, situations, or actions. — Is it raining?

24




) Uleam

ELOY ALF»\«O DE MANABI

ANTICIPATED DIFFICULTIES

e Confusion with verb forms

Students often mix up am, is, and are. They may say things like "She are" or "I is"

because they do not remember which form goes with which pronoun.

e Direct translation from their native language
In some languages, like Spanish, the verb “to be” is not always used in the same way.
Example: "Tengo frio" becomes "I am cold", not "I have cold". This can cause

confusion and incorrect sentences.
e Confusion when answering

Students may be confused when answering questions with “You”.
Example: Are you my friend?
e Yes, youare. X

e Yes,lam.V

COMPREHENSION CHECKING QUESTIONS

e "He is a doctor."
— Do we say 'He are a doctor'? (No)
— Is 'he' singular or plural? (Singular)
— What verb do we use with 'he'? (Is)
e "They are happy."
— Do we say 'They is happy'? (No)
— What verb do we use with 'they'? (Are)
— Are we talking about one person? (No)
e "She is not sad."

— Is she sad? (No)
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— Is this a negative sentence? (Yes)

— What word makes it negative? (Not)
e "Wearen’t tired."

— Are we tired? (No)

— What is 'aren’t' short for? (Are not)

TEACHING IDEAS

“Who Am I1?” Game

The teacher will prepare name tags or small cards with famous people, animals, or professions
(e.g., a teacher, a cat, a soccer player). A student picks a card and does not show it. The rest of

the class asks yes/no questions using to be, like:

e “Are youaman?”’
e “Are you an animal?”

e “Are you a singer?”
The student answers: “Yes, [ am” / “No, [’m not” until someone guesses correctly.
Classmate Interviews
The teacher will give students a list of personal information to ask each other, such as:

e “Areyou 12 years old?”
e “Are you from this city?”

e “Areyou a student?”

Students walk around and interview 3—5 classmates, then share with the class:

e “Heis 13 years old.”

e “She is not from here.”
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SOURCES CONSULTED

Present simple “to be” (n.d). Britishcouncil.org.

https://learnenglish.britishcouncil.org/grammar/al-a2-grammar/present-simple-be

Resources for learning English (n.d). Educationfirst.com.

https://www.etf.com/wwen/english-resources/english-grammar/simple-present-tense/
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Speaking lesson plan

Level: Al Grade: 6™ N° of students: 35
Actions points

1. Time management
What are your Student Learning Objectives for the lesson?

By the end of the lesson, SWBAT use the verb to be in the present simple tense to describe

their favorite pet in a short presentation.

When/How in the lesson will I check students’ progress toward the above Learning

Objective? What behaviors will show me whether they have mastered the material?
With the matching activity, I will check if ss understood the clarify section.

With the presentation activity, I will check if ss understood how to use the verb “to be™.
Preliminary considerations:

a) What vocabulary/grammar/information/skills do your students already know in
relation to today’s lesson?
Animals and adjectives.
b) What aspects of the lesson do you anticipate your students might find
challenging/difficult?
I think ss may struggle remembering which verb goes with each personal pronoun.
¢) How will you avoid and/or address these problem areas in your lesson?

By continuously reminding them with flashcards and activities.
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Time Framework Procedure Interaction Materials

45 minutes Stage Teacher will... Students will... S];;illi;“ Needed
Show flashcards with adjectives (Big, tall, e Listen and repeat
fat, small, etc.).
Show flashcards with pictures of domestic T-S

3 min Encounter animals with their names on them (cat, dog, v Flashcards
hamster).
Read the adjectives and the names of the
animals out loud and ask ss to repeat.
Explain the Form Meaning and Use of verb | @  Pay attention to the teacher
to be. e Answer the questions
Ask CCQs. Markers

8 min Clarify Is it correct to say: “He are a doctor”? (No) T-S Board
What verb do we use with “we”. (are) odl
What word makes the sentences “she is not
sad” negative. (not)
Give ss a worksheet with a matchin °

9 min REmSTItED activity about the verb “to be” and fsk them Complete the worksheet Wl
to complete it.
Scramble the flashcards shown in the e Pick flashcards and create sentences.

i i encounter stage. 4

omn picmalize Ask ss to piclfone of each category and s FoEaisa
then create a sentence with both.
Ask ss to describe their pet in front of the e Describe their pet.

