
Uleam
ELOY ALFARO DE MANABi

UNIVERSIDAD LAICA ELOY ALFARO DE MANABf EXTENSION

CHONE

PEDAGOGIA DE LOS IDI0MAS NACIONALES Y EXTRANJEROS

ARTIC UL0 CIENTIFICO

TITULO:

PRE-DURING-POST para ensefiar a escuchar en ingl6s en educaci6n basica

Autores:

Caicedo Cevallos Carlos Cesar

Mendoza Moreira Valeria Nicolle

Tutor:

Lic. Javier Antonio Zambrano Mero, Mgs

Chone - Manabi - Ecuador

202S



TUTOR CERTIFICATION
Lie. Javier Antonio Zambrano Mero, M. Sc.; professor of universidad Laica Eloy Alfaro

de Manabi, Extensi6n Chone, as the tutor of the degree work

CERTIFICATION

The present degree work called: "PRE-DURING-POST para eusefiar a escuchar en ingl6s
en educaci6n bdsica" has been exhaustively reviewed ill several work sessions. It has been
concluded and it is ready for its defense.

The options and concepts expressed in this degree work are the results of the perseverance
and  originality of their authors:  Caicedo  Cevallos  Carlos  Caicedo  and Valeria  Nicolle
Mendoza, being their sole responsibility.

Chone, August 2025

Lie. Javierdia
TUTOR

mbrano Mero



Uleam
1

ELOY ALFAPO DE MANABl

UNIVERSIDAD LAICA ELOY ALFAR0 DE MANABI

CHONE

DECLARACI0N DE AUTORfA Y CONSENTIMIENTO DE
DERECHOS

Quienes suscriben la presente: Caicedo Cevallos Carlos Cesar, Mendo2ra Moreira Valeria
Nicolle estudiantes de La carrera de Pedagogia de los ldiomas Nacionales y Extranjeros,
declaramos para constancia que el siguiente trabajo de titulaci6n: "PRE-DURING-POST

para ensefiar a escuchar en  ingl6s en educaci6n hasica", es de autoria propia y ha sido
desanollado respetando derechos intelectuales de terceros y consultando las referencias
bibliogrificas que se incluyen en este documento.

Responsabilidad     por      opiniones,      investigaciones,      resultados,      conclusiones     y
recomendaciones; asi como la informaci6n obtenida en este trabajo de grado, modalidad
de  integraci6n curricular.  es de  exclusiva responsabiLidad  de  sus autores,  excepto  citas
textuales.

Adicionalmente, cedemos los derechos del presente trabajo a la Universidad Laica Eloy
Alfaro de Manabi, para que pase a formal parte de su patrimohio de propiedad intelectual
de trabajos de  investigaci6n, cientificos o tecnicos y de grado, ya que  ha sido realizada
con apoyo acadchico, financiero o profesional de la uhiversidad

Chone, August 2025

'„

A
Caicedot;.eJ\all;scarloscesar

C.I.1313826719

Mendoza Moreira Valeria Nicolle

C.I,1314918051



Uleam
'

ELOY ALFARO DE MANABl

UNIVERSIDAD LAICA ELOY ALFAR0 DE MANABI

CHONE

PEDAGOGfA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS

Los miembros del Tribunal Examinador, aprueban el informe de proceso de solicitud de
articulo cientifico sobre el tema PRE-DURING-POST para ensefiar a escuchar en ingles
en educaci6n bdsica del afro leetivo 2025, elaborado por los esfudiantes Caicedo Cevallos
Carlos Cesar. Mendoza Moreira Valeria Nicolle.

'V

Chone, August 2025



Dedication

"I dedicate this achievement. first of all, to God. for giving me the strength, health, and

wisdom necessary to complete this process; to my beloved family, for their unconditional
support, patience, and constant motivation to keep moving forward; to my parents. who,
through their example, taught me the value of effort, dedication, and perseverance; to my
beloved children, who are my greatest inspiration and the reason why I strive every day to
become a better person; and to that special person who stood by my side during the most
difficult moments, offering words of encouragement and confidence when I needed them
the most. This achievement belongs as much to me as it does to all of you, who made this
dream possible." (Mendoza Moreira Valeria Nicolle)

"I  dedicate  this  achievement to myself,  for having the strength,  the  disciphine,  and  the

courage  to  continue,  even when circumstances were unfavorable  and the  path  became
difficult. I thank life for giving me the health and determination necessary to not give up,
and for teaching me that, although sometimes one walks alone, the commitment to one's
own  dreams  is  enough to move  forward. This work represents more than  an  academic

goal:  it is the result of rights of silent effort. of personal sacrifices. I am proud to know
that everything I have achieved has been the fruit of my dedication, my perseverance. and
my faith that dreams can indeed be attained, even without the constant support of others,
since every effort has its reward." (Caicedo Cevallos Carlos Cesar)



Acknowledgment

I  thank  God  for  granting  me  the  strength,  wiedom,  and  perseverance  needed  on  this
academic  journey,  for  guiding  my  steps  and  illuminating  my  path  even  in  the  most
challenging moments.
With  profound  gratitude,  I  dedicate  this  achievement  to  my  parents  and  my  husband,
whose constant support, words of encouragement,  and unwavering faith in my abilities
inspired me to keep moving forward despite the obstacles. Your belief in my potential has
been a comerstone of this accomplishment.
My  heartfelt  appreciation  also  goes  to  my  dear  advisor,  professor.   Javier  Antonio
Zambrano Mere for his invaluable guidance and motivation throughout this prceess. His
dedication,  advice,  and  presence  have  significantly  contributed  to  my  academic  and

personal growth. Leaving a lasting mark on this important stage of my life.
To both of you, I express my deepest gratitude for walking this path with me and for being
fundamental  pillars  in the  completion  of this  achievement.  (Mendoza  Moreira Valeria
Nicolle)

First and foremost, I thank God for giving me the strength, clarity, and resilience necessary
to continue, even when the path became uncertain. His presence has been my silent support
through   every  challenge,   reminding   me   that   I   was   never  completely   alone.   This
achievement is the result of dedication, perseverance, and a deep confidence in my ability
to overcome obstacles. I express my sincere gratitude to those few people who, in one way
or another, offered a kind word, a gesture of support, or simply believed in my potential
at key moments. Although our encounter was brief, their presence left a lasting impression.
I especially thank professor. Javier Antorio Zambrano Mero, for his invaluable guidance,

patience, and commitment throughout the development of this work, His support not only
provided  academic  clarity  but  also  the  motivation  to  continue  when  ideas  seemed
disorganized or distant. His work as a tutor has been fundamental during this important
stage of my life.
This gratitude is not just a formality; It's a quiet celebration of growth, detemination, and
the power of self-belief. To that version of me who kept going despite everything.

(Caicedo Cevallos Carlos Cesar)

Vl



Index
Dedication

Acknowledgment

ABSTRACT

RESUREN

INTRODUCTION

LITERATURE REVIEW

Listening Skills

Teaching English Listening Skills

Pre-During-Post Methodology (PDP)

Stages of Teaching Listening Skills

Pre-Listening Stage

During-Listening Stage

Post-L istening Stage

METHODOLOGY

RESULTS

Results of the Interviews with English Teachers

Classroom Observation Results

Pre-Listening Stage

During-Listening Stage

Post-Listening Stage

DISCUSSION

CONCLUSIONS

B IBLIOGRAPHIC REFERENCES

V'l



PRE-DURING-POST for teaching English listening in basic education

VaLeria Nico]te Mendoza Moreira]                      Carlos c6sar calcedo ceva][os
ii I `3 1 I-I I) 1 8 0 § I  ''«  I i \ iL. tl I a a i Ti . € d Li . il i.

httn§://orcid.orq/"tot),0(M)6-986I-6939
Universidad Laica E[oy Atfaro de Manabi
Ecuador

tJavier Antonio Zambrano Mere
ia\ic-I..4ambraiio/"uleam.c]du.€om
lltip§://oprl.icl.(I 112.<-.?6-?X

Udiversidad Laica Eloy Alfaro de MaLmbi
Ecuador

cl3138267flt)/f(live.ulilam.cid[i.ilc

I:/JorL`icl.til-a/0001J-0004-220J-(962l

Universidad Laica Eloy ALfaro de Manabi
Ecuador

ABSTRACT

Listening comprchcnsion js indispensable for developing communicativc competence in English

lcamers,  and the PDP methodology  offers  a structured  way  to  improve  this skill,  especially  in

contexts with limited exposure. This study applied a qualitative approach with a descriptive and

phenomenological  orientation to  analyze  the  implementation  of the  PDP  methodology  in  the

development of listening comprehension high school students at a mral public school in Chone