10 min Fluency

class (if they do not have a pet, just imagine
one) using the learned language.
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She’s a singer.
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Listening lesson plan

Level: Al Grade: 5t N° of students: 38

Actions points

1. Increase interaction with students.
2. Management of ss when there are too many.

What are your Student Learning Objectives for the lesson?

By the end of the lesson SWBAT show understanding of the song “The Seasons Song” by

talking about their favorite seasons and then drawing the activities they do in the season.

When/How in the lesson will I check students’ progress toward the above Learning
Objective? What behaviors/activities will show me whether they have mastered the

material?
In the T or F activity, I will check if ss understood specific information of the audio.

Preliminary considerations:

a) What vocabulary/grammar/information/skills do your students already know in
relation to today’s lesson?
[ think some ss will know some season related words (wind, sun, rain, etc.).
[ think some ss will know the meaning of “there is” and “there are”.
[ think some ss will know some adjectives (hot, cold).

b) What aspects of the lesson do you anticipate your students might find
challenging/difficult?
[ think ss may forget what the heard in the audio.

¢) How will you avoid and/or address these problem areas in your lesson?

I will play the audio more than two times in each stage.
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Procedure Interaction
F k Material
Time ramewor T-S/S-S aterials
RIARe Teacher will... Students will... Needed
VAKT
5 Minutes Pre-Stage Show some flashcards about things relating to the Pay attention to the teacher T-S Flashcards
seasons of the year. (flower, sun, leaves, snow).
Play the song “The seasons song™
6 Minutes Early During Give ss a worksheet with a matching activity
Stags about the 4 seasons. Complete the worksheet s Bosordar
Ask ss to complete it. Worksheet
Play the song again.
L _ Give ss a worksheet with images of the
12 Minutes sy Lo season for ss to write the correct name. Complete the worksheet T-S Worksheet
Stage Show the video or audio one last time. P
Give ss a worksheet with a T or F activity
about the seasons.
. Final During : : : Worksheet
. . Talk about their f; t n -
15 Mumates Stage Talk about their favorite seasons. p;irs L SRR O N Senets i T-S
Ak q 5 heir £ ) " Draw about their favorite season and
sk ss to draw about thelr tavorite season o ‘i Color
i s e i activities they do. 3
T Minites Post-Stage the year and the activities they do and show $-8 pencils

their creation to the rest of the class.

Show it to the rest of the class.
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Video link

https://www.youtube.com/watch?v=C Sc5ZjdfFI

Pre-stage

~ flower

Early during stage

A

4

g &
N -r/

Later during stage

[ Autumn Spring Winter Summer
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Final during stage

1. There is snow in winter. ()
2. There are 5 seasons. ()
3. Winter is hot. ()
4. Summer is cold. ()

5. In autumn/fall there are leaves on the floor. ()

Facultad

de Educacion, Turismo

Artes y Humanidades

|
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Reading lesson plan

Level: Al Grade: 7t N° of students: 32

Actions points

1. Increase interaction with students.

2. Management of ss when there are too many.
What are your Student Learning Objectives for the lesson?

By the end of the lesson SWBAT show understanding of the text “Breakfast” by describing
what they have for breakfast during the week and then drawing a different food for breakfast
you’d like to have on weekend.

When/How in the lesson will I check students’ progress toward the above Learning
Objective? What behaviors/activities will show me whether they have mastered the

material?

In the t or factivity, I will check if ss grasped basic information about the text. In the open-
ended question activity, [ will check if ss understood specific information about the text.

Preliminary considerations:
a) What vocabulary/grammar/information/skills do your students already know in
relation to today’s lesson?

I think most ss can use adjectives to describe.
I think most ss know how to use the verb “to be”

b) What aspects of the lesson do you anticipate your students might find

challenging/difficult?

| think most ss will be confused with new words.