City, Ecuador. Data were collected through semi-strucfured  interviews with teachers, classroom

observations and a documentary review of recent academic literature.  Findings rovcaled that the

PDP  methodology  helps  structure  the  listening  process,  increases  student  participation,  and

improves   listening   comprehension  when   its   stages  are   implemented  effectively.   However,

challenges such as technological linitations and emotional barriers (e.g. , fear of making mistakes)

were identified as factors affecting the effectiveness of the methodology in low -resource settings.

The  PDP  methodology proves  to  be a valualle tool  for improving  listening  skills  in  English

language  leamers,  but  ils  success  depends  on  tailoring  strategies  to  students'  Levels,  access  to

technological rcsoLirces, and emotional support during listening tasks.

Key words.. listening sk]lLs; PDP methodology; English language; strategies

I Autor principal Valeria Nicolle Mendoza Moreiral
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PRE-DURING-POST para ansefiar a escuchar en lngles en educaci6n

basica

RESLIMEN

La comprensi6n auditiva cs inprescindible para el desanollo de la competencia comunicativa en

esfudiantes  de  ing]es.  y  la  metodologia  PDP  ofrece  una  foma  estrucfurada  de  mejorar  esta

habiljdad,  especialmente en  col)textos con  exposici6n  limitada.  Este  estudio aplic6  un enfoque

cuaLitativo con rna orientaci6n descriptiva y fenomeno]6gica para analizar la implementaci6n de

la metodologia PDP en el desarrollo de La comprensi6n auditiva en estudiantes de rna instifuct6n

educativa pdblica rural de la ciudad de Chone.  Ecuador.  Los da[os fueron recolec(ados a trav6s

de entrevistas semiestructuredas a dacentes, observaciones de aula y una rcvisi6n documental de

literatura   academica  reciente.   Los   resu]tados   revelaron   que   la  me(odo]ogja   PDP  ayuda  a

estructurar  el  proceso  de  escucha,  aumenta  La  parLicipaci6n  de  (os  estudiantes  y  mejora  la

comprensi6n   auditiva   cuando   sus   fases   se   implementan   eficazmente.   Sin   embargo,   se

identificaron retos como Las limitaciones tecnol6gicas y fas baneras emocionalcs (por ejemplo. el

miedo a cometer errores) como factores que afectan a la eficacia de la metodologia en entomos

con  pocos  recLlrsos.  El  enfoquc  PDP  demuestra  ser  una  hcrramienta  valiosa  para  mcjorar  la

comprensi6n  oral  en  estudiantes  de  ingles,  pero  su  ckito  depende  de  la  adapfaci6n  de  las

estrategias  a  los  niveLes  de  los  esfudiantes,  el  acceso  a  los  recursos  tecnol6gicos  y  el  apoyo

emocional durante las tareas de comprensi6n oral.

Pdylocha:a cfovtrs.. Habi lidades de escucha; metodologia PDP; idioma ingl6s : estrategias



INTRODUCTION

Listening comprehension  in  English  is one of the  most  important skills  in the  development of

communicative competence in students to effectively perform in real contexts ol`oral interaction,

however, it continues to be one of the most neglected in the language leaning process, especially

in public school contexts where opportunities  for exposure to English are limited despite living

in the knowledge era.

Listening  comprehension  contributes to the overall  development of language proficiency  and

academic  achievement  of students  leaning  Einglish  as  a  second  language.  Failure  to  develop

effective  listening  comprehension  can  limit language  acquisition,  since  not understanding  oral

information hinders the development of preductive skills, such as oral expression.

In Ecuador. many students  fail  to adequately develop  this skill due to the scarce application of

methodologies  focused  on  the  development  of Listening  comprehension  (Eras  et  al.,  2024).

Various  research,  such  as  that of Pefia (2019)  and  Shanrsitdinova (2023)  agree that teaching

practices of language skills tend to focus on grammar and reading, leaving aside methodological

aspects (hat favor active, comprehensive, and meaningful listening of the English language.

Studies  such  as  the  one  conducted  by  Anchundia  et  al.   (2025),  establish  that,  despite  the

importance of listening comprehension in leaning English. numerous  students have difficulties

in  developing  it.  These authors showed that the application of the Pre-,  Dul[ng-, Post-Listening

methodology inproves students' listening skills. However, there are still few updated studies that

analyze this methodology from a contextualized perspective in fiscal institutions jn rural or semi-

urban areas of Ecuador.

The study was conducted in a public instfution loca(cd in the Tablada de Sinchez sector. in Chonc

City,  Manabi.  Ecuador.  This  con(ext presents  particular social  and  educational  characteristics.

such as limited access to technological resources and the presence of students with low levels of

exposure to English outside the classroom.

Thei.efore, the general  objective of this research  is to analyze the  incidence of the Pre-During-

Post ¢DP) approach  in the development of. listening  skills in  English  in  high  school  students.

From this purpose. the researchers sct the following specific objectives:
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•     To  gather  relevant  bibliographic  information  on  the  application  of  the  PDP

methodology in the teaching of listening comprehension in English.

•     To inquire into teachers' perceptions of the usefulness of the pDp methodology in

strengthening students ' I istening skills.

•     To  examine   the  practical   implementation  of  the  PDP  methodology  in  the

development of listening comprehension in the classroom.

LITERATURE REVIEW

Listening Skills

Listening  skiLls  are  one  of the  four  fundamental  language  abilities  and  involve  an  intemal

cognitive process  (Muji et al.,  2023;  Mala et al.,  2024),  that occurs  when  individuals  actively

focus on an oral message in order to understand its meaning (Saragih et al., 2022). Besides, Zhou

(2023)  emphasizes  that  Listening  Comprehension  is  an  active cognitive  process  that  uses  prior

schemata  to  process  the  information  received  and  understand  the  underlying  puxpose  of the

speaker. Cruz et al. (2019) point out that this process develops during communicative interaction.

invoMng mental mechanisms that allow perceiving sounds, receiving signals, intelpreting ideas

and constructing meanings that transfom the cognitive environment.

Listening, as an essential language skill, is the means through which people acquire a large part

of their education,  information, understanding of the world,  human affairs.  ideals,  values  and

appreciation (Heredia,  2018; Fatah & Fan, 2024), which requires a sender, an oral message and

a receiver for the communicative process to take place (Gonzalez. 2019).

Teaching English Listening Skills

Gonzalez  (2020)  comments  that  the  main  objective  of teaching  listening  comprehension  in

English is to stimulate the development of phonemic hearing in students, strengthening this skill

progressively throughout the different educational levels. Moreover. its development is not only

limited to the design and inplementation of didactic strategies, but also requires promoting active

listening and facilitating an accurate intepretation of the oral message (Yilorm ct al., 2019).



Along these lines,  MoraLes (2021 ) explains that tcaching  listening comprehension involves the

Leaner  listening  to  and  processing  information  coming  from  one  or  several  speakers,  usually

through recorded materials, for the purpose of performing or responding to a speciric task. Abreu§

et al,  (2020) add that strengthening  listening comprehension  in English  facilitates  the  learner`s

interaction with different aspects of the language, which subsequently contr]butes to the integrated

development of the other language skills.

However,  despite  the  fact  that  listening  comprehension   is  one  of'  the  most   important  and

demanding   linguis(ic   skills,   i(s   scarce   atten(ion   in   English   teaching   limits   its   effective

development, resulting in Low levels of student performance (Morales, 202 I ). Similarly, L6pez et

al.  (2021)  state  that  in  the  teaching  of listening  comprehension.  an  adequate  coherence  is  no(

always  achieved  in  the  didactic  use  of audiovisual  materials  in  relation  to  the  pedagogical

strategies imi)lemented in the classroom by teachers.

The   lack   of   articulation   between   pedagogy   and   classroom   implementation   of   listening

comprehension, according to the authors. hinders the promotion of linguistic leaning that favors

the  active  and  creative  appropriation  of  culture,  as  well  as  the  progressive  development  of

cognitive   independence   and   self-regulation,   fundamental   aspects   to   strengthen    listening

comprehension (Irdpez et al., 2021 ). Therefore. it is essential that educators implement structured

methodologies that strengthen  students'  listening  skills,  as  is the  case of the Pre-Dunng-Post

methodology.