¢) How will you avoid and/or address these problem areas in your lesson?
Helping ss about doubts that they may have.
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Procedure Interaction
Time Framework T-S/S-S Materials
BLige Teacher will... Students will... Needed
VAKT
LK . Show flashcards with images of food. s
inutes e Singe Tell ss the name of each one and ask | ® Listen and repeat. i Flashcards
them to repeat.
5 Minutes | Early During GTve 55 the toxt and ask 3 te read lt'. e Read the text. Worksheet
Give ss a worksheet with a matching .. T-S
Stage .. o Complete the activity.
activity.
p— Later During Ask ss to read the text again. e Read the text again. g
s Stage Give ss a worksheet to answer T or F | ¢  Answer T or F questions and open- i Worksheet
questions and open-ended questions. ended questions.
15 Minutes | | P&l During Ask the ss to de.scrlbe what they have | ¢ T,k o a classmate and describe the T-S )
Stage for breakfast during the week. food they have for breakfast.
10 Minutes | Post-Stase Ask ss to draw different food for |, praw different food they’d like to g
- breakfast they’d like to have on have for breakfast on weekend.
weekend.
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Pre-stage
" Eggs
== S /4 Ed
L v
Sandwich Cookies Pizza Cupcake % ogurt
( .
- . Fruits
= ® W ¥
_ Toast
Burger Pancake Fries Cake
Early during stage
Breakfast
&
Breckfast is often colled the most important medl of
the day It provides us with the energy we need to start
our day A hedlthy breckfast includes a variety of foods
from different food groups. Some common breckfost
foods are cered, toast, eggs, fruit, and yogurt. Eating a
balonced breakfast helps us concentrate better in school
ond gives us the nutrients our bodies need It's
important not to skip breckfast because it sets the tone
for the rest of the day
Later during stage
1. A healthy breakfast includes a variety of food. ()
2. Breakfast does not help us concentrate. ()
3. Breakfast is not the most important meal of the day. ()
4. Some common breakfasts are cereal, toast, and eggs. ()
5. Nothing happens if you skip breakfast. ()

Final during stage

I) Why is breakfast considered the most important meal of the day?

2) Name three common breakfast foods mentioned in the passage.

3) Why is it important not to skip breakfast?
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Writing lesson plan

Level: Al Grade: 7t NP° of students: 32
Actions points

1. Increase interaction with students.
2. Time management
3. Use punctuation correctly.

What are your Student Learning Objectives for the lesson?

By the end of the lesson, SWBAT write a short paragraph to describe a videogame character

and then rank their classmates’ texts from 1 to 10.

When/How in the lesson will I check students’ progress toward the above Learning
Objective? What behaviors/activities will show me whether they have mastered the

material?

In the drafting stage, I will check if the ss can write freely or if they have difficulties writing

their ideas.
Preliminary considerations:

a) What vocabulary/grammar/information/skills do your students already know in
relation to today’s lesson?
[ think most ss will know how to describe things using adjectives.

b) What aspects of the lesson do you anticipate your students might find
challenging/difficult?

I think most ss will have grammatical mistakes and will not know how to correct their
peers’ mistakes.

¢) How will you avoid and/or address these problem areas in your lesson?

I will make sure to clarify and do a proper revision at the end of the revising stage
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Procedure Interaction
F k Material
Time ramewor T-S/S-S aterials
Stage Teacher will... Students will... Needed
VAKT
0 Show a chart about videogame
i characters for students to complete . z Chart and
Minutes Preparan o P e Pay attention and complete the chart. 5 nf; d:]
Show the parts of a paragraph.
Drafting, Write a model on the board which ss | ¢  Write the draft of the paragraph.
must follow to create their own.
20 Editin Ask ss to exchange their draft with | ® Exchange drafts with another classmate.
Minutes & another pair and give suggestions. S-S
Supervise ss to edit their drafts | ® Revise the draft and give it back for
Revising according to their partner’s suggestions. editing.
15 B ) Ask ss to put the revised paragraph on ) ' oS
Minutes xtension the board for another student to rank it | ® Rank their classmates’ paragraphs. i

from 1-10.
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Resources

anic

{

iages

Preparation
o @,/
™ hs Distribute 25 points between the
Ae0gins attributes. The more points, the
Weakness stronger the attribute.
Speed
=
Diclikes Intalligence
- Magic points
chemy Health points
What is your
character’s mission?
&]
Inventory: (These are Special Powers: Sidekick:
collected items that can be
used by your character)

The greenhouse effect is d phenomenon

that traps heat in the atmosphere and

N

increases the temperature of Earth's surface
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