Pre-During-Post Methodology ODP)

PDP  is  an  effee.ive  methodology  for  teaching  receptive  skills,  such  as  listening  and  rcading,

which help students improve both their lis(ening and reading comprehension skills in the English

language (Norhayati & Din. 2024; Anchundia et al.. 2025).

Abdallah (2020) emphasizes that PDP is a structured framework that organizes the teaching of

listening comi)rehension in three  stages:  before.  during, and after listening.  In the .bre-" stage,

knowledge is activated and content is contextualized; in the "during" stage. tasks are completed

that guide attention toward key  ideas: and,  at the end,  in the "post"  stage,  lcaming  is reflected

upon   and   applicd   through   activi(ies   that   consolidate   understanding.   Therefore,   the   PDP

5



methodology  focuses  on  guiding  students  in  the  progressive  development  of listening  skills,

beginning with  the activation of prior knowledge and cu[mina(ing wi(h the consolidation of the

content heard.

Stages of Teaching Listening Skills

Pro-Listening Stage

Dieu  and  Van  (2023)  note  that pre-listening  is  the  introductory  stage  used  to  make  content

explicit, clarify obje)ctives, and establish roles, procedures,  and goals  for listening.  Madani and

Kheirzadeh (2018) and Smyshlyck (2022) state that pre-listening prepares learners to understand

an audio by activating their prior knowledge, presenting the topic and key vocabulary to facilitate

general and specific comprehension, and generating expectations.

For their part, Nhu (2021 ) and Praveen (2021 ) identify that pre-listening activities are preparatory

tasks  designed  to  help  learners  understand  the  listening  material  by  introducing  the  topic,

activating background knowledge, discussing key ideas, and clarifying vocabulary. Listeners can

employ  metacognitjve  strategies  that  allow  them  to  plan  in  advance  how  to  approach  a  task

(Paranapiti, 2018).

During-Listening Stage

The during-listening stage represents the central moment of the listening comprehension process.

in which students Listen with one oT several defined purposes to focus their attention on speeific

or  general  information,  through  tasks  that  promote  active  listening   (L6pez   et  al..   2021;

Smyshlyak, 2022). Hocaog]u (2024) adds that the during-listening stage involves active exposure

to auditory content, where Learners employ cognitive strategies, such as taking notes, relying on

visual resources, and making inferences to facilitate real-time comprehension.

According  to  Anchundia et al.  (2025),  the main objective of this  stage  is  to  develop  students'

listening skills through guided tasks that verify comprehension, clarify doubts, and reinforce key

points  with  the  support of the teacher.  In  shorL  this  is  an  important  stage  for strengthening

listening proficiency, as it requires direct, conscious, and strategic involvement with the spoken

text.



Post-Listening Stage

Post-Listening, according to Manrique (2019) and Smyslilyak (2022), js the post-listening stage,

which aims to consolidate listening comprehension, encourage active iisc of the information heard

and promote oral production. The activities that make up the post-listening stage are mainly based

on  asking  follow-up  questions,  participating  in  discussions  about  the  topics`  and  assigning

reinforcement tasks a'raveen, 2021 ).

Post-listeniing  activities  should  be  adapted  to  Learners.  levels  and  interests  to  maintain  their

engagement and improve listening comprehension effectiveness, as Movva et al. (2022) indicate,

listening  tasks  during  the  listening  stage  Seek  to  assess,  con(extualize,  and  model  effective

I is(cning strategies. promoting questioning and clarirLcation during the process. Consequcnlly, the

post-listening stage helps teachers assess students ' listening comprehension after exposure to oral

material, and is particularly useful for verifying the level of comprehension achieved during the

while-Listening stage.

METHODOLOGY

This research employed a qualitative approach. whose objective was to analyze the incidence of

lhc  Pro-During-Post  approach  in  the development  of listening  skills  in  English  in  high  school

students.  For  this  purpose.  teachers'  perceptions  were  collected  through  interviews  and  the

practical application of the PDP methodology in the classroom was examined through structured

observations.  The  study  was  also  supponed  by  a  documentary  review  of relevant  academic

literature.

The research design was observational and cross-sectional. since the implcmentalion of the PDP

strategy is analyzed without direct intervention by the researchers and in a spcciTic pcnod of Lime.

Likewise,  a  phenomenological  component  was  incorporated  to  interpret  the  experiences  and

perceptious of teachers regarding the PDP methodology.

The study sample consisted of two English teachers and 35 ninth grade students,  L9 belonging to

parallel A and 16 to parallel 8, from a public school located in Tablada de Sinchez, canton Chone,



province of Manabi. The sample was selected by non-probabilistic convenience sampling, taking

into account the accessibility and availability of the par(icipants.

For data collection, semi-stnLctured interviews with teachers were used to explore their opinions

on  the effectiveness  of the PDP methodology.  In addition,  a classroom observation form was

applied   to   examine   how   the   Pre-listening,   During-listening   and   Post-listening   stages   are

developed during the classes. The data collection instruments were used to collect both subjective

information,  related  to  the teachers'  perspectives,  and objeedve  jnfomation,  derived  from  the

observation of pedagogical practice.

Furthermore,  to  develop  the  Literature  review,  an  exhaustive  Literature  review  was  conducted

through a systematic process that included searching academic databases such as SciELO. ERIC

and Google Scholar, etc, using key terms related to "PDP methodology" and "teaching listening

comprehension in EngLish'.,  etc.  Also,  selection criteria were established that prioritized up-to-

date  scientific  publications,  speeifically  focusing  on  scholarly  and  scientific  papers published

between 2018 and 2025 .

Regarding ethical  aspects,  the  informed consent of the participants,  the conr.dentiality  of their

answers and the exclusive use of the data for academic purposes were guaranteed. For this reason.

the name of the educational institution is not mentioned. in order to preserve their anonymity.

RESULTS

Results of the Interviews with EngLisl] Teachers

Interviews were conducted with teachers in order to know their perception of the application of

the  PDP  methodology  in  the  development  of  listening  comprehension.  The  answers  to  the

questions posed yielded the following information:

I. How does the PDP methodology influence stl]den(s' listening comprehension?

The teachers stated that the PDP methodology contributes to a better organization of the listening

process, beeause it strengthens the comprehension of the auditory contents. Teachers stated that

the sequential approach -before, during and after listening-g`iides students in a clear way, helping

them to  focus  and understand the purpose of each activity.  However, they mentioned that the



positive  results  are  more  visible  in  students  who  already  have  a  previous  foundation  in  the

language, while those witl] grea(er difrLcuL(ies require more accompanimen(.

What activities do you tise ill the Pro-Listening stage?

Among the strategies used by the teachers interviewed were discussion questions, brainstorming.

prediction exercises and image analysis. These activities. from the teachers` point of view. activate

students' prior knowledge and generate a context that favors listening comprehension. However,

educators mentioned that some students show little interest or become inhibited when they do not

master the topic, a factor that frequen(ly affects their participa(ion in this stage,

3. What strategies do you apply during listening to facilitate comprehension?

During tlie listening stage, [cacheTs indicated that they use tasks aimed at completing information.

answering   specific   questions.   paraphrasing   relevant   fragments   of  the   audio.   and   making

clarifications  when  necessary.  Teachers  also  stressed  the  importance  of providing  immediate

feedback and maintainiTtg students' attention by avoiding distractions. Even so, they acknowledge

that not all of them manage to stay focused. especially when faced with unfamiliar vocabulary or

longer audios.

4. How do you evaluate listening comprehension in the l'ost-Listening stage?

Teachers  emphasized  that  they  use  activities  such  as  Summaries.  short  questionnaires.  key

questions and peer exercises, where students themselves elaborate and solve questions related to

the audio they have worked  on.  Although  these strategies are useful to verify  comprehension

practically.  (he  educators  indicated  (ha(  some  students  experience  anxiety  or  fear  of making

mistakes,  to  the  point  of not  wanting  to  participate  during  the  deveLopmen(  of the  class  that

includes a listening activity.

5.   Wltat   resources   do  you   use   to   work  on   listening   com|)rehension   with   the   PDP

metl]odology?

The resources most used by the educators interviewed are podcasts, songs, audiobooks, videos

and visual materials. Teachers also mentioned the use of interactive exercises and listening tests.

They  said that the materials,  in  addition  to capturing students' attention, diversify  the activities

and make the content more accessible.  Nevertheless, they pointed ou( that they somctjmcs  face

9



difficulties related to the availability of technological equipment or cormectivity due to the fact

that the educational institution  is located in a rural area of the Chone canton, a factor that  limits

the impLementation of. these rcsouTces.

6.  What  are  the  benerlts  of' using  the  POP  mcthodo]og)/  in  the devclopmcnt  or tistenil)g

comprehension?

According to  the teachers,  the PDP  methodology provides several  benefits  such  as  improved

listening comprehension, increased student pardcipation, and jncTeased confidence in expressing

themselves  in English. Teachers mentioned that  in some cases, students continue talking about

(he topics they hcard in the audios aker class, which can be interpreted as a grcaler connection to

the Language and spontaneous participation.

The  interview  with  teachers  corroborated  that  the  PDP  methodology  presents  benefits  in

streng(hening  listening  comprehension;  however,  its  application  faces  practical  and  emotional

difficulties in the classroom. The strategies implemented do not always manage to overcome the

barriers  of motivation  and  paJlicipation,  especially  in  students  with  a  lower  command  of the

Language.  Likewise,  feedback,  although  frequent,  call become a stressful  moment  for students,

affecting their confidence and willingness to understand English.

classroom Observation Results

The analysis of the observed clas§, entitled "Listening podcas( and how to complete a letter''. with

a  duration  of 45  minutes,  made  it  possible  to  identify  the  degree  of application  of the  PDP

methodology in the development of listening comprehension  in the classroom. The observation

sheet  was  stnicfured  in  three  moments:  Pre-listening,  During-listenmg  and  Post-listening,  and

contemplated key indicators for eacli stage. The findings are dctalled below.

Pre-Listening Stage

ln the pre-listening stage. it was evident tl]at the teacher fomulated directed questions with the

intention of activating the students' previous knowledge and generaing expectations about the

content  of the  audio.  Participation  was  observed  on  the  part of some  students,  who  tried  to

anticipate the topic from the title. The students' pTaparation was accompanjcd by visual resources
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and  a  review  of key  vocabulary,  which  favored  the  comprehension  of the  audio  content.  in

addition,  the  teacher  clearly  explained  the  purpose  of  (he  activity,  which  at  first  generated

uncertainty  among  some  students,  who  expressed  that  the  task  seemed  complicated  to  them.

However, as the class progressed. they understood the purpose of the activity and were excited to

participate.

During-Listening S.age

ln the during-listening stage, the researchers observed that the students were able to identify some

general ideas from the audio, partly because the teacher formulated specific questions that helped

guide   the   group's   attention.   Although   fomal   strategies   such   as   note-(aking,   repetition   of

fragments or the  use of graphic organizers were not integrated, some  students performed these

actions  on  their own  initiative`  without having  received explicit instructions.  It is  important to

note that attention was maintained in most of the group, although those with a  lower level  of

language  proficiency  showed  difficulties  in  capturing  basic  details  such  as  names  or  simple

actions, despite the fact that the audio was brief and used simple language.

Post-Listening Stage

Tn the post-listening stage, the teacher applied oral questions aimcd at verifying comprehension

of the content. The students who participated offered brief answers related to the audio, a factor

that motivated the teacher to promote cTcative participation and open spaces for group  analysis.

The feedback was punctual and focused on the immediate correction of the answers, which led to

the  creation of formal  spaces  for reflection and  collaborative  dialogue  that  lasted  for several

minutes.

During the  development of the class,  the teacher used  the  bilingual  approach,  considering that

many of her students, coming from a mral area, have a limited command of the English language,

which  could  make  it  difficult  to  fully  apply  the  PDP  methodology.  However.  thanks  to  her

experience as an educator7 she was able to generate an atmosphere of motivation and participation.

For this purpose,  she  selected  a simple and attractive audio,  which  immediately  captured  the

students' attention. The didactic resource used by the resouroe educator was important to awaken
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the interest of the group and facilitate Listening comprehension, overcoming in part the linguistic

bamers of the context.

DISCUSSION

The  teachers  interviewed  agreed  that  the  PDP  methodology  allows  structuring  the  Listening

process  in  a clear arid progressive marmer because eacli  stage (Pre,  During and Post)  fulfilLs  a

specific  function  aimed  at  strengthenmg  listening  comprehension.  Anchundia  et  al.  (2025)

emphasize  that  the  PDP  methodology  helps  students  to  develop  their  listening  skilL§  and  to

understand listening content more effectively. Therefore. the PDP methodology is shown to be a

very useful strategy (o strengthen students` listening compclence.

On the other hand. both in the intcrvicws and in the classroom observalion, it \vas cvidenced that

teachers  apply  strategies  such  as  brainstorming,  predictions  and  image  analysis.  In  the  class

observed. the use of images and the review of key vocabulary prepared students better, despite

some  initial  insecurity.  Pre-listening  tasks  serve  as  preparatory  activities  aimed  at  supporting

students' comprehension  of audio  coTiteTit by introducing the topic,  activating prior knowledge,

exploring main idcas, and explaining important vocabulary (Nhu. 202; Praveen, 2021 ). Therefore,

it  is  important that the prc+stage  is properly developed in order for students to understand what

the audio will be about and be better prepared for their listening.

In  the  dunng-listening  stage.  although  teachers  mentioned  the  use  of specific  questions  and

comprehension tasks, the observed class evidenced a Limited application of formal strategies, such

as note+taking. Nevertheless, some students resorted to these strategies spontaneously.  Lopez et

al.  (2021)  and  Smyshlyak  (2022) point out  that  this  stage  constitutes  the core of the  lislening

comprchension process, in whieh students focus their attention on different types of information

through  tasks that stimulate active  listening.  Consequently,  it is  essential  for teachers  to  guide

students to record key information from the audio in order fo strengthen their comprehension and

participation during the process.

The  post-listening  stage,  according  to  the  teachers,  is  mainly  based  on  listening  assessment

througli   oral   questions,   summaries  and  collaborative  exercises.   [n  the  observed   class,   tlie

immcdiatc  feedback  helped (o  maintain  focus,  although  (eachers also  nolcd  tha. some students
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feel anxiety at this stage, negatively impacting the development of the class. Movva et al. (2022)

explain that the tasks developed during the Listening stage are intended to evaluate, contextualize

and  model  effective  comprehension  strategies,  encouraging  the  formulation  of qucslions  and

clarification of doubts throughout (he process. For this reason. post-listening activities should be

adapted to the Level and interests of the Lcamers to maintain their motivation and inprove listening

comprehension effectiveness.

Regarding the resources used  in employing the PDP methodology, teachers highlighted the use

of songs, podcasts.  vidcos and  interactive exercises. whicli  favor motiva.ion and  interest  in the

auditory con(ent. Technology limitations were iden(iried  in the educational inslitulion, however,

due to its rural location, which may resthct constant access to these resources.  Digital tools and

technological  resources  favor  the  teaching-leaning  process  of a  Language  by  enhancing  the

development of listening comprehension through activities that allow constant practice between

teachers  and  students  (Vilema,  2022).  To  implement  tlie  PDP  methodology  effectively,  it  is

important to have technological resources, since their absence or lack of access can significantly

limit the results of the approach.

The PDP methodology has a positive impact on  listening comprehension, but it does not always

overcome emo(ional barriers such as insecurity or fear of error. This aspect was evident both  in

the  teachers' testimonies and in the classroom observation.  where  some students showed initial

resistance, but later becalne actively involved thanks to a motivating environment.

CONCLUSIONS

The  literature  review  showed  tha(  the  PDP  methodology  represents  a  structured  and  effective

pedagogical strategy for the development of listening comprchension in  English, as it organizes

the process in clear stnges that activate prior knowledge, guide l€stening and consolidate learning

through simple questions and meaningful activities.

The perceptions of the  teachers  interviewed  showed that the PDP  methodology  improves  the

organization  of the  listening  process,  stimulates  student  participation,  and  at  the  same  time

reinforces listening comprehension. although  its effectiveness depends on  the  students'  level  of

language proriciency and their emotional disposition to engage in the listening activities.
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F inally, classroom observation confirmed the practical implementation of the PDP methodology,

highlighting the use of strategies in all three stages of the process. However, limitations were also

cvidcnt  in  the use of technological  resoiirccs  due to the  location  of the educational  institution,

indicating  the  need  for access to  adequate resources  to ensure effective  implementation  of the

approach.
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